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1. Introduction

This is the fifth annual report from the Charter School Review Committee (CSRC) to the
Common Council. This report will focus on the education and management performance of four
of the City’s charter schools authorized to operate during the 2003-2004 school year. A fifth
school, Khamit Institute had its charter revoked by the CSRC at the end of the 2003-2004 school
year. The four City charter schools in this report are:

¢ Academy of Learning & Leadership (2003%*)

¢ Central City Cyberschool (1999%)

+ Downtown Montessori (1998%)

Darrell Lynn Hines College Preparatory Academy of Excellence ( 2002%)

*

*Year school began its Charter with the City of Milwaukee

The CSRC employs the services of two consulting firms to provide management and educational
oversight to the schools. These consulting firms assist the CSRC in its mission to ensure the
schools are meeting their statutory and contractual obligations. The consulting firms are:

¢ The Children’s Research Center, a division of the National Council on Crime and
Delinquency, which monitors the educational performance of each charter school.

¢ M.L. Tharps & Associates, which evaluates the management performance of each
charter school.






2. Education Oversight

The City of Milwaukee, through the efforts of the CSRC, has established a clear set of
expectations by which the schools measure their progress. Each of the schools chartered by the
City of Milwaukee is required to:

¢ Set clear standards of what students are expected to learn.

¢ Use local measures to monitor student progress.

¢ Provide interventions for learners who are not making progress.

¢ Administer standardized tests as an additional measure of student progress.

These criteria create a balance between local measures and standardized tests. No one factor
outweighs the importance of the other. While some policy makers see external tests as the
“whole truth,” most testing experts warn that test results are not absolute and are best fooked at
in combination with other data.

Overall, CRC - the education consultant - found that the charter schools made satisfactory
progress in meeting their goals.

¢ The schools in aggregate met 85% (35 out of 41) of the applicable’ educationally
related contract provisions.

¢ Inevery school, some of the students made gains in reading and math skills. In some
instances, the gains were considerable, especially at the early grade levels.

+ [Each school established a set of interventions to address the areas where student
advancement did not meet expectations.

In the future, CRC’s report will include additional information and new “value-added” data. The
federal No Child Left Behind (NCLB) Act, enacted in 2001 . requires each state to meet adequate
yearly progress requirements (AYP). Wisconsin's charter schools must meet the state’s four
AYP objectives each year. Two of the objectives are proficiency targets on standardized tests in
reading and math. A third target requires 95% of all students to participate in these assessments.
The fourth target relates to attendance rates for elementary and middle schools (84.9%) and
~ graduation rates for high schools (81.8%). The Wisconsin Department of Public Instruction
(DPI) issues a preliminary Annual Review of School Performance on these targets for each of
the charter schools, followed by a final Annual Review after an appeal process for
clarification/correction. The final report is not issued until well into the following school year.

* Some of the contract provisions are not applicable in a given year for a given school. For example, the school may
be in 1t's first year of operation or the number of students with year-to-year comparison scores at a given grade level
may be too small to insure confidentiality.
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This process has resulted in several changes, not only the timing of standardized testing, but also
the format DPI uses to report test scores (Grade Level Equivalencies to Proficiency Levels).

Next year, DPT will require annual testing in reading and math of all students in grades 3 throuﬁh
8™ and 10" grade. The comparability of the new tests with the current WKCE tests for 4™ and
8" graders and the Terra Nova used by the city chartered schools for grades 5, 6and 7 is yet to
be determined.

Future monitoring reports for each of the city chartered schools will include information about
that school’s AYP Performance Report from the previous year. These reports will continue to
include year-to-year student progress using CSRC’s expectations regarding proficiency level
changes where comparisons are possible. CSRC expectations and each school’s progress in
terms of grade level equivalencies will be also included if conversions using scaled scores are
possible.

Summary of Schools’ Academic Performance
Following are the summary statements on academic performance for each of the four charter
schools. These statements were prepared by the Children’s Research Center.




Academy of Learning and Leadership

I. The Academy of Learning and Leadership has met 8 of its 11 educational contract
. . . - . 3
provisions with the City of Milwaukee.”

Please refer to Appendix A of the school’s report (Attachment A of this report).

ilL. Academic performance criteria
Attendance: Average student attendance was 90.0%. Outcome measure: Met.

Enrollment: Individual student information about new enrollees was shared with CRC.
Qutcome measure: Met.

Terminations: The school recorded the date and reason for the termination of every student
leaving the school. Outcome measure: Met.

Exceptional Education Needs Students: Twenty children were identified as having special
education needs. An Individual Education Program (IEP) was completed for all 20 children. All
but three programs were reviewed in a timely manner.

Outcome measure: Met.

Student-Led Parent Conferences: On average, parents attended 89.2% of the scheduled parent-
teacher conferences. Qutcome measure: Not met.

Individual Learning Plan: Individual Learning Plans (ILP) were developed for 100.0% of
students. Students and teachers reviewed these plans for 80.2% of students in the second quarter,
80.2% in the third, and 80.2% in the fourth quarter.

Outcome Measure: Met

Local Measures of Academic Achievement:

¢+ At the end of the year, 35 of 80 (43.8%) students progressed one level or reached
proficiency in 80% of grade level skills in math.
Outcome measure: Met.*

¢ At the end of the year, 38 of 80 (47.5%) students progressed one level or reached
proficiency in 80% of grade level skills in reading.
Outcome measure: Met. *

¢ At the end of the year, 28 of 80 (35.0%) students progressed one level or reached
proficiency in 80% of writing skills.
Outcome measure: Met.*

e i - . N . . . .
“ Two of the provisions, related to year-to-year progress were not appiicable because this school is in its first vear.



*The Academy is in its first year of operation and the number of students who progressed
is the baseline for future years achievement.

Standardized Tests
¢ The Academy administered all required standardized tests as noted in their contract with
the City of Milwaukee. Results from these tests will provide a basis for the analysis of
year-to-year academic achievement in future monitoring reports.

Recommendations

¢ The circumstances and steps involved in suspensions and expulsions should be
included in the 2004-2005 Student and Family Handbook.

¢ Consider hiring personnel to supervise students who are on in-school suspensions.

¢ Focus academic attention on reading, writing, and math, particularly on the large
number of students who are functioning below grade-level expectations.

¢ Collect data in an organized fashion and submit all data to CRC in an electronic
format.

¢ Provide support to teachers in DPI's process of license/permit application throughout
the vear and specifically document the steps taken to obtain a license or permit for
those teachers who are applying.

The Central City Cyberschool of Milwaukee, Inc.

I Cyberschool has met 8 of the 11 educational contract provisions with the City of
Milwaukee.

Please refer to Appendix A of the school’s report {Artachment B of this report).
1L. Academic performance:
Attendance: Average student attendance was 92.8%. Outcome measure: Met

Enrollments: Individual student information about new enrollees was shared with CRC.
Outcome measure: Met

Terminations: The school recorded the termination date for all 26 students leaving the school.
Reasons were provided for 19 of these 26 students. Outcome measure: Partially met
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Exceptional Education Needs Students: The school maintained records on all exceptional
education students. Outcome measure: Met

Parent Conferences: Parents of 94% of children attended the Fall parent conferences and
parents of 89% of children attended the Spring conference. Qutcome measure: Met

Staff Deveiopmeni* The school implemented the Open Court literacy program in Kindergarten
through 6™ grade. The school implemented the Destination Reading phonemic awareness
software in Kindergarten through grade four. The school completed curriculum rewrites to
disseminate models of best practice. Outcome measure: Met

Local Measures of Academic Achievement:

Cyberschool students, on average, improved one or more levels or reached mastery in:
+ 80.7% of the language arts skills;
+  82.0% of the math skills; and
* 85.0% of the technology skills.

Cutcome measure: Met
Standardized Tests

¢ The Stanford Diagnostic Reading Test (SDRT), results for first grade show that
students were on average, reading at 1.5 GLE.

¢ The SDRT results for second grade show that students were on average, reading at
2.1 GLE.

¢ The SDRT results for third grade show that students were on average, reading at 2.5
GLE.

¢ The WRCT for third graders indicated that 24.0% of Cyberschool’s third grade
students were functioning at the minimal level of reading comprehensions, 64.0%
were basic, and 12.0% were proficient. No third graders scored in the advanced
proficiency level.

¢ The SDRT total for fourth grade indicated that students were on average, reading at
3.3 GLE.

¢ The WKCE for fourth graders indicated that 40.6% of students were proficient
readers and 6.3% were advanced. Half (50.0%) of fourth graders exhibited minimal
level math skills.

¢ The Terra Nova results for the fifth grade indicate that students were, on average,
reading at 5.4 GLE. Students scored an average 4.1 GLE in math.
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1L Academic Performance Criteria
Attendance: Average student attendance was 93.1%. Outcome measure: Met.

Enrollment: Individual student information about new enrollees was shared with CRC.
Outcome measure: Met.

Terminations: The school recorded the termination dates for two students who withdrew prior
to the end of the school year. Reasons for termination were specified for both of these children.
Outcome measure: Met.

Parent Conferences: The parents of all students attended both scheduled parent conferences.
Outcome measure: Met.

Parent Contract: Parents of all (100.0%) students fulfilled the requirements of the parent
contract. Outcome measure: Met.

Exceptional Education Needs Students: There were four children with special education needs.
The Individual Education Program information was provided for these students. Outcome
Measure: Met

L.ocal Measures of Academic Achievement:

¢ On average, the K4 and K5 students made steady progress or mastered between
83.5% and 98.9% of the skills presented, depending on the skill area. Outcome
Measure: Met

+ On average, students in grades one and two either made steady progress or mastered
between 82.5% and 95.2% of the skills presented, depending on the skill area.
Qutcome Measure: Met

¢ On average, third through fifth graders made steady progress or mastered 69.4% to
94.6% of skills presented. Outcome Measure: Met

Standardized Tests

¢ Multiple-year progress information was available for eight second graders and four
fifth graders who were administered the Standardized Diagnostic Reading Test
(SDRT) in consecutive vears. (Note that, although not required, the school
administered the SDRT to this year’s fifth graders.) Due to the small size of these
cohorts, progress for each grade could not be included in this report. Because the
school administered the SDRT to fifth graders this vear, CRC was able to combine
average progress in reading for these eight second and four fifth graders. Average
progress for these 12 students was 1.2 grade level equivalent (GLE) from 2002-04 to
2003-004. Outcome Measure: Met.



¢ SDRT results were available for two fourth graders who had taken the SDRT as
second graders in 2001-02. Due to the small size of this cohort, results could not be
included in this report.
Recommendations:

+ Continuation of the literacy activities begun during the 2003-04 academic vear.

¢ Continue implementation of the Strategic Plan for Resource Development toward the
ultimate goal of finding a new space for the school.

¢ After the new reading curriculum is implemented. develop and implement methods to
improve students’ math test skills.

Darrell L. Hines College Preparatory Academy of Excellence, Inc.

1. The Darrell Lynn Hines College Preparatory Academy of Excellence (the Academy) has
met 9 of 11 of its educational contract provisions
Please refer to Appendix A of the school’s report (Artachment D of this report).

II. Academic Performance

Attendance: Average student attendance was 95%. Outcome measure: Met.

Enrolment: Individual student information about new enrollees was shared with CRC.
Outcome measure: Met,

Terminations: The school recorded the date and reason for the termination of every student
leaving the school. Outcome measure: Met,

Parent Participation: On average, parents attended 94.0% of the scheduled parent-teacher
conferences. Outcome measure: Met.

Exceptional Education Needs Students: Thirteen children were identified as having special
education needs. An Individual Education Program (IEP) was completed for all 13 children.
Outcome measure: Met.

Local Measures of Academic Achievement:
¢ At the end of the year, 72.7% of 227 students demonstrated one year of growth in

reading, as measured by the Jerry Johns Reading Inventory.
Outcome measure; Met




¢ At the end of the vear, 88 (44.2%) students met and 48 (24.1%) exceeded
expectations in math skills, as measured by local measures of math progress.
Qutcome measure: Met

¢ At the end of the vear, 93.9% of students demonstrated grade-appropriate writing
skills (31.9% basic, 46.7% proficient, and 15.3% advanced), as measured by the 5ix
Trait Writing Assessment rubric.
Outcome measure: Met

Standardized Tests

¢ On average, first graders were functioning at the 1.4 to 2.0 grade level in phonetic
analysis, vocabulary, and comprehension on the SDRT;

& On average, second graders were functioning at the 2.3 to 2.9 level in phonetic
analysis, vocabulary, and comprehension on the SDRT;

¢ 31.7% of the third graders demonstrated proficient reading comprehension on the
Wisconsin Reading Comprehension Test;

¢ Approximately 61.9% of the fourth graders tested on the WKCE scored in proficient
or advanced proficiency levels in reading, while 45.2% reached these levels in math;

¢ The fifth grade students tested with the Terra Nova averaged a grade level
equivalency of 5.6 in reading with 56.7% demonstrating proficient or advanced
proficiency levels in reading;

¢ The fifth grade students tested with the Terra Nova demonstrated a 4.9 grade level
equivalency in math with 45.9% demonstrating a proficient or advanced level.

¢ On average, the sixth graders tested with the Terra Nova averaged a grade level
equivalency of 4.6 in reading. Over half {54.9%) of students exhibited proficient or
advanced reading skills: and

¢ Sixth grade Terra Nova math results indicated that students averages a 4.9 grade level
equivalency and 25.8% demonstrated math skills at the proficient or advanced levels.

III. Recommendations:
¢ Achieve the goal of every child at grade level in reading and math, develop a
planning process dedicated to exposing students to extra resources, including
developing a summer program for all students.

¢ Hire a reading consultant on a half-time basis.

+ Develop one of the teachers as a math specialist to monitor student performance in
math and provide ongoing support/feedback for teachers.
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Ensure that every child who is below grade level be exposed to the specialist in the
pertinent area. Focus the best resources on students that need the most help.

To retain teachers, consider the possibility of offering a retirement plan in addition to
the health benefits plan now available,

11




Management Oversight

The CSRC secured a contract with M.L. Tharps & Associates to evaluate the management
performance of the City’s charter schools. A full copy of the Tharps 2002-2003 annual
management report can be found in attachment E.

The management consultant developed procedures for reviewing both the Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee contract.

Following are the concluding remarks and recommendations the management consultant made
for each of the charter schools.

The Central City Cyberschool of Milwaukee, Inc.
Conclusion

Based on our review of the management policies and procedures of Central City Cyberschool as
of the end of the school’s fiscal year, July 31, 2004, it appears that the school has adequate
procedures in place to ensure a sufficient financial management system. We noted that the
school has been very responsive to our recommendations for improvement. Except for the late
submission of its annual audit report, the school appears to be in material compliance with the
financial management provisions of its contract with the City of Milwaukee.

Recommendations

As noted above, we have recommended that the school employ the services of an accountant or
accounting firm to provide monthly accounting services, which include preparation of a quarterly
financial report, with a budget-to-actual analysis. The school has implemented this for the 2004~
03 school vear. In addition, we have requested that quarterly financial reports be provided to us
for our review and analysis.

We have also suggested that the school explore the possibility of obtaining a line of credit
through a local bank. This line of credit would greatly help the school in times of low cash flow
based on the timing of charter school aids from DPL The line of credit would not have to be
used, however, it would be available to the school to ensure seamless operations during times of
low cash flows.



Downtown Montessori Academy, Inc.

Conclusion

Based on our review of management’s policies and procedures, it appears the school is
establishing a solid financial management system. The school appears to be in excellent
financial condition, with a solid cash flow. The school appears to be in compliance with the

financial management provisions of its contract with the City of Milwaukee.

Recommendations

Based on our management review, we have recommended that Downtown Montessori Academy
continue its current management policies and procedures. In addition, we have requested that at
least quarterly, financial statements with budget-to-actual results, be submitted to us.

Darrell L. Hines College Preparatory Academy of Excellence, Inc.

Conclusion

Based on our review of the management policies and procedures of the DLH Academy as of
June 30, 2004, it appears that the organization had excellent procedures in place to ensure a

sufficient financial management system. The school appears to have be in compliance with the
financial management provisions of its contract with the City of Milwaukee.

Recommendations

We have requested that the school provide us a quarterly financial report, with a budget-to-actual
analysis. We believe this will enhance our monitoring of the school’s financial operations and
will aid in increasing the overall controls that have been previously implemented by the school,
and will provide an additional tool in achieving management goals.

13




Academy of Learning and Leadership

Conclusion

Based on our review of the management policies and procedures of the Academy of Learning
and Leadership as of June 30, 2004, it appears that the organization has procedures in place to

ensure an adeguate financial management system. The school appears to have be in compliance
with the financial management provisions of its contract with the City of Milwaukee.

Recommendations

As we believe some the financial management processes of the school do not have adequate
segregation of duties, we recommend that the school implement procedures to separate certain
duties of the financial management system. Namely, separation of the persons writing and
signing checks, entering data in the accounting system, reconciling cash and reviewing bank
statements.

We recommend that the school provide us a quarterly financial report, with a budget-to-actual
analysis. Due to the financial difficuldes encountered during the first year of operations, we will
closely monitor the school’s financial status during the 2004-05 fiscal year. This will also aid in
increasing the overall controls implemented by the school, and will provide an additional tool in
.achieving management goals.
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4. Oversight Fees

Since November of 2002, the city of Milwaukee has established an oversight fee in “an amount
sufficient to pay all costs incurred annually by the city for its oversight of the charter school
program as calculated by the department of administration.” The current fee is 2% of the
Department of Public Instruction (DPI) per student allocation provided to each charter school.
This fee is used to help defray the cost of hiring consultants employed to monitor the educational
and management performance of the City’s charter schools. These fees are deposited into a trust
account under the control of the City Treasurer and withdrawn when needed to pay for
consultant fees. Please see Attachment F for a detailed summary of the fees collected and
expenses incurred.

The following chart provides an overview of the City of Milwaukee oversight fee revenue and
charter school oversight expenses for the school years 2000-2001 through
2003-2004.

School Year Fee Revenue Expense’
2000-2001 $ 74,123 $ 37,299
2001-2002 $ 69,375 $105,063
2002-2003 $101.,442 S 9,200
2003-2004 $109.437 $ 58,999

Four year total $354,379 56
Balance $143,818 .

Each charter school receives an allotment from DPI for every enrolled full-time equivalent
student. The schools currently spend 2% of this allotment to fund their oversight fee payments
to the City. The DPI per student allotment is shown below.

School Year DPI Per-Student Allotment
- 2000-2001 $6,494.72
2001-2002 $6,721.40
2002-2003 $6,951.48
2003-2004 $ 7,050.00%
2004-2005 $7.111.00

* First Quarter $7,188.46

* Historically, the Marquette University Institute for the Transformation of Learning has raised grant funding to
supplement the oversight fee income in order to ensure that city taspayers are not burdened with the cost of
monitoring the charter schools” performance. Significant expenses were paid with these Grant Funds and are not
shown in the chart above.



Conclusion

The CSRC concludes that the four city-sponsored charter schools now in operation continue to
“operate an education program that has a reasonable prospect of providing Milwaukee children a
good education,” which is the academic standard set forth in Section 330-15.2 of the Code of
Ordinances. These schools are:

¢ Academy of Learning and Leadership

¢ Central City Cyberschool

¢ Darrell L. Hines College Preparatory Academy of Excellence

¢ Downtown Montessori

The CSRC further concludes that these schools should continue operating for the 2004-2005
school vear.

As noted previously, Khamit Institute ceased operation at the conclusion of the 2003-2004
academic year after the CSRC revoked its charter.

Respectfully Submitted,

Howard Fuller, Chair
November 2004
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CONTRACT COMPLIANCE ABSTRACT
far
Academy of Learning and Leadership
First Year of Operation as a City of Milwaukee Charter Schoeol
2003-04

I. The Academy of Learning and Leadership (the Academy) has met 8 of 11 of its educational
confract provistons with the City of Milwaukee (see Appendix A). Two of the provisions
not met were related to vear-to-year student progress and were notapplicable for the 2003-04
academic year because this is the school’s first year as a City of Milwaukee charter school.
The third provision not met was the requirement that all teachers hold a Department of
Public Instruction (DPI) Hicense or permit. One of the ten classroom teachers did not hold
a DPI license or permit.

1. Analysis of academic performance criteria, based on the annual educationally-related
outcome measure agreement memo, shows:

. The Academy developed and mamntamed local measures of academic achievement
that showed pupil growth in curricular goals, in accordance with the memo.

. Year-to-year academic performance data were not yet available because this is the
Academy’s first year of operation as a City of Milwaukee charter school.
IIL Recommendations;
» Although they appear in the school’s charter application, the circumstances and steps

involved in suspensions and expulsions should be included in the 2004-05 Student
and Family Handbook.

. Consider hiring personnel to supervise students who are on in-school suspension.

. Focus academic attention on reading, writing, and math, particularly on the large
number of students who are functioning below grade-level expectations.

. Collect data in an organized fashion and submit all data to Children’s Research
Center (CRC) in an electronic format.

. Provide support to teachers in DPI’s process of license/permit application throughout

the year, and specifically document the steps taken to obtain a license or permit for
those teachers who are applying.
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CONTRACY COMPLIANCE SUMMARY
far
Academy of Learping and Leadership
First Year of Operation as a City of Milwaukee Charter Schosl
2043-04

This first annual report on the operation of the Academy of Learning and Leadership (the Academy)
charter school is a result of the intensive work undertaken by the Charter School Review Committee
{CSR(C), the Academy staff, and the Children’s Research Center (CRC). Based on the information
gathered and discussed in the attached report, CRC has determined the following:

I

The Academy has met 8 of 11 of its educational contract provisions. See Appendix A for
a list of each educationally-related contract provision, page references, and a description of
whether or not each provision was met.

[n the Fall of 2003, CRC and the Academy identified educationally-related outcome
measures to define and quantify a portion of the contract provisions, particularly the local
measures required in Part D (page 2) ofthe Academy’s contract with the City of Milwaukee.
Appendix B contains the Academy’s outcome measure agreement memo. Following is a
summary of these local measures and the extent to which the Academy has or has not met
each of them for the 2003-04 academic year:

Attendance: Average student attendance was 90.0%.
Qutcome measure: Met.

Enrollment: Individual student information about new enroliees was shared with CRC.
Qutcome measure: Met.

Terminations: The school recorded the date and reason for the termination of every student
leaving the school.
Ouicome measure: Met.

Exceptional Education Needs Students: Twenty children were identified as having special
education needs. An Individual Education Program (1EP) was completed for all 20 children.
All but three programs were reviewed in a timely manner.

Qutcome measure: Met.

Student-Led Parent Conferences: On average, parents attended 89.2% of the scheduled
parent-teacher conferences.
Uutcome measure: Not met.
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Individual Learning Plan: Individual Learning Plans (ILP) were developed for 100.0% of
students. Students and teachers reviewed these plans for 80.2% of students in the second
quarter, 80.2% 1n the third, and 80.2% in the fourth quarter.

Quicome measure: Met.

Local Measures of Academic Achievement:

. At the end of the year, 35 of 80 (43.8%) students progressed one level or reached
proficiency in 80% of grade level skills in math.
Outcome measure: Met.*

. At the end of the year, 38 of 80 (47.5%) students progressed one level or reached
proficiency in 80% of grade level skills in reading.
Qutcome measure: Met.®

. At the end of the year, 28 of 80 (35.0%) students progressed one level or reached
proficiency in 80% of writing skills.
Outcome measure: Met.™®

*The Academy is in 1ts first year of operation and the number of students who progressed is
the baseline for future year achievement.

IL The Academy administered all required standardized tests as noted in their contract with the
City of Milwaukee. Results from these tests will provide a basis for the analysis of year-to-
year academic achievement in future monitoring reports.
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L INTRODUCTION

This report is the first regular program monitoring report to address educational outcomes

for the Academy of Learning and Leadership (the Academy), one of five City of Milwaukee charter

schools. This report focuses on the educational component of the menitoring program undertaken

by the City of Milwaukee Charter School Review Committee (CSRC), and was prepared as a result

of a contract between the CSRC and the Children’s Research Center (CRC).

The process used to gather the information in this report included the following:

]

Lad

CRC staff assisted the school in developing its first outcome measures agreement
memo.

CRC made an initial site visit to conduct a structured interview with the
administrator, and reviewed pertinent documents. Special attention was paid to
obtaining mformation on procedures to record and monitor the education status and
academic achievements ot each student. Additional site visits were made to observe
classroom activities, student-teacher interactions, parent-staffexchanges, and overall
school operations.

CRC compiled a comprehensive description of data requirements the school would
need to provide CRC. This list was shared with the school in October 2003.

At the end of the academic vear, a structured interview was conducted with the
administrator.

The Academy provided some electronic, but primarily paper, data to CRC. Data
were compiled and analyzed at CRC.
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it PROGRAMMATIC PROFILE
The Academy of Learning and Leadership

Address: 1530 West Center Street
Milwaukee, W1 53206

Phone number: 414-372.3942
Executive
Director: Camlle Mortimore, Ph.D.

A. Description and Philosophy of Educational Methodology

1. Mission and Philesophy

The Academy of Learning and Leadership (the Academy) serves the urban education needs
of children from birth through eighth grade. The Academy team has one primary goal - the leaming

by and development of the children.

According to information provided in the Academy’s Student and Family Handbook for

2003-04:

. The Academy is a community of central city Milwaukee families and educators
committed to the learmning by and development of its children as whole persons.

. Through creative, experiential, problem-based, interdisciplinary teaching and
learning opportunities, children, families, and educators develop deep competence '
as learners.

. Through action, reflection, dialogue, choice, mentoring, and service, children,
families, and educators develop deep confidence as leaders.

. The Academy is dedicated to consciously creating a generative community in order
to develop leamer competence and leadership confidence.

. The uniqueness of each individual, the need for caring relationships m learning, the

risk-taking and challenge essential to deep learning, and the human calling to make
a contribution to the world are principles held sacred by the community at the
Academy.

b3
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2. Description of Educational Program and Curriculum'

The goal of the Academy 1s to empower students to strive toward the qualities of the “Ideal
Graduate,” which are that the child is a conscious learner, a communal person, a confident leader,
an effective communicator, a powerful problem solver, and cares for him or herself.

The Academy 1s an Expeditionary Learning Outward Bound (ELOB) school. ELOB is a
framework for planning what and how children will learn. It helps teachers design curriculum and
deltver mstruction. ELOB emphasizes learning by doing, with a special focus on character growth,
teamwork, reflection, and literacy. Teachers connect high quality academic learning to adventure,
service, and character development through a variety of interdisciplinary. project-based learning
expeditions.

Student progress is measured by the achievement of goals in each student’s Individual
Learning Plan (1LP), student-led conferences for parents, math and Hteracy portfolios and literacy

“profiles, the McREL Literacy and Mathematics Standards and Benchmarks checklists, the Ideal
Graduate portfolto, and standardized testing reqzuiireaf by the Wisconsin Department of Public
Instruction {DPI) and the City of Milwaukee.

Curricular areas to prepare the Ideal Graduate are:

. Powerful Problem Solver: Math and Science

. Communal Person/Confident Leader: Social Studies, Social Development

. Effective Communicator: Reading, Writing, Speaking/Listening, Art, Music, and
Technology

. Conscious Learner/Caring Self: Study and Work Habits, Personal Development, and

Physical Education

" Information s taken from Section If of the Academy’s Charter Application, which was subsequently incorporated
into s contract with the City of Milwaukee and the 2003-64 Student Family Handbook.
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During its first vear of operation, the Academy has been developing its Special Education
program and is collaborating with the Special Education Coordinator for the Independent Charter
School Collaborative (1CSC). The Academy has an early intervention/pre-referral process. The
school also provides Support and Alternatives for Instructors and Learners (SAIL). SAIL 1s designed
to assist in better meeting teacher and student needs, better responding to parent concerns. and to

intervene early in the leaming process when it 1s not functioning well.

B. Student Population

Atthe beginning of the year, 107 students, ranging from pre-kindergarten (K4) through eighth
grade, were enrolled” in the Acaderny. Sixty-eight students enrolled after the school year started, and
there were 38 students who withdrew from the school prior to the end of this academic vear. (Note
| that one child left and then returned to school. Seven children enrolled after the start of the year and
left the school prior to the end of the academic year.} Reasons for withdrawing included: 14 students
moved away, four students left because of conflicts with other students, three students left for
disciplinary policy reasons, three children followed their siblings to another school, three students”
parents were dissatisfied with the school, two students were moved up to the ninth grade, one student
returned to his/her previous school, and eight students left for other reasons.

At the end of the school year, there were 137 students enrolled at the Academy. There were
56 (40.9%) girls and 81 (59.1%) boys. Most (135, or 98.5%) of the students enrolled in the
Academy at the end of the year were African American, one student was White, and one student was

American Indian. Twenty students had special education needs.’ Six children had speech

* Enrolied on or before September &, 2003,

" The school assessed special education needs for seven addifional children. These children were not eligible for
SerVIces.
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disabilities, three children had emotional/behavioral disabilides, three children were learning
disabled, one child was emotionally disabled (ED), one child was cognitively disabled (CD), one
child was ED/CD, two children were diagnosed with other health impairments, one child had other
health impairments and ADHD, and the disability was not provided for two children. 1EPs were on
file for all of these children, and all but three plans were re-evaluated in a timely manner.

The largest grade level was fourth grade with 18 students, and the smallest grade level was

eighth with eight students. The number of students by grade level is illustrated in Figure 1.

Figure 1

Academyof Learnung and Leadership
Student Grade Levels
2003-04

Furst
14 (1 Ej 23] Einderzarten
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Second
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Third s 2 y
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Fouth %
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Seventh
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Fifth

9 (B Sith
W= 137 17 (12.4%9)

The school had ten classrooms with an average of 13.7 students each. There was one

classroom for each grade with an additional shared studio for K4 and K5,

h
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C. School Structure
1. Areas of Instruction

As described in Section I of this report, the Academy provides instruction in math, science,
social studies, social development, physical education, reading, writing, speaking and listening, art,
music, and technology. These subjects are assessed on each student’s report card and reported on
a quarterly basis as exceeds proficiency, proficient, developing proficiency, not proficient, or
unsatisfactory, Etfort, which consists of work habits and personal development, is also reported and

scored as excellent, satisfactory, or needs improvement.

2. Teacher Information
During the 2003-04 school year, the Academy employed ten classroom teachers and one art
teacher. Nine of the ten classroom teachers held a State of Wisconsin DPI license or permit.
Teachers participated in professional on-site staff development consisting of a four day
summer institute and two to three days of on-site fraining and support each month.

Written evaluations of employees are performed annually. Evaluation tools used include:

. A teacher performance rating system which covers elements of planning and
reparation. the classroom environment, instruction, and professional
prep . ; P
responsibilities;
. A Professional Growth Plan; and
4 A Professional Growth Portfolio.

Teachers also receive the support of the school’s Director of Health and Social Services who,
in cooperation with parents and the school’s administrator, helps meet the needs of children in their

learning and growth as individuals,
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3. Hours of Instruction/School Calendar

The regular school day for students began at 8:00 a.m. and concluded at 3:20 p.m..* except
Wednesdays when dismissal was at 1:20 p.m. The first day of school was September 3, 2003, and
the last day of school was June 11, 2004. The highest possible number of days for student
attendance in the academic year was 167" The Academy has met the City of Milwaukee’s practice
of requiring 873 instructional hours in charter schools, as well as its contract provision of fulfilling

the published 2003-04 calendar.

4, Parent and Family Involvement

As expressed in the Student and Family Handbook provided to each family, the Academy

believes in teamwork with children, parents, faculty, staff, administration, and community partners.
The Academy recognizes the importance of parent involvement in school as well as the rights and
=responsibilities of parents as the first efiucators of their children. The relationship between the
child’s family and the faculty and staff of the Academy 1s seen as the most important factor in that
child’s success in school.
Family members were invited to participate in the First Community Celebration in September
2003. Parents were invited to attend the student-led parent conferences scheduled four times during
the year, as well as all classroom Expeditionary Learning expedition performances twice a vear,
Black History Month Celebration, the Fall Ball, Spring Field Day, awards ceremony, and graduation.

The school employs a Director of Health and Social Services to provide counseling,

guidance, support, and social work services to children and families. Parents are encouraged to

4 .
Breakfast was served at 740 am.
” Students also particpated in the student-led parent conferences held on four additional days during the vear,
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contact the school immediately about any health, learning, physical, or social needs of their children.
The school’s goal is to involve parents as members of the board of directors, its committees,

and parent leadership committees within the school.

5. Waiting List
The school did not have a waiting list during the Fall or at the end of this first year of

operation.

6. Discipline Policy

The Academy describes its discipline policy in the Student and Family Handbook. The
policy is titled “Discipline...with Love and Logic,” an approach by Jim Fay and Foster Chne which
focuses on natural and logical consequences. The Academy assists students and adults in naming

qualities and goals for individual growth. Leamning teams including children and adults from across

the school, the neighborhood, and business community provide guidance and support for students.
Older students mentor younger children and learn mediation skills to help problem solve. Reflection

and dialogue are seen as essential skills for all adults and students.

The Academy believes that the use of probation, suspension, and expulsion will be
minimized if it serves its children well and uses a problem-solving approach. However, conditions

and steps relating to suspensions and expulsions are described in the school’s charter application.
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JHL EDUCATIONAL PERFORMANCE

To monitor the Academy’s activities as described mn its contract with the City of Milwaukee,
a variety of qualitative and quantitative information was collected at specified mntervals during the
past academic vear. Atthe start of the year, the school established attendance and parent conference
goals, and identified local and standardized measures of academic performance to be used to monitor
student progress. The local assessment measures inciuded individual learning plans and skills
assessments on reading, mathematics, and writing, as measured on report cards. The standardized
assessment measures used were the Stanford Diagnostic Reading Test (SDRT), the Wisconsin
Reading Comprehension Test (WRCT), the Wisconsin Knowledge and Concepts Examination

(WKCE), and the Terra Nova examinations.

A. Attendance

At the beginning of the academic year, the school established a goal to maintain an average
attendance rate of 90.0%. Attendance rates were calculated for 173 students enrolled during the
school year and averaged across all students. Not including excused absences, the school’s
attendance rate was 90.0%. (The school did not provide CRC with the number of excused absences.)

Based on these calculations, the school met their attendance goal.

B. Student-Led Parent Conferences

At the beginning of the school vear, the school set a goal that 90% of parents would attend
at least three of the four scheduled student-led parent conferences. This year, there were 93 students
enrolled for all four conferences. Parents of two students attended one of the four conferences,

parents of eight students attended two of the four conferences, and parents of 83 {89.2%) of the 93

A2 PR HEALLALL Y o | RpNEW, wad] 9



students attended three or more of the student-led conferences. The Academy fell just short of

achieving their goal related to student-led conferences.

C. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s mdividual philosophy, mission, and goals. [n addition to standardized testing,
each charter school has the responsibility to describe the goals and expectations of its students in
language that 1s meaningful in light of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the
academic vear to measure the educational performance of its students. These local measures are
useful for monitoring and reporting progress, guiding and improving instruction, clearly expressing
the quality of student work that is expected, and providing evidence that students are meeting local

benchmarks.

1. Individual Learning Plan

fach year, Academy students and teachers create Individual Learning Plans (ILP). Parent
participation is actively encouraged in these joint efforts to identify and define learning goals. At
the beginning of the school year, the school set a goal that an ILP be developed for 100% of students
and 80% would be reviewed and revised by the student and the teacher after the second, third, and

fourth quarters.
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This year, the school provided a list of 116 students who were enrolled at the time of each
of the ILP reviews.” ILP information provided by the school indicates that, on average, ILPs for 93
{80.2%) students were reviewed after the second quarter, 80.2% after the third quarter, and 80.2%
of students plans were reviewed following the fourth quarter. The Academy has therefore met the

goal related to ILPs.

Table ta
Academy of Learning and Leadership
individual Learning Plans Reviewed with Studeni
2003-84
ILP Developed ILP Reviewed with Student
Grade N Second Quarter Third Quarier Fourth Quarter

K4 i3 100.0% 1030.0% 100.6%
Kindergarten 14 85.7% 160.0% 100, 6%
First 3 100.0% 100.0% 100.0%
Second 6 100.0% 100.0% 134.0%
Third 13 FOG.0% 100.0% 100.0%
Fourth HE 1 043, (1 64.7% T76.5%
Fifth ¥ 100.0% 130.0%, 100.0%
Sixth 17 64. 7% 64.7% 32.9%
Seventh* 5 0.0%, 26.7% 26.7%
Eighth 3 100.0% 100.0% 100.0%
TOTAL 118 £0.2% §6.2% 80.2%

* The ILP information provided by the schoel indicates that parents reviewed the plan, but students did not, in the
second quarier,

In addition to student participation, the school encourages parents to contribute to the ILP

process. The following table describes parent participation in the ILP reviews.

" Presumably, ILPs were completed for all students although this was not explicitly evident. Some student records
indicated an enrollment date afler the second quarter. However, ILP information provided by the school indicates that 1L.Ps were
reviewed in the second quirter.
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Table b
Academy of Learning and Leadership
Individual Learning Plans Reviewed with Parents
2003-04
ILP Developed ILP Reviewed with Parent
Grade N Second Quarter Third Quarter Fourth Quarter

K4 15 100.0% 104.0% 100.0%
Kindergarien 14 85, 7% HH.0% 96, 7%
First 8 100.0% 106.0% 62.5%
Second G 100.0% 100.0%, 100.0%
Third 13 92.3% 100.0% 0.0%
Fourth 17 HO0.0% 64.7% 76.6%
Fifth & 100.0% 100.0% R7.5%
Sixth 17 TG.6% 38.8% 352.9%
Seventh* 15 93.3% 60.0% 66.0%
Eighth 3 100.0% 100.0% a6.7%
TOTAL 116 92.2% 83.6% 67.0%

* The 1LP information provided by the schoel indicates that parents reviewed the plan, but students did not, in the

second quarter.

2. Reading, Math, and Writing Progress
At the beginning of the school year, the Academy set a goal that students assessed at the
beginning and end of the vear would either progress one level or be proficient or above on 80% of

grade level performance criteria in reading, math, and writing. These criteria were measured on the

"o (]

Academy's report cards. Students were rated as "exceeds proficiency,” "proficient," "developing
proficiency,” "not proficient,” or "unsatisfactory." Students were rated on up to 11 math, eight
reading. and nine writing items, depending on mdividual skill and grade level.

Report cards provided by the school indicated that 35 of 80 (43.8%) students reached

proficient/exceeds proficiency or progressed one level on 80-100% of math skills; 38 (47.5%) of 80

OGP0 GEAL LALL Yoar IRpINEW wad} I 2




reached this goal n reading; and 28 (35.0%) of 80 students reached proficient/exceeds proficiency
or progressed at feast one level 1n 80% or more of the writing skills presented in the first quarter of
the school year.

Overall. students, on average, reached proficient/exceeds proficiency or advanced one level
on 56.4% of math skills, 62.2% of reading skills, and 52.2% of writing skills. While student
progress fell short ofthe goal established by the Academy, this year provides a baseline from which
future growth can be measured. (Note that these results include students who were assessed in the

first quarter and again assessed in the fourth quarter.)

Figure 2

Academy of Learming and Leadershap
Number of Student: Who Progressed One Level or
Reached Proficient’Exceeds Proficiency
Mathematics
2003-04

Murpber of Stadents

)

ok

-1 28-39% 403-35% Al-79% - 100

H=20
Hote: On average, stindents progressed ome level or reachsd profisientlencesds proficiansy in 35 4% of
math skills preserded in the fret gquater.

b2 P2 ODALLALL Yoar FRpUNE W wpd} 1 3



Figure 3

Academy of Leanung and Leadership
Nuniber of Students Who Progaressed Une Level or
Reached Proficient Exceeds Proficiency
Readng
2003-041
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H=80

Hote: Om average, stadents progressed one level or reached proficient/encesds proficiency in 62.2% of
reading shills presented in the first quarter.

Figure 4

Acadenty of Learnung and Leadership
Number of Students Who Progressed One Level or
Feached Proticient’Exceeds Proficiency
Vrtting
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Muber of Students 200304
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skills presented i the fist quarter.
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3. External Standardized Measures of Educational Performance
1. Stanford Diagnostic Reading Test for First and Second Graders

The Stanford Diagnostic Reading Test(SDRT) 1s the standardized test required by the CSRC
for administration to all first and second graders enrolled in charter schools.” Student performance
is reported 1n phonetic analysis, vocabulary, comprehension, and a total SDRT score.

In September 2003, the test was administered to seven first graders and six second graders.
Due to the small size” of these cohorts, results for each grade could not be included in this report.
However, CRC combined results to illustrate the number of children reading at, below, and above
grade level, based on the SDRT total. As illustrated in Figure 5, three (23.1%) children were reading

at grade level, ten (76.9%) were below, and no students were above grade level in reading.

" The CSRC requires the SDRT alse be administered 1o fourth graders. Those scores are reported in the fourth grade
section ol this report. The Academy chose fo administer the SDRT 1o third graders. Those scores are reported in the third grade
section of this report.

o protect confidentiality, CSRC requires that results include ten or more students.

15
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Figure 5

Academvof Learning and Leaderslup
Standiord Diagnostic Readmg Test
for Fuat and Second Graders
2003-04

A1 Grade Level
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A
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Note: Test was administered in September 2003,
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The school then administered the SDRT a second time, at the end of the school year. May

2004 SDRT results for first graders show that most students were reading at first to second grade

levels, depending upon the area tested. Results from the May 2004 SDRT administration are

illustrated in Figure 6 and Table 2.

Figure 6

Academy of Learning and Leaderslup
stanford Diagnostic Readmg Test
Average Grade Level Equivalent for Fust Graders
2003-04
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Note: Test was adminsstered 1n May 2004,
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Table 2

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for First Graders

2003-04
(N =14)
Grade Level Equivalent
Area Tested
Lowest Highest Median

Pheonetic Analysis PK* 3.2 12
Vocabulary K.¢ 29 1.6
Comprehension K.3 3.3 1.6
SDRT TOTAL “ K.2 3.1 1.6

* Pre-Kindergarten
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Second grade SDRT results from May 2004 are illustrated below. Note that the test was
administered to 11 second graders. One student did not complete the test. This student’s scores are

not mclheded in the calculations.

Figure 7

Academy of Learning and Leadershap
Stanford Diagnostic Readimng Test
Average Grade Level Equivalent for Second Graders
2003-04
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Table 3

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for Second Graders

2003-04
(N=18)
Grade Level Eguivalent
Area Tested
Lowest Highest Median

Phonetic Analysis 1.5 7.9 kN
Vocabulary 2.3 3.9 2.9
Comprehension B3 2.6
SDRT TOTAL 1.5 3.0 2.7
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2. Wisconsin Reading Comprehension Test for Third Graders

The Wisconsin Reading Comprehension Test (WRCT) 1s an assessment of primary-level
reading at grade three and 1s administered to all public (including charter) school third graders in the
state. Student performance is reported in minimal, basic, proficient, and advanced proficiency
levels.” While the WRCT gathers information on comprehension, prior knowledge. and reading
strategies, the performance standards are based only on the reading comprehension items.
Wisconsin's 2004 proficiency standards are based on the standards that were established m July 1998
by the State Superintendent.'”

The test was administered in Spring 2004 to16 Academy third graders enrolled in the school

on the examination date. Results on this measure, illustrated in Figure 8, indicate that;

. One (6.3%) third grader scored at the minimal level of reading comprehension;

. Thirteen (81.3%) Academy third graders scored at the basic level of reading
comprehenston;

. Two (12.5%) third graders demonstrated proficient reading comprehension skills;
and

. No third graders demonstrated an advanced level of reading comprehension.

% The Wisconsin Reading Comprehension Test fevels for 2004 were: Advanced (60 or more points): Academic
achigvement 1s beyond mastery. Test scores provide evidence of in-depth understanding. Proficiens (38 through 39 points)y:
Academic achievement includes mastery of the inportant knowledge and skills. Test scores show evidence of skills necessary for
nrogress in reading. Basie {19 through 37 points): Academic achicvement includes mastery of most of the imporntant knowiledge
and skills. Test scores show evidence of at least one major flaw 1 understanding. Minimal (O through 18§ points): Test scores
show evidence of major misconcepiions or gaps in knowledge and skills tested,

. . . .. ; - .
See www.dpistate. wias/dplispr3wreto3 hitm] for details,
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Figure §

Acadeny of Learnmg and Leadership
Wisconsim Readmg Comprehension Test
Proficiency Levels for Thud Graders
2003-04
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Although not required, the school administered the SDRT to 11 third graders in September

2003. Results indicate that third graders were reading at 1.7 to 2.5 grade level equivalent (GLE),

depending on the area tested. Sece Figure 9 and Table 4.

Figure 9

Academy of Learning and Leadership
Stanford Diagnostic Readmg Test
Average Grade Level Equuvalents for Third Graders
200304

38
- 25
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Fhoowtic Analysis Fogabulay Commprehension SDET Total
H=11
Hote: SDET was administered in Seplerbay 2003

Tahle 4
Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for Third Graders

1883-04

(N =11)
Area Tested Lowest Grade Level Scored Highest Grade Level Seored Median
Phonetic Analysis 1.4 4.7 2.2
Vocabulary K.9 3.1 E3
Comprehension 1.0 7.1 1.6
SDRT Total 1.4 3.8 1.7

Note: SPRT was adnnnistered in September 2003
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The school again administered the SDRT at the end of the school year. In May 2004, 16 third
graders took the test. Results indicate that third graders were reading at 2.4 t0 2.6 GLE, depending
on the area tested.

Figure 10

Acadenwy of Learning and Leadership
Stanford Dhagnostic Reading Test
Average Grade Level Equivalents for Third Graders
2033-04
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Mate: SDET was adnomistered in May 2004

Table 5
Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for Third Graders

2083-04

(N = 16)
Area Tested Lowest Grade Level Scored | Highest Grade Level Scored Median
Phonetic Analysis 1.1 1R 1.7
Vocabulary 1.2 4.1 2.3
Comprehension 1.7 7l 2.3
SDRT Total 1.6 5.6 2.1

Note: SDRT was administered in May 2004,
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3. Wisconsin Knowledge and Concepts Exam, Stanford Diagnostic Reading Test, and

Terra Nova for Fourth Graders

a. Wisconsin Knowledge and Concepts Examination

In November 2003, all fourth, eighth, and tenth grade students in Wisconsin public schools
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies. These assessments are called the Wisconsin Knowledge and Concepts
Examinations (WKCE). Based on how they score on these assessments, students are placed in one
of four proficiency categories, advanced, proficient, basic, and minimal performance.' In 2002-03,
Wisconsindiscontinued reporting the WKCE results in terms of grade level equivalency. They will
report percentiles based on scaled scores in the future.'”

The WKCE was administered in November 2003 to 12 fourth grade students atthe A cademy.
One (8.3%) fourth grader scored minimal reading proficiency, five (41.7%) had a basic
understanding, and six (50.0%) were proficient readers. No fourth graders scored in the advanced
reader category. In terms of language ability, one (8.3%) student demonstrated minimal
performance, six {50.0%) had a basic understanding, four (33.3%) students achieved proficient, and
one (8.3%) student achieved advanced level scores in language skills. Nine students exhibited
minimal math skills, two achieved basic. and one student scored in the proficient level in math. See

Figure 11,

Y ddvanced: Demonstrates in-depth undersunding of academic knowledge and skills tested on WKCE: Proficiens:
demonstrates competency in the academic knowledge and skills tested on WKCE: Basie: demonstrates some academic
knowledge and skills tested on WKCE; and Mimimai Performance: demonstrates very limited academic knowledge and dalls
rested on WKCE.

According to DPI, the percentiles for the 2003-04 WKCE resutts will be forthcoming and were nat availgbie at the
time this report was drafted.
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Figure 11

Acadenvof Learming and Leadership
Wisconsu Knowledge and Concepts Exam
Proficiency Levels for Fourth Graders
2003-04

100

BE

Eeading Langnags Bath Semencs Secial Stadiag

{ﬁ]kﬂ[mitmiﬂﬁazic SProficieniEB A dvaneed |

The final score from the WKCE is a writing score. The extended writing sample is scored

with two holistic rubrics. A six-point composing rubric evaluates students” ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students’ ability to control punctuation, grammmar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a range from 1.0 to 9.0,"" with a maximum possible score of 9.0,

The Academy’s fourth graders’ writing scores ranged from 0.0 to 5.0. The median score was

4.5, meaning half of students scored at or below 4.5 and half scored 4.6 to 5.0.

See www.dpi.state.wius/oea’kewritg htmt for details.
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b. Stanford Diagnostic Reading Test
The fourth grade SDRT is the other standardized test required by CSRC. This test consists
ofa vocabulary, comprehension, scanning, and total scores for each student. This testing is required
so that individual student progress on reading can be tracked from the second grade to the fourth
grade on the same standardized assessment tool. As illustrated in Figure 12, fourth grade students,

on average, were at third to fourth grade levels, depending on the area tested.

Figure 12
Acadenty of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalents for Fourth Graders
2003-04
50
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H=13
Hote: SDET was admnrgstered in May 2004
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Table &

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for Fourth Graders
2003-04

(N =13)
Area Tested Lowest Grade Level Scored | Highest Grade Level Scored Median
Vocabulary 1.2 3.0 3.9
Comprehension 1.8 7.2 34
Scanning 3 54 4.2
SDRT Total 1.8 5.1 3.4

Note: SDRT was administered in May 2004,

c. Terra Nova Examination

Although not required by CSRC, the Academy administered standardized Terra Nova
examinations to its fourth graders at the beginning and end of the school vear. Scores were available
for ten students enrolled at the time of each examination. Results indicate that students were
reading, on average, at 2.8 GLE at the start of the school year. By the end of the vear, students had
advanced to an average of 4.0 GLE. GLE gains in math were also evident. Fourth grade students

were functioning at 3.1 GLE, on average, at the start of the school vear and 3.5 GLE at the end. See

Table 7.

Table 7

Academy of Learning and Leadership
Terra Nova Examination
Average Grade Level Equivalent Advancement for Fourth Graders

200364
Average GLE
Area Tested
Startof School Year End of School Year Advancement
Reading 2.8 4.0 i.2
Math 31 33 0.4
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4. Terra Nova for Fifth, Sixth and Seventh Graders

To track progress from year to year, fifth graders were administered the Terra Nova
examination. This examination consists of reading, language, and math sections that are combined
for a total score. The test also includes science and social studies. CSRC requires that the school
monitor student progress in reading and mathematics.

The Terra Nova examinations were administered in September 2003' to nine fifth grade
students. Due to the small size of this cohort results could not be included in this report.

Sixth graders were also given the Terra Nova at the start and end of the academic year.
Because there were only six sixth graders with comparison scores, results could not be included in
this report.

Eighteen seventh grade students were also tested on the Terra Nova at the beginning and end
of the academic year. Results from the first administration show that students demonstrated an

average GLE of 4.5 in reading and 4.0 in math. See Figure 13,

: In 2002-03, the Wisconsin Department of Public Instruction changed the time for administration of the WKCE

the Fall semester.  Therefore, the CSRC required the Terra Nova standardized tests for grades five, six, and seven also be
adminstered in the Fall semester to allow mulii-year student progress reports,
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Figure 13

Academy of Learming and Leadershup
Terra Nova Exanunation
L Average Grade Level Equuvalent for Seventh Graders
| 2003-04

/ - Average GLE

wk
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L LT LT
I B - -
a0
Math

N=1g
Hote: The Terea Hovawas adwdnistered m Septernher 2003
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A look at the range of grade levels in each of the arcas tested shows a wide distribution
among the 18 students. Table 8 indicates grade equivalent ranges, and the median scores in reading

and math.

Table 8
Academy of Learning and Leadership
Terra Nova Examination
Grade Level Equivalent Ranges for Seventh Graders

2063-04
{n = 18)
Grade Level Equivalent
Area Tested Fowest Grade Level Highest Grade Level .
. i . Median
Scored Scored
Reading 0.0 119 4.4
il Math 0.5 7.1 4.0

Note: The Terra Nova examination was administered in September 2003,

Comparison scores for 12 students tested at the beginning and end of the year indicate that

students advanced, on average, 1.0 GLE in reading and 0.6 GLE in math. See Table 9.

Table ¥
Academy of Learning and Leadership
Terra Nova Examination
Average Grade Level Equivalent Advancement for Seventh Grade
2603-04
{n=121)

Average Grade Level Equivalent

Area Tesied
Start of School Year Fnd of School Year Advancement
Reading 4.2 5.2 1.0
Math 3.4 4.6 0.6
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5. Wisconsin Knowledge and Concepts Examination for Eighth Grade

Proficiency levels from the WKCE can range from minimal performance through advanced
proficiency.” In November 2003, the WKCE was administered to 12 Academy eighth grade
students. The CSRC requires that schools report student performance in reading and mathematics.

Proficiency indicators for the eighth graders are illustrated in Figure 14, Six (54.5%) eighth
graders scored in the minimal reading proficiency range, three (27.3%) had a basic understanding,
and two (18.2%) were proficient readers. No cighth graders scored in the advanced reader category.
Eleven (91.7%) of 12 students exhibited minimal performance in mathematics and one (8.3%)

students had a basic understanding.

" ddvanced: Demonsirates im-depth understanding of academic knowledge and skills tested on WKCE; Proficient:
Demonstrates competency 1n the academic knowledge and skills tested on WKCE: Basic: Demonstrates some academnic
knowledge and skills wsied on WKCE: and Minimal Performance: Demonstrates very hmited acaderic knowledge and skills
wsted on WKCE. According the percentiles for the WKCE results are forthcoming. They were not available at the time this
report was drafted.
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Figure 14

Academy of Learmng and Leadership
EKnowledge and Concepts Exam
Proficiency Levels for Eighth Graders
2003-04

%% Shudants
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(n=111 fn=12]
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Hote: Feadieg vesults were not provided for one stadent.

The final score from the WKCE is a writing score. The extended writing sample is scored
with two holistic rubrics. A six-point composing rubric evaluates students' ability to control
purpose/focus, organization/coherence. development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students' ability fo control punctuation, grammar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a maximum possible score of nine.'® The eighth grade writing scores ranged
from 0.5 to 5.5. The median was 4.3, meaning half of the students scored at or below 4.3 and half
scored above 4.3 on a scale of zero to nine. (Note that the score was not reported for two students.)

In addition to the WKCE, the school administered Terra Nova examination to eighth graders

at the beginning and end of the school year. There were only three students who took the

b . X ; p . - .
See www, dpistate wous/oeakewrniie himl for detals.
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examinations both times. Due to the small size of this cohort, eighth grade growth from the Fall to
Spring cannot be included in this report. However, given that the school administered these tests to
students in fourth through eighth grades, CRC was able to calculate an average GLE advancement
for these students. Terra Nova results for ten fourth, eight fifth, five sixth,” 12 seventh, and three
eighth'™ graders indicate that students advanced, on average, 1.2 GLE in reading and 0.3 GLE in

math during the year.

E. Multiple-Year Student Progress
This is the first year the Academy has operated as a City of Milwaukee charter school;
therefore, there are no year-to-year comparisons. This year’s information will be used as baseline

data to compare with subsequent scores.

F. Muitiple-Year Progress for Students Below Grade Level

This year, five first and five second grade students tested below grade level in reading, based
on SDRT'" and 51 students in grades four through eight tested below grade level in reading, as
measured by the WKCE or the Terra Nova. There were 52 fourth through eighth graders who tested
below grade level in math on the WKCE or the Terra Nova. The scores for students who tested

below grade level this year will be compared forindicators of student progress in the 2004-05 report.

i . . . . . . .
Omne sixth grader's reading scores ndicated a decline fom sixth grade reading level to 8.0, These scores were
dropped from the caleulations.

One esghth grader did not take the math portion of the exam in September. This student’s scores were not included in
the calenlations.

g . .
¥ Administered in September 2003,
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IV, CONCLUSIONS/RECOMMENDATIONS

This report covers the first year of the Academy’s charter school status. The information
gathered has been used to examine student progress this year and make recommendations regarding
programmatic and academic progress for the 2004-05 school yvear. The Academy has met 8 of 11
of the education requirements in 1ts charter school contract with the City of Milwaukee. Two ofthe
provisions that were not met were related to year-to-year student progress and were not applicable
because this 1s the school’s first year as a City of Milwaukee charter school. The third provision not
met was the requirement that all teachers hold a DP1 license or permit. One of the ten classroom
teachers did not hold a DPI license or permit.

The key performance indicators were:

. Attendance rate was 90.0%, meeting the school’s goal;
: On average, parents attended 89.2% of scheduled conferences, nearly meeting the

Academy’s goal;

* Onaverage, 35 of 80 (43.8%) of students progressed one level or reached proficiency
in 80% of math skills;

. 38 of 80 (47.5%) students progressed one level or reached proficient in 80% of
grade-level reading skills;

. 28 of 80 (35.0%) students progressed one level or reached proficient in 80% of
grade-level writing skills;

. Due to small class size, first and second grade SDRT scores from the September
2003 test could not be included m this report. However, when results were
combined, three (23.1%) students were reading at. ten (76.9%) below, and no first
and second grade students were reading above grade level based on SDRT total;

. SDRT results from May 2004 indicate that first graders were, on average. reading at
1.6 GLE. Second graders averaged 2.7 GLE based on SDRT total;

. Most (81.3%) of the third graders demonstrated basic reading comprehension on the
WRCT;
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Although not required, the Academy administered the SDRT to third graders.
Results show that third graders were functioning at second grade equivalent reading
levels at the beginning of the year and averaged 2.4 GLE at the end of the school
year;

Half (50.0%) of the fourth graders tested on the WKCE scored in proficient levels
in reading. Approximately 16.7% exhibited basic levels in math;

SDRT results for fourth graders indicated that, on average, fourth graders were at 3.3
GLE (SDRT was administered in May 2004);

Due to small class size, Terra Nova results for fifth and sixth graders could not be
mcluded in this report;

Seventh graders exhibited reading and math skills, as measured by the Terra Nova.
at the fourth grade level (GLE = 4.5 in reading, GLE = 4.0 in math) when assessed
in September 2003; and

Eighth grade WKCE results show that 54.5% of eighth graders had a minimal level
of reading skills and 91.7% had a minimal level of math skills.

After reviewing the information in this report and considering the information gathered

during the administrator’s interview in June 2004, it is recommended that the focus of activities for

1050 P 3-0AL

the 2004-05 year include the following:

The circumstances and steps involved in suspensions and expulsions should be
included 1n the 2004-2005 Student and Family Handbook.

Consider hiring personnel to supervise students who are on in-school suspension.

Focus academic attention on reading, writing, and math, particularly on the large
number of students wheo are functioning below grade-level expectations.

Collect data in an organized fashion and submit all data to CRC in an electronic
format.

Provide support to teachers in DP1's process of license/permit application throughout
the year and specifically document the steps taken to obtain a license or permit for
those teachers who are applying.
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APPENDIX A

CONTRACT COMPLIANCE CHARY
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Academic Achievement: Standardized Measures

The following standardized test measures will assess academic achievements in: reading and
mathematics. In subsequent vears, students will demonstrate a minimum average increase of one
grade level as measured by the academic progress of each student in that grade. Students who
initially test below grade level will demonstrate more than one grade-level gam.

Grades 1,2, and 4  Stanford Diagnostic Reading Test will be administered each spring. The
first year testing will serve as baseline data. Progress will be assessed based on the results of the
testing in reading in the second and subsequent years.

Grade 3 Wisconsin Reading Comprehension Test will be administered on an annual
basis in the time frame identified by the Wisconsin Department of Public Instruction. The test
will provide each student with a comprehension score and a proficiency level.

Grades 4 and 8 Wisconsin Knowledge and Concepts Exam will be administered on an
annual basis in the time frame identified by the Wisconsin Department of Public Instruction. The
WEK.CE will provide each student with a proficiency level via a scale score m reading and
mathematics.

Grades 5,6, and 7 McGraw Hill Terra Nova will be administered on an annual basis in the
time frame identified by the CSRC for testing. This test will provide each student with a
proficiency level via a scale score and a grade equivalent in reading and mathematics.
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6.

Discipline Policy

The following disapline philosophy 1s described in the Cyberschool Student Handbook

(2002-03) along with a weapons policy, a definition of what constitutes a disruptive student, the role

of parents and staff in disciplining students, the grounds for suspension and expulsion, and the due

process rights of the student:

Fach member of the Central City Cyberschool family is valued and appreciated.
Therefore, it is expected that all Cyberschool members will treat each other with
respect, will act at all times in the best interest of the safety and well-being of
themselves and others.  Any behaviors that detract from a positive learning
environment are not permitted and all behaviors that enhance and encourage a
positive learning eavironment are appreciated as an example of how we can learn
from each other.

All Cyberschool students are expected to conduct themselves in a manner consistent
with the goals of the school, and to work in cooperation with all members of the
Cyberschool community to improve the educational atmosphere of the school.

Student bekavior should always reflect a seriousness of purpose and a cooperative
attitude, both in and out of the classroom. Any student behavior that detracts from
a positive karmmg environment and experience for all students will be recorded on
a Student Behavioral Referral form that is sent to the Social Worker or Executive
Director for appropriate administrative action.

Students are cbligated to show proper respect to their teachers and peers af all times.

All students are given ample opportunity to take responsibility for their actions and
to change unacceptable behaviors,

All students are entitled to an education free from undue disruption. Students who
willfully disrupt the educational program shall be subject to the disciphine procedures
of the school.

Student Population

Data regarding the number of students returning to Cyberschool from the previous vear were

gathered 1n the Spring of 2003 and again in the Fall of 2003, Of the 292 students who were
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attending Cyberschool on the last day of the 2002-03 academic year and were eligible for continued
enrollment this pastacademic year, 226 enrolled and attended Cyberschool in September 2003, This
represents a return rate of 77.4%. This compares to a return rate of 77% in the Fall of 2002.

Cyberschool started on September 2, 2003, There were 292 students enrolled. During the
vear, 30 students enrolled in the school and 28 students withdrew. Students withdrew for a variety
of reasons including: five students who left due to safety concerns, four students who moved away,
four students who chose to go to neighborhood schools, three who left for behavioral reasons, two
who left because of transportation issues, two children were expelled, two children who left due to
dissatisfaction with the program, and one child left because he/she needed more supervision. Reason
for leaving was not known for four students and the reason provided for one student was that he/she
was promoted to first grade. It is not clear why this constitutes a reason for withdrawing from the
school.

At the end of the vear, there were 294 students enrolled. Of these:

. There were 150 (51.0%) girls and 144 (49.0%) bovs.

¢ Nearly all (98.6%) students were African American. Four (1.4%) students were
Hispanic.

. Twenty-six students had special education needs. In October, one student was

discharged as he was no longer eligible for special education services. Of the
remaining 25, nime children had speech and language needs, eight were learning
disabled. four had cognitive disabilities, three had another health impairment, and
one child was emotionally/behaviorally disturbed. All 25 students had Individual
Fducation Programs (IEP) that were reviewed, and 24 of 23 students’ parents
participated in the [EP review. Eight of the students had initial TEP dates indicated
n the school’s records.

* The school provided education to students in K35 through eighth grade.” Grade levels
are Hlustrated below.

K Cyberschool discontinued 113 K4 program in Fall 2003,
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Figure |

Central City Cyberschool
Student Grade Levels
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i, EDUCATIONAL PERFORMANCE

To monitor the performance of Central City Cyberschool as it relates to the CSRC contract,
a variety of qualitative and quantitative information has been collected at specified intervals during
the past several academic years. This year, the school established attendance, parent conference, and
staft development goals, as well as identified local and standardized measures of academic
performance to monitor student progress.

This year, the local assessment measures included student progress in language arts,
mathematics, and technology skills. The standardized assessment measures used were the Stanford
Diagnostic Reading Test (SDRT), the Wisconsin Reading Comprehension Test (WRCT), the
Wisconsin Knowledge and Concept Examination (WKCE)" and the McGraw-Hill Terra Nova

examination.

A, Attendance
At the beginning of the 2003-04 academic year. the school established a goal to maintain an
average attendance rate of 90%. This year the school surpassed this goal as students, on average,

attended’’ school 92.8% of the time.

B. Parent-Teacher Conferences
At the beginning of the school year, the school set a goal that parents would attend 66% of

scheduled parent-teacher conferences. Conferences were scheduled for all children in the first and

“ The WKCE is composed of CTBMcGraw-Hill Terre Nova, Form A, which has been selected for use in Wisconsin

because they align with Wisconsin content standards.

i . o . s S .

' Arendance data were provided on Cyberscheo) report cards and was determmined using 277 students in kindergarten
through eighth gmde. Atiendance was caleulated by dividing the number of days present by the number of expected days of
attendance.

11
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third quarters. Parents of 94% of children attended the Fall conference and parents of 89% of
children attended the Spring conference. Cyberschool has met the goal related to parent-teacher

conferences,

C. Staff Development

The school set a goal 1o launch a new Open Counrt literacy program in kindergarten through
sixth grade and a Destination Reading phonemic awareness software in kindergarten through fourth
grade. In addition, the school set a goal that teachers would complete a substantial curriculum re-
write to disseminate models of best practice by integrating technology. As explained earlier in this

report, the school has met these goals related to staff development.

D. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy. mission, and goals. In addition to standardized testing,
each charter school has the responsibility to describe the goals and expectations of its students in
language that is meaningful in light of that school’s unique approach to education. These goals and
expectations are established by cach City of Milwaukee charter school at the beginning of the
academic year to measure the educational performance of its students. These local measures are
useful for monitoring and reporting progress, guiding and improving instruction, expressing clearly
the quality of pupil work that is expected, and providing evidence that students are meeting local

benchmarks.

12
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At the beginning of the school vear, Cyberschool designated three different areas in which
first through eighth grade students’"” competencies would be measured quarterly: language arts,”
mathematics, and technology. Performance for each benchmark was measured as “basic.”

“emerging.” “skilled,” “mastery,” or “advanced.” The goal was that students would have cither
progressed one level or reached the mastery or advanced level in at least 80.0% of the benchmarks
in each subject arca.

Cyberschool’s progress reports were completed for students in each grade. Students could
be assessed in a variety of benchmarks depending on grade level. Progress reports assessed language
benchmarks such as “Demonstrates standard Enghlish using appropriate grammar, usage, and
mechanics™; mathematics benchmarks such as “Solves addition and subtraction facts™; and different
technology benchmarks such as “Handles floppy disks and CD ROMs properly.”

Results indicated that most {153 of 239, or 64.0%) students reached mastery/advanced or

- progressed one level on 80-100% of language arts skills; 160 (67.0%) of 239 reached this goal in
mathematics; and 177 (74.1%) of 239 students reached mastery/advanced or progressed at least one
level in 80% or more of the technology skills presented in the first half of the school year. Note that
these results include students who were assessed in the first or second quarter and again assessed in
the fourth quarter.

Overall, Cyberschool students, on average, reached mastery/advanced or advanced one level
of performance on over 80% of the benchmarks for language arts (80.7%), math (82.0%), and

technology (85.0%), meeting the goal of this local measure. See Figures 2 through 4.

e \ . P , . .
" There were no local measures wdentified for K3 students this vear; therefore, local progress reports were not mcluded
ifi this report

i

T Language arts skilfs are comprised of writing, reading, and listening/spesking content arcas,
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Figure 2

Central City Cvberschool
Number of Students Who Progressed One Level or
Reached Masterv/ Advanced
Language Arts
20433-04
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Hote: On average, students progressed one level or reacked reasteryfadvanced in 83.7% of
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Figure 3

Central City Cvberschool
Number of Students Who Progressed One Level or
Reached Mastery’ Advanced
Mathenatics
2003-04
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rrath ekille presented in the fivet or 2econd quarier.

FOBI TGO evbordTberYearS R e, NFW rovied wpd] E4




Figure 4

Central City Cyvberschool
Number of Students Who Progressed One Level or
Reached Masteryy Advanced
Technology
2003-04
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E. Exteraal Measures of Educational Performance
I. Stanford Diagnostic Reading Test for First and Second Grade

The SDRT is the standardized test required by the CSRC for administration to all first and
second graders enrolled in charter schools.” Student performance is reported for phonetic analysis,
vocabulary, and comprehension. These scores are summarized in an overall SDRT total.

In March 2004, Cyberschool administered the SDRT to 26 firstand 35 second grade students.
Results indicate that first graders were functioning, on average, at 1.4 to 1.8 GLE in reading,

depending on the area assessed. See Figure 5 and Table | for additional detail.

Figure 5

Central City Cvberschool
Stantord Diagnostic Reading Test
Average Grade Level Equivalent for First Graders
200304

(trade Level Equivalent V
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Comprehension SDRT Tot
H=126

[N, . . . . . . . -
¥ CSRC also requires that fourth grade students take the SPRT. Those results are reported in the section discussing fourth
graders.
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Table 1

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for First Graders

2003-04
{N=126)
Lowest Grade Level Highest Grade Level
Area Tested Secored Scored Median
Phonetic Analysis K.i 3.2 1.6
Yocabulary K.4 3.2 I
Comprehension K.3 34 1.4
SBRT Total K.3 2.7 1.6
Note: Resulis are rounded o the nearest one-ienth.
17
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Second grade results are presented in Figure 6 and Table 2. Second graders were functioning

at first and second grade equivalents in the areas tested.

Figure 6

Central Crty Cvberschool
Stanford Diagnostic Readmg Test
Average Grade Level Equivalent for Second Graders
30304
_ rade Level Equivalent
32U 5
35 b
21 21
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Phonetic Analbysis Yocabwlary Comprehension SDET Total

Table 2

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Second Graders

1003-04
{N = 35)
Lowest Grade Level Highest Grade Level
Area Tested Scored Seored Median

Phonetic Analysis [ 16.9 2.4
Vocabulary K.4 4.7 2.6
Comprehension K3 3.6 2.2
SDBRT Total K.6 54 2.2

Note: Resulis are rounded to the nearest one-tenth,
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2. Wisconsin Reading Comprehension Test, Stanford Diagnostic Reading Test, and Terra
Nova for Third Grade

The Wisconsin Reading Comprehension Test (WRCT) is an assessment of primary-level
reading at grade three and is administered in the Spring to ali public school third graders in the state.
Student performance is reported in minimal. basie, proficient, and advanced proficiency levels.
While the WRCT gathers information on reading comprehension, prior knowledge, and reading
strategies. the proficiency levels are based only on the reading comprehension items. The levels
were established in July 1998, by the State of Wisconsin Superintendent."”

The test was administered to 25 Cyberschool third graders. Results on this measure indicate

that:

* S1x(24.0%) Cyberschool third graders were functioning ata minimal level of reading
comprehension.

. Sixteen (64.0%) third graders scored in the basic reading comprehension range.

. Three (12.0%) third graders had a proficient level of reading comprehension.

. No third graders demonstrated an advanced level of reading comprehension.

. On average, the third grade students scored 26.6, which is within the basic range.

See Figure 7.

¥ The Wisconsin Reading Comprehension Test levels for 2604 werer  ddvanced (60 or more points)  Academic
achigverent 18 beyond mastery. Test scores provide evidence of in-depth understanding. Proficiens (38 through 39 poinsy:
Acadernic achievement includes mastery of the important knowledge and skills. Test scores show evidence of skiils necessary for
progress inreading. Basiz {19 through 37 points): Academic achieverent includes mastery of most of the important knowledge and
skifls. Test scores show evidence of at least one major flaw In understanding. Minimal (18 or fewer points): Test scores show
evidence of major misconceptions or gaps in knowledge and skills tested.
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Figure 7

Central City Cvberschool
Reading Comprehenzion Test for Third Graders
Proficiency Levels
2003-04

Froficient
3 {12.0%0

Basic
16 (Gei01%%)

Tlinimal
6 (240%)

=23

Mote: no thivd graders scored Inthe "Advanced” category The Cyberschool average
goore was 26 .0, which falls inthe basic range.

Although not required by CSRC, Cyberschool administered the SDRT to third graders.
Results indicate that the 25 third graders were, on average, readingat 2.5 GLE, based on SDRT total.

See Figure 8 and Table 3.
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Figure §

Central City Cyberschool
Stanford Diagnostic Readmg Tes

Average Grade Level Equivalent for Third Grad

RAEETIE

Crrade Level Eguivalent

N
[

(BN

Analyais Vovghulary Comprehension SDET TFotal

Table 3

Central City Cvberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Third Graders

2003-04
(N =25%)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median

Phonetic Analysis 1.2 4.7 2.2
Vocabulary K.9 4.3 2.5
Comprehension 1.3 32 2.6
SDRT Toial L1 4.6 24
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The final test administered to third graders was the Terra Nova. This test is not required by
CSRC. However, results were included in this report to Hlustrate how third graders scored on this
standardized assessment of reading and math skills.'”” Results indicated that third graders were

functioning, on average, at 2.1 GLE in reading and 2.5 GLE in math. See Figure 9.

Figure 9

Clentral City Cyvberschool
Terra Mova
Average Grade Level Equuvalent for Thud Graders
2003-04

Grade Level Eouivalent

Composite Compuosite

i . f . . . . .
The Terra Nova also tests language, spelling, and word analysis skills,

22
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3. Wisconsin Knowledge and Concepts Examination and Stanford Diagnestic Reading
Test for Fourth Grade

In November of 2003, all fourth, eighth, and tenth grade students in Wisconsin public schools
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies.'” These assessments are called the Wisconsin Knowledge and Concepts
Examinations or WKCE. Based on how students score on these assessments, students are placed
in one of four proficiency categories: advanced, proficient, basic, and minimal performance.” In
2002-03, Wisconsin discontinued reporting the WKCE results in terms of grade level equivalency.
Percentile results based on scaled scores will be available in the future."”

Proficiency levels from the WK.CE can range from minimal performance through advanced
proficiency. Thirty-two fourth grade students took the WKCE. Proficiency indicators in reading and

-math are illustrated in Figure 10. Six (18.8%) fourth graders had minimal reading proficiency, 11
{34.4%) had a basic understanding, 13 (40.6%) were proficient readers, and two (6.3%) of
Cyberschool fourth graders scored in the advanced readers category. Half (50.0%) of students
exhubited minimal math skills, seven (21.9%) scored in the basic category, eight (25.0%) were

proficient, and one (3.1%) student had advanced mathematics skills,

See Wisconsin Department of Public Instruction, www, dod state wi us for details. Note thatin 2002-03, the testing period
was changed from Spring of the academic year (0 the Fall of the academic year,

Advernced: Demonstrates in-depth anderstanding of academic knowiedge and skills tested on WKCE: Proficient
Demonstrates competency i the academic knowledge and skills tested on WKCE; Bavic: Demonstrales some academic knowledge
and skills tested on WKCE; and Minimal Performance: Demonstrates very imited academic knowledge and skills tested on WKCE

* Per DPL. Junc 2003,
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Figure 10

Central Crty Cyberzchool
Wigconzm Knowledge and Concepts Exam
Proficiency Level: m Reading and Math
for Fourth Graders
2003-04

R % Students =
100.0% R

0% peeee

BO0% Froves

0% |- PR .

00% fommee- ... EELEERPEEELRPE 0 IUEPINR

0%

Reading Math

ChTingmal  S8Basic BProflcient EBadvanced

The final score from the Knowledge and Concepts Examination is a writing score. The
extended writing sample is scored with two holistic rubrics. A six-point composing rubric evaluates
students’ ability to control purpose/focus, organization/coherence, development of content, sentence
fluency, and word choice. A three-point conventions rubric evaluates students’ ability to control
punctuation, grammar, capitalization, and spelling. Points received on these two rubrics are
combined to produce a single score on the report with a maximum possible score of nine.™

The Cyberschool writing prompt scores ranged from 0.0 to 5.0, The median score was 4.0,
meaning half of students scored at or below 4.0 and half scored between 4.0 and 5.0 on a scale of

zero to nine. (Note that one student’s writing score was invalid.)

See www. dpistatewiusfosa'ke wintg html for details.
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The other standardized test administered to fourth graders was the SDRT. This exam,
administered in the Spring of 2004, consists of vocabulary, comprehension, and scanning subtests.
These subtests are combined in an overall SDRT Total. Results indicate students were functioning

at third and fourth grade GLE i the reading arcas tested. See Figure 11 and Table 4.

Figure 11

Central City Cyberschool
stantord Dragnostic Readmg Test
Average Grade Level Equuivalent for Fourth Graders
2003-04

LM

Voeoabulary Comprehension SDET Total
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Table 4
Central City Cvberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Fourth Graders
2003-04
(N=32)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Vocabulary i 4 0.6 35
Comprehension 1.8 5.3 2.7
Scanning P2 12.9 4.1
SDRT Total 1.8 10.2 2.8

4. McGraw-Hill Terra Nova for Fifth through Seventh Grade

As required by the CSRC, the McGraw-Hill Terra Nova was administered to fitth through
seventh graders in November 2003.”" Students are tested in reading, language and math. Results
are provided in each subject area as well as an overall total. CSRC requires that these tests be

adminstered to Cyberschool students to provide a basis for multiple-year student progress inreading

and math.

As illustrated, Cyberschool’s 26 fifth graders were, on average, functioning at 5.4 GLE in

reading and 4.1 GLE in math. See Figure 12.

" Test results provided by the school indicared a Mareh 2004 test dute. However, the school attached a note o the test
publisher’s printout indicatng the ess were administered in November 2003,
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Figure 12

: Central City Cvberschool

| MeGraw-Hill Terra Nova

. Average Grade Level Eqquvalent for Fifth Graders
2003-04
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Figure 13 illustrates the sixth grade Terra Nova results.” The students, on average. scored

5.3 GLE in reading and 4.5 GLE in math.

Figure 13

Central City Cvberschool
MeGraw-Hill Terra Nova
Average Grade Level Equivalent for Sixth Graders
2003-04

=% Test results provided by the school indicated a March 2004 test date, However, the school attached a note 1o the test
publisher’s printout indicating the tests were admimistered 1 November 2843,
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The seventh grade students tested on the Terra Nova demonstrated an average 5.2 GLE in

reading and 5.3 GLE in math. See Figure 14,

Figure 14

Central City Cvberschool
McGraw-Hall Terra Nova
Average Graide Level Equivalent for Seventh Graders
200304

4

3

%

{

1l

H=731

Fote: The test was admirdsiered in November 20005,
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Although not required, the school administered the Terra Nova to its seventh graders a
second time. May 2004 results show that, near the end of the year, seventh graders were reading,
on average, at the fifth grade level. Students exhibited math skills, on average, at the fifth grade

level. See Figure 15.

Figare 15

Central City Cvberschool
MeGraw-Hill Terra Mova
Average Grade Level Equivalent for Seventh Graders
2003-04
3
i
5
4
/ e

o - . —— .-
YR 0 R . R
SN SEETEEEERTREETERTER - EERREEEEERE
i
N =30
Hote: The test was adeiristered m blay 2004,
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5. Wisconsin Knowledge and Concepts Examination for Eighth Grade

Proficiency levels from the Wisconsin Knowledge and Concepts Examination can range from
minimal performance through advanced proficiency.” In November 2003, the WKCE was
administered to 35 Cyberschool eighth grade students. Proficiency indicators™ in reading and math
for the eighth graders are illustrated in Figure 16. For example, ten (28.6%) eighth graders scored
in the minimal reading proficiency range, while seven (20.0%) had a basic understanding. 15
(42.9%) scored in the proficient range, and three (8.6%) students were advanced readers. In terms
ofmath ability, most (77.1%) students demonstrated minimal performance, four (11.4%) had a basic

understanding, and four (11.4%) students had achieved a proficient level. No students demonstrated

an advanced level of mathematics skills.

“an

Advanced: Demonstrates in-depth understanding of academic knowledge and skills tested on WEKCE; Proficiens
Demonstrates competency in the academic knowledge and skills tested on WKOT; Basic: Demonstrates some academic knowled: e
and skills tested on WKOE: and Minima! Performance: Demonstrates very limited academic knowledge and skills tested on WKC E.

=7 According to DPI, the percentiles for the WKCE results will be forthcoming and were not gvailable at the time of rhis
report.
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Figure 16

Central City Cyvberschiool
Wizconsm Knowledge and Concepts Exam
Proficiency Levels m Reading and Math
for Erghth Graders

B TavE '-.u»" E
25 mtudents 20 i}ﬁ 04

03.0%

BO0%S p-------E B e
BO0% be-e----d mmmmn

@‘B% ————————————————————— '. .:.

00% fooeene- | e T —

0.0%

Reading Blath

Cbdinimal  88PRsse BFroficient EBAdvanced

The final score from the WKCE is a writing score. The extended writing sample is scored
with two holistic rubrics. A six-point composing rubric evaluates students’ ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students’ ability to control punctuation, grammatr,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a maximum possible score of nine.™ The Cyberschool eighth grade writing
scores ranged from 0.0 to 6.5. The median score was 5.0, meaning half of students scored at or
below 5.0 and half scored between 5.0 and 6.5 on a scale of zero to nine. (Note that the score was

not reported for one student.)

25 R . . . . - .
= Qee wwaw dnlstaie o wl usiors/ee writg hum! for details,

2
FOrA2 7203 g vher D yberYearf R NEW reviedowpd] 3 bl




i Although not required by CSRC, Cyberschool administered the Terra Nova examination to

32 eighth graders in May 2004. At the end of the year, these students were reading at an average of

7.2 GLE and scored an average GLE of 6.9 in math. See Figure 17.

Figure 17

Central Citv Cvberschool
McGraw-Hill Terra Nova
Average Grade Level Equivalent tor Eighth Graders
2003-04
: 72
PO =
d beommaal e
1 = .
Readin
HN=31
Hote: that 32 studenits were adidnistered the exaraination. Resling svores were suppressed for one
gtudent and math scoves were suppreszed fior another.
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F. Muitiple-Year Student Progress

Y ear-to-year progress is measured by comparing scores on standardized tests from one year
to the next. The tests used have been the SDRT, WKCE, and the Terra Nova reading and math
subtests. In the 2001-02 academic year, all of these measures were administered to students during
the Spring semester. In the Summer of 2002, the DP1 changed the content and the administration
time of the WK.CE for fourth. eighth, and tenth grade students to the Fall semester of each academic
year. The CSRC followed suit by requiring the Terra Nova for interim year testing to be
administered in the Fall semester. Additionally, as explained above, the 2002-03 WKCE results no
longer include GLE, but rather results are reported as proficiency levels. The SDRT test frame has
remained in Spring.

The following table describes reading progress as measured by SDRT results, over two
academic years, for 23 students enrolled in Cyberschool as first graders in 2002-03 and second

graders in 2003-04. Overall SDRT totals indicate an average improvement of 1.0 GLE.

Table 8

Central City Cvberschool
Average GLE Advancement from First to Second Grade
{Based on SDRT)

(N=13
Average GLE
Reading First Grade Second Grade
(2002-03) {2083-04) Advancement
SDRT Total 1.1 2.1 1.6
Note: Resulis are rounded 1o the nearest tenth.
34
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There were 23 third graders who had been enrolled and tested as second graders. Because
Cyberschool administered the SDRT to third graders this year, there was a unique opportunity to
examine reading progress from second to third grade. As illustrated below, these 23 third graders

achieved 0.7 GLE improvement over last year’s (2002-03) SDRT scores. See Table 6.

Tabhle 6

Central City Cyberschool
Average GLE Advancement from Second to Third Grade
{Based on SDRT)
(N = 23)

Average GLE

Reading Second Grade Third Grade
{2602-03) (2603-64) Advancement
SDRT Tetal 1.9 1.6 6.7

Note: Resplts are rounded to the acarest tenth.

Note that there 1s no standardized test series required by CSRC that allows tracking progress

“from third to fourth grades. However, Cyberschool administered the SDRT to fourth graders this

year. This allows for the unique opportunity to examine reading progress using SDRT results. As

illustrated in Table 7, fourth graders exhibited an average of 0.6 GLE growth since last year.

Table 7

Central City Cyvberschosl
Average GLE Advancement from Third to Fourth Grade
(Based on SDRTY

H6 2RI evber vborYearS Rpt NEW_rovised wadl

(N = 16)
Average GLE
Reading Third Grade Fourth Grade
{2062-03) (2003-04) Advancement
SDRT Tetal 3.4 3.6 4.6
35



CSRC requires a showing of academic progress of one year on average for students at grade
level in the areas of reading and math as demonstrated on the Terra Nova reading and math subtests.
Until 2002-03, the WKCE provided GLE in reading and mathematics. Since GLE are no longer
provided for fourth and eighth graders, GLE progress using the WKCE for fourth and eighth graders
is not possible at this time,

It 1s possible to track growth in reading and math for sixth and seventh grades. This year,
there were only eight sixth graders for whom standardized test results were available in GLE for
both the 2002-03 and 2003-04 school vears. Due to the small size of this cohort, results cannot be
included in this report. However, these students’ scores are included in the calculation for school-
wide advancement.

There were 18 seventh graders for whom standardized test results in GLE for both the 2002~
03 and 2003-04 school years were available for comparison*® Students showed no advancement in
average GLE reading. Student average GLE in math from 2002-03 (as sixth graders) to 2003-04 (as

seventh graders) declined by 0.2. See Table 8.

Table 8

Central City Cyberschool
Average GLE Advancement from Sixth o Seventh Grade
{Based on Terra Nova)

(N = 18)
Average GLE
Subject Area Sixth Grade Seventh Grade
{2002-03) (2003-64) Advancement
Reading 4.9 4.9 0.0
Math 3.3 51 -2

Note: Results are rounded to the nearest tenth.

Because the school administered the Terra Nova to ecighth graders, there was a unique

opportunity to examine student progress in reading and math. Note that the 2002-03 scores were

26

CRC compared the fall 2002 Terra Nova with the fall 2003 Terra Nova.
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based on an examination of the Terra Nova scores from November 2002 and the 2003-04 scores

were obtained from the May 2004 administration of the Terra Nova. Results are itlustrated below.

Table

Central City Cyberschool
Average GLE Advancement from Seventh to Eighth Grade
{Based on Terra Nova)

{N = 28}
Average GLE
Subject Area Seventh Grade Eighth Grade
(November 2802} {May 2004) Advancement
Reading 6.0 7.5 1.3
Math 5.7 6.9 1.2

Note that there was approximately 1.5 school years between test administrations. This difters

“from the time used to calculate annual school growth, which is approximately one vear. Because of
the time difference. results are not included in school-wide calculations of annual growth.

To estimate school-wide advancement in reading and math, scores from students tested in

two consecutive years were used. The school-wide average advancement in reading, based on 62

second, third, and fourth grade SDRT scores, was 0.8, near the 1.0 CSRC expected growth. The

school-wide average advancement in the past year for 26 sixth and seventh graders, based on 2002-

03 and 2003-04 Terra Nova, was 0.4 GLE in reading and -0.1 for math, falling short of the 1.0 GLE

gamn in reading and math expected by CSRC. See Tables 10a and 10b.
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Table 102

Central City Cyvberschool
School-Wide Average Advancement in Reading

Average GLE
Advancement
Second, Third, and Fourth Grade SDRT 0.8
(n =623 ’
Sixth and Seventh Grade Terra Nova _
(1= 26) 0.4

Note: Results are rounded to the nearest tenth.

Table 16b

Central City Cyberschool
School-Wide Average Advancement in Math
{Based on Ferra Nova)

Average GLE
Advancement

Sixth and Seventh Grade {n = 26) <01

Note: Results are rounded to the nearest ienth,

Multi-year student progress can also be examined over two full academic years using first

to third grade SDRT and second to fourth grade SDRT scores. Two-year progress can also be

examined for fourth to sixth grade using the WKCE" and Terra Nova, and for fifth through seventh

grade using Terra Nova scores.
This year, there were 12 third graders who had been given the SDRT 1n 2001-02 as first

graders. Thesc students advanced an average GLE of 1.5, See Table I1.

7 The WKCE inciuded GLEs in 2001-02.

38

(AT 0 vbon yhor YearSRpr NEW | rovised.wpd]



Tabie 11

Central City Cyberschool
Average GLE Advancement from First to Third Grade
{Based on SDRT)

(N =12)
Average GLE
Reading First Grade Third Grade
(2001-02) (2603-04) Advancement
SDRT Total 1.6 2.8 P&

Note: RKesalis are rounded to the nearest tenth.

There were nine fourth graders who had been enrolled in Cyberschool in 2001-02 as second
graders. GLE progress for these students could not be included in this report due to the small size
of this cohort. Scores for these students are included in the school-wide average advancement.

There were eight sixth graders tested this vear on the Terra Nova who were also tested as

fourth graders in 2001-02 on the WKCE. (Note that the WKCE included GLE in 2001-02.)

There were nine seventh graders who had been tested in 2001-02 as fifth graders. Due to the
small size of these cohorts, results for these groups were not included in this report. However, these
scores are included in the school-wide average advancement over the past two years.

Overall, progress in reading since 2001-02, as measured by 12 third and nine fourth grade
SDRT Total scores, was 1.3 GLE. Overall, progress as measured by the WKCE and Terra Nova for
eight sixth and nine seventh graders was 0.9 GLE in reading and 0.7 GLE in math. See Tables 12a

and 12b.
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Table 1Za

Central City Cyherschool
Two-Year School-Wide Average Advancement in Reading

Average GLE
Advancement
Third and Fourth Grade SDRT [ 3
LA
in=21}
Sixth and Seventh Grade 0.9
WEKCE and Terra Nova (n=17) "

Note: Results are rounded to the nearest tenth.

Table 12b

Central City Cyberschon]
Twao-Year School-Wide Average Advancement in Math
{Based on Terra Nova}

Average GLE

Advancement
Sixth and Seventh Grade (n = 17) 0.7
Note: Results are rounded to the nearest tenth,
G. Multiple-Year Student Progress for Students Below Grade Level

Another CSRC requirement related to student progress is that the school demonstrate a GLE

advancement of more than one academic year for students who tested below grade level in reading

and math during the previous (2002-03) academic year. To protect student identity, progress is
reported for group sizes of ten or more. However, student progress in groups fewer than ten students
1s included in the school’s total average GLE advancement.

Reading progress for students who tested below grade level in 2002-03 1s provided in the

following table.
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Tabie 13
Central City Cyberschool
Average GLE Advancement for
Students Who Tested Below Grade Level in Reading

2602-03 {0 2003-04 N Average GLE Advancement
First to second grade 12 {.0

Second to third grade i3 0.7

Third 1o fourth grade 9 Cannot report due to n sive
Total (SDRT) 34 0.7

Fifth 1o sixth grade 3 Cannot report due to n size
Sixth to seveath grade 14 0.2

Total (Terra Nova) ig 0.3

There were five of 12 second graders, and three of 13 third graders, who met the GLE
advancement requirement of greater than one year. No fourth graders advanced more than one GLE.
One of five sixth graders advanced more than one year, and two of 14 seventh graders progressed
more than one GLE between 2002-03 and 2003-04, after having tested below grade in 2002-03.

Math progress for students who tested below grade level in 2002-03 is provided in the

following table.

Table 14

Ceniral City Cyberschool
Average GLE Advancement for
Students Who Tested Below Grade Level in Math

2062-03 to 2003-04 N Average GLE Advancement

Fifth to sixth

Cannot report due to o size

Sixth to seventh 13 0.0
Tatal 8 0.1
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Note that none of the seven sixth graders advanced more than one GLE. Two of 13 seventh

graders who tested below grade in math in 2002-03 advanced more than one GLE.

iV, CONCLUSIONS/RECOMMENDATIONS

This report covers the fifth year of Central City Cyberschool’s charter school status. For this
academic year, Central City Cyberschool has met § of 1 Lofits education requirements in their charter
school contract with the City of Milwaukee. One provision not met was that all teachers have a
license or permit to teach. There were also two requirements related to student progress over
multiple years that were not met. In addition to the information explained in the body of this report,
please see Appendix A for an outline of specific contract provision compliance information.

The major findings for this year were:

. Average student attendance was 92.8%.

. On average, all students reached mastery/advanced or progressed one level in over
80.0% of language arts, math, and technology skills.

. The SDRT results for first grade show that students were on average, reading at 1.5
GLE.

. The SDRT results for second grade show that students were on average, reading at
2.1 GLE.

. The SDRT resuits for third grade show that students were on average, reading at 2.5
GLE.

- The WRCT for third graders indicated that 24.0% of Cyberschool’s third grade

students were functioning at the minimal level of reading comprehension, 64.0%
were basic, and 12.0% were proficient. No third graders scored in the advanced
proficiency level.

. The SDRT total for fourth grade indicated that students were on average, reading at
3.3 GLE.

PG TN 308 wvberCvherY cardRpe NEW rovisedapd} 42




. The WKCE for fourth graders indicated that 40.6% of students were proficient
readers and 6.3% were advanced. Halt (50.0%) of fourth graders exhibited minimal
level math skills.

* The Terra Nova results for the fifth grade mdicate that students were, on average,
reading at 5.4 GLE. Students scored an average of 4.1 GLE in math.

. Sixth grade Terra Nova results indicated that students scored an average GLE of 5.3
m reading and 4.5 1n math.

. On average, seventh graders were reading at 5.2 GLE and exhibited math skills at 5.3
GLE.
. The WKCE for eighth graders indicated 42.9% of students were proficient and 8.6%

advanced readers. Most (77.1%) eighth graders exhibited minimal level math skills.

. The average one-year advancement in reading for second through fourth graders was
0.8 GLE and 0.4 GLE for sixth and seventh graders.

. The average one-year advancement in math for sixth and seventh graders was 0.1
GLE.
. The average two-year advancement for all students with comparison scores was 1.3

GLE in reading and 0.7 GLE m math.

. The average advancement for students who tested below grade level in reading in
2602-03 with comparison 2003-04 scores was 0.7 GLE for second through fourth
graders and 0.3 GLE for sixth and seventh graders.

. The average advancement for sixth and seventh grade students who tested below
grade level in math 1in 2002-03 with comparison 2003-04 scores was 0.1 GLE.

After reviewing the mformation in this report and considering the information gathered
during the principal’s interview in June 2004, 1t 1s recommended that the focus of activities for the

2004-05 year include the following:

. Implement the Reading First program. This program is a Wisconsin DPI initiative
to have all children in selected schools reading well by the end of the third grade.
This will involve pre- and post-assessments every year and intermittent diagnostic
assessment using the Early Reading Diagnostic Assessment (ERDA) (revised) for
students in kindergarten through third grade. (Cyberschool’s teachers will be trained
n August 2004.)
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« Continue to work toward raising test scores of students in reading, math, and writing
by continuing the initiatives begun in the 2003-04 academic vear such as the
Cyberschool Learning Center, the Open Court Reading Program, and the use of the
Title I funds for summer programming.

. Develop a method to supply CRC with electronic data to analyze and compile. All
records should mclude a unique student identification number.

FOre2P2005-08cvhorOsberYeartiipt NEW revised.wpd] 44



APPENDIX A

CONTRACTY COMPLIANCE CHART
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Central City Cyberschool of Milwaukee, ine,

Overview of Compliance for Educationally Related Contract Provisions

demonstrating curricular goals,

2003-04
Section/Page Educationally Related Monitoring Report Coniract Provision Met or
of Contracy Contract Provision Reference Page Not Met
Section B, pp. 3-6 Description of educational program. Pages 2-3 Met
, Educational program of at least 875 hours of
Section B, p. 6 i : Page 6 Met
INSruCon.
Section €, pp. 6-8 Educational methods. Pages 2-4 Met
) . Administration of required standardized
Section D, p. 8 Pages 16-33 Met
tests.
Academic critenia #1: maintain local
Section D, p. & messures, showmg pupi! growth n Pages 12-15 Met

Section D, p. ¥

Academic eriteria # 21 minimum gain in
reading and math of one grade level. as
measured by standardized tests, for all

grades.

Pages 34-39

Not Met

Section D, p. 9

Academic criteria #3; more than one grade
level gain in reading and math for pupils

whose prior performance was below grade

Pages 40-42

Not Met

level,

Section E, pp. 11-12 ] Parental involvement. Pages 7, F1-12 Met

L Instructional staff hold a DPI license or ~ ) )

Scetion F, p. 26 ) Page 5 Not Met*
permit 1o teach.

o Maintain pupil database information for each

Section Lp. 13 . Pages 8-9 Met
pupil.

Sgction K, p. 14 Disciplining procedures. Pages 7-8 Met

* Ome of 15 classroom teachers did not hold a DPI Hcense or permit 1o teach.
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APPENDIX B
OUTCOME MEASURE AGREEMENT MEMO
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Central City Cyberschool of Milwaukee (C?)
4301 North 44th Street
Milwaukee, WI 53216

(414) 444-2330; (414) 444-2435 Fax
cfaltz@cevberschool-milwaukee.org

MEMORANDUM

DATE: 20 October 2003

TO: Susan Gramling, CRC

FROM: Christing Faltz, Ph.D., Executive Director
RE: Outcome Measure Agreement

The following describes the educational outcomes CRC will use to monitor our education programs for the 2003-
2004 school year. Beneath each description is a list of data elements we will provide in order for you to write the
annual programmatic report. If there are any items that require modifications do not hesitate to call me.

DATA NEEDED:
Student ID#

Student name

Student grade level
Student gender
Student ethnicity/race

ATTENDANCE: The school will maintain an average daily attendance rate of 90%. (NOTE: Attendance rates
will be reported by present and absent.)

DATA NEEDED:

Number davs expected attendance (should equal to #attend+#absent)
Number davs atiended

Number davs absent

ENROLLMENTS: Individual student information about new enrollees will be shared with CRC. Student
enrollment data will be regularly updated in the schools database.

DATA NEEDED:
Enrollment date

TERMINATIONS: The school will record the date and reasons for the termination of every student leaving the
school.

DATA NEEDED:

Withdraw dare
Withdraw reason
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STUDENTS WITH EXCEPTIONAL EDUCATION NEEDS: The school will mamtam updated records on all
EEN students including date of IEP assessment, assessment outcome, IEP completion date, IEP review dates and
any reassessment results.

DATA NEEDED:
For each student.
Special Education Needs Y/N

If special education needs. tvpe (e.g., EBD, LD, etc.)
[EP request date
[EP initial completed? Y/N

IfIEP initial completed =Y, date IEP initial completed
Each 1EP review date
Parent participation in each review Y/N

If no parent participation, why not? (mutually exclusive responsej [ =parent not notified, 2=parent notified but
unable to attend, 3= parent notified but did not respond
Parent Satisfaction Survey results

PARENT CONFERENCES: On average, parents will attend at least 66% of the scheduled parent/teacher
conferences. Dates for the events and names of children whose parent(s) participated will be recorded by the school
and provided to CRC staff in June of each school year.

DATA NEEDED:
Number of conferences scheduled for each student
Number of conferences parent(s) attended for each student

STAFF DEVELOPMENT: The school has launched a professional development plan to implement our new Open
Court literacy program ( grades K-6), as well as our Destination Reading phonemic awareness software (grades K-4).
Also, substantial curriculum writing will be completed by teachers to disseminate models of best practice by
integrating technology improve teaching and learning.

Verbal or written response to monitor.

ACADEMIC ACHIEVEMENT:
LOCAL MEASURES: On average, students will have either progressed one level and/or reached the mastery or

higher level of performance mn at least 80% of the benchmarks for language arts, mathematics and technology.
Progress will be recorded four times a year to correspond with the grading periods.
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DATA NEEDED:
Progress report results for each student in each of the 4 marking periods in these subjects:
Writing )
Reading
Listening & speaking
Mathematics
Technology
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STANDARDIZED MEASURES: These measures wili assess academic achievements in three arcas: Reading, Writing and
Mathematics. On average each class will demonsirate a minimum of at least an increase of one grade level as measured by
the academic progress of each student in that grade. Students who initially test below grade level will demonstrate more tharn
one grade level gain.

GradeLevel: 1 &2  Measurement tool: Stanford Diagnestic Reading Tests

This test will be administered on an annual basis in the spring. First year testing will serve as baseline data. Progress will
be assessed based on the results of the testing in reading in the second and subsequent school years.

DATA NEEDED:

SPDRT GLEs for First & Second Graders
phonetic analvsis
vocabulary
comprehension

SDRT total
Grade Level: 3 Measurement tool: Wisconsin Reading Comprehension Test

This test will be administered on an annual basis in the time frame identified by the State Department of Public Instructions,
This test will provide cach student with a comprehension score and a proficiency level.

DATA NEEDED:
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Reading Comprehension for Third Graders
Proficiency levels

GradeLevel: 4 Measurement tools: Stanford Diagnostic Reading Test AND Wisconsin Knowledge Concepts Exam

The WKCE will be administered on an annual basis in the time frame identified by the State Department of Public Instruction.
The WKCE will provide each student with a proficiency level based on a scale score in reading and mathematics, The SDRT

will be administered in the spring.

DATA NEEDED:
WKCE for Fourth Graders
Proficiency levels/Scale scores
Reading
Language
Math
Science
Social Studies
Writing Prompi score

SDRT for Fourth Graders
GLEs
Focabulary
Comprehension
Scanning
SDRT total

Grade Levels: 5, 6, & 7 Measurement tool: McGraw Hill Terra Nova 2

This test will be administered on an annual basis in the time frame identificd by the State Department of Public Instructions

for testing of 4th and 8th graders. This test will provide each student with 2 grade level egmivak

iy s g>-/ It +
i reading and mathemafics,

DATA NEEDED:

MeGraw-Hill Terra Nova for Fijth, Sixth, Seventh Graders

GLEs
Reading
Math

Scale Score
Reading
Math
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Grade Level: 8  Measurement tool: Wisconsin Knowledge and Concepts Exam

This test will be administered on an annual basis in the time frame identified by the State Department of Public Instructions.
The WKCE will provide cach student with a proficiency level score based on a scale score in reading and mathematics.

DATA NEEDED:
WKCE for Eighth Graders
Proficiency levels/Scale scores
Reading
Leanguage
Math
Science
Social Studies
Writing Prompt score
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CONTRACT COMPLIANCE ABSTRACT
for
Bowntown Montessori Academy, Inc. \
Sixth Year of Operatien as a City of Milwaukee Charter School
2003-2004

L Downtown Montessori has met 10 of 12 of the educational provisions noted in its contract
with the Charter School Review Committee (CSRC). Note, however, that the two provisions
that were not met this year could not be reported because of the small cohort size.

. Composite scores from the required standardized tests for all students were not
included in this report due to the low number of students with vear-to-year scores,

. Composite scores from the required standardized tests for students whose prior
performance was below grade level were not included in this report due to the low
number of these students with year-to-year scores.

I Analysis of academic performance criteria described in the outcome measures agreement
memo shows:

. Downtown Montessori developed and maintained local measures of academic
achievement that showed pupil growth in curriculum goals, in accordance with the
memo.

. The required minimal gain of one grade level for all students could not be reported

for Downtown Montessori’s second through fifth grade students due to the small size
of the cohorts and/or different test series between the grades.

. The required minimal gain of more than one grade level for students performing
below grade level in reading or math last year could not be reported due to the small
size of the cohorts and/or different test series between the grades.

1. Recommendations:
. Continue the literacy activities begun during the 2003-04 academic year.
. Continue implementation of the Strategic Plan for Resource Development toward the

ultimate goal of finding a new space for the school.

. After the new reading curriculum is implemented, develop and implement methods
to improve students’ math testing skills.
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SUMMARY STATEMENT OF CONTRACT COMPLIANCE
for
Bowntown Montessori Academy, Inc.
Sixth Year of Operation as a City of Milwaukee Charter Schoof
2003-2004

This sixth annual report on the operation of the Downtown Montessori Academy charter

school is a result of the intensive work undertaken by the Charter School Review Committee
(CSRC), Downtown Montessori staff, and the Children’s Research Center (CRC). Based on the
information gathered and discussed in the attached report, CRC has determined the following:

1L
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Downtown Montessori has met 10 of 12 of its educational contract provisions. Please see
Appendix A for a list of each educationally-related contract provision, page references, and
a statement of whether or not that provision was met. Note that the two provisions that were
not met could not be reported this year due to the small number of students in each cohort.

In the Fall of each academic year, CRC and Downtown Montessori identify educationally-
related outcome measures to further define and quantify some of the contract provisions.
Appendix B contains Downtown Montessori’s outcome measure agreement memo.
Following is a summary of these local measures and the extent to which Downtown
Montessori has or has not met each of these local outcome measures for the 2003-04
academic year:

Attendance: Average student attendance was 93.1%.
Qutcome measure: Met

Enrollment: Individual student information about new enrollees was shared with CRC.
Outcome measure: Met

Terminations: The school recorded the termination dates for two students who withdrew
prior to the end of the school year. Reasons for termination were specified for both of these
children.

Outcome measure: Met

Parent Conferences: The parents of all (100.0%) students attended both scheduled parent
conferences.
Qutcome measure: Met

Parent Contract: Parents of all (100.0%) of students fulfilled the requirements of the
parent contract.
Outcome measure: Met

i1



Exceptional Education Needs Students: There were four children with special education
needs. The Individual Education Program information was provided for these students.
Qutcome Measure: Met

Local Measures of Academic Achievement:

. On average. the K4 and K3 students made steady progress or mastered between
83.5% and 98.9% of the skills presented, depending on the skill area.
Qutcome Measure: Met

. On average, students in grades one and two either made steady progress or mastered
between 82.5% and 95.2% of the skills presented. depending on the skill area.
Quicome Measure: Met

. On average, third through fifth graders made steady progress or mastered 69.4% to
94.6% of skills presented.
Qutcome Measure: Met

Hi. Downtown Montessori administered all required standardized tests as noted in their contract
with the City of Milwaukee.

. Multiple-year progress information was available for eight second graders and four
fifth graders who were administered the Standardized Diagnostic Reading Test
(SDRT) in consecutive years. (Note that, although not required, the school
administered the SDRT to this year’s fifth graders.) Due to the small size of these
cohorts, progress for each grade could not be included in this report. Because the
school administered the SDRT to fifth graders this year, CRC was able to combine
average progress in reading for these eight second and four fifth graders. Average
progress for these 12 students was 1.2 grade level equivalent (GLE) from 2002-03
to 2003-04.

Qutcome Measure: Met

. SDRT results were available for two fourth graders who had taken the SDRT as
second graders in 2001-02. Due to the small size of this cohort, resulis could not be
included in this report.
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£ INTRODUCTION

This report is the sixth in a series of annual program monitoring reports to address
educational outcomes of each of the City of Milwaukee charter schools. As one component of the
monitoring program undertaken by the City of Milwaukee Charter School Review Committee, this
report was prepared as a result of a contract between the Charter School Review Committee (CSRC)
and the National Council on Crime and Delinquency’s Children’s Research Center (CRC).

‘The process used to gather the information in this report included:

. a site visit wherein a structured interview was conducted with the administrator,
critical documents were reviewed and copies obtained for CRC files, and classroom
instruction was observed and notes recorded on student-teacher interactions. Special
attention was paid to obtaining information on procedures to record and monitor the
education status and academic achievements of each student. Information was
gathered regarding the school’s current computer/technology capabilities.

Additional scheduled and unscheduled site visits were made to observe classroom
activities, student-teacher interactions, parent-staff exchanges, and overall school

operations.
. conducted an end-of-the-year structured interview with the administrator.
. reviewing the school’s procedures to collect student monitoring information such as

enroilment, termination, attendance, and data in an automated database.

. obtaining a copy of Downtown Montessori’s database. The school supplied report
cards, the Metropolitan Reading Test (MRT), and other standardized tests on paper.

. compiling results.
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- R PROGRERAMMATIC PROFILE
Downtown Montessori School and Child Care Center
Address: 2319 East Kenwood Blvd
Milwaukee, W1 53211
(414) 332-8214

Principal: Ms. Virginia Flynn

A, Philesophy and Description of Educational Methodology
1. Montessori Approach
Downtown Montessori delivers a valid Montessori program, as interpreted by the
Association Montessori International or American Montessori Society. The Montessori approach
is a planned academic program, based on the educational model developed by Dr. Maria Montessori,
in which each child’s inborn desire to learn is nurtured through the academic program that follows
the natural plan of a child’s development. In the Montessori environment, the child is exposed to
a wide range of educational opportunities and activities that follow a developmental progression.
Individual learning is emphasized by offering a series of increasingly challenging exercises aimed
at allowing students to develop their skills utilizing a discovery rather than a didactic approach.
Curriculum in a Montessori approach involves the following areas of discovery for first-,
second-, and third-year Montessori students (the equivalent of K3, K4, and K5 students), and for
first through fifth graders at the complex levels:
a. Practical Life: activities foster order, activity, and independence. Through these
activities, children learn to care for the person and the environment, and to develop
grace and courtesy in socially-related experiences.

b. Sensorial: activities assist children in refining the use of their senses and enable
children to create order and clarity in their sepsory impressions.
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c, Mathematics: approach utilizes materials and supplies that concretely represent
quantities in a variety of ways. Children not only see the symbols for numbers, but
can hold corresponding quantities in their hands. As they develop in mathematical
concepts, children leamn to demonstrate to themselves the basic operation of
arithmetic.

d. Language Development: activities begin with speech and progress into writing and
reading. The sandpaper alphabet is used to teach the phonetic sounds. Geometric
insets are used to develop the small muscles in preparation for writing. The
moveable alphabet, phonogram booklet, and grammar boxes are used to teach
analysis of sentences.

e. Foreign Language: taught via supplementary activities to take advantage of the
young children’s ability to acquire multiple languages.

f Geography: initially a sensorial experience; globes, puzzle maps, flags, and
geographical land formations enable the children to learn about and become
interested in the world and its cultures.

Q. Science: curriculum includes experiments in botany and zoology. Nature studies are
conducted both in and out of the classroom.

h. Art: supplementary to the Montessori curriculum. Once the children have been
introduced to a particular media, they are free to create within the limits of that
media. Inaddition, art materials, equipment, and supplies are always available in the
classroom.

L. Music: musical creativity is encouraged through free expression and the use of
Montessori music materials. Children learn folk songs and foreign language songs.
Children are introduced to a variety of musical and rhythm instruments.

j. Computers: located in a computer center with IBM compatible and Macintosh
computers. The children use a variety of educational software at various times of the
day.

k. Pertodic Programs: held by parents and other community members to demonstrate
career opportunities to children.

{2 PIG03-Ghdvnaitnv Montesson Y earéRpt wpd] 3



2. Teacher Information

During the 2003-04 academic year, there were five teachers in four classrooms at Downtown
Montessori. Each of the four classrooms' was staffed with teachers that held valid Wisconsin
Department of Public Instruction (DP}) licenses or permits. An additional teacher, who co-taught
with a DPI certified teacher. held Montessori certification only. Al ofthe five DPI licensed teachers
also held Montessori certification.

Montessori teachers serve as student guides, with the pupils working at their own pace. The
areas of discovery are ordered into a sequentially progressive curriculum that is commensurate with
the development level of the child.

Teachers participated in two in-services regarding special education issues. The first, prior
to the beginning of school in August 2003, focused on the Individuals with Disabilities Education
Act.  During October, the staff at the school established a study team called the Caterpillar Club
to evaluate children and identify interventions on an ongoing basis before the Individual Educational
Program (IEP) process. In June, the in-service focused on a review of the club’s effectiveness,
adaptation of the forms used in 2003-04, and the evaluation process for the 2004-05 academic year.

Downtown Montessori’s teachers also participated in literacy training as described later in

this report. Each teacher received a copy of the 2003-04 Policy Manual for Faculty.

Downtown Montessori teachers are evaluated informally as needed throughout the academic

year. There is also an annual survey of parents that reflects degree of satisfaction with teachers.

The classrooms included two “Children’s House” classrooms comprised of three- to six-year-olds (or K3 through
K5). one Elementary classrooimn comptised of first and second grade students, and one Elementary classroom with third through
fifth grade students,

4
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3. Parental Invelvement
Parents of students have a unique opportunity for regular communication with their child’s
teachers because the parent brings the child into the building. Downtown Montessori also published

the annual Parent-Student Handbook. Teachers encouraged parental involvement by sending a letter

and calendar home at the start of each month. Teacher email addresses were shared with parents.
Downtown Montessori held two parent conferences during the academic vyear, as well as several
parent informational meetings and programs,

Parents attended parent education nights with their classroom teachers at the beginning of
the school year. Parental involvement was also encouraged throughout the vear with opportunities
for parents to observe demonstrations of Montessori equipment, invitations to assist with field trips,
parents reading to children, and access to classrooms and teachers at any time.

As part of the enroliment process, parents were asked to sign contracts with Downtown
Montessori that covered areas such as parental involvement, field trip permission, and emergency
medical care.

The PTA organized monthly meetings with teachers attending on a rotating basis. The
parents held an auction to raise funds. Parents attended a harvest lunch, a Winter sing, a Spring sock

hop. and a student production about the history of the State of Wisconsin.

4. Discipline Policy

A revised discipline policy was published in the 2003 Parent-Student Handbook. Itis most
important in dealing with children that a consistent environment be prepared for the child. Adult
reactions to the child are tested daily. When actions of a child demand correction, it is most

important that all adults involved with the child deal with the problem in the same way.
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The Montessori method encourages children to make choices and develop responsibility for
their own actions. Discipline is used to help, not punish, the child. The method of corrective
discipline endorsed by Downtown Montessori has grown out of the Montessori approach. When a
child is involved in actions that are contrary to established rules, the object is to redirect the child
to other activities.

All staff and parents should serve as role models for the children, reflected in their conduct
with the children, other staff, and other parents. Each child should be dealt with positively. avoiding
showing anger.

The “time out™ procedure will be used only it redirection of the child does not work. The
length of “time out™ will be limited, and the child must sit in full view of staff.

When, in the judgment of the teacher and Program Director, a child’s behavior is disruptive,
disrespectful, cruel, or unsafe to the child or others, it cannot and will not be tolerated. All

interventions will be formulated on the following:

" Respect for the child;

. Knowledge and understanding of the developmental needs and characteristics of the
child, as well as the needs of the group; and

. Understanding that appropriate behavior must be taught and modeled.

The discipline policy goes onto describe specific conseguences for older children when other
interventions have not worked. These steps range from a review of the school rules and a warning
for a first offense to possible consequences for fourth offenses such as out of school suspension,
isolation from the group. or temporary suspension from activities depending on the nature of the

offense. For chronic behavior problems that are suspected to be beyond the child’s control, a
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referral is made to support services for evaluation and help. Suspension and expulsion of students

are considered a last choice and subject to Board review.

B. Student Population

Downtown Montessori started the 2003-04 school year” with 74 children in K3 through fifth
grade. By the end of the year, eight new students joined the school and two children had withdrawn.
One child moved away and the other child was removed due to parental dissatisfaction with the
program. Of the 80 students who remained enrolled:

. fourteen (17.5%) were in pre-kindergarten for three-year-olds, 13 (16.3%) were in
pre-kindergarten for four-year-olds, 15 (18.8%) were in kindergarten, 16 (20.0%)
students were in first grade, ten (12.5%) students were second graders, six (7.5%)
students were in third grade. There were two (2.5%) fourth graders and four students
(5.0%) were in the fifth grade;

* thirty-nine (48.8%) students were Caucasian, 25 (31.3%) were African American,
eight (10.0%) students were Hispanic, three (3.8%) students were biracial, and there
were three (3.8%) Asian students. Race was not specified for two students;

. forty-eight (60.0%) were girls and 32 (40.0%) were boys; and

. four (5.0%) students had special education needs. The files indicated that these
students had current IEPs indicating that they were eligible for services and that their
parents were tnvolved in developing the {EP.

Data regarding the number of students returning to Downtown Montessori from the previous

year were gathered in the Fall of 2003. Of'the 79 students attending Downtown Montessori on the
last day of the 2002-03 academic year who were eligible for continued enrollment at the school this

past academic year, 62 enrolled and attended Downtown Montessori in September 2003. This

represents a return rate of 78.5%. This compares to a return rate of 73.7% in the Fall of 2002,

® As of September 6, 2003.
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. Heours of Instruction

The 2003-04 school year consisted of 165 possible school days. The hours of instruction for
K3 and K4 students were 8:30 a.m. to 11:30 a.m. each day. For students in kindergarten (K5)
through tifth grade, the school day was 8:30 a.m. to 3:00 p.m. The highest possible number of hours
of instruction per day was three hours for K3 and K4 students and 6.5 hours for K3 through fifth
grade students; therefore, the provision of at least 875 hours of instruction for full-day students (K5
through fifth grade) was met. K3 and K4 students attended half days; therefore, the provision of

one-half of the required 875 hours of instruction was met.

b Computer/Technology Capability

Downtown Montessori has generic personal computers (IBM compatible). The principal at
Downtown Montessori has worked with the data specialist at CRC and has computerized
demographic and educational outcome information. She has continued to work with CRC staff to
refine the database to ensure that it has utility for both program and monitoring purposes.

All students have access to computer stations at various times throughout the day.

E. Activities for Continuous School Improvement
Following is a description of Downtown Montessori’s response to the activities that were
recommended in its programmatic profile and education performance report for the 2002-03
academic year:
. Regarding the recommendation that Downtown Montessori continue the effort to
maintain teachers with DPI certification or permits to teach, in addition to their
Montessori certification: This vear, as needed, the school has provided financial

support for teachers’ continuing education, as well as release time to complete their
continuing education classes.
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. Regarding the recommendation that Downtown Maontessori continue the effort to
seek a new facility by hiring a strategic planning and development facilitator: The
administration at the school obtained a Walton Foundation grant which provided
funds to engage the firm Growth Design to assist in developing a strategic plan for
resource development. The plan has been shared with parents with a favorable
response as well as with the school’s accountant who believes the plan is a realistic
approach to financial planning. The board of directors met in June to finalize the
Strategic Plan for Resource Development. The next step is for parents to be grouped
into two major committees, one to develop resources including foundation funding
and a capital campaign and another to actually locate an appropriate building. These
committees will be supported by personnel from Growth Design.

. Regarding the recommendation to implement a pilot program to improve reading
skills for students lagging behind:

> All teachers participated in the Literacy Program provided through Cardinal
Stritch University. The program is designed to train student peer tutors,
parents, and support staff to work with at-risk readers on oral reading.
Montessori will continue to use this program to increase the number of
trained personnel and parents.

> The school hired a literacy specialist as a consultant to work with teachers
and students on an ongoing basis. This consultant will continue to work
with the school during the 2004-05 academic year.

> The school has recently purchased a new reading series
(McMillan/McGraw) for Kindergarten through fifth grade for
implementation in October 2004. The format and content of this series is
appropriate to support the Montessori approach. In September 2004, each
student will be assessed and grouped according to reading level across the
grades.

I EDUCATIONAL PERFORMANCE

To monitor Downtown Montessori school performance, a variety of qualitative and
quantitative information has been collected at specified intervals during the past six academic years.
This year, the school established attendance, parent conference, and parent contract goals. In
addition, the school used internal and external measures of academic progress. This section of the

report describes school success in meeting attendance, conference, and parent contract goals. Italso
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describes student progress as measured internally by scholastic progress reports, and the
Metropolitan Readiness Test (MRT), and externally as measured by standardized tests, such as the
Stanford Diagnostic Reading Test (SDRT), the Wisconsin Reading Comprehension Test (WRCT),
the Wisconsin Knowledge and Concepts Examination (WKCE), and the McGraw Hill Terra Nova

assessments.

A Attendance
At the beginning of the academic vear, the school established a goal to maintain an average
attendance rate of 80%. This year, the school surpassed this goal as students, on average, attended’

school 93.1% of the time.

B. Parent Conferences and Contracts

At the beginning ofthe academic vear, the school set a goal that parents would attend at least
50% of scheduled parent-teacher conferences. This year, the school scheduled two conferences, one
in the Fall and one in the Spring. There were 76 children enrolled for the entire year. Parents of all
(100.0%) children attended both conferences. The school has, therefore, met its goal related to
parent conferences.

The school also established a goal that 80% of parents would fulfill the requirements of the
parent contract. This year, parents of all (100.0%) children fulfilled contract requirements. The

school has, therefore, met this goal.

% Attendance was calculated for 82 students by dividing the number of days attended by the number of expected days
of atendance as recorded in the school’s database. Oniy complete records were included.
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. Internal Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to standardized testing,
each charter school has the responsibility to describe the goals and expectations of its students in
language that is meaningful in light of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the
academic year to measure the educational performance of its students. These local measures are
useful for monitoring and reporting progress, guiding and improving instruction, expressing clearly
the quality of pupil work that is expected, and providing evidence that students are meeting local

benchmarks.

1. Scholastic Progress Reports

For the third consecutive year, Downtown Montessori elected to use the Scholastic Progress
Reports to track children’s progress on a variety of skills. There is one report card for K3 through
K3, one for first and second graders, and a report card for third through fifih grade. The K3 through

K5 report card covers skill areas such as:

. Practical Life, e.g., care of person, grace and courtesy, and control and coordination;
. Sensorial Discrimination, e.g., visual, auditory, tactile, gustatory, and olfactory;
» Mathematical Development, e.g., numbers, counting, addition, subtraction, and

multiplication;

. Language, e.g., spoken, written, reading, parts of speech, and word study; and
. Cultural Areas, e.g., globes, maps, animals of the world.
I
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The two-page report card for children in first and second grades (ages six to nine) assesses
progress in language, mathematics, geometry. geography, biology, and history. Third, fourth, and
fifth grade report cards (ages 9 to 13) assess children’s skills in subjects such as language, cultural
subjects, mathematics, and geometry.

T e

All students are rated on each skill as “new presentation,” “having difficulty.” “making
steady progress,” or “has mastered the skill.” If a particular item does not apply. no rating is
reached.

a. Pre-Kindergarten (K4) and Kindergarten (KS5)

This year, the school established goals for practical life, sensorial, mathematics, language,
and cultural areas for students in K4 and K5. There were no goals for K3 students. The next five
figures describe the percentage of skills in which K4 (pre-kindergarten) and K5 (kindergarten)
students reached “making steady progress” or *has mastered the skill.” Rates are calculated for each
child depending upon iffwhen the skill was first introduced, and averaged across all children.* For
example, 27 of the 28 students exhibited progress or mastery in 76% or more of the practical life
skills that had been presented in the first semester, and all 28 students showed progress or mastery
in 76% or more of the skills that were presented in the second semester (see Figure 1). In terms of
sensorial discrimination skills, 24 students were progressing or had mastered 76% or more of the
skills that had been presented to them in the first semester, and all 28 showed progress or mastery

in 76% or more of the sensorial skills presented in the second semester of the year (see Figure 2).

Similar information is provided in Figures 3 through 5.

* Rates were calculated by dividing the number of skills “progressing”™ or “mastered” by the number of skills presented
for each student.
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Figure |

Downtown Montessori
Practical Life Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
# Students
35
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N - 2% ] 1st Semester 882nd Semester
Studzms were graded on an average of 34 skills in the first asd 55 skills in the second semester. On average,
students reached sieady progress or mastery in 98.0% of skills presented in first semester, 99, 7% of skills
presented m second semester, and 98.9% overall.

Figure 2

Downtown Montessori
Sensorial Discrimination Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2003-04

# Students

LT TR e e e e el
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Students were graded on an average of 19 skills i the first and 19 skills m the second semester. On average.
students reached steady progress or mastery i 92.2% of skills presented in first semester. 97.7% of skills
presented in second semester, and 95.3% overall.
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Figure 3
Downtown Montessori
Mathematics Development Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2003-04
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Students were graded on an average of 13 skills in the first and 13 skills in the second semester. On average,
students reached steady progress or mastery in 83.5% of skills presented in first semester, 89.2% of skills present
in second semester, and 86.3% overall.

Figure 4

Downtown Montessori
Language Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2003-04

# Students
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Students were graded on an average of 18 skills in the first and 20 skills in the second semester. On average,
students reached steady progress or mastery in 91.6% of skills presented m first somester, Y3.9% of skills presen
i gecond semester, and 93.6% overall.
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Figure 5

Downtown Montessori
Cultural Areas Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2003-04

# Students
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Students were graded on an average of 15 skills in the first and 17 skills in the second semester. On average,
students reached steady progress or mastery in 76.7% of skills presented in first semester, 91.0% of skils present:
in second semester, and 83.5% overall.
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By the end of the school year, Downtown Montessori K4 and K35 students, on average,

achieved “steady progress”™ or “mastery” in:

* almost all (98.9%) of the practical life skills overall,” (98.0% of the practical life
skills presented during the first semester were achieved that semester, and 99.7% of
the skills presented in the second semester were achieved);

. 95.3% of'the sensorial skills overall, (92.2% of the sensorial skills presented in first
semester were achieved during the first semester, and 97.7% presented in the second
semester were achieved);

. 86.3% of the mathematics skills overall, (83.5% of the mathematics skills presented
in first semester were achieved during the first semester, and 89.2% presented in the
second semester were achieved);

. 93.6% of the language skills overall, (91.6% of the language skills presented in first
semester were achieved during the first semester, and 95.9% presented in the second
semester were achieved); and

. 83.5% of'the cultural areas skills overall, (76.7% of'the cultural areas skills presented
in first semester were achieved during the first semester, and 91.0% presented in the
second semester were achieved).

b. First and Second Grade
Like the K3 through K35 report cards, student progress in grades one and two is tracked in

a variety of areas such as:

. Language, e.g.. grammar and writing;

» Mathematics, €.g., number theory, measurement operations, and word problems;
. Geometry, e.g., shapes, lines, angles:

. Geography, e.g., continents;

. Biology, e.g., use of a microscope: and

. History, e.g., civics and U.S. history.

5 . . oo " - . . -
The end of the yvear percentage inchudes achieving “steady progress” or “mastery” on skills presented during the first
SOMESIET,
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Again, the students are rated on each skiil as “new presentation,” “having difficulty,”
“making steady progress,” or “has mastered the skill.” In addition, there are items to assess student
reading and math ability as below, at, or above grade level as assessed by the teacher.

The next six figures describe the percentage of skills in which first and second grade students
showed making steady progress or mastery in each semester.” For example, all 26 students exhibited
progress or mastery in 76% or more of the language skills that had been presented in the first
semester, and all 26 students progressed or mastered 76% or more language skills that were

presented in the second semester (see Figure 6). In terms of math skills, 14 students showed

progress or mastery in 76% or more of the skills that had been presented to them in the first

semester, and 16 students showed progress or mastery in 76% or more skills in the second semester
prog ry

(see Figure 7). Similar information is provided in Figures 8 through 11.

® Rates were calcutated by dividing the number of skills in which the student showed progress or had mastered by the
number of skills introduced for each student.
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Figure 6

Downtown Montessori
Language Steady Progress or Mastery
First and Second Graders
2003-04

# Students
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Students were graded on an average of 22 skills in the first and 20 skills in the second semester. On average.
students reached steady progress or mastery in 92.9% of skills presented in first semester, 97.9% of skilis

presented in second semester, and 93.2% overall,

Figure 7

Downtown Montessori
Mathematics Steady Progress or Mastery
First and Second Graders
2003-04

# Students
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Students were graded on an average of 13 skills in the first and 16 skills in the second semester. On average,
students reached sieady progress or mastery i 77.8% of skills presented i first semester, 76.8% of slalls

presented in second semester, and 77 1% overall,

HEE2 TR O idpwntown ' Meomtesson Y earSRpe wipd | 1 8




Figure 8

Downtown Montessori
Geometry Steady Progress or Mastery
First and Second Graders
2003-04
N # Stadents
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Students were graded on an average of three skilis i the first and five skills i the second semester. On average,
students reached steady progress or mastery in 96.2% of skills presented in first semester, 63 4% of skills
presented 11 secongd semester, and 74.7% overall,

Figure 9

Downtown Montessori
Geography Steady Progress or Mastery
First and Second Graders
2003-04

# Students

o]
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f 1st Semester ¥ 2nd Semester

No= 24
Stadents were graded on an average of six skills in the first and seven skilis in the second semester. On

average, students reached steady progress or mastery in 83.0% of skills presented in first semester, 79.8% of
skills presented in second semester, and 82 3% overall.
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Figure 10
Downtown Montessori
Biology Steady Progress or Mastery
First and Second Graders
2003-04
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Students were graded on an average of four skills in the first and eighs skills 1n the second semester. On average.
students reached steady progress or mastery in 76.5% of skills presemed in first semester, 100.0% of skills
presented in second semester, and 93.7% overafl.

Figure 11
Downtown Montessori
History Steady Progress or Mastery
First and Second Graders
s # Students
5 S}
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Students were graded on an average of five skills in the first and seven skills i the second semester. On average,
students reached steady progress or mastery in 69.3% of skills presented in first semester, 100.0% of skills presente
in second semester, and 87.2% overafl.
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At the end of each semester. the teachers used informal methods to assess whether students
were below, at, or above grade level in reading and math. Results were recorded on student report
cards. Figures 12 and 13 illustrate the percentage of first and second grade students in each of these

categories for reading and math at the end of the academic year.

Figure 12

Downtown Montessori
Reading Level Based on Teacher Assessment
First and Second Graders
2003-04

At
Grade
2 (3.0%)
i

Below
s, Grade
SN 4 (16.0%)

Above
Grade
19 (76.0%)

N=25
MNete: Althongh a report card was completed, reading level was not provided for one student.
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Figure 13

Downtown Montessori
Math Level Based on Teacher Assessment
First and Second Graders
2003-04

At
(rade
26 (100.0%)

N =26
Note: No students were assessed at above or below grade tevel.

By the end of the school year Downtown Montessori first and second grade students, on

average, achieved “steady progress” or “mastery” in:’

. almost all (95.2%) language skills (students achieved an average of 92.9% of the
skills presented during the first semester and 97.9% of those presented in the second
semester);

. 77.1% of the math skills presented throughout the year (students reached steady

progress or mastery in 77.8% of skills presented during the first semester and 76.8%
presented in the second semester);

* 74.7% of geometry skills (students achieved the goal in 96.2% of the skills presented
during the first semester and 63.4 % of the skills presented in the second semester);

End of vear percentage includes achieving “steady progress™ or “mastery” on skills presented in the first or second
semester.

22
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* 82.5% of the geography skills (students showed steady progress or mastery in 83.0%
of those skills presented during the first semester and 79.8% of the skills presented
during the second semester);

- 93.7% of the biology skills {students, on average, reach steady progress or mastery
in 76.5% of skills presented during the first semester and [00.0% of the skills
presented in the second semester); and

. 87.2% of the history skills (students showed steady progress or mastery in 69.3% of
the skills presented during the first semester and 100.0% of the skills presented in the
second semester).

. By the end of the school year., most of the first and second grade students were

reading at (8.0%) or above (76.0%) grade level, and all (100.0%) exhibited math
skills at grade level, as assessed by their teachers.

c. Third through Fifth Grade
This year there were six third, two fourth, and four fifth grade students. Each of these
students was monitored using the same methods with skills appropriate for third through fifth grades

(ages 9to 13) in language, cultural subjects, math, and geometry. These students were also assessed

as to whether they were below, at, or above grade level in reading and math. Results are presented

in the following figures.
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Figure 14 _
Downtown Montessori
Language Steady Progress or Mastery
Third through Fifth Graders
2003-04

# Students

1)
g | R _
3 - o - - [
7
i 1
0 G 0
0-25% 26-30% 51-73% 76%+
9% Skills Proficient
Eisi Semester B8 Ind Semester l
N=12

Students were graded on an average of 11 skifls in the first and 16 skills in the second semester. Students
reached steady progress or mastery in §1.0% of skills presented in first semester. 8% 7% of skills presented in
second semester, and 86.4% overall,

Figure 15
Downtown Montessori
Cultural Subjects Steady Progress or Mastery
Third through Fifth Graders
2003-04

¥ Stadents
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Students were graded on an average of one skitl in the first and two skills in the second semester. Students
reached steady progress m 100.0% of skilis presented in first semester, $34.2% of skills presented in second
semnester, and 69 4% overall.
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Figure 16

Downtown Montessori
Mathematics Steady Progress or Mastery
Third through Fifth Graders
# Students
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Students were graded on an average of 26 skills in the first and 23 skills in the second semester. On average,
students reached steady progress or mastery in 70.9% of skills presented in first semester, 97.2% of skilis
presented in second semester, and 83.5% overall,

Figure 17

Downtown Montessori
Geometry Steady Progress or Mastery
Third through Fifth Graders
2003-04

# Students
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Students were exposed 10 an average of one skill in the first and eight skifls in the second semester. Om
average, students reached steady progress or mastery in 90.9%% of skills presented in first semester, 94.4% of
skills presented i second semester, and 94 6% overall. Note that there were no new seometry skills presented
o one student in the first semester,

25
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At the end of cach semester, the teachers used informal methods of assessing whether
students were below, at, or above grade level in reading and math. Results were recorded on student
report cars. Figures 18 and 19 illustrate the percentage of third through fifth grade students in each

of these categories for reading and math at the end of the academic year.

Figure 18

Downtown Montessori
Reading Level Based on Teacher Assessment
Third through Fifth Graders
2003-04

Below
(rade
6 (5G.0%;)

At
{irade
2 {16.7%)
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Figure 19

Downtown Montessori
Math Level Based on Teacher Assessment
Third through Fifth Graders
2003-04

At
irade
7 {58.3%)

\Abﬂve
Grade
4 {33.3%)

By the end of the school year Downtown Montessori third through fifth grade students. on

average, achieved “steady progress” or “mastery” in:

s 86.4% language skills (students achieved an average of 81.0% of the skills presented
during the first semester and 89.7% of those presented in the second semester);

. 69.4% of the cultural subjects presented throughout the year (students reached steady
progress or mastery in 100.0% of skills presented during the first semester and 54.2%
in the second semester);

. 83.5% of the mathematics skills (students showed steady progress or mastery in
70.9% of those skills presented during the first semester and 97.2% of the skills
presented during the second semester);

. 94.6% of the geometry skills (students, on average, reach steady progress or mastery

in 90.9% of skills presented during the first semester and 94.4% of the skills
presented in the second semester);

FOR G200 O dewmtown Mantesson ¥ earb8pLowpd] 2 7



. By the end of the school vear, 42.9% of the third through fifth grade students were
reading at or above grade level. and most exhibited math skills at (58.3%) or above
(33.3%) grade level, as assessed by their teachers.

. Three (42.9%) of seven third through fifth graders were reading above grade level
and 11 of 12 were at (n = 7) or above (n = 4) grade level in mathematics.

d. Summary of Scholastic Progress

Downtown Montessort’s local measure related to report cards for pre-kindergarten through
fifth grade students was that they would demonstrate “making steady progress™ or “*has mastered the
skill” on the skills presented each semester. The data demonstrate that overall, students in K4 and
kindergarten® made steady progress or mastered between 83.5% and 98.9% of the skills presented,
depending on the skill area. Similarly, in grades one and two, students either made steady progress
or mastered between 82.5% and 95.2% of the skills presented, depending on the skill area. Third
through fifth graders achieved steady progress or mastered between 69.4% and 94.6% of skills.
Also of note is that by the end of the year, most of the first and second grade students read at (8.0%)
or above (76.0%) grade level. Half of the third through fifth grade students were at (16.7%) or
above (33.3%) their grade level in reading with the remainder being below grade level. All (100%)
first and second grade students were at or above grade level in mathematics as were 91.7% of third

through fifth graders. Therefore, this local measure of academic achievement was met.

2. Metropolitan Readiness Test
At the start of the academic year, Downtown Montessori established, as a local measure, a
goal to administer the Metropolitan Readiness Test (MRT) to all kindergartners to assess reading

skills. This test results in an overall performance indicator of below average (stanines 1, 2, 3}

8 - . .
There were no goals for K3 performance this vear.
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average (stanines 4, 5. 6); or above average (stanines 7. 8. 9) in the areas of beginning reading, story
comprehension, quantitative skills, and a pre-reading skills composite. In March 2004, 15
kindergartners were administered the MRT, version 6. Most of the kindergarten students scored m
the average to above average range in each of the areas tested (see Figure 20). These data indicate
that Downtown Montessori met its local measure to administer and use the MRT as a baseline for

first grade reading.

Figure 20

Downtown Montessori
MRT-6 Results for Kindergarten
2003-04

Beginning Story Comprehension Quantitative Pre-Reading Skills
Area Area Area Composite

imBelow Average B Average B3Above Average [
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bD. Standardized Measures of Educational Performance

The Stanford Diagnostic Reading Test (SDRT) is the standardized test required by the CSRC
for administration to first, second, and fourth graders enrolled in city charter schools. In addition,
all third graders enrolled in public schools are required to take the Wisconsin Reading
Comprehension Examination, fourth graders must be administered the Wisconsin Knowledge and
Concepts Examination and fifth graders must be administered the McGraw Hill Terra Nova
examination. Results are described below. (Standardized testing was not an appropriate measure
of educational performance for the pre-kindergarten or kindergarten students enrolled at Downtown

Montessori during the academic year because of their age and developmental level.)

1. Stanford Diagnostic Reading Test

In March 2004, the SDRT was administered to 16 first graders, ten second graders, and two
fourth graders.” Student performance is reported in phonetic analysis, vocabulary, comprehension,
and a total SDRT score. Results indicate that first graders were functioning, on average, at third
grade and fourth grade reading levels, as measured by SDRT total. See Figure 21 and Table | for

additional detail.

? Although not required. the school administered the SDR'T to four fifth graders.
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Figure 21

Downtown Montessori
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for First Graders
2003-04
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Table 1
Downtown Montessori
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for First Graders
2003-04
il (N = 16)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median |
Phonetic Analysis K4 5.2 2.9
Vocabulary K.9 7.} 4.1
Comprehension K.7 7.7 2.8
SPRT Tetal K.6 12.3 3.1

Neote: Results are rounded to the nearest one-tenth,

Second grade results are presented in Figure 22 and Table 2. Second graders were

functioning at third to fifth grade level equivalent (GLE) in the areas tested.
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Figure 22

Downtown Montessori
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for Second Graders
2003-04

Grade Levet Equivalent

6.0

Table 2
Downtown Montessori
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Second Graders
2003-64
{N=18)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
i

Phonetic Analysis 1.8 10.9 28
Vocabulary 3.3 8.1 4.5
Comprehension 1.5 PHS* 36
SDRT Total 2.0 8.1 3.5

Note: Results are rounded to the nearest one-tenth.
*Post high school,

The SDRT was administered to two fourth graders. Due to the small class size, results could

not be included in this report.
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2. Wisconsin Reading Comprehension Test
The Wisconsin Reading Comprehension Test. required of all third graders in Wisconsin
public schools, was taken by six third grade students at Downtown Montessori. Due to the small

size of this cohort, results are not included in this report.

3. Wisconsin Knowledge and Concepts Examination

In November 2003, all fourth, eighth, and tenth grade public school students in Wisconsin
participated in statewide assessments in the subject areas of reading. language arts, math, science,
and social studies.!” These assessments are called the Wisconsin Knowledge and Concepts
Fxaminations. Based on how students score on these assessments, they are placed in one of four
proficiency categories: advanced. proficient, basic, or minimal performance." In 2002, Wisconsin
discontinued reporting the WKCE results in terms of grade level equivalency. This year results were
provided by scale scores and proficiency levels. This year there were two fourth graders who were
administered the WKCE.

The CSRC requires that each of the City chartered schools administer the SDRT to fourth
graders. This year two fourth graders were administered the SDRT. Due to the small size of this

class, results could not be included in this report.

Y Note that the DPI changed the testing period from the Spring of the academic year to the Fall of the academic year
ity 2002,

11 . . . . o g .
Advanced: demonstrates in-depth uaderstanding of academic knowledge and skills tested on WEKCE; Proficient:
demonstrates competency in the academic knowledge and skills tested on WKCE: Basic: demenstrates some academic
knowledge and skills tested on WKCE; and Minimal Performance: demonstrates very linited academic knowledge and skills
tested on WKCE.

-
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4, McGraw Hill Terra Nova Examination

CSRC requires that each Charter School administer the McGraw Hill Terra Nova
examination, which is a standardized test from the same publisher as the Wisconsin Student
Assessment System approved by DPL. Students are tested in reading, language, math, science, and
social studies. Results are provided as GLEs.

This year Downtown Montessori adxninistered the test to its four fifth graders. Due to the
small size of this cohort™, results are not included in this report. Note that, although not required,

the school also administered the SDRT to its fifth graders.

E. Multiple-Year Student Progress
As required by the CSRC, Downtown Montessori had a goal that each class would, on
average. advance at least one grade level equivalent each year in reading. as measured by the

SDRT." Multiple-year students consisted of:

. eight second graders who had been tested at the school for two consecutive years
using the SDRT;
. two students tested as second graders in 2001-02 and again as fourth graders in 2003~

04 on the SDRT;

. four fifth grade students who were administered the SDRT in 2002-03 and in 2003-
04. These were also students tested on the WKCE as fourth graders in 2002-03 and
as fifth graders on the Terra Nova .

Because there were fewer than ten students with muliiple-year SDRT scores (n = eight

second, two fourth, and four fifth graders), comparison results for each grade were not included in

12 cres e . , " X , -
CSRC requires that cohorts consist of ten or more students to ensure confidentiality.
1 . . . . .
? Students are too young to be administered standardized tests to assess mathematics skills and progress.
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this report. However, average progress in reading for the eight second and four fifth graders were
combined. Results indicate that students progressed an average of 1.2 GLE trom 2002-03 to 2003-

04, as measured by the SDRT.

F. Multiple-Y ear Student Progress for Students Below Grade Level
In addition to examining progress for all students, CSRC requires the school to report grade
level advancement for children who tested below grade level in reading and/or math in the previous

academic year. In 2002-03:

. no first graders tested below grade level in reading, based on SDRT;

. one second grader tested below grade level in reading, based on SDRT;

. one third grader tested at the “basic™ level. based on WRCT;

. three fourth graders tested below grade level, based on SDRT;

s one fourth grader tested at the “basic”™ level in reading, based on WKCE; and
. four fourth graders tested at minimal or basic level in math, based on WKCE.,

Due to the small size of these cohorts, and the difference in test series from year to year.

progress for students below grade level could not be reported.

IV,  CONCLUSIONS/RECOMMENDATIONS

This report covers the sixth year of Downtown Montessori’s chaiter school status.
Downtown Montessori has met 10 of 12 of the educational contract provisions in its charter school
contract with the City of Milwaukee. The two provisions that were not met could not be reported

due to the small test group size. The key performance indicators were:
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. Average student attendance was 93.1%. exceeding Downtown Montessori’s goal of
80%.

. All classroom teachers were Montessori certified and held Wisconsin Department
of Public Instruction licenses or permits.

. Individual pupil information was provided in a database or computerized format that
could be accessed for reporting purposes.

* Parents of all (100.0%) students attended both parent conferences.
. On average, the pre-kindergarten and kindergarten students made steady progress or

mastered between 82.5% and 98.9% of the skills presented during the year,
depending upon the skill area.

. On average, the first and second grade students either made steady progress or
mastered between 82.5% and 95.2% of the skills presented during the year,
depending upon the skill area.

° Overall, third though fifth grade students either made steady progress or mastered
between 69.4% and 94.6% of the skills presented during the year.

. Second and fifth grade students with year-to-year results averaged an increase of 1.2
grade levels in reading, based on the SDRT.

. The standardized tests were administered in a timely manner. The small number of
students on each of the measures prevented reporting for all grades.

After reviewing the information in this report and considering the information gathered

during the administrator’s interview in June 2004, it is recommended that the focus of activities for

the 2004-05 year include the following:

. Continuation of the literacy activities begun during the 2003-04 academic year.

. Continue implementation of the Strategic Plan for Resource Development toward the
ultimate goal of finding a new space for the school.

: After the new reading curriculum is implemented, develop and implement methods
to improve students’ math test skills.
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APPENDIX A

CONTRACT COMPLIANCE CHART
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Downtown Montessori Academy, Inc,
Overview of Compliance for Educationally Related Contract Provisions

2003-2004

1o contract

demonstrating curricular goals.

Section/Page Educationally Related Monitoring Report Contract Provision Met or
of Contract Contract Provision Reference Page Not Met
g Description of educational program of the -
Section B. pp. 2-3 school and curriculum focus Pages 2-3 Met
Section B, p. 4 875 hours of instructions Page § Met
Section C, p. § Educational methods Pages 2-3 Met
et Montessori Learning Review (see local
Section . p. 5 measures below)
Section E, p. 3 Parental involvement Page 5 Met
Section B, p. 2 Teacher certification: Montessori Page 4 Met
Section ¥, p. 6 DP1 ficense or permit Page 4 Met
Section I, p. 7 Student database information Page 7 Met
Section K. p. 8 Procedures for disciplining students Pages 5-7 Met
Memo subsequent Administration of required standardized e A% A
to contract tests. Pages 30-34 Met
i oy Academic ¢riteria #1; maintain local
Memo subsequent measures, showing student growth in Pages 11-29 Met

Memo subsequent

Academic criteria #2: minimum class gain
of one grade level in reading and math as

{0 contract

whose prior performance was below grade
level.

. ; . . £
to contract measured by standardized tests. for all Page 34 Could not be reported
grades. **
Academic criferia #3: more than one grade
Memo subsequent level gain in reading and math for students Page 35 Could not be reported®

*Group size too small for grade level or school-wide report.

**Note that when second and fifth grade SDRT scores were examined. students showed an average advancement of 1.2 GLE since 2002-

03.
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APPENDIX B

QUTCOME MEASURE AGREEMENT MEMO
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Downtown Montessori Academy
2319 E Kenwood Blvd.
Milwaukee, WI. 53211

Student Learning Memorandum  2003-2004 School Year

The following procedures and outcomes will be used for the 2003-2004 school year monitoring of
the education programs of Downtown Montessori. The data will be provided to Children’s Research
Center, the monitoring agent contracted by the City of Milwaukee Charter School Review
Committee.

Attendance:
The school will maintain an average daily attendance rate of eighty percent (80%). Attendance rates
will be reported as present, excused, or unexcused.

Enrollment:
Upon admission, individual student information will be added to the school database.

Termination:
The date and reason for every student leaving the school will be recorded in the school database.

Parent Conferences:

On average. parents will participate in at least fifty percent (50%) of the scheduled parent-teacher
conferences. Dates for the events and names of the parent participants will be recorded by the
school and provided to the Children’s Research Center in June of each school year.

Parent Contract:
Eighty percent (80%) of parents will fulfill the requirements of the parent contract related to hours
of involvement.

Exceptional Education Needs Students:

The school will maintain updated records on all EEN students including date of m-team assessment.
assessment outcome, Individual Education Program (IEP) completion date, IEP review dates, and
any reassessment results.

Academic Achievement: Local Measures
Montessori Skills:
Students’ Montessori curricular experiences, skills, and content included in local measures

assessment are in the areas of Sensorial. Practical Life, Mathematics, Language Arts, and Culture.

The following scale will be used for the local measures assessment:

1 - New presentation 3 - Making steady progress
2 - Having difficulty 4 . Has mastered the skill
Bl
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Beginning with four-year-old kindergarten through fifth grade students will demonstrate “Making
steady progress” or “Has mastered the skill” on the skills presented each semester. Measurement
will occur once each semester.

These measures are based on the Montessori approach where the teacher first presents the skill; the
student then practices the skill untii reaching mastery at that particular skill. Teachers will document
the semester when a skill is presented and the semester when the student reaches the Mastery level.
At the end of the school year, all skiils that were presented to the student and in which the student
has not yet reached “Has mastered the skill” will be recorded as “Making steady progress.” “Having
difficulty,” or “New presentation.”

Writing Skills:
Will continue to be part of local measures and progress will be continue to be measured and reported
as part of present local measures.

Metropolitan Readiness Test:
This test will be administered each Spring to the kindergartners.

Academic Achievement: Standardized Measures

The following standardized test measures will assess academic achievements in reading and
mathematics. On average, each class will demonstrate a minimum increase of one grade level as
measured by the academic progress of each student in that grade. Students who initially test below
grade level will demonstrate more than one grade-level gain.

Grades 1, 2,4, Stanford Diagnostic Reading Test will be administered each Spring. The
first year testing will serve as baseline data. Progress will be assessed based
on the results of the testing in reading in the second and subsequent years.

Grade3 Wisconsin Reading Comprehension Test will be administered on an annual
basis in the time frame identified by the Wisconsin Department of Public
Instruction. The test will provide each student with a comprehension score
and a proficiency level.

Grade 4 WKCE will be administered in the Fall on an annual basis as defined by the
Wisconsin Department of Public Instruction. The areas to be evaluated will
be reading and math.

Oral Language will be assessed by any Wisconsin Department of Public
Instruction approved instrument. DPI will provide these tests.

Grade 5 McGraw Hill Terra Nova will be administered during the same time frame
identified by the State DP! for testing fifth graders on an annual basis. This
test will provide each student with a proficiency level via a scale score in
reading and mathematics.
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CONTRACT COMPLIANCE ABSTRACT
for
Darrell Lynn Hines College Preparatory Academy of Excellence
Second Year of Operation as a City of Milwaukee Charter Schoel
2003-2004

L The Darrell Lynn Hines College Preparatory Academy of Excellence (the Academy) has met
9 of 11 of its educational contract provisions with the City of Milwaukee (see Appendix A).
The provisions not met were:

. Academic Criteria #2, the provision that, on average, a minimum class gain in
reading and math of one grade level, as measured by standardized tests be achieved
for students in all grades; and

. Academic Criteria #3, the provision that, on average, more than one grade level gain

g in reading and math be achieved by pupils whose prior performance was below grade
o level.

1L Analysis of academic performance criteria, based on the annual educationally related

outcome measure agreement memao, shows:

. The Academy developed and maintained local measures of academic achievement
that showed pupil growth in curricular goals, in accordance with the memo.

. Some year-to-year performance reporting was not possible due to test
incompatibility, the change in the reporting system of standardized tests used by the
Department of Public Instruction (DPI), and small cohort size. For the grades where
reporting year-to-year performance was possible (second grade reading and sixth
grade reading and math), the Academy met the requirement of one year gain, on
average, for the sixth grade students in math, but did not meet the requirement for the
second and sixth grade students in reading. The requirement that students below
grade level achieve more than one year gain, on average, was reportable only for the
sixth grade students and those students did not meet the requirement.

II1.  Recommendations:

. Develop a planning process dedicated to exposing students to extra resources,
including developing a summer program for all students to achieve the goal of every
child at grade level in reading and math.

. Hire a reading consultant on a half-time basis.

. Develop one of the teachers as a math specialist to monitor student performance in

math and provide ongoing support/feedback for teachers.
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. Ensure that every child who is below grade level be exposed to the specialist in the
pertinent area. Focus the best resources on students that need the most help.

. To retain teachers, consider the possibility of offering a retirement plan in addition
to the health benefits plan now available.

il
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CONTRACT COMPLIANCE SUMMARY
for :
Barrell Lvnn Hines College Preparatory Academy of Excellence
Seecond Year of Operation as a City of Milwaukee Charter Schosl
2063-2004

This second annual report on the operation of the Darrell Lynn Hines College Preparatory Academy
of Excellence (the Academy) charter school is a result of the intensive work undertaken by the
Charter School Review Committee (CSRC), the Academy staff, and the Children’s Research Center
(CRC). Based on the information gathered and discussed in the attached report. CRC has
determined the following:

The Academy has met 9 of its 11 educational contract provisions. See Appendix A for a list
of each educationally related contract provision, page references, and a description of
whether or not each provision was met.

In the Fall of 2003, CRC and the Academy identified educationally related outcome
measures to define and quantify a portion of the contract provisions, particularly the local
measures required in Part D, page 2. of the Academy’s contract with the City of Milwaukee.
Appendix B contains the Academy’s outcome measure agreement memo. Following is a
summary of these local measures and the extent to which the Academy has or has not met
each of them for the 2003-04 academic year:

Attendance: Average student attendance was 95%.
Outcome measure: Met

Enrellment: Individual student information about new enrollees was shared with CRC.
Qutcome measure: Met

Terminations: The school recorded the date and reason for the termination of every student
leaving the school.
Outcome measure: Met

Parent Participation: On average, parents attended 94.0% ofthe scheduled parent-teacher
conferences.
Qutcome measure: Met

Exceptional Education Needs Students: Thirteen children were identified as having
special education needs. An Individual Education Program (IEP) was completed for all 13
children.

Outcome measure: Met
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Local Measures of Academic Achievement:

. At the end of the vear, 72.7% of 227 students demonstrated one vear of growth in
reading, as measured by the Jerry Johns Reading Inventory.
Qutcome measure: Met

. At the end of the year, 88 (44.2%) students met and 48 (24.1%) exceeded
expectations in math skills, as measured by local measures of math progress.
Qutcome measure: Met

. At the end of the year, 93.9% of students demonstrated grade-appropriate writing
skills (31.9% basic, 46.7% proficient, and 15.3% advanced), as measured by the Six
Traits of Writing assessment rubric.
Outcome measure: Met

HI. The Academy administered all required standardized tests as noted in their contract with the
City of Milwaukee.

. Y ear-to-year growth for students enrolled in consecutive years indicates that second
graders advanced 0.8 grade level equivalent (GLE) in reading; sixth graders did not
advance, on average, in reading; and sixth graders advanced 1.0 GLE in
mathematics.

Outcome measure: Not met for reading; met in mathematics.

. Sixth grade students who tested below grade fevel in 2002-03 advanced, on average,
0.5 GLE in reading and 0.8 GLE in math.
Outcome measure: Not met
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i. INTRODUCTION

This report is the second annual program monitoring reportto address educational outcomes
for the Darrell Lynn Hines College Preparatory Academy of Excellence (the Academy). one of five
City of Milwaukee charter schools. This report focuses on the educational component of the
monitoring program undertaken by the City of Milwaukee Charter School Review Committee
(CSRC), and was prepared as a result of a contract between the CSRC and the Children’s Research
Center (CRC).

The process used to gather the information in this report included the following:

[ CRC staffassisted the school in developing its outcome measures agreement memo.

o

CRC staff visited the school and conducted a structured interview with the
administrator and reviewed pertinent documents. Special attention was paid to
obtaining information on procedures to record and monitor the education status and
academic achievements of each student. Additional site visits were made fo observe
classroom activities, student-teacher interactions, parent-staff exchanges, and
overall school operations. At the end of the academic year a structured interview
was conducted with the administrator.

The Academy provided electronic and paper data to CRC. Data were compiled and
analyzed at CRC.

ta2
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i PROGRAMMATIC PROVILE
Darrell Lynn Hines College Preparatory Academy of Excellence
Address: 7151 North 86™ Street

Milwaukee, WI 53224
(414) 358-3542

Executive
Director: Barbara P. Horton
A, Description and Philosophy of Educational Methodology

1. Mission and Philosophy

The mission of the Academy is to accomplish excellence and equity in a kindergarten
through eighth grade educational environment. The Academy provides a quality education in a co-
educational. safe, nurturing, caring, and academically challenging leaming environment. Each
student is taught positive self-worth and how to live authentically as outstanding citizens in an ever-
changing,. complex, and dynamic world.!

The school’s vision is that:

. All students will be given a quality education and will model good character and
principles.

. All students will be afforded a quality K-8 college preparatory education.

. All students will adhere to high moral and ethical standards.

. All students will grow and develop their gifts, talents, character. and academic
potential.

. All students will successfully master high academic standards, and will exit the

school prepared to continue their education with high expectation for successfully
entering a college/university and becoming productive citizens.

! Family and Stadent Handbook. 2002-2003.
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pA Description of Educational Program and Curriculum®

The Darrell Lynn Hines College Preparatory Academy of Excellence provided educational
services to all children in grades kindergarten through six, during the 2003-04 academic year and
plans to add seventh and eighth grades in subsequent years. The Academy is a world-class,
international college preparatory school. Each student at the Academy is taught positive self worth
and how to live authentically as outstanding citizens in an ever-changing, complex, and dynamic
world.

On February 16, 2004, the Academy was authorized by the International Baccalaureate (1B)
Organization to officially offer a transdisciplinary curriculum through the 1B Primary Years
Programme (PYP). This curriculum facilitates the students” ability to profile all the characteristics
of educated international persons. Students are taught to value diversity and celebrate
multiculturalism. The authorization process involved an application followed by an authorization
site visit in the Fall of 2003. In addition to recognizing the Academy’s qualification as an [B
school, the membership includes material relating to the program and an online curriculum center
that provides support for teachers.

The PYP has been implemented at the Academy since 1999. A special feature of the
curriculum is the transdisciplinary approach in the various subject areas, going beyond the scope of
each discipline by making meaningful connections through studying a conceptual theme. Each
program of study provides the students with three vital lessons: knowledge about the world in which
they live, skills to operate in the world in which they live, and attitudes that encourage being

productive members of their society. Each grade level includes thematic units, called Units of

% Information is taken from the Academy's Family and Student Handbook for 2003-04 and Section 11 of the
Academy's Charter Application for the 2002-03 academic year, which was subsequently incorporated into its contract with the
City of Milwaukee,
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Inquiry, which include skill development appropriate for that unit of inquiry. Therefore, the
students” academic day is shared between work on the units of inquiry and skill instruction.

The Academy has developed grade-level writing objectives. The structured reading skill
curriculum is from McGraw Hill’s Direct Instruction program. The mathematics program is
“Everyday Mathematics,” meeting the Wisconsin model content standards, with additional math
curriculum built upon the model curriculum of the National Council for Teachers of Mathematics
as a framework. The Academy also offers instruction in science and social studies, geography,
history, art, physical education, and health. In addition to academic subjects, the Academy provides
opportunities for students to learn and be involved in community service projects.

The Academy uses a variety of methods of instruction including:

. The Learning Principles promoted by the work of Tuck and Codding (1998) such
as valuing student effort; providing clear expectations that are the same for all
students; utilizing a thinking curriculum; providing opportunities for students to
address their own work and teach others; and having students work beside an expert
who models, encourages, and guides the student.

- The Multiple Intelligences model developed by Howard Gardner which includes
eight intelligences characteristic of student learners: Logical/Mathematical,
Interpersonal, Intrapersonal, Linguistic, Kinesthetic, Spatial, Music, and Naturalist.

These intelligences are personal, interrelated, and interdependent. Multiple
Intelligence theory is used at the Academy as a learning style model.

* The use of transdiciplinary method to integrate subject matter across themes.
. The use of Direct Instruction to develop reading skills.
. Promoting cohesiveness in learning through providing a central theme throughout

the various subject areas.
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B. Student Population

At the beginning of the year, 246 students ranging from pre-kindergarten (K4) through sixth
grade were enrolled” in the Academy. Two students enrolled after the school year started, and 20
students withdrew from the school prior to the end of this academic year. Reasons for withdrawing
included: eight students moved away, seven students were dissatisfied with the school, two students
left due to disciplinary policy reasons, two students left the school because of transportation issues,
and one student left school for unspecified reasons.

Most (238. or 96.0%) of the students enrolled in the Academy throughout the year® were
African American, four were Hispanic, two students were Caucasian, one student was Native
American, and three students were from other racial/ethnic backgrounds. Thirteen students had
special education needs. Four children had special needs in speech/language, four children had

'::'learn'ing disabilities, two children had emotional/behavioral disabilities, and three children had other
health impairments. Individual Education Program (IEP) team assessments were completed for all
13 children. Files indicated that students had current IEPs indicating that they were eligible for
special education services and that their parents were involved in developing the 1EP.

Data regarding the number of students returning to the Academy from the previous year were
gathered in the Spring of 2003 and again in the Fall of 2003. Of the 221 students attending on the
last day of the 2002-03 academic year who were eligible for continued enrollment at the school this
past academic year, 179 enrolled and attended the Academy in September 2003, This represents a
return rate of 81%.

At the end of the school year, there were 127 (55.7%) girls and 101 (44.3%) boys enrolled

at the Academy. The largest grade was fourth grade with 40 students, and the smallest grade was

* Enrolled on or before September 9, 2003,

4 . . . .
Includes a total of 248 students enrolled at any time during the academic year,
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first grade with 25 students. The number of students by grade level is illustrated in F igure 1. Note

that the Academy plans to expand to seventh grade in the 2004-05 academic year.

Figure |

Darrell Lynn Hines Academy
Student Grade Levels
2003-2002

Second
31 (13.6%) First

Kindergarten
27 (11.8%)

Third_
39 (17.1%)

Sixth
30 (13.2%)

rd
Fourth
440 (17.5%)

i
Fifth
36 (15.8%)

The school had ten classrooms with an average of 24 students each.” The classroom
configuration was: K5, first grade, second grade, second/third grade split, third grade, two fourth

grades, fifth grade, fifth/sixth grade split, and one sixth grade classroom.

* The school is committed to placing two adults in each class from K3 through fifth.
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C. School Structure
L. Areas of Instruction

The Academy provides instruction in writing, reading, math, language arts and spelling,
elementary Spanish, science, social studies and health, art, music, and physical education. These
subjects are indicated on each student’s report card. Each student is rated six times throughout the
school year on academic progress and effort. Report cards also reflect the teacher’s assessment of

the child’s work habits.

2. Teacher Information

During the 2003-04 school year, the Academy employed 11 teachers (including one special
education teacher) supervised by an Instructional Leader. All 11 of the teachers held a State of
Wisconsin DPI license or permit.

In mid-August, the new teachers attended two days of new teacher training.® All staff
participated in staff development for the week prior to the first day of student attendance.

The teachers had one hour of common planning time per week while their students were
attending clubs. This time was used for planning and staff development. In addition, the school
provided teachers with “banking time™ days (non-student attendance days) used for common
planning time, staff development, work, and curriculum development across team grade levels as
well as within grade levels. This year, topics for staff development included the IB PYP framework
and training (including a site visit to St. Paul, Minnesota), a math workshop and ongoing math
issues, Essential Agreements (written agreements of how teachers will work together), Connecting

with Educational Assistants, Individualized Learning Plans (ILP) for every student, the challenges

& . . s .
The Academy had five new teachers during the 20603-04 academic year. Of these. two are relioning for the 2004-03
vear.
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of being a new teacher. Six Traits of Writing framework, rubrics, assessments and naive learners,
ADHD in the classroom, learning together through inquiry, alignment of state standards and the
curriculum, and improving reading strategies.

Throughout the year, the Academy’s Instructional Leader provided supportive resources and
mentoring for all teachers. Veteran teachers also mentored new teachers. Teachers were
encouraged to specialize in various curriculum areas with the purpose of mentoring other teachers.

First-year employees were formally reviewed three months after the school vear began,” The
review included a self-assessment, a review of the job description, areas of responsibility, and
progress toward goals and outcomes. A second review occurred six months into the school year.
Retuming employees were reviewed six months after the start of the school year, The Instructional

Leader used observations and lesson plans as a basis for gathering information regarding reviews.

3. Hours of Instruction/School Calendar

The regular school day for students began at 7:55 a.m. and concluded at 3:15 p.m. The first
day of school was September 2, 2003, and the last day of school was June 15, 2004. The highest
possible number of days for student attendance in the academic year was 174 and five additional
days were “banked” for teacher work days. The Academy has met the City of Milwaukee’s practice
of requiring 875 instructional hours in charter schools as well as its contract provision requiring 180

educational program days.

"An administrative staff evaluation system is being developed to reflect DPI standards for administrators and
individus performance goais.
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4, Parent and Family Involvement

The Darrell Lynn Hines Academy Family and Student Handbook is provided to each family

prior to the start of each school vear. In its Family and Student Handbook, the Academy invites
parents to become active members of the Family Involvement Team (FIT). The FIT is comprised
of all parents and guardians of the Academy’s students. Its purpose is to provide positive
communication between parents/guardians/family members and the school administration, to
facilitate parental involvement in school governance and educational issues, to organize volunteers,
to review and discuss school performance issues, and to assist in fundraising and family education
fraining.

The school offers parents/guardians/family members an opportunity to review and sign its
family agreement. The agreement states the beliefs of the Academy community and the parents’
agreement to participate in collaborative efforts to support those beliefs, including supporting the
school’s policies for the operation of the school, sending their child each day with the necessary
materials and supplies, reading to their child at least 30 minutes per day, attending family-teacher
conferences, and volunteering no less than 40 hours each year in the school. Parents/guardians of
nearly all children signed family agreements for the 2003-04 academic year. The school has 239
signed agreements on file. Thirteen families did not submit a signed agreement.

Parents/guardians are required to attend a mandatory orientation session with their child,
prior to the start of school, as well as to attend family-teacher conferences. Family-teacher
conferences were scheduled twice during the vear. Phone conferences were substituted for in-person

conferences when parents/guardians were unable to come to school.
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5. Waiting List

In the Fall of 2003, the Academy developed a waiting fist for students. Three kindergarten
through fifth grade students were waiting for openings, and as of October 2003, there were no
openings.

In June 2004, the Academy had students at each grade level from first through sixth grade

waiting for openings in the Fall.

6. Discipline Policy
The Academy clearly explains its discipline policy to parents and students in its Family and

Student Handbook. The Student Management section of the handbook includes a statement of

student expectations, parent and guardian expectations, and an explanation of the family agreement.
In addition. an explanation of the school’s discipline plan and disciplinary actions is provided. The
types of disciplinary referrals include conferences with the student, the teacher, and the parent or
guardian; referral to the Dean of Students; in-house suspensions: out-of-school suspensions; and
expulsion recommendations. Each of these are explained in the handbook along with appeal rights
and procedures. The school also has an explicit weapons and criminal offense policy that prohibits
guns and other weapons, alcohol or drugs, and bodily harm to any member of the school community.
These types of offenses can result in recommendation for expulsion.

Students are also referred for administrative awards for responsible behavior. These include
awards for attendance and effort each marking period. An annual awards convocation also honors
students who have excelled in academic achievement and demonstrates positive behavior and
character traits that exemplify a mode! student. Students can be named to the Dean’s List/Honor

Roll, the Attendance Honor Roll, the Good Character Honor Roll, and the Academic Honor Roll.
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.

Activities for Continuous Schoeel Improvement

Following is a description of the Academy’s response to the activities that were

recommended in its programmatic profile and education performance report for the 2002-03

academic year:

HIL

Regarding the development of improvement plans for each student and the resources needed
to support them: The Academy developed Individualized Learning Plans (1LPs) for all
children as a result of staffing each child. The Instructional Leader facilitated these
staffings. Plans utilized strategies such as tutoring, special attention for students not at grade
level, and the services of a reading consultant who assessed students and provided corrective
reading.®

Regarding the establishment of proficiency-level goals for fourth, fifth, and sixth grade
students in math and strategies to meet the goals: Rather than grade level proficiency goals,
math goals were set through the ILP process for each child. The Academy hired a math
consultant who trained teachers, assisted in identifying weaknesses in the math program, and
helped adjust instructions.”

Regarding the IB accreditation process:  An IB authorization site visit occurred during the
Fall of 2003. On February 16, 2004, the Academy was authorized by the 1B Organization
to officially offer the IB PYP. The Academy’s Instructional Leader was named as the PYP
coordinator. This acceptance as an IB accredited school required submitting an action plan
describing the materials in the school’s media center because the library was not completed
at the time of the visit. The resources need to support interationalism, the Programme of
Inquiry, as well as the students” needs and interests. The required action plan was submitted
on May 15, 2004, fulfilling the contingency.

EDUCATIONAL PERFORMANCE

To monitor the Academy’s activities as described in its contract with the City of Milwaukee,

a variety of qualitative and quantitative information was collected at specified intervals during the

past two academic years. At the start of this year, the school established attendance and parent

participation goals, as well as identified local and standardized measures of academic performance

& . - . . . . .
The consultant assessed students approximately four times a vear and also provided advice regarding reading groups.

? The math consultant will be working with the Academy again during the 2004-05 academic year.
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to monitor student progress. The local assessment measures included the Jerry Johns Reading
Inventory, mathematics progress reports, and results of the Six Traits of Writing framework. The
standardized assessment measures used were the Stanford Diagnostic Reading Test (SDRT), the
Wisconsin Reading Comprehension Test (WRCT), the Wisconsin Knowledge and Concepts

Examination { WKCE), and the Terra Nova examinations.

A, Attendance

At the beginning of the academic year, the school established a goal to maintain an average
attendance rate of 90.0%. Attendance rates were calculated for 248 students enrolled during the
school year and averaged across all students. Not including excused absences, the school’s
attendance rate was 95%. When excused absences were included. the attendance rate rose to 97%.

Based on these calculations, the school exceeded their attendance goal,

B. Parent Participation

At the beginning of the school year, the school set a goal that parents/guardians would attend
both scheduled family-teacher conferences, one in Fall and one in Spring. This year, there were 241
children enrolled when the first and second conferences were held. Parents 0214 (88.8%) children
attended both conferences, parents of 25 (10.4%) children attended at least one of the two scheduled
conferences, and parents of two children did not attend either conference. Overall, parents attended
94.0% of scheduled conferences. The Academy has, therefore, met their goal related to parent

participation.
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. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to standardized testing,
each charter school has the responsibility to describe the goals and expectations of its students in
language that is meaningful in light of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the
academic year to measure the educational performance of its students. These local measures are
useful for monitoring and reporting progress, guiding and improving instruction, clearly expressing
the quality of student work that is expected, and providing evidence that students are meeting local

benchmarks.

1. Reading Progress

At the beginning of the school year, the school set a goal that. on average, students would
demonstrate one year of growth in reading, as measured by the Jerry Johns Reading Inventory
administered at the beginning and end of the school year. The reading inventory consists of
assessments in sight word recognition, reading passages. and comprehension. To establish a comfort
level for each student, students started with a passage one level below the student’s current grade.
If the student met requirements, they were tested at their current grade level. If the student agam
met requirements, he/she could then be administered tests up to two grade levels higher than his/her
current grade. Results placed students into pre-primer, primer, or grade level one through eight.

Students unable to read any sight words were designated non-readers.

(I 20030 hines imes ¥ earZRprwpd] 1 3



Results for the 227 students who were administered the pre- and post-tests indicate that there
was a wide range of reading skills within each grade level.” Ranges within each grade level are

illustrated below,

Table 1
Darrell Lynn Hines Academy
Jerry Johns Reading Inventory
Grade-Level Ranges at the Fnd of the Schosl Year®
2003-2004
Grade Level
Grade _

Low High
Kindergarten {n = 25} Non-reader Third
First (n=23) Pre-primer Third
Second (n=133) Pre-primer Fourth
Third (n = 41) First Fifth
Fourth {n = 40) Second Sixth
Fifth (n = 36) Second Fighth
Sixth (n = 27) Second Eighth

* Includes students with both pre- and posti-iest results.

Progress for each grade is illustrated in Figure 2. For example, 25 kindergartners were
administered the pre- and post-Jerry Johns examinations. Twelve (48.0%) kindergartners showed
a reading level increase of one year or greater as did 23 (92.0%) first graders.

Overall, 72.7% of students in kindergarten through sixth grade exhibited one level or more
of growth this year. These results indicate that the Academy has met this local measure of academic
achievement. It should be noted that these are substantial improvements over last years reading

progress when only 55% of students advanced one or more grade levels.

10 . ) . . ;
" Some students were a0t enrolled the entire vear and therefore did not receive the pre- and/or post-test,
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Figure 2

Darrell Lynn Hines Academy
Percent Learners Who Advanced One Level or More
Based on Jerry Johns Reading Inventory
Pre- and Post-Test Results
% Learners 2003”2004

92.0% T

¥

100.0%

800% b ~---=----b . o S L L e L -
60.0%

40.0%

20.0% - f : : g -

Kindergarten First Grade Second Grade Thisd Grade Fourth Grade Fifth Grade Siwth Grade  Owerall
{235y {(N=2%) (N =33} =41 (N = 403 (N = 36) N 27y (N=22T)

0.40%

Note: Overall school average = 1.4 levels of improvement.

The overall average level of improvement, was 1.4 grade levels. See Table 2.

Table 2
Darrell Lyan Hines Academy
Average Grade Level Increase
Based on Jerry Johns Reading Inventory
Pre- and Post- Test Results
Grade N Average Grade Level Increase

Kindergarten 25 1.6
First 25 1.8
Second ' 33 1.2
Third 41 1.3
Fourth 40 1.8
Fifth 36 1.2
Sixth 27 1.0
Total 227 1.4
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2. Math Progress
To track math progress at a loeal level. the Academy set a goal that students in K5 through
fifth grades would show one or more levels of progress between the first and last marking periods
or score two or better on mathematics assessments, using the following scale:
I Indicates that the student exceeds expectations demonstrating exemplary
performance.

2+ Indicates that the student meers expectations demonstrating slightly above
average performance.

2 Indicates that the student meets expectations demonstrating average
performance.

2- Indicates that the student is demonstrating slightly below average
performance and meets expeciations.

3 Indicates that the student needs improvement demonstrating far below

average performance.

Sixth graders were to show a grade of C or better, or show one or more levels of progress

between the first and last marking period. These progress indicators are reported six times
throughout the school year on each student's report card. This year, math progress indicators for 199

K3 through fifth grade students assessed at the beginning (first marking period) and end of the

school year (sixth marking period) were submitted. By the end of the year, 48 (24.1%) students
exceeded expectations, 88 (44.2%) met expectations, and 63 (31.7%) students needed to improve

their math skills (see Figure 3).

16
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- Figure 3

Darrell Lynn Hines Academy
Math Progress
K5 through Fifth Grade
2003-2004

Exceeds Expectations
48 (24.1%}

Meets Expectations
88 (44.2%)

“Needs Improvement
03 {31.7%)

N=199
Note: Incindes students assessed in first and sixth month marking periods.

Note that six students included in “needs improvement” started at level 3 and reached 2- by

the end of the vear.

17
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Most (88.9%) sixth graders exhibited a “C™ or better in mathematics by the end of the school

year (see Figure 4). Overall, the Academy substantially met their local academic measure goal

related to math,

Figure 4

Darrell Lynn Hines Academy
Math Progress
Sixth Grade
2003-2004

C or Better
24 (BB.9%)

Lower than
3{11.1%%)

N=27

Note: Includes students assessed in first and sixth marking periods.
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3. Writing Progress

To assess writing skills at the local level, the school set a goal that students would be able
to produce a grade-appropriate writing piece. The grade-level written assignment was assessed
using the Six Traits of Writing rubric. The Six Traits of Writing is a framework for assessing the
quality of student writing and offers a way to link assessments with revisions and editing. Based
on grade-level specific requirements, each student was categorized as having minimal, basic,
proficient, or advanced writing skills.

Results provided for 228 students in kindergarten through sixtﬁ grade indicated that 14
(6.1%) students exhibited minimal, 73 (32.0%) basic, 106 (46.5%) proficient, and 35 (15.4%)
students exhibited advanced writing skills on their grade-level writing piece. Since 93.9% of the
students demonstrated basic or better proficiency levels in writing, this local measure of academic

‘performance was substantially met (see Figure 5).

Figure 5

Darrell Lynn Hines Academy
Six Traits of Writing Assignment
2003-2004

Basic
73 (32.0%)
'

_Mindmai
Proficient 14 {6.1%)

106 {46,5%)

“Advanced
35 (15.4%;)

N =228

Noter Includes any students for whom writing skills were assessed
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Table 3 describes Six Traits of Writing results for each grade.

Table 3
Darrell Lynn Hines Academy
Six Traits of Writing Assignment Results by Grade
2003-2604
Resulis
Grade
Mintmal Basic Proficient Advanced Fotal
Kindergarten 4 14 8% 3 18.5% 12 44, 4% 6 22.2% 27 100.0%
First 3 12.0% 1t 40.0% 11 44.0% 1 4.0% 25 106.0%
Second 2 6.3% 13 46.6% 9 28.1% 8 23.0% 32 | 100.0%
Third 2 5.0% 13 37.5% 21 52.5% 2 5.0% 40 100.6%
Foutrth 0 0.0% 11 28.2% 22 56.4% 6 15.4% 39 100.0%
Fifth 1 2.8% 7 19.4% 18 50.0% i0 27.8% 36 168.0%
Sixth 2 6.9% 12 41.4% 13 44.8% 2 6.9% 29 160.0%
Total 14 6.1% 73 32.0% 106 46.5% 35 15.4% 228 160.0%
b. External Standardized Measures of Educational Performance

1. Stanford Diagnostic Reading Test for First and Second Graders

The Stanford Diagnostic Reading Test (SDRT) is required by the CSRC for administration
to all first and second graders enrolled in charter schools." Student performance is reported in
phonetic analysis, vocabulary, comprehension, and a total SDRT score.

In April 2004, the test was administered to 25 first graders and 32 second graders. Results
on this measure indicate that, on average, first graders were functioning in reading at GLEs of 1.4

to 2.0 in the three areas (see Figure 6).

" The CSRC requires the SDRT also be administered to fourth graders. Those scores are reported in the fourth grade
section of this report.
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Figure 6

Darrell Lynn Hines Academy -
Stanford Diagnostic Reading Test
Average® Grade Level Equivalents for First Graders
2003-2004

7

0.0

Phonetic Analysis Vocabulary Comprehension SDRT Total*

N=28

*Results are rounded fo the nearest one-tenth.

The GLE range and median score for first graders is illustrated in Table 4. The range of

levels in each area indicates a fairly wide distribution among the first graders.

Fable 4
Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for First Graders
2003-2004
(N=125)
Lowest Grade Level Highest Grade Level

Area Tested Scored Scored Median
Phonetic Analysis K.3 5.2 1.6
Yocabulary K.9 3.9 1.3
Comprehension K.6 34 1.9
SDRT Total K.8 3.6 1.5

Note: Resulis are rounded to the nearest one-tenth.
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Second grade results are presented in Figure 7 and Table 5. As illustrated. second graders

were, on average, reading at grade level,

Figure 7
Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average Grade Level Equivalents for Second Graders
2003-2004
3.5
30 bom o e e A e
2.5
20 F--4 o .
RIS EEEEEE 220 ey 2= W -
e b--F
s Lo 4 b h .
0.0 -
Phonetic Analysis Vocabulary Comprehension SDRT Total

Table 5
Darrell Lynan Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Second Graders
2003-2004

(N =32}
Area Tested Lowest Grade Level Scored | Highest Grade Level Scored Median
Phonetic Analysis 1.2 55 2.1
Vocabulary K4 4.7 2.4
Comprehension 1.0 89 2.7
SDRT Total K.9 4.6 2.4

Ry,
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2. Wisconsin Reading Comprehension Tests for Third Graders

The Wisconsin Reading Comprehension Test {WRCT) is an assessment of primary-level
reading at grade three and is administered to all public (including charter) school third graders in
the State. Student performance is reported as minimal, basic. proficient, and advanced proficiency
levels.”” While the WRCT gathers information on comprehension, prior knowledge, and reading
strategies, the performance standards are based only on the reading comprehension items.
Wisconsin's 2004 proficiency standards are based on the standards that were established in July 1998

by the State Superintendent.”

The test was administered in Spring 2004 to 41 Academy third graders enrolled in the school

on the examination date. Results on this measure, illustrated in Figure 8, indicate that:

* Three (7.3%) third graders scored at the minimal level of reading comprehension;

. Twenty-five (61.0%) Academy third graders scored at the basic level of reading
comprehension;

. Thirteen (31.7%) third graders demonstrated proficient reading comprehension
skills; and

. No third graders demonstrated an advanced level of reading comprehension.

" The Wisconsin Reading Comprehension Test levels for 2004 are: Advanced (60 or more points). Academic
achievement is bevond mastery. Test scores provide evidence of in-depth understanding. Proficiens (38 through 59 points):
Academic achievement includes mastery of the important knowledge and skilis. Test scores show evidence of skills necessary
for progress i reading, Basic {19 through 37 points) Academic achievement includes mastery of most of the important
knowledze and skilis. Test scores show evidence of at least one major flaw in understanding. Mininra/ (0 through 18 pointsy:
Test scores show evidence of major misconceptions or gaps in knowledge and skills tested.

13 . . e .
See www.,dpi.state.wi.us/dpifspr3wicto3 hitm! for details,
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Figure 8
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Darrell Lynn Hines Academy
Reading Comprehension Test
Proficiency Levels for Third Graders
2003-2004

Basic
23 (61.0%:)

_Minimal
3 {7.3%)

1
Proficient
13 (31.7%)
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3. Wisconsin Knowledge and Concepts Examination and Stanford Diagnostic Reading
Test for Fourth Graders :

a Wisconsin Knowledge and Concepts Examination

In November 2003, all fourth, eighth, and tenth grade students in Wisconsin public schools
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies. These assessments are called the Wiscqn;sin Knowledge and Concepts
Examinations (WKCE). Based on how they score on these assessments, students are placed in one
of four proficiency categories, advanced, proficient, basic, and minimal performance.” (Note: in
2002-03, Wisconsin discontinued reporting the WKCE results in terms of grade level equivalency
and now provides proficiency levels based on scaled scores. DPI has indicated that percentile
ranking will be available in the future.)

The WKCE was administered in November 2003 to 42 fourth grade students at the Academy.
Proficiency indicators for fourth graders are illustrated on the following pages. Five (11.9%) fourth
graders scored minimal reading proficiency. 11(26.2%) had a basic understanding, 17 (40.5%) were
proficient readers, and nine (21.4%) fourth graders scored in the advanced reader category. Sixteen
(38.1%) students achieved proficient and three (7.1%) advanced proficiency levels in math. See

Figure 9.

¥ tdvanced: Demonstrates in-depth understanding of academic knowledge and skills tested on WKCE,; Proficient:
demonsirates competency in the academic knowledge and skills tested on WKCE: Basic: demonstrates some academic
knowledge and skills tested on WKCE; and Mirdmal: demonstrates very limited academic knowledge and skills tested on
WKCE.
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Figure 9

Darrell Lynn Hines Academy
Wisconsin Knowledge and Concepts Exam
Reading and Math Proficiency Levels for Fourth Graders
2003-2004

100%

809}0 I, - -

60% |- - ARETEE

40% -

20% -
Reading Math
(N =42 (N =42)

[E3Minimai B8 Basic BEProficient EJAdvanced ]
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The final score from the WKCE is a writing score. The extended writing sample is scored
with two holistic rubrics. A six-point composing rubric evaluates students’ ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students’ ability to control punctuation, grammar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a range from 1.0 to 9.0,” with a maximum possible score of 9.0.

The Academy’s fourth graders” writing scores ranged from 2.0 to 5.5. The median score was

4.0, meaning half of students scored at or below 4.0 and half scored 4.0 to 5.5.

b. Stanford Diagnostic Reading Test for Fourth Graders

In April 2004, 40 fourth graders were administered the SDRT. The fourth grade SDRT
consists of a phonetic analysis, vocabulary, comprehension, and total scores for each student. This
testing was completed so that individual student progress on reading could be tracked from the
second grade to the fourth grade on the same standardized assessment tool. Results indicated that
fourth graders were reading, on average, at grade level when measured by SDRT total (see

Figure 10).

2 See www.dpl.state.wius/oeaske writg html for details.
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Figure 10

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test

Average Grade Level Equivalents for Fourth Graders

2003-2004

4.0

3.0

0.0

N= 40

i A

Phonetic Analysis Vocabulary Comprehension

Note: Results are rounded to the nearest one-tenth, Post-high school scores were caleulated as GLE 12,9,

Table 6

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Foarth Graders

2003-2004
(N = 40)
Area Tested Lowest Grade Level Scored Highest Grade Level Scored Median
Phonetic Analysis 1.4 10.8 3.2
Vocabulary 1.7 9.9 38
Comprehension 1.6 8.1 39
SDRT Total 1.9 7.7 3.7
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4. Terra Nova for Fifth and Sixth Graders

As required by CSRC, fifth and sixth graders were administered the McGraw-Hill Terra
Nova test. This examination consists of reading. language, and math sections that are combined for
atotal score. The test also includes science and social studies. The CSRC requires that these tests
be administered to provide a basis for multiple-year student progress in reading and math. Math and
reading results are summarized below.

The Terra Nova examinations were administered in November 2003' to 37 fifth grade
students. Results indicated that fifth graders, on average, were at grade level in reading and at 4.9

GLE in math (see Figure 11).

Figure 11

Darrell Lynn Hines Academy
Terra Nova Examination
Average Grade Level Equivalent in Reading and Math
for Fifth Graders
2003-2004

Grade Level Eguivalent

6.0

Math

1 2002-2003, the Wisconsin DPI changed the time for administration of the WKCE from Spring to Fall. Therefore,
the CSRC requires the Terra Nova standardized tests for fifth, sixth, and seventh graders also be administered in the Fall
semester to allow multi-year student progress reports.
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A look at the range of grade levels in each of the areas tested shows a wide distribution
among the students. Table 7 indicates grade equivalent ranges, and the median in reading and math.

Proficiency levels for reading and math are illustrated in Figure 12.

Table 7

Darrell Lynn Hines Academy
Terra Nova Examination
Grade Level Equivalent Ranges for Fifth Graders

2003-2004
(N = 37)
Area Tested Lowest .Grade fLevel Highest Grade Level Median
Scored Scored
Reading 1.7 121 4.3
Math 2.2 10.6 4.6

Figure 12

Darrell Lynn Hines Academy
Terra Nova Examination
Proficiency Levels in Reading and Math for Fifth Graders
2003-2004

20% F------feiimes SRR

Reading Math

[E:aMinimal M Basic BIProficient B Advanced ;

N =37
Note: Proficiency levels were provided by the Academy. Levels were determined using fhe converied
‘Ferra Nova cut scores distributed by Milwaukes Public Schools.
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Figure 13 illustrates the sixth grade Terra Nova results. The students, on average, were

functioning at 4.6 GLE in reading and 4.9 GLE in mathematics.

Figure 13

Darrell Lynn Hines Academy
Terra Nova Examination
Average Grade Level Equivalent for Sixth Graders
2003-2004

6

G

Reading

Sixth graders reading and math skills spanned a wide range of GLEs. See Table 8.

Table 8

Darrell Lynn Hines Academy
Terra Nova Examination
Grade Level Equivalent Ranges for Sixth Graders

2003-2004
(N = 31)
Area Tested Lowest Grade Level Highest Grade Level Median
Scored Scored
Reading 1.6 9.3 4.7
Mathematics 2.9 8.3 4.5
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Proficiency levels for sixth graders are illustrated below.

Figure 14

Darrell Lynn Hines Academy
Terra Nova Examinations
Proficiency Levels for Sixth Graders
2003-04

Reading Math

N3l EIMinimal ®®Basic B8 Proficient EJAdvanced ]
Note: Proficiency levels were provided by (he Acadomy. Levels wore determmad using the contverted
Terra Nova cut scores distributed by Milwaukee Public Schools.

E. Multiple-Year Student Progress

Year-to-year progress is measured by comparing scores on standardized tests from one year
to the next. The tests used to examine progress are the SDRT and the Terra Nova reading and math
subtests. CSRC requires that students advance, on average, one GLE per year in reading and math.

The following table describes reading progress, as measured by SDRT results over two
academic years, for 25 students enrolled in the Academy as first graders in 2002-03 and then as

second graders in 2003-04. Overall SDRT totals indicated an average improvement of 0.8 GLE.
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Table 9

Darrell Lynn Hines Academy
Average GLE Advancement from First to Second Grade
Based on SDRT
(N =15}

Grade Level Equivalent

Reading First Grade Second Grade Average Median
(2002-63) (2003-04) Advancement Advancement
SDRT Total 1.7 1.5 0.8 0.9

Note: Results are rounded to the nearest tenth.

There is no standardized test series administered to track progress from second to third, third

to fourth. or fourth to fifth grades: therefore. reading progress on standardized tests cannot be

determined for these groups of children. Note that until 2002-03, the WKCE provided GLE in
reading and mathematics. Since GLE are no longer provided for fourth and eighth graders, GLE
" progress for fourth to fifth grades is not possible at this time. It is possible to compare results from

~ the Terra Nova assessments administered to fifth and sixth graders.
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This year, there were 26 sixth graders for whom standardized test results were available in
GLE for both the 2002-03 and 2003-04 school years. Students. on average, did not show any

progress in reading based on GLE from the Terra Nova examinations. Students averaged a full GLE

advancement in math.

Table 10

Darrell Lynn Hines Academy
Average GLE Advancement from Fifth to Sixth Grade
Based on Terra Nova

Grade Level Equivalent -
Subject Area Fifth Grade Sixth Grade Average Median
{2002-03) (2003-04) Advancement Advancement
Reading® (N = 25} 4.8 4.8 0.0 0.2
Math (N =26) 4.1 31 1.0 0.9

*Results were suppressed for one student.

Although not required by CSRC nor stated in the Academy’s learning memo, CRC examined

reading progress using Jerry Johns Reading Inventory scores. Results indicate that 27 sixth graders

improved an average of 1.0 grade levels during the school year. See Table 11,

Table 11

Darrell Lynn Hines Academy
Average Grade Level Advancement for Sixth Grade

Based on Jerry Johns Reading Inventory

(N=27)
Grade Level Eguivalent
Subject Area Average Median
Fall 2003 Spring 2604 Advancement Advancement
Reading 5.7 6.7 1.0 1.0
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E. Maultiple-Year Student Progress for Students Below Grade Level

1. Standardized Tests

Another CSRC requirement related to student progress is that the school demonstrate a GLE

advancement of more than one academic vear for students who tested below grade level in reading.

To protect student identity, progress is reported for aroup sizes of ten or more.

Reading progress for students who tested below grade level in 2002-03 is provided in the

following table.

Table 12

Darrell Lynn Hines Academy
Average GLE Advancement for
Students Who Tested Below Grade Level in Reading
Based on Standardized Tests

2002-03 to 2003-04 N Average GLE Advancement
First to second grade SDRT 3 Cannot report due to N size
Tifth to sixth grade Terra Nova 16 0.3

Overall, students advanced 0.5 GLE in reading. Three out of 16 sixth graders met the GLE
advancement requirement of greater than one year, after having tested below grade in 2002-03.

Math progress for students who tested below grade level in 2002-03 is provided in the

following table.

Table 13

Darrell Lynn Hines Academy
Average GLE Advancement for
Siudents Who Tested Below Grade Level in Math
Based on Terra Nova

20602-63 to 2003-04 N Average GLE Advancement

Fifth to sixth 21 [ (.8

35
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On average, students progressed 0.8 GLE in math. Note that seven of 21 fifth graders

advanced more than one GLE, after having tested below grade level in 2002-03.

2. Jerry Johns Reading Inventory

Although not required by CSRC nor stated in the Academy’s learning memo, CRC
examined student progress in reading using Jerry Johns Reading Inventory scores. CRC identified
112 first through sixth graders who scored below grade level in Fall 2003. By Spring 2004, these
students had, on average, progressed 1.9 grade levels when measured against the May 2004

examination results. Results for each grade are summarized below.

Table 14
Darrell Lynn Hines Academy
Average Grade Level Advancement for
Students Who Tested Below Grade Level in Reading
Based on Jerry Johns Reading Inventory
Average Levels
Grade N Improvement
Fall 2003* Spring 2004

One 19 Pre-Kindergarten K.7 2.1
Two 21 K.0 1.8 1.8
Three 26 1.2 2. i7
'Four 19 2.0 4.4 24
Five 16 3.0 4.3 1.3
Six 11 4.2 6.0 LY
! Total 112 N/A N/A 1.9

* Pre-kindergarten includes non-readers and pre-primer. Kindergarten level is called Primer,
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iv. CONCLUSIONS/RECOMMERDATIONS

This report covers the second year of the Academy’s charter school Stat'ﬁs. The information
provided by the school has been used to make assessments regarding programmatic and academic
progress for the 2003-04 school year. The Academy has met 9 of 11 of the education requirements
in its charter school contract with the City of Milwaukee. The two provisions that were not met
were in year-to-year growth for all students and year-to-year growth for students who tested below

grade level in the previous school year.

The key performance indicators were:

. Attendance rate was 95.0%, exceeding the school’s goal:

. The parents of 88.1% of the children attended both family-teacher conferences.
Overall, parents attended 94.0% of scheduled conferences, substantially meeting the
Academy’s goal;

. On average, 72.7% of the Academy students demonstrated a one level or more
improvement in reading as measured by the Jerry Johns Reading Inventory. The
average increase was 1.4 grade levels;

. Most K5 through fifth grade students with comparison progress indicators met
(44.2%) or exceeded (24.1%) the school’s expectations in math by the end of the
school year. Most (88.9%) sixth graders achieved a “C” or better in math:

« Maost of the students demonstrated proficient (46.7%) or advanced (1 5.3%) levelsin
writing, as measured by the Six Traits of Writing assessment;

» On average, first graders were functioning at 1.4 to 2.0 grade level equivalents in
phonetic analysis, vocabulary, and comprehension on the SDRT;

. On average, second graders were functioning at 2.3 to 2.9 grade level equivalents in
phonetic analysis, vocabulary, and comprehension on the SDRT:

. 31.7% of the third graders demonstrated proficient reading comprehension on the
Wisconsin Reading Comprehension Test;

. Approximately 61.9% of the fourth graders tested on the WKCE scored in proficient
or advanced proficiency levels in reading, while 45.2% reached these levels in math;
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. The fifth grade students tested with the Terra Nova averaged a grade level
equivalency of 5.6 in reading with 56.7% demonstrating proficient or advanced
proficiency levels in reading;

. The fifth grade students tested with the Terra Nova, on average. demonstrated a 4.9
grade level equivalency in math with 45.9% demonstrating a proficient or advanced
level;

. On average, the sixth graders tested with the Terra Nova averaged a grade level

equivalency of 4.6 inreading. Over half(54.9%) of students exhibited proficient or
advanced reading skills; and

. Sixth grade Terra Nova math results indicated that students averaged a 4.9 grade
level equivalency and 25.8% demonstrated math skills at the proficient or advanced
levels.

After reviewing the information in this report and considering the information gathered
during the administrator’s interview in June 2004, it is recommended that the focus of activities for
the 2004-05 year include the following:

. Achieve the goal of every child at grade level in reading and math, develop a

planning process dedicated to exposing students to extra resources, including
developing a summer program for all students.

. Hire a reading consultant on a half-time basis.

. Develop one of the teachers as a math specialist to monitor student performance in
math and provide ongoing support/feedback for teachers.

. Ensure that every child who is below grade level be exposed to the specialist in the
pertinent area. Focus the best resources on students that need the most help,

. To retain teachers. consider the possibility of offering a retirement plan in addition
to the health benefits plan now available.
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APPENDIX A

CONTRACT COMPLIANCE CHART
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Barrell Lynn Hines Academy

Overview of Comphlance for Educationally Related Contract Provisions

2003-2004

Contract Provision

Appendix A, p. 61+

goals.

Section/Page Eduecationally Related Monitoring Report Met
of Contract Contract Provisien Reference Page or Not Met?
e 5 e et
Section B p.2 &, _ I)escnpf;zen of educational program: student Pages 2-6 Met
Appendix A, p. 25+ population served. =
Section LV, p. 11 & Education program of at least 180 days (including Page & Vet
Appendix B five banked days of teacher work days).® © :
Section C, p. 2 & N . — i
Appendix A, p. 23+ Educational methods. Pages 3-4 Met
Section D, p. 2 & - . S . { -
Appendix A. p. 96 Administration of required standardized tests. Pages %0-32 Met
Section D. p. 2 & Academic criteria #1: maintain local measures,
) B< showing pupil growih in demonstrating curricular Pages 12-20 Met

Section D, p. 2 &
Appendix A, p. 61+

Academic criteria #2: minimum class gain in
reading and math of one grade level, as measured
by standardized tests, for all grades,

Pages 32-33

Not met in reading;™*
met in math

Section D p. 2 &

Academic criteria #3: more than one grade level

Appendix A, p. 104+

Appendix A, p. 61+ gain in reading and math for pupils whose prior Pages 35-36 Not met**+#
o performance was below grade level.
SectionE, p. 3 & i )
Appendix A Parental involvement, Page 9 Met
« 1 3 3 3 3 < i+ 1
Section B, p. 3 Instructional staff hold a DPI license or permit to Page 7 Met
teach.

Section L p. 4 Pupil database information. Pages 5-6 Met
Section K. p. 5 & Discipline procedures. Page 10 Met

*This follows the model used by Milwaukee Public Schools which has more instructional minutes per day. thus aifowing for five “banked”™
teacher work davs. The Academy has met the City of Milwaukee’s practice of requiring 873 instructional hours for each of its charter
schools.

** Second graders with comparison first grade SDRT scores advanced 0.8 GLF on average. Sixth graders with comparison fifth grade
Terra Nova scores advanced 0.0 GLE on average. Fourth and fifth grade students year-to-year advancement could not be calculated due
to test series incompatibility.

*#* The only grade level with reportable comparison scores was sixth grade which advanced on average 0.5 GLE in reading and 0.8 GLE
in math.
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APPENDIX B

OUTCOME MEASURE AGREEMENT MEMO
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November 1, 2003

TO: Children’s Research Center
FROM: Darrell Lynn Hines College Preparatory Academy Of Excellence
RE: Student Learning Memorandum for the 2003-2004 School Year

The following procedures and outcomes will be used for the 2003-2004 school year monitoring of
the educationally related activities described in the Darrell Lynn Hines College Preparatory
Academy of Excellence’s Charter School contract with the City of Milwaukee. The data will be
provided to Children’s Research Center, the monitoring agent contracted by the City of Milwaukee
Charter School Review Committee.

Attendance:
The school will maintain an average daily attendance rate 0 90%. Attendance rates will be reported
present, excused, unexcused.

Enroliment:
Upon admission, individual student information will be added to the school database and new
enrollees will be shared with Children’s Research Center.

Termination:
The date and reason for every student leaving the school will be recorded in the school database.

Parent Participation:

On average, parents will participate in at least two (2) of the scheduled parent-teacher conferences.
Dates for the events and names of the parent participants will be recorded by the school and
provided to Children’s Research Center in June of each school year.

Exceptional Education Needs Students:
The school will maintain updated records on all EEN students including date of m-team assessment,
assessment outcome, IEP completion date, [EP review dates and any reassessment results.

Academic Achievement: Local Measures:

Reading

On average, students will demonstrate one-year growth in reading, as shown by the Jerry Johns
Reading Inventory, administered at the beginning and end of the school year.

Mathematics

On average, students in grades K5 ~5" will exhibit a grade of 2 or better, or show one or more levels
of progress between the 1* and 6™ marking periods. On average, students in grade 6 will exhibit a
grade of C or better, or show one or more levels of progress between the 1% and 6™ marking periods.
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Writing

By the end of the 6" marking period, students will demonstrate a grade appropriate writing piece
using the 6 traits - writing rubric that corresponds with the student’s respective grade level. Grading
of the writing piece will be scored based on the 6-trait writing rubric. Students will be scored inthe
following way:

| Minimal
| Basic

d Proficient
| Advanced

Academic Achievement: Standardized Measures:

The following standardized test measures will assess academic achievements in two areas: reading
and mathematics. On average, each class will demonstrate a minimum increase of one grade level
as measured by the academic progress of each student in that grade. Students who initially test
below grade level will demonstrate more than one grade-level gain.

Grades1,2 Stanford Diagnostic Reading Test will be administered each spring.
The first year testing will serve as baseline data. Progress will be
assessed based on the results of the testing in reading in the second
and subsequent years.

Grade 3 Wisconsin Reading Comprehension Test will be administered on
an annual basis in the time frame identified by the Wisconsin
Department of Public Instruction. The test will provide each student
with a comprehension score and a proficiency level.

Grade 4 Stanford Diagnostic Reading Test and Wisconsin Knowledge
Concept Fxam will be administered on an annual basis in the time
frame identified by the State Department of Public Instruction for
testing of fourth and eighth graders. The WKCE will provide each
student with a proficiency level via a scale scote in reading, and
mathematics.

Grade 5,6 & 7 McGraw Hill Terra Nova will be administered on an annual basis
in the time frame identified by the State Department of Public
Instruction for testing of 4 and 8™ graders. This test will provide
each student with a proficiency level via a scale score in reading and
mathematics. (Note: There were no seventh graders at the Academy
this year.)

Grade$§ Wisconsin Knowledge and Concepts Exam will be administered on
an annual basis in the time frame identified by the State Department
of Public Instruction. The WKCE will provide each student with a
proficiency level via a scale score in reading and mathematics.
(Note: There were no eighth graders at the Academy this year.)
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City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
For the School Year Ended June 30, 2004

December 7, 2004

M. L. Tharps & Associates
Management Consultants / Certified Public Accountants
Milwaukee, Wisconsin






M. L. Tharps & Associates
1845 North Farwell Avenue Suite 109
Milwaukee, WI 53202
(414) 278-8532 Fuax (414} 278-7579

Certified Public Accountants Management Consultants

To the Members of The City of Milwaukee
Charter School Review Committee

We have completed a review of the management function of the five charter schools (Khamit
Institute, Downtown Montessori Academy, Central City Cyberschool, DLH Academy and
Academy of Learning and Leadership), which have contracted with the City of Milwaukee for
the 2003-2004 school year, and have issued our report herein. This report is based on a review
of and limited testing of the policies and procedures employed by each school. We have not
performed an audit of these schools, however, we have performed sufficient procedures to get an
adequate understanding of each school’s management policies and procedures. Based on these
procedures, we are issuing this report of each school’s management activities.

We would like to thank the management of each charter school for their cooperation in our
efforts to perform our management oversight services.

M.L. Tharps & Associates

December 7, 2004
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City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
Description of Procedures Performed

M. L. Tharps & Associates developed procedures for reviewing both Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee contract.
These procedures were developed based on the review of the contracts between the Charter
Schools and the City of Milwaukee, the management oversight requirements outlined in the
Request for Proposal, and conferences/discussions with the Charter School Review Committee
and various City personnel. The procedures are as follows:

a)

b)

M. L. Tharps & Associates (MLTA) met with financial management personnel to get an
understanding of school’s operations as well as the accounting, budgeting and financial
management functions.

For each major system function (cash receipts / accounts receivable, cash disbursements /
accounts payable, and payroll), MLTA has obtained an understanding of the schools
processes and/or controls over each area.

Cash account reconciliations were reviewed and compared to month-end general ledger
balances.

Revenues were reviewed to verify whether charter students were paying tuition, book
and/or registration fees.

Liability accounts were reviewed to determine if large or unusual liabilities exist.
Obtained a copy of the school’s annual audit reports. MLTA reviewed the reports for
propriety, noting any findings reported by the auditor, and that the reports were in
accordance with reporting standards.



Reports on Charter Schools




Khamit Institute

MLTA performed a review of Khamit Institute’s management policies, procedures and contract
compliance during the 2003-2004 school year. Communications were conducted with Mr. Jerry
Tarrer, Executive Director and Financial Manager for Khamit Institute.

Current Year Developments

During the 2003-04 school year, the City of Milwaukee terminated the contract with Khamit
Institute for failure to meet the standards required of the charter. Among the reasons for
termination were findings related to the financial management of the school, which have been
detailed in our prior vear reports. Although the school took some steps to correct the problems,
deficiencies still existed, which, along with the academic deficiencies, prompted the termination
of the contract.

Other Contract Compliance Issues

Annual Audit
It appears that no audit of the schools operations was prepared for the 2003-04 school year due to
the termination of the school’s charter.

Student Tuition / Fees

As is stated in the contract between Khamit Institute and the City of Milwaukee, the school may
not charge tuition for any charter student, nor may it charge fees for registration, books, teacher
salary, equipment or courses credited for graduation. Activity and uniform fees may be charged,
but the school must not profit from these fees,

Our limited review noted no evidence that a charter funded student paid tuition or paid any other
unallowable fees during the school year.

Conclusion

Based on the limited scope review of the management policies and procedures of Khamit
Institute as of June 30, 2004, we are unable to express a conclusion as to the adequacy of the
schools management policies and procedures. The school appears to have been in comphiance
with the financial management provisions of its contract with the City of Milwaukee.

Recommendations

As the school has ceased operations as of June 30, 2004, we do not have any recommendations
or suggestions for improvement.



Downtown Montessori Academy

MLTA reviewed Downtown Montessori Academy’s management policies, procedures and
contract compliance during the 2003-04 school vear. Communications were conducted with
Virginia Flynn, Principal as well as the school's administrative assistant.

Current Year Developments

During our current year review, we noted no major changes in the financial and internal control
structure at Downtown Montessori Academy. Management has been very receptive to our past
recommendations for improvement and appears to have implemented all our recommendations.

Financial management duties of the school continue to be performed by the administrative
assistant, with support from Virginia Flynn. In addition, the school has engaged an outside
accounting firm, Hae & Associates, S.C., to provide assistance with monthly closeouts, tax
returns, and provide general technical assistance for the school. The firm also performs the
Academy’s annual audit.

Financial Status of School

Per review of the financial statements and per discussions with Ms. Flynn, the school had
another solid year. Cash flow has remained steady over the past year, and the school continues
to be responsible with its spending. The school’s annual audit showed a $37,000 net excess of
revenue over expenses for the year on revenues of approximately $680,000. The school had a
$120,000 increase in revenues for the vear, mainly from a $50,000 increase in charter fees and a
$50,000 increase in grant revenues due to a $130,000 grant from the Walton Foundation. The
ratio of cash and receivables to liabilities is very solid. Because of very limited space at its
current location, the school is trying to raise capital to assist in the construction or purchase of its
own school building in the future, thus a large accumulation of cash is desired for a significant
down payment. The school will be having a capital campaign to raise funds for this purpose.

Other Contract Compliance Issues

Annual Audit

The annual audit for Downtown Montessori Academy was completed as of September 1, 2004,
and was submitted timely. Per review of the report, there were no major fi ndings by the auditor
and the audit appears to have been properly submitted. As with prior year audit reports, the
report was not in accordance with generally accepted accounting principles, due to the
accounting for fixed assets purchased with grant funds, however, the auditors properly disclosed
this. The effect of this treatment on the financial statements is not material to the statements as a
whole. Except for this deviation the report is presented in accordance with generally accepted
accounting standards.




Student Tuition / Fees

As stated in the contract between Downtown Montessori Academy and the City of Milwaukee,
the school may not charge tuition for any charter student, nor may it charge fees for registration,
books. teacher salary, equipment or courses credited for graduation. Activity and uniform fees
may be charged, but the school must not profit from these fees.

We noted that any fees charged appeared to be allowable and were not considered excessive.
There was no evidence that a charter funded student paid tuition or paid any other unallowable
fees during the school year.

Conclusion
Based on our review of management’s policies and procedures, it appears the school is
establishing a solid financial management system. The school appears to be in excellent

financial condition, with a solid cash flow. The school appears to be in compliance with the
financial management provisions of its contract with the City of Milwaukee.

Recommendations

Based on our management review, we have recommended that Downtown Montessori Academy
continue its current management policies and procedures. In addition, we have requested that at
least quarterly, financial statements with budget-to-actual results, be submitted to us.



Central Citv Cvberschool

MLTA performed a review of Central City Cyberschool’s management policies, procedures and
contract compliance during the 2003-04 school year. Meetings were conducted with Dr.
Christine Faltz, Principal, who is in charge of the financial management functions for the school.

Current Year Developments

During our current year review, we noted no major changes in the internal control structure at
Central City Cyberschool, and that most of the past recommendations we have suggested have
been implemented. One of our past recommendations was not implemented during the 2003-04
school year, but has been implemented for the 2004-05 school year.

We recommended that since Dr. Faltz does not have any formal accounting experience, and
given the size of the school and staff, that the school should retain a person with adequate
accounting or engage an account firm to reconcile accounts and properly classify transactions In
accordance with generally accepted accounting principles. In addition we have recommended
that the school engage this person or accountant firm to provide monthly or quarterly financial
statements. This will ensure enhanced controls over financial reporting and provide a more
accurate and valuable monitoring source for budgeting purposes. Beginning in October 2004,
the school has hired a full-time business manager / accountant. This person is a Certfied Public
Accountant, and appears to have the necessary skills to perform the financial management duties
for the school.

Financial Status of School

Per review of the financial statements and per discussions with Dr. Faltz, it appears that the
school is financially stable. Dr. Faltz indicated that cash flow was adequate for the 2003-04 year
although cash flow at the end of the school year was low due to grants submitted for
reimbursement not being paid in on a timely basis. Our review indicated no severe financial
constraints on the school. However, we noted that the school’s cash position had improved over
the prior year.

Per review of the audited financial statements, other than the above noted item, nothing came to
our attention that would indicate any financial problems at the school. The school showed a
increase in net assets of $15,000 on revenues of $3.2 million for the fiscal year and the adequate
cash and receivables to payables ratio appears adequate. Revenue and expenses remained
consistent from the prior fiscal year. The school continues to have a very large long-term debt
obligation (approximately $3.8 million), incurred during the construction of the school building
and a significant liability for the lease / purchase of computer hardware of approximately
$200.000. However, the school appears to be financially able to pay the debt service on this
balance without major financial hardship. Per discussion with Dr. Faltz, the school is trving to
refinance its current debt at current rates, which would greatly increase its cash flows,




Other Contract Compliance Issues

Annual Audit

The annual audit for Central City Cyberschool for the fiscal year ended July 31, 2004 was
completed as of December 6, 2004. Per the contract with the City of Milwaukee,. the annual
audit was due on or before October 15, 2004. Due to computer data issues resulting from a
sertous computer malfunction, the audit could not be performed on a timely basis, and therefore
the audit report was submitted late. We believe this is a one-time situation and should not be a
cause for concern. Per review of the report, there were no material findings by the auditor and
the audit appears to have been properly submitted and is in accordance with generally accepted
accounting standards.

Student Tuition / Fees

As 1s stated in the contract between Central City Cyberschool and the City of Milwaukee, the
school may not charge tuition for any charter student, nor may it charge fees for registration,
books, teacher salary, equipment or courses credited for graduation. Activity and uniform fees
may be charged, but the school must not profit from these fees.

Per discusston with Dr. Faltz and per review of revenues for the school’s fiscal year ended July
31, 2004, we noted that no tuition or fees were charged to any student.

Conclusion

Based on our review of the management policies and procedures of Central City Cyberschool as
of the end of the school’s fiscal year, July 31, 2004, it appears that the school has adequate
procedures in place to ensure a sufficient financial management system. We noted that the
school has been very responsive to our recommendations for improvement. Except for the late
submission of its annual audit report, the school appears to be in material compliance with the
financial management provisions of its contract with the City of Milwaukee.

Recommendations

As noted above, we have recommended that the school employ the services of an accountant or
accounting firm to provide monthly accounting services, which include preparation of a quarterly
financial report, with a budget-to-actual analysis. The school has implemented this for the 2004-
05 school year. In addition, we have requested that quarterly financial reports be provided to us
for our review and analysis.

We have also suggested that the school explore the possibility of obtaining a line of credit
through a local bank. This line of credit would greatly help the school in times of low cash flow
based on the timing of charter school aids from DPL The line of credit would not have to be
used, however, it would be available to the school to ensure seamless operations during times of
low cash flows.
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D.L. Hines College Preparatory Academy of Excellence (DLH Academy)

MLTA reviewed DLH Academy's management policies, procedures and contract compliance
during the 2003-2004 school year. Communications were conducted with Ms. Barbara Horton,
Executive Director.

Current Year Developments

Based on our review of the financial operations of the school, DLH Academy continues to
appear to be extremely well run. The school continues to have a solid financial management
system in place, and maintains a solid cash position. The school made an approximately
$100,000 investment in new equipment for the school during the school year. The school is also
undertaking a fund-raising campaign to provide capital for school expansion to provide a 4-year
old Kindergarten and increase grades to 8" grade. This would increase the school’s enrollment
to approximately 300 students from its current 238.

Financial Status of School

Based on a review of the annual audit, the school had an excellent cash position as of June 30,
2004, with approximately $200,000 in cash, although the school had revenues exceeding
expenses by only $3,000 for the vear ended June 30, 2004. The reason for the small excess is
due to the school beginning to undertake some of its expansion plans resulting in increased
expenses over the prior year. Because of the school's large accumulated net assets from prior
years of over $330,000, the school is able to expend all its revenues and still maintain a solid
financial position.

Per Ms. Horton, the school has a line of credit available, however, it was not used during the
fiscal vear as their cash position did not warrant making any draws on the line.

Other Contract Compliance Issues

Annual Audit

The annual audit for DLH Academy for the fiscal year ended June 30, 2003 was completed as of
August 28, 2003. Per review of the report, there were no material findings by the auditor and the
audit appears to have been properly submitted and is in accordance with generally accepted
accounting standards.

Student Tuition / Fees

As is stated in the contract between DLH Academy and the City of Milwaukee, the school may
not charge tuition for any charter student, nor may it charge fees for registration, books, teacher
salary, equipment or courses credited for graduation. Activity and uniform fees may be charged.
but the school must not profit from these fees.
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Per discussion with Ms. Horton and per review of revenues for the school’s fiscal year ended
June 30, 2004, we noted that no tuition or fees were charged to any student.

Conclusion

Based on our review of the management policies and procedures of the DLH Academy as of
June 30, 2004, it appears that the organization had excellent procedures in place to ensure a
sufficient financial management system. The school appears to have be in compliance with the
financial management provisions of its contract with the City of Milwaukee.

Recommendations

We have requested that the school provide us a quarterly financial report, with a budget-to-actual
analysis. We believe this will enhance our monitoring of the school’s financial operations and
will aid in increasing the overall controls that have been previously implemented by the school,
and will provide an additional tool in achieving management goals.



Academy of Learning and Leadership

MLTA reviewed the Academy of Learning and Leadership’s management policies, procedures
and contract compliance during the 2003-2004 school vear. Communications were conducted
with Ms. Camille Mortimore, Director as well as the schools office manager and financial
consuitant.

Current Year Developments

The Academy of Learning and Leadership commenced operations as a City of Milwaukee
charter school during 2003-2004. Being the first year of a new school, there were many growing
pains involved with the opening. The largest problem was the construction of the school was not
completed until after the beginning of the school vear, which caused a significant reduction in
the number of students enrolled as compared to the number planned and budgeted for. Because
of this, the school encountered significant financial hardship in its first year.

Per discussions with financial management staff, they appear qualified to perform their assigned
duties. However, we noted that various areas regarding internal controls should be improved
upon. This is common in new organizations that are small in nature, with little separation of
duties. We believe that with some small changes that there will be adequate internal controls in
place.

Financial Status of School

Based on our review of the financial operations of the school, The Academy of Learning and
Leadership is well run. Ms. Mortimore is directly involved in the financial management of the
school, along with her business manager, Sherry Grace. In addition, Ms. Mortimore's husband,
Bill Mortimore is an unpaid consultant to the school, providing assistance in the budgeting
process, accounting system setup, and making accounting adjustments, He appears well
qualified to perform these duties, as he has over 17 years experience in this area. Ms. Grace has
a bachelor’s degree in business administration and appears qualified to perform her duties.

As noted above, the school had significant financial hardship during its first full year of
operation. Because the new school building did not open when expected due to construction
delays, enrollment was significantly lower than originally budgeted. A review of the school’s
audit shows that the school had a deficiency of revenues to expenses of $300,000. Because of
this deficit the school obtained a line of credit with Lincoln State Bank in the amount of
$650.000 for working capital. As of June 30, 2004, the outstanding balance on this line of credit
was 5645,000. This line of credit has been secured by a pledge of securities by Ms. Mortimore.
In addition, Ms. Mortimore has personally borrowed over $70,000 to the school. In addition, the
school has a mortgage loan for the new building of approximately $3,000,000. Per discussion
with Ms. Mortimore, the school has produced a lean budget for the 2004-05 fiscal year to recover
a significant portion of the 2003-04 deficit.




Other Contract Compliance Issues

Annual Audit

The annual audit for the Academy of Learning and Leadership for the fiscal year ended June 30,
2003 was completed as of July 30, 2004 and was issued prior to the reporting deadline. Per
review of the report, there were no material findings by the auditor and the audit appears to have
been properly submitted and is in accordance with generally accepted accounting standards.

We also noted that the auditor’s issued a letter of management recommendations, which
recommended various changes in its internal control structure via increased segregation of duties
of the financial management staff, In addition, they recommended implementing a system for
managing fixed assets and a more comprehensive budgeting process where ongoing changes are
made based on actual results throughout the vear.

Student Tuition / Fees

As is stated in the contract between the Academy of Learning and Ladership and the City of
Milwaukee, the school may not charge tuition for any charter student, nor may it charge fees for
registration, books, teacher salary, equipment or courses credited for graduation. Activity and
uniform fees may be charged. but the school must not profit from these fees.

Per discussion with Ms. Mortimore and per review of revenues for the school’s fiscal year ended
" June 30, 2004, we noted that no tuition or fees were charged to any student.

Conclusion
Based on our review of the management policies and procedures of the Academy of Learning
and Leadership as of June 30, 2004, it appears that the organization has procedures in place to

ensure an adequate financial management system. The school appears to have be in compliance
with the financial management provisions of its contract with the City of Milwaukee.

Recommendations

As we believe some the financial management processes of the school do not have adequate
segregation of duties, we recommend that the school implement procedures to separate certain
duties of the financial management system. Namely, separation of the persons writing and
signing checks, entering data in the accounting system, reconciling cash and reviewing bank
statements.

We recommend that the school provide us a quarterly financial report, with a budget-to-actual
analysis. Due to the financial difficulties encountered during the first year of operations, we will
closely monitor the school’s financial status during the 2004-05 fiscal year. This will also aid in
increasing the overall controls implemented by the school, and will provide an additional tool in
achieving management goals.
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