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1. Introduction

This is the sixth annual report from the Charter School Review Committee (CSRC) to the
Common Council. This report will focus on the education and management performance of four
of the City’s charter schools authorized to operate during the 2004-2003 school year. A fifth
school, Massat Institute, began operation in August, 2005. The CSRC will report on education
and management performance of Massai in the 2005-06 report.

The four City charter schools in this report are:

Academy of Learning & Leadership (2003%)
Central City Cyberschool (1999%)
Downtown Montessori (1998%)

Darrell Lynn Hines College Preparatory Academy of Excellence (2002%)

* > &

*Year school began its Charter with the City of Milwaukee

The CSRC employs the services of two consulting firms to provide management and educational
oversight to the schools. These consulting firms assist the CSRC 1in 1ts mission to ensure the
schools are meeting their statutory and contractual obligations. The consulting firms are:

¢ The Children’s Research Center, a division of the National Council on Crime and
Delinquency, which monitors the educational performance of each charter school.

¢ M.L. Tharps & Associates, which evaluates the management performance of each
charter school.




2. Applications for the 2006-07 School
Year

Five organizations submitted applications to the Charter School Review Committee.

2005 Charter School Applicants and CSRC Findings

School Name

Finding of CSRC

Notes

Milwaukee Career Education
Center

Recommend charter status

High School for Innovators

Not recommended for charter
status

Lil" Red Early Childhood
Center

Technically deficient

Lil" Red’s application was
deemed to be technically
sufficient during the
technical review.
However, CSRC members
determined that, because
the school intended to
serve only K4 and K5, 1t
couldn’t be properly
monttored. Therefore, the
technical review finding
was changed to
“deficient.”

Vocational Instruction
School of Urban Alternative
Learning (V.LS.U.AL))

Technically deficient

V.LS.U.A.L. appealed the
technical review finding.
The CSRC upheld the
original findmg.

Strive Media Institute

Withdrew application

The CSRC held hearings on the applications on the applications on October 19, 2005, The
Committee voted on the two remaining applications on October 26. 2005 and will submit its
findings and recommendations to the Common Council’s Steering & Rules Committee on

December 12, 2003,
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3. Education Oversight

The CSRC monitors the following components of the school’s educational program:

1. Process goals
Attendance
Retention
Parent/family involvement
Licensed teachers
~ Special education compliance
2. Continuous Improvement planning processes
3. Academic achievement goals
Local measures in reading, math, and writing
Results on standardized tests for students 1 through 8 {and in 2006-07, in high school)

While the CSRC’s monitor, the Children’s Research Center, gathers a wide range of data, the
narrative highlights the student achievement data for each school. A full description of the
contract compliance, continuous improvement planning processes, and academic performance of
each school is provided in the attached reports from the Children’s Research Center.



The Academy of Learning and Leadership (ALL)

The Academy of Learning and Leadership implemented local measures in reading. writing, and
math. The information below shows the progress students made on the goals in these subject
areas. Following local measures are the year-to year standardized measures of student
achievement.

Local Measures of Academic Achievement:

The following shows information on skills acquisition from the first quarter to the final marking
period:

= Sixty-nine (39.7%) of 174 students either reached “proficient” or progressed one level on 80.0-
100.0% of reading skills;

« Fifty- five (31.8%) of 173 students either reached “proticient” or progressed one level on 80.0-
100.0% of writing skills; and

« Forty-three (25.0%) of 172 students reached proficient or progressed at Ieast one level in 80.0-
100.0% of math skills.

On average, by the last marking period, students progressed one level or reached “proficient”
m:

= 59.1% of reading skills presented in the first quarter;

« 51.5% of the writing skills presented in the first quarter; and

* 51.3% of the math skills presented in the first quarter.

Complete data regarding portfolio assessments were not provided. The school administration
indicated that all eighth graders completed an Ideal Graduate portfolio.

Year-to-year standardized measures of student achievement

« The Academy met the requirement that students who were not proficient in reading in the Fall
of 2003 advance one level of proficiency or to the next quartile within their proficiency level for
35.0% of the 20 fifth through eighth grade students with comparable scores in reading based on
the Fall test administrations of Terra Nova and Wisconsin Knowledge and Concepts
Examination (WKCE).

= In language arts this requirement was met for 35.0% of 20 fifth through eighth grade students
with Fall to Fall comparison scores.

¢ In math this requirement was met for 22.2% of the 27 fifth through eighth grade students with
comparable scores from the Fall test administrations.

* Four measures of vear-to~-year academic growth on standardized test could not be reported due
to small group sizes, so these contract provisions were not applicable this year.




Central City Cyberschool (Cyberschool)

The Cyberschool implemented local measures in language arts, math, and technology skills. The
information below shows the progress students made on the goals in these subject arcas.
Following local measures are the year-to year standardized measures of student achievement.

Local Measures of Academic Achievement:

Cyberschool students, on average, improved one or more levels in 98.0% of language arts,
97.2% of mathematics, and 98.0% of technology skills. More specifically:

« Two hundred fifty (97.3%) students reached mastery/advanced or progressed one level in 80-
100% of the language arts skills;

« Two hundred forty-five (935.3%) students reached mastery/advanced or progressed one level in
80-100% of the math skills; and

« Two hundred forty-seven (96.9%) students reached mastery/advanced or progressed one level
in 80-100% of the technology skills.

Year-to-Year Academic Achievement en Standardized Tests
Cyberschool administered all required standardized tests noted in their contract with the City of
Milwaukee. Multiple-year student progress is described below.

Multiple-year advancement results indicated that second and third graders advanced an average
of 0.9 GLEs and 0.8 GLEs respectively.

Multiple-vear advancement results for students who met proficiency expectations in 2003-04
mdicated that:

« 88.1% of 42 fifth through eighth graders with comparable scores maintained a proficient or
advanced level in reading.

» 84.6% of 26 fifth through eighth graders with comparable scores maintained a proficient or
advanced level in language arts,

- 95.2% of 21 fifth through eighth graders with comparable scores maintained a proficient or
advanced level in math.

Multiple-year advancement results for students below grade or proficiency level expectations in
2003-04 indicated that:

= Thirteen first and second grade students advanced an average of 0.7 GLEs.

- 39.5%, of 43 fifth through eighth graders with comparable scores either advanced one
proficiency level or one quartile within the previous year’s proficiency level in reading.

- $5.9% of 59 fifth through cighth graders with comparable scores either advanced one
proficiency leve! or one quartile within the previous year’s proficiency level m language.

« 57.8% of 64 fifth through eighth graders with comparable scores either advanced one
proficiency level or one quartile within the previous year’s proficiency level in math.




Darrell Lynn Hines Academy (Academy)

The Academy implemented local measures in reading, math, and writing. The information
below shows the progress students made on the goals in these subject areas. Following Jocal
measures are the year-to year standardized measures of student achievement.

Local Measures of Academic Achievement:

* At the end of the year, 63.0% of the Academy students demonstrated one level or more
improvement in reading, as measured by the Jerry Johns Reading Inventory.

» At the end of the year, 62.4% of the Academy’s K5 through fifth grade students met and 19.4%
exceeded expectations in math skills, as measured by local measures of math progress. Most
(82.8%) of the sixth and seventh grade students achieved a C or better in math.

» At the end of the year, 55.1% of students demonstrated proficient levels in writing as measured
by the Six Traits of Writing assessment rubric and 11.4% demonstrated advanced levels.

Year-to-Year Academic Achievement on Standardized Tests
The Academy administered all required standardized tests as noted in their contract with the City
of Milwaukee,

Year-to-year data for all students with comparable test results indicates the following results
mdicate that;

« Second graders advanced an average of 1.0 GLE in reading;

* Third graders advanced an average of 0.9 GLE in reading:

« 90.5% of 42 fifth through seventh graders who were proficient or advanced in reading the prior
year maintained their proficiency level;

« 80.7% of 31 fifth through seventh graders who were proficient or advanced in language the
prior year maintained their proficiency level; and

* 83.3% of 30 fifth through seventh graders who were proficient or advanced in mathematics the
prior year maintained their proficiency level.

Year-to-year data for students with comparable test results who were below grade expectations
the prior year indicate that:

* 66.7% of 33 fifth through seventh graders either advanced one level of proficiency or advanced
to the next quartile within their 2003-04 proficiency level in reading;

* 40.9% of 44 fifth through seventh graders advanced one level of proficiency or advanced to the
next quartile within their 2003-04 proficiency level in language; and

= 64.4% of 45 fifth through seventh graders either advanced one level of proficiency or advanced
to the next quartile within their 2003-04 proficiency level in mathematics.
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Downtown Montessori Academy (DMA)

DMA implemented local measures in [anguage skills and math. The information below shows
the progress students made on the goals in these subject arcas. Following local measures are the
vear-to year standardized measures of student achievement.

Local Measuares of Academic Achievement:

« On average, the K4 and K5 students made steady progress or mastered between

79.9%, and 97.8% of the skills presented, depending on the skill area.

« On average, students in grades one through five were successtul in 63.3% of math and 81.0%
of language skills.

Year-to-Year Academic Achievement on standardized measures

Downtown Montessori Academy administered all required standardized tests as noted in its
contract with the City of Milwaukee.

- Multiple-year progress information was avatlable for 17 second and third graders who were
administered the Standardized Diagnostic Reading Test (SDRT) in consecutive years. (Note that,
although not required, the school administered the SDRT to this year’s fourth graders.) As a
group, the second graders advanced an average of 2.3 grade level equivalents (GLEs) in reading,
and the combined second and third graders advanced an average of 2.5 GLEs in reading. The
small size of the third grade cohort prevented reporting their advancement separately.

» Due to the small size of the fifth grade cohort, this report does not include year-to-year scores
in reading, language. or math.

» Year-to-year academic advancement information for students who were below grade level
expectation or at the basic or minimal levels of proficiency in reading, language, and math were
not reported due to small class and school-wide group sizes.




4. Management Oversight

M. L. Tharps & Associates developed procedures for reviewing both Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee contract.
These procedures were developed based on the review of the contracts between the Charter
Schools and the City of Milwaukee, the management oversight requirements outlined in the
Request for Proposal, and conferences/discussions with the Charter School Review Committee
and various City personnel. The procedures are as follows:

a} M. L. Tharps & Associates (ML.TA) met with financial management personnel to get an
understanding of school’s operations as well as the accounting, budgeting and financial
management functions.

b} For each major system function (cash receipts / accounts receivable, cash disbursements /
accounts payable, and payroll), MLTA has obtained an understanding of the schools
processes and/or controls over each area.

) Cash account reconciliations were reviewed and compared to month-end general ledger
balances.

d) Revenues were reviewed to verify whether charter students were paying tuition, book
and/or registration fees,

¢} Liability accounts were reviewed to determine if large or unusual Habilities exist.

1) Obtained a copy of the school’s annual audit reports. MLTA reviewed the reports for

propriety, noting any findings reported by the auditor, and that the reports were in
accordance with reporting standards.

The complete management oversight report is included as an attachment to this report.
Following is a summary of the conclusions and recommendations for each of the City’s charter
schools with respect to management practices:

Downtown Montessori Academy

Based on our review of management’s policies and procedures, it appears the school has
established a solid financial management system. The school appears to be in excellent financial
condition, with a solid cash flow. The school appears to be in compliance with the financial
management provisions of its contract with the City of Milwaukee.

Based on our management review, we have recommended that Downtown Montessori Academy
continue its current management policies and procedures. In addition, we have requested that at
least quarterly, financial statements with budget-to-actual results, be submitted to us.




Central City Cyberschool

Based on our review of the management policies and procedures of C entral City Cyberschool as
of the end of the school’s fiscal vear, July 31, 2003, it appears that the school has adequate
procedures in place to ensure a sufficient financial management system. We noted that the
school has been very responsive to our recommendations for improvement. For the 2004-2005
schoo! year, the school appears to be in material compliance with the financial management
provisions of its contract with the City of Milwaukee.

As noted above, we have recommended that the school employ the services of an accountant or
accounting firm to provide monthly accounting services, which include preparation of a quarterly
financial report, with a budget-to-actual analysis. The school has implemented this for the 2005-
06 school year. In addition, we have requested that quarterly financial reports be provided to us
for our review and analysis.

Parrel L. Hines Academy

Based on our review of the management policies and procedures of the DLH Academy as of
June 30, 2005 it appears that the organization had excellent procedures m place to ensure a
sufficient financial management system. The school appears to have be in compliance with the
financial management provisions of its contract with the City of Milwaukee.

We have requested that the school provide us a quarterly financial report, with a budget-to-actual
analysis. We believe this will enhance our monitoring of the school’s financial operations and
will aid in increasing the overall controls that have been previously implemented by the school,
and will provide an additional tool in achieving management goals. '

In addition, we recommend the school closely monitor its current budget to actual results to
ensure that the schoo! maintains its current financial position. We believe it is important for the
school to maintain its current net asset value, therefore ensuring a solid financial future.

Academy of Learning and Leadership

Based on our review of the management policies and procedures of the Academy of Learning
and Leadership as of June 30, 2003, it appears that the organization has procedures in place to
ensure an adequate financial management system. Other than the fate filing of its annual audit.
the school appears to have be in compliance with the financial management provisions of Its
contract with the City of Milwaukee.
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We have requested that the school provide us a quarterly financial report, with a budget-to-actual
analysis. We believe this will enhance our monitoring of the school’s financial operations and
will aid in increasing the overall controls that have been previously implemented by the school,
and will provide an additional tool in achieving management goals.

In addition, we recommend the school closely monitor its current budget to actual results as well
as implement a plan to pay down the schools current debt on its line of credit as well as its debt
to the Executive Director. The sooner these amounts are paid, the better the school’s financial
outlook will become.




5. Oversight Fees

Since November of 2002, the city of Milwaukee has established an oversight fee in “an amount
sufficient to pay all costs incurred annually by the city for its oversight of the charter school
program as calculated by the department of administration.” The current fee is 2% of the
Department of Public Instruction (DP) per student allocation provided to each charter school.
This fee is used to help defray the cost of hiring consultants employed to monitor the educational
and management performance of the City’s charter schools. These fees are deposited mto a trust
account under the control of the City Treasurer and withdrawn when needed to pay for
consultant fees, Please see Attachment F fov a detailed summary of the fees collected and
expenses incurred.

The following chart provides an overview of the City of Milwaukee oversight fee revenue and
charter school oversight expenses for the school years 2000-2001 through
2004-2005.

School Year Fee Revenue Expense3
2000-2001 $ 74,125 $ 37,299
2001-2002 $ 69,375 $105,063
2002-2003 $101,442 $ 9,200
2003-2004 $109.437 $ 58,999
2004-2005 S118,473 $103.450

Five year total $472.852 $314.011
Balance $158.841

Each charter school receives an allotment from DPI for every enrolled full-time equivalent
student. The schools currently spend 2% of this allotment to fund their oversight fee payments
to the City. The DPI per student allotment is shown below.

School Year DP1 Per-Student Allotment

2000-2001 $6,494.72
2001-2002 $6,721.40
2002-2003 $6,951.48
2003-2004 S 7,050.00*
2004-2005 $ 7,111.60
2005-2006 $7,519.00

First Quarter $7.188.46

¥ thstorically, the Marquette University Institute for the Transformation of Learning has raised grant funding to
supplement the oversight fee incorme in order to ensure that city taxpavers are not burdened with the cost of
monitoring the charter schools” performance. Sigraficant expenses were paid witl these Grant Funds and are not
shown tn the chart above




Conclusion

The CSRC concludes that the four city-sponsored charter schools now in operation continue to
“operate an education program that has a reasonable prospect of providing Milwaukee children a
good education,” which is the academic standard set forth in Section 330-15.2 of the Code of

Ordinances. These schools are:
¢ Academy of Learning and Lecadership
¢ Central City Cyberschool

¢ Darrell L. Hines College Preparatory Academy of Excellence

+ Downtown Montessori

The CSRC further concludes that these schools should continue operating for the 2005-2006

school year.

In addition, a new school Maasai has been granted a charter for the 2005-2006 school vear.

Respectfully Submitted,

Howard Fuller, Chair
November 2003
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Academy of Learning and
Leadership

2004-05 School Year

Report Date
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EXECUTIVE SUMMARY
for
Academy of Learning and Leadership
Second Year of Operation as a City of Milwaunkee Charter School
2004-08

This second annual report on the operation of the Academy of Learning and Leadership (the
Academy) charter school is a result of the intensive work undertaken by the Charter School Review
Committee (CSRO), the Academy staff, and the Children’s Research Center {CRC). Based on the
information gathered and discussed in the attached report, CRC has determined the following:

I Contract Compliance Summary'

The Academy has met contract provisions related to describing its educational program,
methodology and student population, its hours and days of operation, pupil database
information, and parental involvement. In terms of academic criteria, the Academy has met
the requirement to administer designated standardized tests and has maintained local
measures that show pupil growth in demonstrating curricular goals. The Academy did not
meet the contract requirement that all classroom teachers hold a Wisconsin Department of
Public Instruction (DPI) license or permit.

. The Academy met the requirement that students who were not proficient in reading
in the Fall of 2003 advance one level of proficiency or to the next quartile within
their proficiency level for 35.0% of the 20 fifth through eighth grade students with
comparable scores in reading based on the Fall test administrations of Terra Nova
and Wisconsin Knowledge and Concepts Examination (WKCE).

. In language arts this requirement was met for 35.0% of 20 fifth through eighth grade
students with Fall to Fall comparison scores.

. In math this requirement was met for 22.2% of the 27 fifth through eighth grade
students with comparable scores from the Fall test administrations.

. Four measures of year-to-year academic growth on standardized test could not be
reported due to small group sizes, so these contract provisions were not applicable
this year.

i oen . N S . . . - . o
See Appendix A for s st of each educationaily related contract provision, page references, and a
desceription of whether or not each provision was met.
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Performance Criteria
Local Measures

In the Fall of 2004, CRC and the Academy identified educationally related outcome
measures to define and quantify a portion of the contract provisions, particularly the local
measures required in Part D (page 2) of the Academy’s contract with the City of Milwaukee.
Appendix B contains the Academy’s outcome measure agreement memo. Following is a
summary of these local measures and whether the Academy has or has not met each of them
for the 2004-035 academic year:

Attendance: Average student attendance was 93.0%.
QOutcome measure: Met.

Enrollment: Individual student information for new enrollees was shared with CRC.
Outcome measure: Mef.

Terminations: The school recorded the date and reason for the termination of every student
leaving the school.
Qutcome measure: Met

Special Education Needs Students: There were 35 children identified as having special
education needs. An Individual Education Program (IEP) was completed for all children and
all [EPs were reviewed in a timely manner.

Qutcome measure: Met.

Student-Led Parent Conferences: On average, conferences were attended by 93.5% of
parents. '
Qutcome measure: Met.

Individual Learning Plan: I[ndividual Learning Plans (ILP) were provided for 81.7% of
students. Students and teachers reviewed these plans for 89.4% of students in the second
quarter, 81.3% m the third, and 75.0% in the fourth quarter (based on enroliment and
withdrawal dates and 1LPs provided by the school).

Qutcome measure: Met.

Additional Local Measures of Academic Achievement:

The following shows information on skills acquisition from the first quarter to the final
marking period:

. Sixty-nine (39.7%) of 174 students either reached “proficient” or progressed one
fevel on 80.0-100.0% of reading skills:

- Fifty- five (31.8%) of 173 students either reached “proficient” or progressed one

level on 80.0-100.0% of writing skiils: and
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. Forty-three (25.0%) of 172 students reached proficient or progressed at least one
level in 80.0-100.0% of math skills.

Onaverage, by the last marking period, students progressed one level or reached “proficient”
in:

. 59.1% of reading skills presented in the first quarter;
. 51.5% of the writing skills presented in the first quarter; and
. 51.3% of the math skills presented in the first quarter.

Complete data regarding portfolio assessments were not provided. The school administration
mdicated that all eighth graders completed an Ideal Graduate portfolio.

Year-to-Year Academic Achievement

The Academy administered all required standardized tests as noted in their contract with the
City of Milwaukee.

The Academy met the requirement that students who were not proficient in reading in the
Fall of 2003 advance one level of proficiency or to the next quartile within their proficiency
level for 35.0% of the 20 fifth through eighth grade students with comparable scores in
reading. In math, this requirement was met for 22.2% of the 27 fitth through eighth grade
students with comparable scores.

Because of the small number of students in each grade and throughout the school with year-
to-year comparable test scores, the average gain in reading and math for students who did
and did not meet proficiency requirements could not be reported.

Recommendations:
It is recommended that the focus of activities for the 2005-06 vear include the following:

. Continue to focus on reading, writing, and math skill development, specifically by:
- providing support to ¢lassrooms by using two learning facilitators;
- monitoring actual time for math instruction with the expectation of one hour

and 20 minutes of math per day at all grade levels; and

> specitying skill expectations per quarter.
. Improve the staff"s ability to describe student learnin goutside of standardized testing

and drive instruction at the student’s instructional level. This involves using data to
make classroom level decisions about each student’s needs and to communicate
organizational decisions about the resources needed.

. lmprove the accuracy of data collected and the ability to report in a systematic
fashion,
. Apply the DPI's guidelines for alternative assessment.
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L INTRODUCTION

This report is the second program monitoring report to address educational outcomes for the

Academy of Learning and Leadership (the Academy), one of four City of Milwaukee charter schools

in the 2004-05 academic vear. This report focuses on the educational component of the monitoring
program undertaken by the City of Milwaukee Charter School Review Committee (CSRC) and was

prepared per the contract between the CSRC and the Children’s Research Center (CRC).

The process used to gather the information in this report included the following:

I CRC staffassisted the school in developing an outcome measures agrecment memo.

2. CRC made an initial site visit to conduct a structured interview with the
administrator and to review pertinent documents. Additional site visits were made
to observe classroom activities, student-teacher interactions, parent-staff exchanges,
and overall school operations.

3. At the end of the academic year, a structured interview was conducted with the
admimstrator.

4, The Academy provided electronic and paper data, which were then compiled and

analyzed at CRC.

HREITWE Mibe 203 ALLALL You TRp wpd]




. PROGRAMMATIC PROFILE

The Academy of Learning and Leadership

Address; 1530 West Center Street
Milwaunkee, WI 53206

Phone number: 414-372-3942
Executive
Director; Camille Mortimore, Ph.D.

A, Description and Philosophy of Educational M ethodology
1. Mission and Philosophy

The Academy serves the urban education needs of children from birth through eighth grade.

According to information provided in the Academy’s Student and Family Handbook for 2004-05 .

the mission of the Academy states that:

. The Academy is a community of central city Milwaukee families and educators
committed to the learning and development of its children as whole persons.

. Through creative, experiential, problem-based, mterdisciplinary teaching and
learning opportunities, children, families, and educators develop deep competence
as learners,

. Through action, reflection, dialogue, choice, mentoring, and service, children,
families, and educators develop deep confidence as leaders.

. The Academy is dedicated to consciously creating a generative community in order
to develop learner competence and leadership confidence.

. The uniqueness of each individual, the need for caring relationships in learning, the
risk-taking and challenge essential to deep learning. and the human ecalling to make
a contribution to the world are principles held sacred by the community at the
Academy.

3=
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2. Description of Educational Program and Curriculum’

The goal of the Academy is to empower students to strive toward the qualities of the “Ideal
Graduate,” which are becoming a conscious learner, a communal person, a confident leader, an
effective communicator, a powerful problem solver, and one who cares for him/herself.

The Academy is an Expeditionary Learning Outward Bound (ELOB) school. ELOB 1s a
framework for planning what and how children will learn and helping teachers design curriculum
and deliver instruction. ELOB emphasizes learning by doing, with a special focus on character
growth, teamwork, reflection, and literacy. Teachers connect high quality academic learning to
adventure, service, and character development through a variety of interdisciplinary. project-based
learning expeditions.

Student progress is measured by the achicvement of goals in each student’s Individual
Learning Plan (ILP), student-led conferences for parents, math and literacy portfolios and literacy
profiles, the McREL Literacy and Mathematics Standards and Benchmarks checklists, the Ideal
Graduate portfolio, and standardized testing required by the Wisconsin Department of Public
Instruction (DPI) and the City of Milwaukee.

Curricular areas to prepare the Ideal Graduate are:

. Powerful Problem Solver: Math and Science

. Communal Person/Confident Leader: Social Studies and Social Development

» Effective Communicator: Reading, Writing, Speaking/Listening, Art, Music, and
Technology

. Conscious Learner/Caring Self: Studyand W ork Habits. Personal Development, and

Physical Education

# {nformation is taken from Section {1 of the Academy’s Charter Apphication, which was subsequently incorporated

into its contract with the City of Milwaukec and the 200:3-04 (and subseguent) Student and Furily Handboot.

3
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During its first year of operation, the Academy developed its Special Education program and
contmues to collaborate with the Special Education Coordinator for the Independent Charter School
Collaborative (ICSC). The Academy has an early intervention/pre-referral process called Support
and Alternatives for Instructors and Learners (SAIL). SAIL is designed to meet teacher and student
needs, respond to parent concerns, and to intervene early in the learning process when it is not

functioning well.

B. Recruitment Activities

Since the Academy opened in the Fall of 2003, the following recruiting efforts have

included:
. Door-to-door visits by teams of Academy faculty/staff members:
. Meeting residential and business neighbors and inviting them to informational

meetings at the Academy;

. Inviting neighbors to school events and/or involving neighbors in studies conducted
by the children;

. Talking to children at the school’s partner, the Boys and Girls Club, and other clubs
about registering at the Academy;

. Giving children Academy t-shirts with schoo! recruiting information on the back:

. Requesting waiting lists from neighboring schools and contacting those families:

. Placing flyers on doors and in places people frequent within a mile radius of the
school;

. Placing signs and banners on the school;

. Hosting an informational table at block parties;

. Faculty/staff member teams talking with people at community events while Wearing

Academy t-shirts;

. Radio, newspaper, and Milwaukee Transit bus video advertising;
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. Newspaper articles;
. Sending letters home to families;

. Providing a $50 stipend to the finder(s) of families whose children register and
remain enrolled at the Academy,

. Encouraging the Parent Leadership Council to talk to new neighbors about the
Academy and distributing registration papers; and

. Encouraging teachers to recruit family, frends, and neighbors.

C. Student Population

At the beginning of the year, 198 students, ranging from pre-kindergarten (K4) through
eighth grade, were enrolled® in the Academy. Forty-two students enrolled after the school year
started, and there were 41 students who withdrew from the schoo! prior to the end of this academic
year.? Reasons for withdrawing included: eight students moved away, eight left because of the
schools’s uniform policy, five students left for disciplinary policy reasons, three children left
because of transportation issues, two transferred to a school closer to home, three foster children
were transferred by a social worker, one student left because of conflicts with other students, one
left to attend a school with a smaller class size, and one student left to attend a school with more
after-school activities. The other ten children withdrew without notice and their families could not
be contacted to determine the withdrawal reasons.

At the end of the school year, there were 199 students enrolled at the Academy. There were
8% (44.29%) girls and 108 {54.3%) boys. Nearly all (198, or 99.5%) of the students enrolled i the

Academy at the end of the vear were African American. One student was White. Thirty-five

1

* Enroited on or before Seprember 3, 2004,

* he sohoot administrator reported that there were 39 studenits who withdresy. The schoof provided s list of
withdrawal reasons that was slightly ifferent from the ones in this report, This repost reflects datz stored 1n Powerschool.

-

S
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students had special education needs. Eight children had learning disabilittes, seven children had
speech disabilities, four children had a cognitive disability (CD), four children had speech and other
health impairments (OHI), three children had learning and speech disabilities. two children were
emotionally disabled (ED), one child was ED/CD, one child was LD and OHIL, and five children
were diagnosed with other health impairments.

At the end of the year, the largest grade le‘;—"ei was fifth grade with 31 students, and the
smallest grade level was second with 13 students. The number of students by grade level is

illustrated in Figure 1.

Figure |

Academy of Learning and Leadership
Student Grade Levels
2004-05

First

Second 14 {7.0%)
13 (6.3%) :

Kindergarten

29 (14.6%)
Third

20 (10.1%)

K4

15 {7.5%)
Fourth

20 (10.1%; \

Eighth

20 (10.1%)

Fifth
3t {15.6%;

Seventh
PR3

Sixth
N 160 20 (10,19

In the Fall 2004, the school had 12 classrooms with an average of 17 students each. The

number of students per classroom ranged from 12 to 22 depending upon the grade level. There was
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one classroom each for K4, first, second, third, fourth, sixth, seventh, and cighth grades. K5 and
fifth grades had two classrooms each.

Data regarding the number of students returning to the Academy from the previous year were
gathered in the Fall of 2004. Of the 129 students attending on the last day of the 2003-04 academic

year, 1 [5 were enrolled on the third Friday in September 2004, representing a return rate 0f 89.0%.

D. School Structure
1. Areas of Instruction

The Academy provides instruction in math, science, social studies, social development,
phkysicai education, reading, writing, speaking and listening, art, music, and technology. These
subjects are assessed on each student’s report card and reported on a quarterly basis. Effort, work

habits, and personal development are also assessed on the report card.

2. Teacher Information

During the 2004-05 school year, the Academy employed 12 classroom teachers. Ten of the
twelve classroom teachers held a State of Wisconsin DPI license or permit.’ The school also
employed two special education teachers, a fine arts specialist, a physical education teacher, and two
parmer teachers. The school also employed a social worker, a speech pathologist, a school
psychologist, and a technology coordinator.

Prior to the beginning of the academic year. teachers participated in two weeks of

professional development covering reading, discipline, and expeditionary learning. During the

se or pornit, Of these, one Teporied 1w the schoo! administration i March 2005

Two tenchers did not have a DPE He
that D3P notified this eacher that vipts were needed to process the application. [PTs websile indicated that the
5. The second teacher began a certification program on V3108

. This leacher’s application was returned six weeks tater due (o failure (o include

most recent application for this wacher was received on 7

and submiticd an application o DPTon 4728405
fingerprints, The application was resubmitied on 7712705,

7
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academic year, teachers participated in professional developmentactivities, some of which occurred

on Wednesday afterncons when students were released early, including:

. a half-day program on balanced literacy;

. reading development sessions focusing on various teachers in different sessions led
by one of the Academy teachers:

. the six traits of writing;
. individual teacher observations, feedback, and model teaching related to teaching

reading and writing;

. attendance by entire staff at the National Conference for Expeditionary Learning
Outward Bound (EL.OB) in Denver, Colorado;

. supportive services provided by an ELOB consultant for 16 days throughout the
academic year;

. working with a consultant for a total of 80.5 hours focusing on classroom
management, lesson planning, professionalism, African American leadership, and
high expectations for all students: and

. working with a consultant during the second semester for a total of 87 hours for
Afro-centric culture development.

The administrative team and the lead teacher team attended sessions over four days in
Naperville, IHlinois, on topics of school culture, character building, effective teaching/improving
learning, and closing the achievement gap,

According to the personnel manual, written evaluations of employees are performed
annually.  The format of the evaluation is determined by the Executive Director or Director of
Business Services in cooperation with the empioyee. Evaluations are conducted by the Executive
Director and/or the Director of Business Services with nput from the employee’s immediate

supervisor, if applicable.
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Teachers also receive the supportofthe school’s Director of Health and Social Services who,
in cooperation with parents and the school’s administrator, helps mect the needs of children in their

learning and growth as individuals.

3. Hours of Instruction/Schoel Calendar

The regular school day for students began at 8:00 a.m. and concluded at 3:20 p.m..," except
most Wednesdays when dismissal was at 1:20 p.m. The first day of school was September 1, 2004,
and the last day of school was June 15, 2005. The highest possible number of days for student
attendance in the academic year was 171 (including 37 early release Wednesdays).” The Academy
has met the City of Milwaukee's practice of requiring 875 instructional hours in charter schools, as

well as its contract provision of publishing an annual calendar.

4. Parent and Family Involvement

As expressed in the Student and Fumily Handbook provided to each family, the Academy’s
faculty and staff are deeply committed to involving each child’s family. The Academy recognizes
the importance of parent involvement in school, as well as the rights and responsibilities of parents
as the primary educators of their children. The relationship between the child’s family and the
faculty and staff of the Academy is seen as one of the most important factors 1n that child’s success
in school.

Parents were invited to attend the student-led parent conferences scheduled four times during

the year, as well as all classroom Expeditionary Learning performances held twice during the year,

ES . -
Breaklas was served at 748 wm
* Students also participated in the student-ied parent conferences held on four sdditional davs during the year

9
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Black History Month Celebration, the Fall and Spring Field Days, an awards ceremony, and
graduation.

Parents are encouraged to contact the school’s Director of Health and Social Services for
counseling, guidance, and support about any health, learning, physical, or social needs of their
children.

The school’s goal is to involve parents as members of the board of directors. its committees,
and parent leadership committees within the school. The school also has an active Parent

Leadership Council.

5. Waiting List
The school had a waiting list of three for K4 and one for first grade as of October 6, 2004.

The school has students waiting to be enrolled in K4 and grades first through seventh in the Fall of

20057

6. Discipline Policy

The Academy describes its discipline policy in the Student and Family Handbook. The
school employs “Discipline...with Love and Logic,” an approach by Jim Fay and Foster Cline which
focuses on natural and logical consequences. The Academy assists students and adults in naming
qualities and goals for individual growth. Older students mentor younger children and learn
mediation skills to help problem solve. Reflection and dialogue are seen as essential skills for all
adults and students.

Conditions and steps relating to suspensions and expulsions are described in the school’s

2004-05 Student and Family Handbook. However, the Academy believes that the use of probation,

The school did not provide the number of students walting 0 be enrolled.
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suspension, and expulsion wilt be minimized if it serves its children welland uses a problem-solving

approach.

E. Activities for School improvement
Following is a description of the Academy’s response to the recommended activities in its
programmatic profile and education performance report for the 2003-04 academic year:

. Recommendation: Include the circumstances and steps involved in suspensions and
expulsions in the 2004-05 Student and Family Handbook.

Response: On October 6, 2004, the school’s admnistrator reported that the written
disciplinary policy and procedure would be added to the student and family
handbook. Parents were specifically informed of the policy in April. 2005. A copy
of the 2004-05 Student and Family Handbook, received by CRC on July 28, 2005,
included this information.

. Recommendation: Hire personnel to supervise students who are on in=school
suspension. :

Response: The school hired two instructional aides to supervise these students. The
students were guided and academically supported in the school’s Solutions Lab
while completing classroom assignments.

. Recommendation:  Focus academic attention on reading, writing, and math,
particularly on the large number of students who are functioning below grade-level
expectations.

Response: The school cited the professional development activities discussed
previously in this report as having improved student learning m comprehension,
decoding. and writing. The school also utilized consultants to improve instruction
and behavior management in some classrooms and to build leadership in African-
American teaching staff. In June 2003, the school hired two Learning Facilitators.
For 2005-06 . the school plans to focus consultant work on mathematics. A
consultant will help identify the relationships between the state standards, WKCE
test framework, and daily lessons. The school has also hired a teacher with math
expettise for the seventh and eighth grades. This teacher will also provide consulting
to the other teachers.

- Recommendation: Collect data i an organized fashion and submit all data to CRC
in an electronic format.
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Response: The school has recorded most information digitally and has increased its
focus on data collection. The school began using Powerschool in 2004-05 and has
hired a technology coordinator.

. Recommendation: Provide support to teachers in the process of DP] license/permit
application throughout the year. and specifically document the steps taken to obtain
a license or permit for those teachers.

Response: As reported above, two teachers did not have a DPI license or permit to
teach. The teachers provided information regarding their problems with DPI. In one
case, the school administration signed an employment verification form dated June
27.2005. There was no other information provided indicating that the administration
provided support throughout the year to the teachers in the DPI application process.

i,  EDUCATIONAL PERFORMANCE
To monitor the Academy s activities as described in its contract with the City of Milwaukee,

a variety of qualitative and quantitative information was collected at specified intervals during the

Ppast two academic years. At the start of the vear, the school established attendance and parent

conferences goals and goals related toispeciai education students. The school also identified local
and standardized measures of academic performance to be used to monitor student progress. The
local assessment measures included ILPs and skills assessments on reading, mathematics, and
writing, as measured on report cards. The standardized assessment measures used were the Stanford
Diagnostic Reading Test (SDRT), the Wisconsin Reading Comprehension Test (WRCT), the

Wisconsin Knowledge and Concepts Examination (WKCE), and the Terra Nova examinations.

A, Attendance
At the beginning of the academic year, the school established a goal to maintain an average
attendance rate of 90.0%. Attendance rates for each school day were provided by the school, and

according to the school’s agaregate report, the attendance rate was 93.0%. (The schoo! did not

et foy
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provide CRC with attendance rates for cach child.) Based on the report, the school met its

attendance goal.

B. Student-Led Parent Conferences
Atthe beginning of the year, the school seta goal that 90.0% of parents would attend at least

three of the four scheduled student-led parent conferences. This year, 96.7% of parents attended the
first quarter conference, 97 6% attended the second, 98.0% attended the third, and 81.5% of parents
: y

attended the fourth quarter conference. Overall, conferences were attended, on average, by 93.5%

of parents. These results suggest the school met its goal related to parent conferences.

C. Special Education Students
This vear, the school established a goal to maintain records of all special education students,
including assessment dates and outcomes and 1EP completion and review dates. [EPs were on file

for all 35 special education students and all were re-evaluated in a timely manner.

D. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect cach school’s individual philosophy, mission, and goals. In addition to standardized testing,
each charter school has the responsibility to describe the goals and expectations of its students in
language that is meaningful, in ight of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the

academic year to measure the educational performance of its students. These local measures are

fhe school provided attendance pereentages 1or cach classtoom in each guarter. Given these data, CRC was unabie
to caleulate how many parents attended three of four conferences. instead, CRO caleulated an oversll anendanoe rate.
¥
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useful for monitoring and reporting progress, guiding and improving instruction, clearly expressing
the quality of student work that is expected. and providing evidence that students are meeting local

benchmarks.

1. Individual Learning Plan
Each year, Academy students and teachers create ILPs. Parent participation is actively
encouraged in these joint efforts to identify and define learning goals. At the beginning of the
school year, the school seta goal that an ILP be developed for 100.0% of students, and 80.0% would
be reviewed and revised by the student and the teacher after the second, third, and fourth quarters,
This year, the school provided paper copies of ILPs for 179 (81.7%) students (see

Table 1a)."

Y no ILE was provided, CRC assumed that none had been completed. The number of [LPs expecied is based on
student enrollment and exit dates provided by the schoel. The school's administrator reported that [LPs were completed for
106.0%; of students whe had at least one parent-student conference.
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Table 1a
Academy of Learning and Leadership
Individual Learning Plans
2004-05
I.p
Grade Expected Developed Yo

K4 16 15 93.8%
Kindergarten 31 29 93.5%
First 17 14 82.4%
Second 13 13 160.0%
Third 20 17 85.0%
Fourth 21 20 95.2%
Fifth 34 30 88.2%
Sixth 22 17 77.3%
Seventh 23 21 91.3%
Fighth S 3 13.6%
TOTAL 219 179 $1.7% =

Students and teachers reviewed 89.4% of student plans after the second quarter, 81.3% after

the third quarter, and 75.0% following the fourth quarter, Though the Academy developed 1LPs for

all students, it fell short of the stated goal because documentation was not available for some of the

students. The school did meet the goal to review 80.0% of ILPs i the second and third quarters.

it fell slightly short of the goal for the fourth quarter (see Table 1b).
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Table 1b
Academy of Learning and Leadership
Individual Learning Plans
2004-05
ILP Reviewed with Student™
Grade N Second (guarter Third Quarter Fourth Quarter
K4 i4 92.9% 1H06.0% 100.0%
Kindergarten 26 96.2% 92.3% 92.3%
First 14 85.7% 92.9% 92.9%
[ Second i1 100.0% 801.9% 100.0%
Third 17 82.4% 82.4% 38.8%
Fourth I8 54.4% 88.9% H00.0%
Fifth 28 92.9% 50.0% 39.3%
Sixth Y 81.3% 62.5% 62.5%
Seventh 13 100.0% G2.3% 69.2%
4| Eighth 7 3 0.0% 100.0% 0.0%
TOTAL 160 89.4% 81.3% 75.0%

* Reflects reviews with students enrolled for the entire year, based apon enrollment and exit data provided by the school.
Han ILP was received, CRC assumed it had been reviewed with the student.

The school administration reported that ILPs for all 21 eighth graders were reviewed in the

fourth quarter, as part of graduation requirements.

2. Reading, Math, and Writing Progress

At the beginning of the school year, the Academy set a goal that students assessed at the

beginning and end of the year would either progress one level or be proficient or above on 80.0%

of grade level performance criteria in reading, math, and writing. These criteria were measured on
the Academy’s report cards. Students in grades K4 through second were rated as “proficient,”
“developing proficiency,” or “not proficient.” Students in grades third through eighth were rated

as “excellent,” “satisfactory,” or “needs improvement.” According to the skills/effort rubric on the
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report card, third through eighth grade students must achieve “excellent” to be considered
“proficient.” Students were rated on up to eight reading, nine writing, and 12 math items, depending
on mdividua!l skill and grade level.

This vear, the school provided 174 report cards for children in grades K4 through eighth who
had been assessed in the first and fourth marking periods. Report cards indicated that 69 (39.7%
of 174 students reached “proficient” or progressed one level on 80.0-100.0% of reading skills; 55
{31.8%) of 173 reached this goal in writing; and 43 (25.0%) of 172 students reached “proficient”
or progressed at least one level in 80.0% or more of the math skills presented in the first quarter of
the schoel year.

Overall, students, on average, reached “proficient” or advanced one level on 59.1% of
reading skills (Figure 2), 51.5% of writing skills (Figure 3), and 51.3% of math skills (Figure 4).

However, student progress fell short of the goal established by the Academy."

-
P 5 BT CW, S T 7 R £ 91 . . ' P ey B4 - i
Note that 2003-04 report card results indicated that 47.3% (38 of 807 of students met reguirernenis m reading. 35.0%

{28 of 80 met requiremenis in writing, and 43 8% {35 of 80} reached local measure goals related to math.
, 17
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Figure 2

Academy of Learning and Leadership
Number of Students Who Progressed One Level or
Reached Proficiency

Reading

2004-05

Nuinber of Students

50
70
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20
g ,_ . . ;
0-19% 26-39% 40-59% 60-79% 80-100%
N 174

Naote: On average, students progressed one level or reached "proficient” in 59.1% of reading skills
& & £
pf&ZSCﬁlCd in the first quarter.

Figure 3

Academy of Learning and Leadership
Number of Students Who Progressed One Level or
Reached Proficiency
Writing
2004-05

Number of Students
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Figure 4

Academy of Learning and Leadership
Number of Students Who Progressed One Level or
Reached Proficiency

Math

2004-05

Number of Students

3-19% 20-39% 40-59% 60-79% 50- 100%

N 172
Note: On average, stadents progressed one level or reached "proficient” in 51.3% of math skills presented in the
first guarter. Two students were not assessed in any math skills in the first and fourth guarters.

3. Student Portfolios

This year, the school established a goal that 90.0% of students would demonstrate
“developing proficiency” or “proficient” on a final portfolio assessment and presentation. All 21
{100.0%) eighth graders prepared an ldeal Graduate portfolio, including a PowerPoint presentation
of their growth in becoming an Ideal Graduate.”” Nine (42.9%) portfolios were rated “proficient,”
and 12 (57.1%) were “developing proficiency.” No student portfolios were rated “msufficient

progress.” The school has therefore met its goal related to student portfolios.

[his formation was gathered from & conversation with the school. URC did not receive any specific data showing
evidence that portfelios had been developed.
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External Standardized Measures of Educational Performance
1. Stanford Diagnostic Reading Test for First Graders

The Stanford Diagnostic Reading Test{SDRT) is the standardized testrequired by the CSRC
for administration to all first, second, and third graders enrolled 1n charter schools. Student
performance is reported in phonetic analysis, vocabulary, comprehension, and a total SDRT score.
In May 2005, the test was administered to 14 first graders. Results show that most students

were reading at 1.1 to 1.4 GLE, depending upon the area tested (see Figure 5).

Figure 5

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for All First Graders
2004-05

Lo

i4

(.8

0.6

Phonetic Analysis Vacabulary Cuomprehension SDRT Total

Note: Test was administered in April 2003,




Table 2

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for All First Graders

2004-05
(N =14)
Grade Level Equivalent
Area Tested
Lowest Highest Median

Phonetic Analysis K.1 3.5 1.1
Vocabulary K.7 2.8 1.2
Comprehension K.6 1.9 1.2
SDRT TOTAL K.6 1.7 1.2

This year, the CSRC instituted a rs_:quirement that results be reported for new students (i.e.,
those enrolled since the start of the school year) and students enrolled for a full academic vear.”
Enrollment dates provided by the school indicated that all first graders who were administered the
SDRT enrolled in the school on September 1, 2004." Therefore, scores for new and full academic

year students were not reported.

2. Stanford Diagnostic Reading Test for Second Graders
The exam was administered to 13 second graders in April 2005, Results for all 13 students

indicate that second graders were reading at 2.4 GLE to 3.1 GLE. depending on the area tested.

+
i

Full scademic yvear includes students enrolied since September 19, 2003

.
7 The scheol indicated that the envoliment dates reflect the date Powersehoo! was implemented. The schoo! did net

orovide actual enroliment dates to CRC.
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Figure 6

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for All Second Graders
2004-05

Phonetic Analysis Vocabulary Comprehension SPRT Total

=13
Note: Test was administered in April 2005,

Tabie 3

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for All Second Graders

2004-05
(N =13)
Grade Level Equivalent
Area Tested
1owest Highest Median

Phonetic Analysis 1.2 10.9 2.3
Vocabulary K.6 4.2 2.8
Comprehension 2 5.7 2.2
SDRT TOTAL K.6 4.1 2.2

According to enrollment dates provided by the school. 11 students enrolled on September
1. 2004. and two students enrolled after the start of the school year. Therefore, scores for new and

full academic vear students were not reported.
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3. Standardized Tests for Third Graders

a. Wisconsin Reading Comprehension Test

The Wisconsin Reading Comprehension Test (WRCT) is an assessment of primary-level
reading at grade three and is administered to all public (including charter) school third graders in
the state. Student performance is reported in minimal, basic, proficient, and advanced proficiency
levels.” While the WRCT gathers information on comprehension. prior knowledge, and reading
strategies, the performance standards are based only on the reading comprehension items.
Wisconsin’s proficiency standards are based on standards established in July 1998 by the State
Superintendent.’®

The test was administered in Spring 2005 to 20 Academy third graders enrolled in the school

on the examination date. Results on this measure, illustrated in Figure 7, indicate that:

. Two (10.0%) third graders scored at the minimal level of reading comprehension;

. Seven (35.0%) Academy third graders scored at the basic level of reading
comprehension;

. Eleven (55.0%) third graders demonstrated proficient reading comprehension skills;
and

. No third graders demonstrated an advanced level of reading comprehension.

 The Wisconsin Reading Comprehension Test levels for 2004 are the same levels used for 1998 - 2004: Advanced
t64 or more puints) Academic achievement is bevond mastery. Test scores provide evidence of in-depth understanding.
Proficien: (38 through 59 poinish Academic achisvement includes mastery of the important knowiedge and skills, Test scores
show evidence of skills necess 3 progress in reading. Basic
mastery of most of the suportant knowieq

19 dyrough 37 pomtsn Acaderic achievement includes
tge and skilis, Test scores show evidence of at least one major flaw in understanding,

Minimal {4 through 18 potnm) Test scores show evidence of major misconceptions or gaps in knowledge and skills rested,

i . - . e - - - .
See www.dpistate wius/dpiispr Iwretod himl Tor details.
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Figure 7

Academy of Learning and Leadership
Wisconsin Reading Comprehension Test
Proficiency Levels for All Third Graders

2004-05

Basic
7 {35.0%})

‘Minimat
2 (10.0%}

Proficient
11 (55.0%)

Enrollment dates provided by the school indicated that 16 third graders enrolled September

I, 2004, one enrolled September 3, 2004, and three third graders enrolled in the schoo! October 25,

2004. Therefore, scores for new and full academic year students could not be reported.

sOMAI TR Mi0R0T ALLALL Yo Rptwpd]




for this third grader were not included below.)

depending on the area tested. See Figure § and Table 4.

Stanford Diagnostic Reading Test

- The school administered the SDRT to 19 third graders in May 2005. (Note that part of the

exam was administered to another third grader. but he/she did not complete the entire test. Scores

Results for the 19 third graders indicate that students were reading at 2.5 to 3.3 GLE,

1.0

0.5

0.6

N

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalents for
All Third Graders
2004-05

Phonetic Analvsis Comprehension

.
)

5L

SDRT Total




Fable 4
Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for All Thivd Graders
2604-05
(N =19)

Area Tested Lowest Grade Level Scored | Highest Grade Level Scored Median
‘Phonetic Analysis K.8 16.8 23
! Vocabulary K.7 37 2.6
! Comprehension 1.5 B 2.7
l SDRT Total 1.3 2.7 2.6

Enrolliment dates provided by the school indicated that fifteen third grade students were
enrolled on September 1, 2004, One third grader enrolled on September 3, 2004, and three third
graders enrolled in October 2004. Based on these enrollment dates, CRC was not able to report

scores for new and full academic year students.

c. Terra Nova

This vear, the school administered the Terra Nova examination to third grade students in
Fall 2004 (October) and again in Spring 2005 (April)."” Results of the October administration show
that third graders were reading at an average of 2.1 GLE, exhibited language skills at an average of
2.7 GLE and were performing math skills at an average of 2.3 GLE. Results from the April
examination indicate that students scored an average of 2.7 GLE in reading, 2.7 GLE in language,

and 3.2 GLE in math.

The CSRO reguires that the Terra Nova examinations be administered in the Fall

b
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Figure 9

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalents for Third Graders
2004-05

Reading Language Math

[ October (N - 17) mApril (N = 20)

No= 17
Note: The Terra Nova was administered in October 2004 10 17 students enrolled on September | or
September 3, 2004, The test was administered again in Aprii fo 20 students,

Table 5

Academy of Learning and Leadership
Terra Nova-QOctober 2004
Grade Level Equivalent Ranges for All Third Graders

2004-05
(N=17)
43
Grade Level Equivalent
Area Tested ]
Lowest GLE Scored Highest GLE Scored Median GLE

Reading K4 3.7 23
Language K.8 62 27
Math K.2 4.1 2.4

Note: Terra Nova was administered in October 2004,
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Table 6

Academy of Learning and Leadership
"Ferra Nova-April 20058
Grade Leve! Equivalent Ranges for Third Graders

2004-05
(N = 20)
Grade Level Equivalent
Area Tested
I Lowest GLE Scored Highest GLE Scored Median GLE
: 2
Reading K.0 8.1 2.4
Language 1.0 7.3 2.5
Math 1.1 6.8 3.2

Note: Terra Nova was administered in April 2003,

Results are illustrated in Figure 10 for the 17 students who were tested at the beginning and

end of the school vear.

Figure 10

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalents for Third Graders
Tested at the Beginning and End of School Year
2004-05

Reading Language

BB Cocber CiApnl 3

Now i
Note: Test was administered in October 2004 and Apnit 20605,

4. Standardized Tests for Fourth Graders
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a. Wisconsin Knowledge and Concepts Examination

In November 2004, all fourth, eighth, and tenth grade students in Wisconsin public schools
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies. These assessments are called the Wisconsin Knowledge and Concepts
Examinations (WKCE). Based on how they score on these assessments, students are placed in one
of four proficiency categories: advanced, proficient, basic, and minimal performance.’

The WKCE was administered in November 2004 to 22 fourth grade students at the Academy.
Nine (40.9%) fourth graders scored minimal reading proficiency, nine {40.9%) had a basic
understanding, and four (18.2%) were proficient readers. No fourth graders scored in the advanced
reader category. In language arts ability, seven (31.8%) student demonstrated minimal performance,
1 (50.0%) had a basic understanding, four (18.2%) students achieved proficient, and no student
achieved advanced level scores in language arts skills. Seventeen (77.3%) students exhibited
minimal math skills, four (18.2%) achieved basic, and one (4.5%) student scored in the proficient

level in math. No students scored in the advanced level in math (see Figure 11).

Fvarced: Demonstrates in-depth anderstanding of seademic koowledge and skifis rested on WEKOE: Proficien

i knowledze and skills tested on WKOE; Bavie: domonsizates some acadernic

ge and skiils tested on WKCE: and AMininwa! Performance; demonstrates very iimited seadenuce knowledge and skills
tested on WKOCE. I 2002-03, Wisconsin discontinued reporting the WKCE resuits in terms of grade level eguivalency.
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Figure 11

Academy of Learning and Leadership
Wisconsin Knowledge and Concepts Exam
Proficiency Levels for Fourth Graders
2004-05

100%

80%

604 F- RS . -

4004 - I%

20%

0% S
Reading Language Arts Math

@Minimuiﬂﬁasic B Proficient f

The final score from the WKCE is a writing score. The extended writing sample 1s scored
with two holistic rubrics. A six-point composing rubric evaluates students’ ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.

A three-point conventions rubric evaluates students’ ability to control punctuation, grammar,

capitalization, and spelling. Points received on these two rubrics are combined fo produce a single
score on the report with a range from 1.0 to 9.0, with a maximum possible score 0f9.0."
Fourth graders scores ranged from 2.0 to 5.0. The median score was 5.0, meaning half of

the children scored 2.0 to 5.0 and the other half score 5.0 or above.

" Gee www dpistate wius/oeaskewritg bl for details,
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Enroliment dates provided by the school indicate that 17 fourth graders enrolled on
September 1, 2004, and five students enrolled after that date. Because group sizes were too small,

scores for new and Full Academic Year students could not be included in this report.

b. Terra Nova Examination

Although not required by the CSRC, the school administered the Terra Nova test to fourth
graders in October and April. This test consists of reading, language, math, science, and social
studies scores. Results are shown for the reading, language, and math subtests. As illustrated in

Figure 12, fourth grade students were, on average, reading at 2.6 GLE, exhibited language skills at

2.5 GLE, and averaged 2.5 GLE on math scores based on the October administration. April test

results show averages of 3.0 GLE in reading, 3.5 GLE in language, and 3.3 GLE in math,

Figure 12

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalents for
All Fourth Graders
2004-05

35

Reading Language Math

B Qctober (N = 213 D Apal (N = 19)

Woter The Terse Nova was adminisicred in Ostober 2004 and again in Apri] 2005,
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Table 7 illustrates score ranges for the October 2004 results.

Table 7

Academy of Learning and Leadership
Terra Nova-October 2004
Grade Level Equivalent Ranges for All Fourth Graders

200405
{(N=121}
pArcs Tested Lowest Grade Level Scored | Highest Grade Level Scored Median
{Rcadir}g L1 6.0 2.0
l Language K7 4.4 : 2.3
“ Math K.0 | 4.3 2.5

Note: Terra Nova was administered in October 2004 and in April 2005.

When limited to students who took the test at the beginning and end of the year, students

showed improvement in reading, language, and mathematics.

Figure 13

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalents for Fourth Graders
Tested at Beginning and End of School Year
2004-05

36

sding {.asguage Math

maOcoher DAprl

Note: The Terrs Nova was adminisiered in October 2004 and again In Aprif 2005,
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Proficiencies levels for the October 2004 test administered are illustrated in Figure 14.

Figure 14

Academy of Learning and Leadership
Terra Nova October 2004
Proficiency Levels for All Fourth Graders
2004-05
HO0%
8()9’29
60%
40%
20%
0%
Reading Language Math
N {EIMinimal S Basic BProficien B3 Advanced
Note: Proficiency fovels were determined using the seale score conversion chart distributed by MPS,

Enrollment dates provided by the school indicate that 17 fourth graders enrolled on

September 1, 2004, and five students enrolled after that date. Because group sized were too small,

scores for “new” and full academic year students could not be included in this report.

5. Terra Nova for Fifth Graders

To track progress from year to year, fifth graders were administered the Terra Nova
examination in Fall 2004. This examination consists of reading, language, and math sections that
are combined for a total score. The test also includes science and social studies, The CSRC requires

that the school monitor student progress in reading, language, and mathematics.

tad
L
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The Terra Nova examinations were administered in October 2004™ to 29 fifth grade
students”! and again in April 2005 to 30 students. Results fromthe October administration show that
fifth graders exhibited, on average, third grade skills in the areas tested. By the end of the year,
students, on average, achieved GLEs of 5.1 in reading, 5.1 in language, and 4.6 in math skills (see

Figure 15).

Figure 15

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalent for All Fifth Graders
2004-05

Average GLE

6.0

0.0
Reading Language Math

(B Gotober (N = 29) EaApr! (N = 30} |

Note: The Terra Nova was administered in October 2004 and Apnil 2002,

jug ~

1 2H02-0%, the Wisconsin 1IP] changed the admimisization time of the WRKCE 1o the Fall semesier. Therefore, the
SR required the Terra Nova standardized s tor grades five, six, and seven also b administered in the Fall semesier o
altow multh-yoar student progross reports.

B P of the test was administered t one more student. but he/she did not complete the test. This student’s scores
were not included in the analysis.

ks 3
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Table 8

Academy of Learning and Leadership
Terra Nova-October 2004
Grade Level Equivalent Ranges for All Fifth Graders

2004-95
(N=29)
Grade Level Equivalent
Ares Tested Lowest Grade Level Highest Grade Level .
Median
Scored Scored
Reading K.0 8.9 30
Language K.0 7.8 ER¢
Math K.0 5.6 3.3

Note: The Terra Nove examination was administered in October 2004 and in April 2005,

Results for the 24 students who were administered the test at the beginning and end of the

year are illustrated below.

Figure 16

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalent for Fifth Graders
Tested at Beginning and End of School Year
2004-05

Average GLE

6.0

Language

Reading

{ECoober  CIApel |

N 24
Now: The test was administered in October 2004 and April 2005,
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Enrollment dates provided by the school indicated that two fifth graders were enrolled since
September 2003, 27 students enrolled in September 2004, five students enrolled after September
2004, and enrollment date for one fifth grader was not provided. Because of the small group sizes,
results for new and full academic year students could not be reported.

Figure 17 illustrates the proficiency levels in reading, language, and math for all fifth graders

tested in October 2004,

Figure 17

Academy of Learning and Leadership
Terra Nova October 2004
Proficiency Levels for All Fifth Graders
2004-05
% :
80%
60%
0%
20%
(%
Reading Langnage Math
N =30 E{Z}Mimma% LB ELH Proficient B Advanced
Note: Proficiency levels were delermined using the scale score conversion chart distributed by MPS.
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6. Terra Nova for Sixth Graders
Sixth graders were also given the Terra Nova at the start and end of the academic vear.

Students, on average, tested below grade level at the beginning and end of the year (see Figure 18).

Figure 18

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalent for All Sixth Graders
2004-05

Average GLE

6.0

5.0

4.0

0.0

Reading Language

B October (N = 18) L April (N = 2

Noter The Terra Nova was administered in October 2004 and Aprif 2003,
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Table 9

Academy of Learning and Leadership
Terra Nova-Ocetober 2004
Grade Level Equivatent Ranges for All Sixth Graders

2004-035
(N=18)
Grade Level Equivalent
Area Tested Lowest Grade Level Highest Grade Level .
. Median
Scored Scored

Reading 2.0 10.8 32
Language K3 12.6 3.0
Math K.2 9.9 3.7

Note: The Terra Nova examination was administered in October 2004 and in April 2005.

When limited to students who took the test at the beginning and end of the school vear,

results indicate that students improved in each subject area (see Figure 19).

Figure 19

Academy of Learning and Leadership
Terra Nova
Grade Level Equivalent for Sixth Graders
Tested at Beginning and End of School Year
2004-05

Average GLE

6.0

5.0

4.6

Language aath

i_% Octobey B Aprm
N 16

Note: The test was administered in October 2004 and Aprtl 2005,
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Enrollment dates provided by the school indicated that one sixth grader was enrolled since
September 2003, 19 enrolled in September 2004, two sixth graders enrolled after the start of the
year, and the enrollment date for one sixth grader was not provided. Because of the smail group
sizes, scores for new and full academic year students could not be included in this report.

Proficiency levels from the October 2004 test administered are illustrated below.

Figure 20

Academy of Learning and Leadership
Terra Nova October 2004
Proficiency Levels for Aii Sixth Graders

100% e

80%

60%

4%

20%

0%

Reading Language Math

N |COMinimal  @mBasic 8B Proficient £ Advanced |

Note: Proficiency levels were determined using the scale score conversion chart distributed by MPS.
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7. Terra Nova for Seventh Graders

Seventeen seventh grade students were administered the Terra Nova at the beginning and
end of the academic year.™ Results from the first administration show that students demonstrated
an average GLE of 4.8 in reading, 4.8 in language, and 4.0 in math. At the end of the year, students

exhibited, on average, GLEs of 5.5 in reading, 5.3 in language, and 4.6 in math (see Figure 21).

Figure 21

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalent for All Seventh Graders
2004-05

Average GLE

6.0 53 <

L0 4.8
4.0

30

1.G

0.0 .
Reading Language Math

[@@Ociober (N~ 1) Emaprl (N = 17)

Note: The Terra Nova was administered in October 2004 and Apri 2005,

ekl

g oven students in the October eohort did not take the test in April. Seven students who did not ke the wst in

Opzeber were administered the exam i April.
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A look at the range of grade levels in cach of the areas tested shows a wide distribution

among the 17 students. Table 10 indicates grade equivalent ranges and the median scores in reading,

language, and math.

Table 10

Academy of Learning and Leadership
Terra Nova-Gctober 2004
Grade Level Equivalent Ranges for AH Seventh Graders

2004-05
(N=1T7)
Grade Level Equivalent
Area Tested Lowest Grade Leve! Highest Grade Level .
- Median
Scored Scored

Reading K.0 12.9% 4.9
Language K.2 9.8 4.3
Math K.3 8.9 4.1

Note: The Terra Nova examination was administered in October 2004 and in April 2005,
* Scores of 12+ were converted to 12.9.

Results for the ten seventh graders who were tested at the beginning and end of the school

vear are illustrated in Figure 22.
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Figare 22
Academy of Learning and Leadership
Terra Nova
Grade Level Equivalent for Seventh Graders
Tested at Beginning and End of School Year
2004-05

Average (JLE

0.0

kR

4.0

0.6

Reading Language ' Math

[ﬁﬁcwhcr I April

N )
Note: The test was adminisiered in October 2004 and April 2003

Enroliment dates provided by the school indicated that one seventh grader enrolled in
September 2003, 15 enrolled in September 2004, and seven seventh graders enrolled after September
2004. Because of the small group sizes, scores for new and full academic year students could not

be included-in this report,
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Figure 23

Proficiency levels from the October 2004 test are illustrated below.

Hit
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60%

4074

20%
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Note: Proticiency levels were determined using the seale score conversion chart distribuled by MPS.

Academy of Learning and Leadership

Terra Nova October 2004

Proficiency Levels for All Seventh Graders

2004-05

Reading

Language
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8. Terra Nova and WKCE for Eighth Graders
a. Terra Nova for Eighth Graders
Although not required by the CSRC, the school administered the Terra Nova examination

to eighth graders in April 2005. Results are illustrated below.

Figure 24

Academy of Learning and Leadership
Terra Nova
Average Grade Level Equivalent for All Eighth Graders
2004-05

Average GLE
50
a4
EXL
20
1.0
G.0 :

Reading Language Math

N =21
Note: The Terra Nova was administered in April 2005,
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Table 11

Academy of Learning and Leadership
Terra Nova Examination—Aprii 2005
GLE Ranges for Eighth Graders

2004-05
N =21
Grade Level Equivalent
Area Tested
Low High Median
Reading K.0 t1.2 4.0
Language K.7 1.7 33
Math 1.0 g.1 4.3
b. Wisconsin Knowledge and Concepts Examination for Eighth Graders

Proficiency levels from the WKCE can range from minimal performance through advanced
proficiency.” In Fall 2004, the WKCE was administered to 21 Academy eighth grade students. The
CSRC requires that schools report student performance in reading, language arts, and mathematics.

Proficiency indicators for the eighth graders are illustrated in Figure 14. Thirteen (61.9%)
eighth graders scored in the minimal reading proficiency range, two (9.5%) had a basic
understanding, and six (28.6%) were proficient readers, No eighth graders scored in the advanced
reader caiegory. Twenty (95.2%) of 21 students exhibited minimal performance in mathematics,
and one (4.8%) student had a basic understanding. Thirteen (61.9%) eighth graders scored in the
minimal ianﬁuagpe arts proficiency range, six (28.6%) cighth graders scored in the basic range, and

two (9.5%) were proficient. No eighth graders scored in the advance language arts category.

* dehvanced: Demonstrates in-depth undu‘%mné%m of acad
Diemonsirates com peloncy mihe academic knowl ledge and ¢ L Basior Demonstraies some academic

knowiedge and skiils tested on WKCE: and Minimed Performance: Du_mamtraiu very imited academic knowledae and skifls
tested on ’ﬁ KCE.

swledge and skills tested on WKCE; FPresficiens:
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Figure 25
Academy of Learning and Leadership
Wisconsin Knowledge and Concepts Exam
Proficiency Levels for Eighth Graders
2004-05

b Students

20

0 i
Reading Language Arts Math

EAdvanced

MBasic B Proficient

CaAMinumal

The final score from the WKCE is a writing score. The extended writing sample is scored

with two holistic rubrics. A six-point composing rubric evaluates students' ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students' ability to control punctuation, grammar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a maximum possible score of nine.”* This vear, there were three eighth
graders whose score were “no response.” The writing score for the 18 eighth graders ranged from
0.6 to 5.0. The median score was 3.5, meaning half of the students scored 0.0 to 3.5 and the other

half score 3.5 or higher.

See www dpistate wu as/oes/kowritg rtmi for details.

46

{3l TRE Miw s GRALLNALL Yeur2Rptowpd]




Enrollment dates provided by the school indicated that one eighth grader enrolied in
September 2003, 18 enrolled in September 2004, and two eighth graders enrolled after September

2004. Because of the small group sizes, results for new and full academic vear students could not

be included in this report.

F. Multiple-Year Student Progress in Reading, Language, and Math

Year-to-year progress is measured by comparing scores on standardized tests from one year
to the next. The tests used to examine progress are the SDRT, the Terra Nova reading, language,
and math subtests, and the WKCE reading, language arts, and math subtests. This vear, the CSRC
required that multiple year student progress be presented for students enrolled in the school for a full
academic year, i.e., students enrolled since September 19, 2003. Based on enroliment dates
provided by the school, there were not enough students enrolled for a full academic year to be
included in this report. Therefore, CRC included all students for whom multiple vear standardized
test data were available. Table 12 illustrates the number of students administered standardized tests

in the SDRT, Terra Nova series, and/or the WKCE in consecutive school vears.
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Table 12
Academy of Learning and Leadership
Students Tested
on SDRT, Terra Nova, and/or WKCE
Grades Fest N N N
Arades Series 2003-04 26004-05 Consecutive Years
First to Second SDRT 14 13 5
Second 1o Third SDRT 10 19 3
Third to Fourth* NIA N/A N/A N/A
Fourth to Fifth WRCE and Terra i 29 12
‘ Nova
Fifth 1o Sixth Terra Nova 9 I8 6
Sixth to Seventh Terra Nova 6 17 3
. Terra Nova and
er 2
Seventh to Eighth WKCE 18 21 HU

*There is no standardized test series required by the CSRC to track reading progress trom third to fourth grade.

I SDRT Resutlts for First through Third Graders

| The standardized test used by the CSRC to track reading progress from first through third
grade is the SDRT. This test does not translate into proficiency levels: therefore, progress for all
students who took tests in the last two consecutive years was examined. (Note that enrollment dates

provided by the school indicate that all children were enrolled September 1, 2004 or after.)

There were five students enrolled in the Academy as first graders in 2003-04 and then as
second graders in 2004-05, and three students enrolled in 2003-04 as second graders and then as
third graders in 2004-05. Due to the small size of these cohorts, results for each grade and the entire

cohort could not be included in this report.

There is no standardized test series required by the CSRC to track progress from third to
fourth grades; therefore, reading progress on standardized tests could not be determined for this

group.
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2. Fifth Through Eighth Grade Students Who Met Proficiency Level Expectations

a. GLE Progress

Academic progress for those students who met proficiency expectations last year (2003-04)
and for those who did not are described in terms of GLEs and proficiency levels. It is possible to
compare results from the Terra Nova assessments administered to fourth graders in 2003-04 who
were fifth graders in 2004-05, fifth graders who returned as sixth graders, sixth graders who were
tested again as seventh graders, and eighth graders who were tested as seventh graders.

This year, there were only six fifth, two sixth, one seventh, and two eighth graders who met
reading proficiency level expectations in 2003-04. There were five fifth, two sixth, no seventh, and
no eighth graders who met proficiency expectations in language. There was only onc fifth and three
sixth graders who met math proficiency level expectations in 2003-04.7 Due to the small size of

these cohorts, GLE advancement for these students could not be included in this report.

b. Proficiency Level Progress

This year, there were only six fifth, two sixth, one seventh, and two eighth graders who met
reading proficiency level expectations in 2003-04. There were five fifth, two sixth, no seventh, and
no eighth graders who met language arts proficiency level expectations. There was only one fifth
and three sixth graders who met math proficiency level expectations.

Due to the small size of the cohorts in fifth though seventh grade who met proficiency level
expectations in 2003-04, proficiency level progress for these students could not be included in this

report.

7 Nome of this year's seventh or eighth graders met mash proficiency level expectations in 2003-04,
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3 Multiple-Year Progress for Students Who Did Not Meet Proficiency Level Expectations

a. GLE Progress

The CSRC also requires the Academy to report reading and math progress for students who
did not meet proficiency level requirements in 2003-04. To protect student identity, group sizes of
fewer than ten students are not included, in accordance with the CSRC requirements.

The test used to examine progress from first to second and second to third s the SDRT,
which does not translate into proficiency levels. Therefore, CRC selected students who did not meet
GLE expectations. Because there were only four second and three third graders who tested below
GLE in 2003-04 and were tested again in 2064-65, results could not be included n this report.

An analysis of reading progress for 20 students (ranging from fifth through eighth grades)
who did not meet proficiency level expectations based on Terra Nova and WKCE results in Fall
2003 indicated these students advanced an average of 0.5 GLE in reading. Grade level reporting

was not possible due to cohorts of fewer than ten students.

Table 13

Academy of Learning and Leadership
Average GLE Advancement for Students Who Tested Below
Proficiency Level Expectations in Reading in 2003-04

Grades Fifth through Eighth N Average Advancement
Total (Terra Neva and WKCE™) pat} 8.5

Note: There were five fifth, four sixth, two seventh, and nine eighth graders who tested below proficiency level
expectations and had comparabie test scores.

i N R X R, N . - . .
" Seale scorves {rom the WKOE were converted to GLE based on the scale score conversion chart distributed by MPS.
When fourth grade Terra Nova scores were used, average advancement was 0.7 GLE.
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Overall, students who tested below grade level in language advanced 0.9 GLE on average

{see Table 14).

Tabie 14

Academy of Learning and Leadership

Average GLE Advancement for Students Whe Tested Below

Proficiency Level Expectations in Language in 2003-04

Rl TWE M

Hproend)

Average GLE Average GLE Average GLE
Grade N 2003-04 2004-05 Advancement
Fourth to Fifth Grade 6 Could not report Could not report . Could not report
WEKCE and Terra Nova due to N size due to N size due to N size
Fifth fo Sixth Grade 4 Could not report Could net report Couid not repori
Terra Nova due to N size due o N size due to N size
Sixth to Seventh Grade 3 Could not report Could not report Could not report
Terra Nova due to N size due to N size due to N size
Seventh o Eighth Grade < -
WEKCE and Terra Nova 1 3.3 >0 L7
Total 24 - - 0.9
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Math progress for students who tested below proficiency expectations in Fall 2003 is

provided in the following table. These students progressed, on average, 0.6 GLE when measured

by average GLE from

year to vear.

Table 15
Academy of Learning and Leadership
Average GLE Advancement for Students Who Tested Below
Proficiency Level Expectations in Math in 2003-04
Average GLE Average GLY Average GLE
Grade N 2003-04 2004-05 Advancement
i .
Fourth to Fitth Grade
") el
WK CFE and Terra Nova 10 3.2 33 0.3
Fifth to Sixth Grade 3 Could not report Could not report Coulkd not report
Terra Nova due to N size due 10 N size due to N size
Sixth to Seventh Grade 3 Could not report Could not report Could not report
Terra Nova - due to N size due to N size due to N size
Seventh to Eighth Grade
32 )
WEKCE and Terra Nova H o 46 L4
Total 27 - - 0.6
b. Proficiency Level Progress

Reading progress in terms of proficiency level achievement for students who tested below
proficiency expectations (i.e., minimal or basic) in 2003-04 is provided in the following table.
Approximately 47.6% of students from fifth through eighth grades either advanced one level or

showed improvement within their level by advancing one quartile.”’

T CRC compated within level quartiles based on scale SOTE CONVEINION Charts distributed by MPS. The miniesal lovel
tower threshold was the lowest scale score of any student in 2ach grade. When the fourth grade Terra Nova scores were used,
the average GLE advancement was 0.6

-
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Table 16

Academy of Learning and Leadership

Proficiency Level Advancement for Students Who Tested Below

Proficiency Leve! Expectations in 2003-64
in Reading Based on Terra Nova

Total
Proficiency
# Students Who If not advanced, # who ’Levei
# Students Advanced one improved quaritile(s) Advancement
Grades Fifth through Minimal/Basic Proficiency within the Proficiency
Eighth in 2003-04 Level Level N Yo
a";{‘*ég;”a Nova and 20 3 4 7 | 35.0%

Note: There were five fifth, four sixtl, two scventh, and nine eighth graders who tested below proficient level

expectations m 2003-04,

There were 37.5% of fifth through eighth graders who showed proficiency level

advancement from 2003-04 to 2004-05.

Table 17

Academy of Learning and Leadership

Proficiency Level Advancement for Students Who Tested Below

Proficiency Level Expectations in 2003-04
in Language Based on Ferra Nova

Total
Proficiency
# Students Who H not advanced, # who _l‘evd
# Students Advanced one improved quartile(s} Advancement
Minimal/Basic Proficiency within the Proficiency
Grade in 2003-64 Level Level N %
Fourth to Fifth Grade 6 Could not report Could not report due to | Could not report
WHKCE and Terra Nova due te N size N size duc to N size
E ith o Sixth Grade 4 Could not report | Could not report due | Couid not Feport
Terra Nova due to N size to N size due 1o N size
Sixth to Seventh Grade 3 Couid not report Could not report due to | Could not report
Terra Nova ) due to N size N size duc o N size
Seventh to Eighth Grade : u : e o
WKCE and Terra Nova H . : B Bt
Total 24 6 3 9 37.5%

© Scale scores from the WECTE were converted 1o GLE based on the conversion chart distributed by MPS.
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Math progress by grade level for 27 fifth through eighth grade students who tested below

proficiency expectations in 2003-04 is illustrated below. Asa group,

advanced one proficie

22 2% of these students either

ney level or one quartile within their proficiency level in mathematics.

Table 18

Academy of Learning and Leadership

Proficiency Level Advancement for Students Whe Tested Below

Proficiency Level Expectations in Math
Based on Terra Nova in 2003-04

Total
Proficiency
# Students Whe 1f not advanced, #whe N ,Level
# Students Advanced one improved guartile(s) Advancement
Minimal/Basic Proficiency within the Proficiency
Grade in 2003-04 Level Level N %o
Fourth to Fifth Grade 16 Could not repott Could not report due to | Could not report
WEKCFE and Terra Nova due to N size N gize due 1w N size
Fifth to Sixth Grade 3 Could not report Could not report due to | Could not report
Terra Nova due 1o N size N size due to N size
Sixth to Seventh Grade 3 Could not report Could not report due to | Could not report
Terra Nova due to N size N size due to N size
Seventh to Eighth Grade o
,
WHKCE and Terra Nova i 0 0 0 0.0%
Total 27 3 3 6 22.2%
G. Annual Review of School’s Adequate Yearly Progress
I. Background Information™

State and Federal laws require the annual review of school performance to determine student

academic achievement and progress. 1n Wisconsin the annual review of performance required by

the federal No Child Left Behind Act is based on cach school’s performance on four objectives:

. the test participation of all students enrolled;
. a required academic indicator { gither graduation or attendance rate);

50

SN .
This mformation t

ArALLY sarIRemend]

54

s taken from the DP website: www dpi state wins/oea/snnrvw(5.himi




. the proficiency rate in reading; and
. the proficiency rate in mathematics.

In Wisconsin, the DPI releases an Annual Review of School Performance for each chartered

school with information about whether that school has met the criteria for each of the four required
adequate yearly progress (AYP) objectives. If a school fails to meet the criteria in the same AYP
objective for two consecutive years, the school is desi gnated as “identified for improvement.” Once
designated as “identified for improvement,” the school must meet the annual review criteria for two

consecutive years in the same AYP objective to be removed from this status designation.

The possible school status designations are:

. “Satisfactory,” which means the school is not in improvement status;

. ~ “School Identified for Improvement” (SIFI), which means the school does not meet
AYP for two consecutive years in the same objective;

. SIFI Levels 1-5, which means the school missed at least one of the AYP objectives
and is subject to the State requirements and additional Title I sanctions assigned to
that level;

. SIFI Levels 1-4 Improved, which means the school met the AYP in the year tested,
but remains subject to sanctions due to the prior year. AYP must be met for two
consecutive years in that objective to be removed from “improvement” status and
returned to “satisfactory” status; and

. Title I Status, which identifies if Title [ funds are directed to the school. If so, the
schools are subject to federal sanctions. ™

For complete information about sanctions, see wiww dpi.s ate.wiusdpresea/doc/sanctions-schools dog:
waww.dpl.state. wius/dpireseasbul 0402 Biml and www.dpi state.wius/dpiiosea/doc/sanctions-districts.doe,
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2. Adequate Yearly Progress: Academy of Learning and Leadership Review Summary:
2004-05"

According to the Academy’s Annual Review of School Performance: 2004-05 published
by DPI, the Academy reached annual yearly progress i two (test participation and attendance) AYP
objectives. The Academy did not meet the reading and mathematics AYP criteria. Because this was
the Academy’s second year of programming (thus, this was the first report issued by DPlindicating

student AYP performance), the school’s status rating for all objectives was “Satisfactory.”

IV.  CONCLUSIONS/RECOMMENDATIONS
This report covers the second year of the Academy’s charter school operation. The

information gathered has been used to examine student progress for the year and make

recommendations regarding programmatic and academic progress for the 2003-06 school year.

The Academy has met contract provisions related to describing its educational program,
methodology. student population, hours and days of operation, pupil database information, and
parental involvement. In terms of academic criteria, the Academy has met the requirement to
administer designated standardized tests and has maintained local measures that show pupil growth
in demonstrating curricular goals. The Academy did not meet the contract requirement that all
classroom teachers hold a Wisconsin DPT license or permit.

Four measures of year-to-vear academic growth could not be reported due to small group
sizes, so these contract provisions were not applicable this year. The Academy met the requirement
that students who were not proficient in reading in Fall 2003 advance one level of proficiency or to

the next quartite within their proficiency level for 47.6% of the 21 fifth through eighth grade

Y Por g copy of the Academy’s Annual Review of School Performance see: www dph.state wiusidpi.oca, Hisk:
accoumtability.

6
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students with comparable scores in reading. In language arts this requirement was met for 35.0%
of 24 fifth through eighth grade students with comparable scores. In math this requirement was met
for 22.2% of the 27 fifth through eighth grade students with comparable scores.

Other key performance indicators were:

. Attendance rate was 93.0%, meeting the Academy’s goal.

. On average, 93.5% of the parents or guardians attended student-led parent

conferences, meeting the Academy’s goal.
. Regarding the acquisition of skills from the first quarter to the final marking period:

> 39.7% of 174 students either reached “proficient” or progressed one level on
80.0-100.0% of reading skills;

> 31.8% of 173 students either reached “proficient” or progressed one level on
80.0-100.0% of writing skills; and

v
2

5% of 172 students reached proficient or progressed at least one level in
0-100.0% of math skills.

ool
s

. On average, by the last marking period, students progressed one level or reached
“proficient” in:

> 59.1% of reading skills presented in the first quarter;
> 51.5% of the writing skills presented in the first quarter; and
> 31.3% of the math skill presented in the first quarter.
. SDRT results from April 20035, indicated that, on average, depending on the area
tested:
> first graders were reading at the 1.1 to 1.4 GLE;
> second graders were reading at 2.4 to 3.1 GLE: and
> third graders were reading at 2.5 t0 3.3 GLE.
. A majority (55.0%) of third graders demonstrated proficient reading comprehension

on the WRCT.

. WKCE results for fourth graders indicated the following proficiency levels in
reading:

» Four (18.2%) scored at the proficient Jevel:
> Nine {40.9%) at the bastc level; and
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» Nine (40.9%) at the minimal level.

. WKCE results for fourth graders indicated the following proficiency level n
language arts:

» Four (18.2%) scored at the proficient level;
. Eleven (30.0%) scored at the basic level; and
» Seven (31.8%) scored at the minimatl level.
. WK CE results for fourth graders indicated the following proficiency levels in math:
> One (4.5%) scored at the proficient level;
» Four (18.2%) scored at the basic level; and
> Seventeen {77.3% )scored at the minimal.
. Terra Nova results indicated the following average grade level equivalencies in

reading, Ianguage, and math in October 2004:

d Fifth graders: 3.5 GLE in reading, 3.2 GLE m language, and 3.3 GLE in

math;
. Sixth graders: 4.0 GLE in reading, 3.6 GLE in language, and 4.0 GLE in
math;
> Seventh graders: 4.8 GLE in reading, 4.8 GLE in language, and 4.0 GLE in
math.
. The school elected to administer the Terra Nova reading and math tests to fourth

through eighth grade seventh grade students in the spring to measure growth in
reading and math. Students who were tested on both occasions demonstrated a
change, on average, from 0.5 to 1.3 GLEs in reading and math depending upon the

grade.
. The student return rate from the previous year was 89.0%. At the beginning of the

year, 198 students enrolled. After the school year started, 41 students withdrew and
42 students enrolled.

After reviewing the information in this report and considering the information gathered
during the administrator’s interview in June 2005, itis recommended that the focus of activities for

the 2005-06 vear include the following:

. Continue to focus on reading, writing and math skill development, specifically by:
» providing support to classrooms by using two learning facilitators;
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» monitorimg actual time for math instruction with the expectation of one hour
and 20 minutes of math per day at all grade levels; and

> specifying skill expectations per quarter.

. Improve the ability of staff to describe student leaming outside of standardized
testing and drive instruction at the student’s instructional level. This involves using
data to make classroom level decisions about each student’s needs and to
communicate organizational decisions about the resources needed.

. Improve the accuracy of data collected and the ability to report in a systematic
fashion. All data must be provided in flat files that can be analyzed, such as MS
Excel spreadsheets or an MS Access database.

. Apply DPI's guidelines for alternative assessment.

LA
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APPENDIX A

CONTRACT COMPLIANCE CHART
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Academy of Learning and Leadership

Overview of Compliance for Educationally Related Contract Provisions

2004-65
Monitoring Contract Provision
Section/Page Educationally Related Report Reference Met
of Cantract Contract Provision Page or Not Met?

Section I, B, p. | and

Appendix A, Section 11

in demonstrating curricular goals.

. . Deseription of educational program; student population served. Pages 2.7 Met
Appendix A, Section {1 cserption ot e program. pop ¢ & ¢
Section LV, p. 18 and Charter school operation under the days and hours indicated in its c
) . 5 z . Page 9 Met
Appendix B 2004-03 calendar.

Section I, C, p. 2 and .

- I Educational methods. Pages 3-4 Met
Appendix A, Section I
Section 1. D, p. 2 and . . . . . , .

o . b= Administration of required standardized tosts. Pages 20-47 Mot
Appendix A, Section i
Section [, DL p. 2 and Academic criteria #1: maintain local measures, showing pupil erowth

¢ p 1 AGCIC Ll ¥ il > i [ S pupi g ?&gCS 13-19 Mt

Acaderme Criteris #2 Year-fo-Year Achievement Measure:

a. Second and third grade students: advance average of one GLE in

Section 1, 1, p. 2 and
Appendix A, Scction H

b. Fifth through cighth grade students betow proficient Ievel in 2003.04
reading test: advance one level of proficiency of to the next guartile
within the 2003-04 proficiency level range in reading.

(w3

Fifth through eighth grade students below proficient level in 2003-04
language arts test: advance one level of proficiency or to the next
quartife within the 2003-04 proficiency level range in language arts.

d. Fifth through eighth grade students below proficient level in 2003-04
math test: advance one level of proficiency or 1o the next guarile
within the 2003-04 proficiency level range in math,

Pages 50-54

reading,
Section 1, D, p. 2 and b. Fifth through eighih grade students proficient or advanced in reading: b
Appendix A, Section 1] maintain proficiency level, Pages 47-49 N/AF
&iv
¢. Fifththrough eighth grade students proficient or advanced in language ¢
arts: maintain preficiency level, N/AE
d. Fifth through cighth grade students proficient or advanced in math: d.
maintain proficiency level. N/AF
Academic criteria #3: Year-to-Year Achievement Measure; fo\ .
a. Second and third grade students with below grade level 2003-04 b
scores in reading: advance more than one GLE in reading, . ' .
: e ' & Met for 35.0% of 20

tifth through eighth
grade students

<.
Met for 37.5% of 24
fifth through eighth
grade students

d.
Met for 22.2% of 27
fifth through eighth
arade students

Seetion L B, p. 2 and
Appendix A, Sections |
and [V

Parertal involvement.

Pages 9-10

Mer

Section I, Fop. 3

Instructional staff hold a DP license or permit to teach.

Page 7

Not Me*¥

Lop 180G+

Sectioni. L p. 3 Pupii database information, Pages 5-7 Met
Section |, K, o0 4 and
Appendix A, Section Diseipline procedures, Pages 10411 Met

* Drue o cohorts loss than ten, these resuits could not be reporied,
#* Twe classroom teachers did aot kold a DPI license or Dol
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APPENDIX B

OUTCOME MEASURE AGREEMENT MEMO

{362 TWT Mt ZO04a5ALL ALLY car2Rpt ]




Academy of Learning and Leadership
Student Learning Memo
2004-2005 School Year

The following procedures and outcomes will be measures of the success of
Academy of Learning and Leadership students and programs for the 2003-2004
school year. The resulting data will be provided to Children’s Research Center,
the monitoring agent contracted by the City of Milwaukee Charter School Review
Committee.

Attendance:
The school will maintain an average daily attendance rate of ninety percent
 (90%). Attendance rates will be reported as present, excused, unexcused.

Enroliment:
Upon admission, individual student information will be added to the school
database.

Termination:
The date and reason for every student leaving the school will be recorded in the
school database.

Exceptional Education Needs Students:
The school will maintain updated records on ali special education students
including date of assessment, assessment outcome, IEP completion date, {EP
review dates and any reassessment results.

Student-led Parent Conferences:

On average, ninety percent (95%) of parents will attend at least three (3) of the
four {4) scheduled student-led parent-teacher conferences during the school
year. Dates for the events and names of the parent participants will be recorded
by the school and provided to Children’s Research Center in June.

Individual Learning Plan:

An Individual Learning Plan will be developed by one hundred percent (100%) of
the students with their teacher. Ninety-five percent (95%) will be
reviewed/revised after first, second, third, and fourth guarters by the student,
parent, and teacher.

Academic Achievement - Local Measures:

On average, between the first and fourth quarter report cards, students will either
progress one level or be proficient or above on eighty percent of the grade level
performance criteria reported in each of the following subjects: math, reading,
and writing.




On average, on the final portfolio assessment of the year in fourth quarter, ninety
per cent of students will demonstrate “developing proficiency” or “proficient” on
their portfolio and portfolio presentation.

Academic Achievement - Standardized Measures:
The following standardized test measures will assess academic achievements in:
reading and mathematics. In subsequent years, students will demonstrate a
minimum average increase of one grade level as measured by the academic
progress of each student in that grade. Students who initially test below grade
level will demonstrate more than one grade-level gain.

Grades 1, 2, and 3 Stanford Diagnostic Reading

Test will be administered each spring between March 15" and April 15th. The
first year testing will serve as baseline data. Progress will be assessed based on
the results of the testing in reading in the second and subsequent years.

Grade 3 Wisconsin Reading Comprehension

Test may be administered in 2004-2005 in the time frame identified by the
Wisconsin Department of Public Instruction if no exemption is issued. The test
will provide each student with a comprehension score and a proficiency level.

Grades 4 and 8 Wisconsin Knowledge and Concepts Exam

Exam will be administered on an annual basis in the time frame identified by the
Wisconsin Department of Public instruction. The WKCE will provide each
student with a proficiency level via a scale score in reading and mathematics.

Grades 3, 5, 6, and 7 McGraw Hiil Terra Nova

Test will be administered on an annual basis in the fall. This test will provide each
student with a proficiency level via a scale score and a grade equivalent in
reading, language arts, and mathematics.

Note:
Charter School Review Committee (CSRC) Monitoring Policies and Expectations to be
Implemented in 2004-2005
(Adopted at the CSRC meeting October 24, 2003)

General Reporting Requirements for Standardized Tests:

e The Children’s Research Center (CRC) will not report standardized test scores on
groups of less than 10 students.

e Full Academic Year: (FAY) will comport with the DPI's definition: Enrollment
on the third Friday of the previous academic year to the third Friday of the vear
tested. CRC will use the third Friday enroliment to calculate the return rate (the
percentage of students enrolled on the third Friday of September who were also
enrolled on the last dav of the previous school year).




* Grade level standardized test results will be reported for all students at that grade
level, a comparison with all new students at that grade level and all students who
were at the school at least one year will be provided if there are at least 5 students
in those subgroups. The report will not include the “N” values for any

subgroups.

¢ Schools need to provide CRC with the official printouts of their standardized test
results for individual students and for the school. All other data need to be

reported in electronic format.

#4. Year-to-Year Achievement Measurement

A. Current second and third grade students with comparison SDRT scores from

the previous spring:

It is expected that on average all students will advance at least one year

using grade level equivalencies from spring test to spring test. All students
below grade level on the previous year’s SDRT will on average advance more
than one year using grade level equivalencies from spring test to spring test.

B. Current fourth through eighth graders, meeting the FAY definition, who were
at the proficient or advanced levels on their previous year’'s WKCE or Terra
Nova reading, language arts and math subtests:

[t is expected that these students will maintain their status of proficient or

above.

CRC will also report whether these students show one vear improvement in
grade level equivalency. CRC will use the grade level equivalencies
provided by CTB McGraw Hill to the schools for those students taking the
Terra Nova and the scaled score conversion chart provided by CTB McGraw

Hill for those students taking the WKCE.!

C. Current fourth through eighth graders, meeting the FAY definition, who were
at the minimal or basic levels of proficiency on their previous vear’s WKCE

or Terra Nova reading, language arts and math subtests:

It 1s expected that these students will show advancement in scale scores to the
next highest quartile within the range of their previous year’s proficiency

level or advance to the next proficiency level *

A

The WKCE reading and math subtests are not exactly the same as the Terra Nova, but they are based
substantially on the Terra Nova,

" The lowest scake score in the minimal level of proficiency used for this analvsis will be the jowest scale

seore of any student in any of the City of Milwackee chartered schools. CRC will divi

cach proficiency level into guartijes.

de the seale scores at




CRC will also report whether these students show one year improvement im
grade level equivalency. CRC will use the grade level equivalencies
provided by CTB McGraw Hill for those students taking the Terra Nova and
the scaled score conversion chart provided by CTB McGraw Hill for those
students taking the WKCE.
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EXECUTIVE SUMMARY
for
The Central City Cyvberschool of Milwaukee, Inc.
Sixth Year of Operation as a City of Milwaukee Charter School
2004-05

This sixth annual report on the operation of the Central City Cyberschool (Cyberschool)

charter school 1s a result of the intensive work undertaken by the Charter School Review Committee
{CSRC), Cyberschool staff, and the Children’s Research Center (CRC). Based on the information
gathered and discussed in the attached report, CRC has determined the following:

Contract Compliance Summary'

Central City Cyberschool has met all contract provisions related to describing its educational
program, methodology and student population, its hours and days of operation, teacher
licensing, pupil database information, and parental involvement. In terms of academic
criteria, Cyberschool has met all but two of its educationally related contract provisions.
The two provisions not met were year-to-year growth in grade level equivalencies (GLE) for
first and second grade students in reading. On average second grade students advanced 0.9
GLEs and third grade students advanced 0.7 GLEs, short of the 1.0 GLE requirement.
Thirteen second and third grade students who were below grade level in 2003-04 with
comparable scores advanced an average of 0.7 GLEs, short of the more than 1.0 GLE
requirement. In addition to the information explained in the body of this report, please see
Appendix A for an outline of specific contract provision compliance information.

Performance Criteria
Local Measures

in the Fall of 2004, Cyberschool determined educationally related outcome measures to
further define and quantity some of the contract provisions, particularly the local measures
required in Part D (page 9), of Cyberschool’s contract with the City of Milwaukee.
Appendix B contains Cyberschool’s outcome measure agreement memo. Following is a
summary of the local measures and the extent to which Cyberschool has or has not met each
of these local outcome measures for the 2004-05 academic vear:

Attendance: Average student attendance was 91.1%.
Outcome measure: Met

Enrollments: [ndividual student information about new enrollees was shared with CRC.,
Ouicome measure: Met

"See Appendix A for a list of each educationally related contract provision, page references, md a description

of whether or not each provision was met.
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Terminations: The school recorded the termination date for 32 students who left the school.
Reasons were provided for 26 of these students.
Outcome measure: Met

Special Education Needs Students: The school provided special education services for 48
students. Individual Education Programs (1EPs) were reviewed and completed in a timely
manner. Results of a parents survey indicated that most parents were satisfied (74.3%) or
mostly satisfied (17.1%) with the quality of special education and related services provided
by the school. ‘

Qutcome measure: Met

Parent Conferences: Parents of 98.3% of children attended the Fall parent conferences,
and parents of 99.4% of children attended the Spring conference.
Qutcome measure: Met

Staff Development: The school planned to launch a professional development plan to
implement Reading First (K-3) and the Open Court literacy program (K-6) and to learn the
instructional management software Discourse (grade K-8). Staff participated in professional
development sessions covering all of these topics. )
Qutcome measure: Met

Additional Local Measures of Academic Achievement: Cyberschool students, on
average, improved one or more levels in 98.0% of language arts, 97.2% of mathematics, and
98.0% of technology skills. More specifically:

. Two hundred fifty (97.3%) students reached mastery/advanced or progressed one &
level in 80-100% of the language arts skills; )

. Two hundred forty-five (95.3%) students reached mastery/advanced or progressed
one level in 80-100% of the math skills; and

. Two hundred forty-seven (96.9%) students reached mastery/advanced or progressed
one level in 80-100% of the technology skills.

Cutcome measure: Met

B. Year-to-Year Academic Achievement on Standardized Tests.

Cyberschool administered all required standardized tests noted in their contract with the City
of Milwaukee. Multiple-year student progress 1s described below.

Multiple-year advancement results indicated that second and third graders advanced an
average of 0.9 GLEs and 0.8 GLEs respectively.
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Muluple-year advancement results for students who met proficiency expectations in 2003-04
indicated that:

88.1% of 42 fifth through eighth graders with comparable scores maintained a
proficient or advanced level in reading.

84.6% of 26 fifth through eighth graders with comparable scores maintained a
proficient or advanced level in language arts.

95.2% of 21 fifth through eighth graders with comparable scores maintained a
proticient or advanced level in math.

Multiple-year advancement results for students below grade or proficiency level expectations
in 2003-04 indicated that:

Thirteen first and second grade students advanced an average of 0.7 GLEs.

39.5% of 43 fifth through cighth graders with comparable scores either advanced one
proficiency level or one quartile within the previous year’s proficiency level in
reading.

55.9% of 59 fifth through eighth graders with comparable scores either advanced one
proficiency level or one quartile within the previous year’s proficiency level in
language.

57.8% of 64 fifth through eighth graders with comparable scores either advanced one
proficiency level or one quartile within the previous year’s proficiency level in math.

Recommendations

It 1s recommended that the focus of activities for the 2005-06 year include the following:

Continue to focus efforts on students who are below grade expectations in reading,
language arts, and math,

Continue to implement strategies to improve reading levels at the primary grade
levels 1-3. '

Continue to improve the methods of data collection and reporting that resultin timely
submission of accurate student data to CRC in an electronic form such as a database
or spreadsheet for analysis.
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i. INTRODUCTION

This report is the sixth in a series of regular program monitoring reports to address
educational outcomes for each of the City of Milwaukee charter schools.” This report focuses on
the educational component of the monitoring program undertaken by the City of Milwaukee Charter
School Review Committee (CSRC) and was prepared as a result of a contract between CSRC and
the National Council on Crime and Delinquency’s Children’s Research Center (CRC).

The process used to gather the information in this report included:

. An initial site visit wherein a structured interview was conducted with the

administrator, critical documents were reviewed, and copies obtained for CRC files.
. Additional scheduled and unscheduled site visits were made to observe classroom

activities, student-teacher interactions, parent-staff exchanges, and overall school
~ operations, including the clarification of needed data collection.

* At the end of the school vear, a structured interview was conducted with the
administration.

. CRC complied updated data from the 2003-04 school year to provide the basis for
year-to-vear comparisons. CRC reissued the revised 2003-04 report in July 2005.

. CRC compiled and analyzed data submitted on paper and/or electronically by
Cyberschool.

° The City of Milwankee chartered four sehools for the 2004-03 schoot year.

1
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i PROGRAMMATIC PROFILE
Central City Cyberschool of Milwaukee, Inc.

Address: 4301 North 44" Street
Mitwaukee, W1 33216

Principal: Christine Faltz, Ph.D.

A. Description and Philosophy of Educational Methodology
I. ‘The Philosophy

The mission of the Central City Cyberschool (Cyberschool) of Milwaukee is “to motivate
in each child from Milwaukee’s central city the love of learning, the academic, social, and leadership
skills necessary to engage in critical thinking, and the ability to demonstrate complete mastery of
the academic skills necessary for a successful future.”

The Central City Cyberschool is not a school of the future, but rather a school for the future.
The Cyberschool offers a customized curriculum where creativity, teamwork, and goal setting are
encouraged for the entire school community. The problem-solving, real-world, interdisciplinary
curriculum is presented in a way that is relevant to each student’s experiences. The Cyberschool
uses technology as a tool-for learning in new and powerful ways that allow students greater

flexibility and independence, preparing students to be full participants in the 21¥ century.*

 Cenral City Cvberschoo! Student Handbook, 2604-03,
Central City Cyberschool Student Handbook, 2004-05,

“3
e
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2. Instructional Design

Cyberschool’s technology-based approach takes full advantage of resources available
electronically and incorporates Eechnoiqu for most academic studies. Every student has access to
a laptop computer for daily use.

This year Cyberschool continued the practice from last year of serving students m one grade
level per classroom for kindergarten through sixth grade. The seventh and eighth grades remained
in combined home-based (homeroom) classrooms with teachers providing specific subject matter
to various rotating groups of students. Teachers remained with their students for two consecutive
years. This structure is referred to as “looping.”

This year the K4 and K5 classrooms were located in a separate preschool facility located
across the playground from the main building and leased from the City of Milwaukee’s Housing
Authority. Four-year-old Headstart is also available in the facility through a partnership with Day

Care Services for Children.

B. School Structure
1. Areas of Instruction

Cyberschool’s kindergarten (K4-K 3) curriculum focuses on social/emotional development;
language arts (which includes speaking/listening, reading, and writing); active learning (which
includes making choices, following instructions, problem solving, large muscle activities, music,
and creative use of materials); math or logical reasoning; and basic concepts related to science,
social studies. and health {such as the senses, nature, exploration, environmental concerns, body

parts, and colors).

e
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First through eighth grade students receive instruction in language and writing, reading
literature, oral language, mathematics, technology, social studies, science, and respect and
responsibility.

Grade level standards and benchmarks have been established for each of these curricular

areas; progress is measured against these standards for each grade level.

2. Teacher Information

At the beginning of the 2004-05 academic year, Cyberschool had 20 classrooms, including
one morning and one afternoon K4, with an average of 17 students per room. There was one K4
classroom and two classrooms each for K5 through sixth grades. There were four homerooms for
combined seventh and eighth graders. The school also ncluded a Health Emotional Academic
Resource Team (HEART) room where special education and other support services not available
in the regular classroom were provided.

These classrooms were staffed with 19 teachers, all of whom held a Wisconsin Department
of Public Instruction (DPI) license or permit to teach. Other educational support staff at the school
included nine para-educators, a physical education specialist, a technelogy director, a cybrary/media
specialist, an art teacher, a music teacher, a reading specialist, a parent coordinator, and a guidance
counselor. Four teachers served as lead teachers this year. Teacher assistants or para-educators
assisted in the classroom and also provided reading intervention instruction.

The HEART room was staffed with a special education teacher, an occupational therapist,
a reading intervention coordinator, a speech pathologist, a lead para-educator {(who is also the

Director of the Commumity Learning Center [CLCY), and a reading intervention para-educator,
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Staff development activities included two full weeks of teacher training prior to the start of
school, plus two additional days for new staff. In addition, professional development training for
targeted staff began in the Summer of 2004 and continued throughout the academic year. The
appropriate staff attended depending upon the topic.  Following is a list of the topics covered for

the entire year:

. Reading First leadership traming

. Open Court Reading Institute — Special Education Emphasis — Chicago, 1L

. Open Court Reading Institute — Chicago, IL

. Reading First regional training — Milwaukee, W1

. Overview of Cyberschool expectations and staff roles, logistics, technology use,

teacher/para-educator team strategies, curriculum overview, benefits, daily
procedures, and Powerschool database training (all new staff)

. Orientation including a review of policies and procedures, Reading First planning,
behavior management system design, book club (There Are No Shortcuts), special
education Intervention strategies, Ambassadors of Peace training, Destination
Reading training, CLC erganization, Powergrade database training, business services
overview, and level meetings and planning (all staff)

. The 3 Rs of Logical Development—Open Court Reading Progress Reporting
Needs Assessment

. CLC training and WEAC meeting ~ Wisconsin Dells, Wi

. INSIGHT VISIT(s) with Connie Stewart '

. Wisconsin Special Education conference — Madison, Wl

. Web page development

. Powerschool trainig

. Discourse training

. Everyday Math traiming — Wauwatosa, Wi

. CLC Webcast training

«  Wisconsin Promise conference — Madison, WI

. SRA Writing presented by Mary Henry

. Law seminar on the new IDEA

. Online Assessment & Literacy Launcher training (all staff),

. Milwaukee Educational Computing Association (MECA) workshop hosted at
Cyberschool

. CEC conference — Baltimore, MD

. Reading First coordinator’s meeting — Wisconsin Dells, Wi

. Title | conference — Wisconsm Rapids, W1

. Wisconsin Dyslexia state conference

* Development of class rosters for 20035-06 (all statf)

. ASCD Institute on Differentiated Instruction and Understanding by Design — New

York, NY

LA
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Teacher evaluattons occur over time — twice during a teacher’s first year of employment and
once during the year for retumning teachers. The process is explained in the Central City

Cyberschool Personnel Guidelines/Handbook.

3. Hours of Instruction/School Calendar

The regular school day began at 8:30 a.m. and concluded at 3:30 p.m.” The first day of
student attendance was September I, 2004, and the last day was June 16, 2005, The highest possible
number of full days for student attendance in the academic year was 178 (including nine early
release days); therefore, the contract provision of at least 875 hours of instruction was met.

Cyberschool’s 21* Century CLC provides additional academic instruction. The CLC isopen
every school day from 7:30 - 8:30 a.m. for tutoring and homework help. As of September 21, 2004,
the after-school program operated Monday through Thursday from 3:30 - 5:30 p.m. In addition to
the emphasis on academic instruction, the CL.C provides youth development activities such as sports
and recreation, nutrition and health, and arts and music. All activities promote inclusion and

encourage participation for enjoyment, challenge, self-expression, and communication.

4. Parental Involvement

As stated in the Student Handbook (2004-2005), Cyberschool recognizes that parents are the
first and foremost teachers of the children and play a kev role in the c¢ffective education of its
students. Parents are asked to read and review the student handbook with their child and return a
signed form.

The Cyberschool maintains a Parent Resource Center, which provides a comfortable space

" Srudents may enter the building as early as 730 am. 1o go to the CLE. Breakfast is served to ehildren in their classrooms
between $:308 - 930 o cach moming.
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for parents and other adult family members of Cyberschool students to gather resources, meet other

parents, use computers, and attend family and parent workshops. ..... )

Cyberschool has a full-time Parent Coordinator whose responsibilities include the following

activities:

. Increase parent involvement in the school by working closely with all school, parent,
and community organizations.

. Serve as a facilitator for parent and school community concerns and 1ssues.

. Provide information to parents about the Cyberschool’s services, procedures,
mstructional programs, and names/roles of staff.

. Conduct outreach to engage parents in their children's education.

. Make home visits to parents, as appropriate.

. Convene regular parent meetings and events around topics of key concern to parents.

. Attend parent meetings along with the Director, where appropriate.

. Work with the Cyberschool’s parent association to provide assistance in establishing
by-laws, holding elections, and conducting their affairs.

. Maintain ongoing contact with community organizations providing services to the
school's education program.

. Organize back-to-school and other events to increase parental and community

involvement and create a welcoming school environment to parents.

The school has a Parent Action Committee which facilitates the development of partnerships
between home and school. This provides Cyberschool parents and family members a voice in the -
decision-making processes of the school.

in addition to parent conferences, parents were invited throughout the vear to participate in
school/family events. These events included fundraisers, family bingo, CLC acuvites, a Black

History festival, spirit week, and the awards program and graduation in June.

~F

(ONETTWI M 2008 vborsthoo B vher Yo




As discussed in the Student Handbook, parents were asked to review and sign their children’s
“Monday Folder.” Monday Folders are the vehicle for all written communication from the school.
Each child was expected to bring the folder home on the first day of the school week. The left
pocket of the folder held items to be kept at home, and the right pocket held items to be returned to

the school.

5. Waiting List
In October 2004, Cyberschool had a list of students waiting for admission to the school,
admitting new students as openings occurred. As of June 2005, Cyberschool had five eighth grade

students waiting for enrollment for the Fall of 2005.

6. Discipline Policy
The following discipline philosophy is described in the Cyberschool Student Handbook

(2004-05), along with a weapons policy, a definition of what constitutes a disruptive student, the role

of parents and staff in disciplining students, the grounds for suspension and expulsion, and the due

process rights of the student.

. Each member of the Central City Cyberschool family is valued and appreciated.
Therefore, it is expected that all Cyberschool members will treat each other with
respect and will act at all times in the best interest of the safety and well-being of
themselves and others. Any behaviors that detract from a positive learning
environment are not permitted and all behaviors that enhance and encourage a
positive learning environment are appreciated as an example of how we can learn
from cach other.

. All Cyberschool students are expected to conduct themselves in a manner consistent
with the goals of the school and to work in cooperation with all members of the
Cvberschool community to improve the educational atmosphere of the school,

. Student behavior should always reflect a seriousness of purpose and a cooperative
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attitude. both in and out of the classroom. Any student behavior that detracts from
a positive learming environment and experience for all students will lead to
appropriate administrative action.

. Students are obligated to show proper respect to their teachers and peers at all times.

. All students are given ample opportunity to take responsibility for their actions and
to change unacceptable behaviors.

. All students are entitled to an education free from undue disruption. Students who
willfully disrupt the educational program shall be subject to the discipline procedures
of the school.

C. Student Population

Data regarding the number of students returning to Cyberschool from the previous year were
gathered in the Spring of 2004 and again in the Fall of 2004. Of the 258 students who were
attending Cyberschool on the last day of the 2003-04 academic year and were eligible for continued
enrollment this past academic vear, 215 were enrolled on the third Friday in September 2004,
representing a return rate of 83.0%. This compares to a return rate of 77.4% in the Fall of 2003.

Cyberschool started on September 1, 2004, with 341 students enrolled in grades K4 through
eighth. During the year, 43 students enrolled in the school and 32 students withdrew. Students
withdrew for a variety of reasons including: eight left for disciplinary reasons, eight left because
of transportation issues, seven students moved away, and three children left due to dissatisfaction
with the program.” Six students’ reasons for leaving were not provided.

At the end of the year, there were 352 students enrolled.

. There were 169 (48.0%) girls and 183 {(52.0%) boys.

. Nearly all (98.9%) students were African American. Three (0.8%) students were
Hispanic and one student was of another race/ethnicity.

¥ CRC was uaable to vertfy the terimination vodes provided by Cyberschool. CRC assunted the codes reflected the reasons
deseribed in this report,
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. Forty-eight students had special education needs. Twenty children had speech and
language needs (SP/L); nine were learning disabled (L.D); three had cognitive
disabilities (CD); five were LD/SP/L; two had emotional/behavioral disabihtes; one
was CD/SP/L: and eight children had other health impairments.

. The school provided education to students in K4 through eighth grade. Grade levels
are illustrated in Figure 1.

Figure 1

Central City Cyberschool
Student Grade Levels
2004-05

First
Second 36 (10.2%)
3% (10.8%:)

27 (7.7%)

Third

41 (11.6%) R4

34-(9.7%)

Fourth

S Eighth
31 (&8‘3—’(3)

35 (9.99%)

R——— Seventh
Sixth 46 (13.1%)
29 (8.2%)

35 (9.9%)

N 352 (reflects the number of siuderts enrolled at the end of the sehool year)

D. Recruitment Activities

In the past, the school has used a variety of strategies to attract new families, such as radio

ads and print ads in the Community Journal and the Courier. The school has also displaved a large

sign encouraging enrollment outside of the building. Most recently, as less spaces are available,
Cyberschool has relied largely on word-of-mouth by notifying the existing families of vacancies and
encouraging them to tell others about Cyberschool. Cyberschool also distributes a flver and a

booklet to promote the school.
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E. Activities for Continuous School Improvement

Following is a description of Central City Cyberschool’s response to the recommended
activities 1 its Programmatic Profile and Educational Performance Report for the 2003-04 academic

year:

. Recommendation: Implement the Reading First program, which is a Wisconsin DPI
initiative to have all children in selected schools reading well by the end of the third
grade. This will involve pre- and post-assessments every year and intermittent
diagnostic assessment using the Early Reading Diagnostic Assessment (ERDA)
(revised) for students in kindergarten through third grade. (Cyberschool’s teachers
will be trained in August 2004.)

Response: The Reading First program was implemented at Cyberschoo! during the
2004-05 academic year. The Reading First program provides for one-on-one
assessments. In addition to using the ERDA, Cyberschool decided to use an
additional assessment tool. Dynamic Indicators of Basic Early Literacy Skills
(DIBELS) is used to identify students who need intervention and yields a measure
of acquision of reading skills, depending on the grade level, at the be ginning, middle,
and end of the year.”

. Recommendation: Continue to work toward raising test scores of students in
reading, math, and writing by continuing the initiatives begun in the 2003-04
academic year such as the CLC, the Open Court Reading Program, and the use of the
Title I funds for summer programming.

Response: The CLC was continued for the 2004-05 academic year. K-5 through
sixth grade staff attended a three-day Open Court Reading Institute in July 2004 in
preparation for continuation of the Open Court Reading Program. The Open Court
Reading Progress Reporting was the topic of a professional development day in Fall
2004. Summer school was held during the Summer of 2004. Home visits were
planned for Summer 2005 to remind parents of expectations and concemns and to
discuss individual student issues.

. Recommendation: Develop a method to supply CRC with ¢lectronic data to analyze
and compile. All records should include a unique student identification number.

Response: Past student data information regarding test scores has been corrected.
Timely submission of data continues to be inconsistent.

! Data from the ERDA and DIBELS are not included i this repor,
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[1I.  EDUCATIONAL PERFORMANCE

To monitor the performance of Central City Cyberschool as it relates to the CSRC confract,
a varjety of qualitative and quantitative information has been collected at specified intervals during
the past several academic vears. This year, the school established attendance, parent conference,
staff development goals, and goals related to special education students. In addition, the school
identified local and standardized measures of academic performance to monitor student progress.

This year, the local assessment measures included student progress in language arts,
mathematics, and technology skills. The standardized assessment measures used were the Stanford
Diagnostic Reading Test (SDRT), the Wisconsin Reading Comprehension Test (WRCT), the
Wisconsin Knowledge and Concept Examination (WKCE),” and the McGraw-Hill Terra Nova

examination,

A Attendance
At the beginning of the 2004-05 academic year, the school established a goal to maintain an
average attendance rate of 90.0%. This year the school surpassed this goal as students, on average,

attended school 91.1% of the time.”

B. Parent-Teacher Conferences
At the beginning of the school year, the school set a goal that 80.0% of parents would attend

scheduled parent-teacher conferences. Conferences were scheduled for all children in the Fall and

The WKCE is composed of CTE/MeGraw-Hilt Terra Nova, Form A, wiich has been selceted for use in Wisconam
becanse it aligns with Wisconsin content standards.

Atrendanee data were provided by Cyberschoud for 3584 children enrolied at any pomnt during the schoo! vear.
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Spring. Parents of 98.3% of children attended the Fal! conference and parents of 99.4% of children

attended the Spring conference. Cyberschool has met its goal related to parent-teacher conferences.

C. Staff Development

The school planned to launch a professional development plan to implement Reading First
tor kindergarten through third grades; the Open Court literacy program (grades K-6); as well as
Discourse, the instructional management software, for grades K-8. As described above, the school
provided all staff with the appropriate staff development activities beginning in the Summer of 2004

and throughout the academic year, thus meeting this goal.

D. Special Education Needs

Cyberschool established a goal to maintain up-to-date records for all special education needs
students. This year, there were 48 special education students, and all had Individual Education
Programs (IEP) that had been reviewed. Parents of 38 students participated in the 1EP process and
parents of ten students did not. In addition to keeping records, the school conducted a survey of
parents of 35 special education students, representing parents who attended an 1EP meeting and/or
agreed to participate in the survey. Results indicated that most were satisfied (74.3%) or mostly
satisfied (17.1%) with the quality of special education and related services provided by the school.
One parent indicated that services were okay, and parents of two children did not respond to that

particular question.
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E. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to standardized testing,
cach charter school has the responsibility to describe the goals and expectations of its students in
language that is meaningful, in light of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the
academic year to measure the educational performance of its students. These local measures are
useful for monitoring and reporting progress, guiding and improving instruction, expressing clearly
the quality of pupil work that is expected, and providing evidence that students are meening local
benchmarks.

At the beginning of the school year, Cyberschool designated three different areas m which
first through eighth grade students’'’ competencies would be measured quarterly: language arts,'’
”math;:matics, and technology. Performance for cach benchmark was measured as “basic,”
“emerging,” “skilled,” “mastery,” or “advanced.” The goal was that students would have either
progressed one level or reached the mastery or advanced level in at least 80.0% of the benchmarks -
in cach subject area.

Cyberschool’s progress reports were completed for students in each grade. Students could
be assessed in a variety of benchmarks depending on grade level. Progress reports assessed
language benchmarks such as “Demonstrates standard English using appropriate grammar, usage.
and mechanics”; mathematics benchmarks such as “Solves addition and subtraction facts™; and

different technology benchmarks such as “Handles floppy disks and CD ROMs property.”

HE e P . s - . e s -
Fhere wore no local medsures identified for K4 or KE swdents s yean therefore, Tocal progress reports were not
moluded in this report.

' panguage arts skills are comprised of wnting, reading, and Hstening/speaking content arvas.

AT M 20 yberselion ' yher Y carGEp w .t} 1 4’
t . k. b P




Results'™ indicated that most (250 of 257, or 97.3%) students progressed one level on 80.0-
100.0% of language arts skills; 245 (93.3%) of 257 reached this goal in mathematics: and 247
(96.9%) of 255 students progressed at least one level in 80.0% or more of the technology skills
presented in the first quarter of the school vear. Note that these results include students who were
assessed in the first quarter and again in the fourth quarter,

Overall, Cyberschool students. on average, advanced one level of performance on over
80.0% of the benchmarks for language arts (98.0%), math (97.2%), and technology (98.1%). The

school has met the goal of this local measure {see Figures 2 through 4).

Figure 2
Central City Cyberschool
Number of Students Whe Progressed One Level or

Reached Mastery/Advanced Language Arts
2004-05

Number of Studenis

300 RIS
2< 250
200

150

- (29.6%} (31.1%

- 1210 (17 1%a3
(12.1%%) SURLS 4
L o R 3 - fgéia') R &
0.4%3 (0.4“:‘&;-}il {0.8%), {1.9%)5
, 0 "
0-19% 206-39%, 40-39%; 60-79%, BO-160%,

N 257 |EProgressed Ome Level  WRRcached Mastery/Advanced |

Note: On average, students progressed one lovel 15 98095 of language skills presented in the first quarier,
Students reached mastery or advanced in $2.0% of skills,

Report card information does not refloct results for children primarily assessed on an IBP,
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Figure 3

Central City Cyberschool
Number of Students Who Progressed One Level or
Reached Mastery/Advanced
Mathematics
2004-05

Number of Students

300
254) 245 (95.3%) |
200
150
30.4%)
100 g (31.1%) e _
ic 7804
S0 e 37— {l" 7S 45 “ 0) .
(0.0%) n (0.8%) 2 H {3.9%) 10
0 st
0-19% 20-39% 40-59% 60-79% $0-100%
@Progmssﬁ:{i Ome Level MMReached Mastery/Advanced }
N =287

Note: On average, students progressed one fevel i 97.2% of math skills presented in the first quarter.
Students rmchgd mastery or advanced in 48,6% of skilis.

Figure 4
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Central City Cyberschool
Number of Students Who Progressed One Level or
Reached Mastery/Advanced
| Technology
2004-05

Number of Students

kiLH
250
200
150
100 . . e o _
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Atthe end of the year, 242 (94.29%) of 257 students were promoted to the next grade and 15

(5.8%) were not.

F. External Measures of Educational Performance

i. Standardized Tests for First Graders

a. SDRT for First Graders

1. All First Graders

The SDRT is the standardized test required by the CSRC for administration to all first

graders enrolled in charter schools. Student performance is reported for phonetic analysis,

vocabulary, and comprehension. These scores are summarized in an overall SDRT total.
In March 2005, Cyberschool administered the SDRT to 36 first grade students. Results
ndicate that first graders were functioning, on average, at 1.6 to 2.4 GLE in reading, depending on

the area assessed (see Figure $ and Table 1.
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Figure 5

Central City Cyberschool
Stanford Diagnestic Reading Test
Average Grade Level Equivaient for All First Graders
2004-05 |

Grade Level Equivalent

Phonetic Analysis Yocabulary Compreheasion SDRT Total

Table )
Central City Cyberschool
Stanford Piagnostic Reading Test
Grade Level Equivalent Range for All First Graders
2004-05
(N=36)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median

Phonetic Analysis K.4 32 22
o Yocabulary K.2 33 S
Comprehension K.8 5.3 2.0
SDRY Total K.3 i 36 I

Nate: Resulis are rounded to the nearest one-tenth. T
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1i. New First Graders and Those Enrolled for a Ful! Academic Year

Results for new first graders, i.e., those enrolled on or after Septemnber 1, 2004, and those
enrolled for a full academic year, i.e.. on or before September 19, 2003, are illustrated below.
Results indicated that students who were at the school on or before September 19, 2003, averaged

higher grade level equivalencies than new students. In accordance with CSRC requirements, cohort

sizes were omitied.

Figure 6
Central City Cyberschool
Stanford Diagnostic Reading Test

Average Grade Level Equivalent for New and
Full Academic Year First Graders

2004-05
. Grade Level Equivalent
3
2.6
23
2
1.3
i
0.5
{}

Phonetic Analysis Vocabulary Comprehension SDRT Toual

g-?\}'cw EaFall Academic Year
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Tabie 2

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for New First Graders

2004-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Phonetic Analysis K. 2.2 1.6
Vocabulary K9 1.9 1.5
| Comprehension 1.0 23 1.7
i SDRT Total K.9 2.1 1.6

Note: Results are rounded to the nearest one-tenth.

Table 3

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Full Academic Year First Graders

2004-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Seored Median
Phonetic Analysis K.4 5.2 2.5
Vocabulary K2 35 14
Comprehension K.8 53 2.0
SDRT Total K.5 3.6 1.8

Note: Results are rounded to the nearest ene-tenth.
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b. Terra Nova for First Graders

1. All First Graders

In November 2004, the school administered the Readin g First Terra Nova to its first graders.

Reading scale score results provided to CRC were converted to GLEs using the CTB McGraw-Hill

Terra Nova Fall Norms book.” As illustrated below, results indicate that first graders were reading

on average at 0.9 GLE."

Table 4

Central City Cyberschool
Terra Nova Reading Test
Grade Level Equivalent Range for All First Graders
2064-05
(N = 35)

Lowest Grade Highest Grade Level
Area Tested Level Scored Scored Median GLE Average GLE
Reading 0.0 2.4 0.9 0.9

T Per CRC conversation with OTR MeGraw-Hil, the Reading First version is substantiaily based on the Terrs Nowva,
ﬁ;

Theretore, readmg scsle scores could be converted w GLT using the Fall norms.

>
7 The SDRT and the Terrs Novs Reading Frret miandardized twsts are from & ffereni publishers and based on a different
norning process. Therefore, these two avera ge Gl.Fs are not directly comparable.
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New First Graders and Those Enrolled for a Full Academic Year

it
Results for new and full academic year' first graders are itlustrated in Tables 5a and 5b.

Table 5a

Central City Cyberschool

Terra Nova Reading Test

Grade Level Equivalent Range for New First Graders
2004-05
Lowest Grade Highest Grade Level
Area Tested Level Scored Scored Median GLE Average GLE
Reading 0.0 1.9 0.8 0.8

Table 5b

Central City Cyberschool
Terra Nova Reading Test
Grade Level Equivaleat Range for Full Academic Year First Graders

2004-05
Lowest Grade Highest Grade Level
Area Tested Fevel Scored Scored Median GLY. Average GLE
Reading 0.0 24 0.9 1.0
2. Standardized Tests for Second Graders

4, SDRT for Second Graders

i All Second Graders
Second grade results are presented m Figure 7 and Table 6. Second graders were functioning

at first and second grade equivalents in the areas tested with the SDRT.

' gyl academic year students enrolled on or before Septensber 19, 2003, New students enrcliet on of after Septomber

L, 2004,
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Figure 7

Central City Cyberschool
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for All
Second Graders
Grade Level Bguivalent 2004-05

Phonetic Analysis

Comprehension SDRT Toal

Table 6

Central City Cyberschool
Stanford Diagnestic Reading Test
Grade Level Equivalent Range for All Second Graders

2004-05
{N=38)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Phonetic Analysis i.3 33 2.2
Vocabulary K.5 47 17
Comprehension 12 8.9 2.0
SDRT Total ] 4.6 1.9

Note: Results are rounded to the nearest one-tenth,




. New Second Graders and Those Enrolled for a Full Academic Year
SDRT results for new students, i.e., those enrolled on or after September 1, 2004, and those
enrolled for a full academic year'® are illustrated in Figure 8 and Tables 7a and 7b. In all areas

except vocabulary, the full academic vear students averaged better GLEs than the new students.

Figure 8

Central City Cyberschool
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for New
and Full Academic Year Second Graders
2004-05

Gradc Level Equvalent

. 13
-3

25

Phonetic Analysis Yocabulary Comprehension SORT Total

‘?\écw w8 ]l Academic Year _]

My on . - . - o
Y Full acadernic vear sre students enrotled on or betore September 19, 2003,
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Table 7a

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for New Second Graders

2004-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Phonetic Analysis i.4 36 22
Vocabulary 1.2 4.7 1.7
Comprehension 1.3 4.4 19
SDRT Total 1.3 4.6 1.9
Note: Results are rounded to the nearest one-tenth.
Table 7b
Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Full Academic Vear Second Graders
2064-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Phonetic Analysis 1.3 5.5 2.2
Vocabulary K.5 3.6 L7
Comprehension 1.2 8.9 2.2
SDRT Total 1.0 3.6 1.9

Note: Results are rounded to the nearest one-tenth.
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b. Terra Nova for Second Graders
1. All Second Graders
This year, sccond graders were administered the Reading First version of the Terra Nova test.
The reading scale scores provided to CRC were converted to GLEs using the CTB McGraw-Hill Fall
Norms conversion chart. Results indicate that second graders were reading, on average, at 1.5GLE

(see Table 8).

Table 8

Central City Cyberschool
Terra Nova Reading First
Average Grade Level Equivalent Range for Ali Second Graders

2004-05
(N =40)
Lowest Grade Highest Grade Level
i Area Tested Level Scored Seored Median GLE Average GLE
fl(Rca{img 0.0 5.0 1.5 1.3
26
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1.

Results for new students as well as those enrolled for a full

in Tables 9a and

9b.

New Second Graders and Those Enrolled for a Full Academic Year

academic year'” are illustrated

Table 9a

Central City Cyberschool
Terra Nova Reading First
Average Grade Level Equivalent Range for New Second Graders

2004-05
Lowest Grade Highest Grade Level
Area Tested Level Scored Scored Median GLE Average GLE
Reading 0.0 33 i2 12
emd
Table 9b
Central City Cyberschool
Terra Nova Reading First
Average Grade Level Equivalent Range for Full Academic Year Second Graders
2004-05
Lowest Grade Highest Grade Level
Area Tested Level Scored Scored Median GLE Average GLE
Reading 6.0 5.0 i6 1.7
7 Ful academie year are stidenis enroiled on or before September [9, 2003, New second graders enrolied on or afier
September 1, 2004,
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3. Standardized Tests for Third Graders

a. Wisconsin Reading Comprehension Test

i. All Third Graders

The Wisconsin Reading Comprehension Test (W RCT) is an assessment of primary-level
reading at grade three and is administered in the Spring to all public school third graders in the state,
Student performance is reported in minimal, basic, proficient, and advanced proficiency levels.
While the WRCT gathers information on reading comprehension, prior knowledge, and reading
strategies, the proficiency levels are based only on the reading comprehension items. The levels
were established in July 1998 by the State of Wisconsin_--_-_S_upez“imeﬂdem.“:

The test was administered to 41 Cyberschool third graders. As illustrated in Figure 9, results

on this measure indicate that:

. Two (4.9%) Cyberschool third graders were functioning at a minimal level of
reading comprehension. ‘

. Seventeen (41.5%) third graders scored in the basic reading comprehension range.
. Twenty-two (53.7%) third graders had a proficient level of reading comprehension.
. No third graders demonstrated an advanced level of reading comprehension.

VROT levels for 2005 were the same as 1998 - 00 Advaneed (60 of more pots ) Academic achievement i3
n-depth understanding. Froficien (38 through 30 poinis) Academic achievement
£ inportant knowiedge and skiil Test seores show evidence of skills necessary for progress in reading. Hasic
{19 through 37 v Academic achievernent inchudes mastery of of the imporiant knowledge and skills. Testscores show
svidence of 4l least one major faw in understandiag. Minimei (1% or fewer pointsy Tegt scores show evidence of major
misconceptions or gaps in knowledge and skills tested.

I
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Figure 9

[BEE7WE M’ 465 e

Central City Cyberschool
Reading Comprehension Test for All Third Graders

Proficiency Levels
2004-05

Proficient
22 {53,

Minimal
2 {499

Basic
17 (41.5%)

N4
Note: No third graders scored in the " Advanced® Category,




1. New Third Graders and Those Enrolled for a Full Academic Year

Results for new students and those enrolled for a full academic year are illustrated below.

Figure 10

Central City Cyberschool
Reading Comprehension Test for New and
Full Academic Year Third Graders

Proficiency Levels
2004-05

Percent of Students

H0.0%
600, ) . . e - e RGOV
50.0% e e :
400% } -

30.0%
206.0%

10.0%

8.0%  0.0%

0.0%
Minimai Basic Proficient Advanced

{%Nu& B nroiled for a Full Academic Yea;i

b. Stanford Diagnostic Reading Test

1. All Third Graders
In March 2005, Cyberschool administered the SDRT to third graders.' Results indicate that
the 41 third graders were, on average, reading at 3.0 GLE. based on the SDRT total (see Figure Tl

and Table 10).

One third grader was adminastered oniy the comprehenyion portion of the exam, Results are not included tn this analyss,
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Figure 11

Central City Cyberschool
Stanford Diagnostic Reading Test

Average Grade Level Equivalent for All Third Graders

2004-05

Grade Level Equivalent

5

3

N 4

Note: Post-high schoof scores were converred to 12.9 GLE,

Phonetic Analysis Vocabulary Comprehension SDRT Totat

Table 10

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for AH Third Graders

2064-065
(N=41)
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored

Phonetic Analysis K.8 PHS* 2.3
Vocabulary K.4 ' 99 29
Comprehension 1.0 il 2.7
SDRT Total 1.2 5.9 2.8

*Post-high school sco

were converted to 12.9.




1. New Third Graders and Those Enrolled for a Full Academic Year

Figure 12

Central City Cyberschool
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for New and
Full Academic Year Third Graders
2004-05

35 35

Grade Level Equivalent

Phonetic Analysis ocabulary Comprehension SDRT Total

. 5%\0& wliull Academic Year J

Notwe: Post-high school scores were converted to 12.9 GLE.

Table 11a
Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for New Third Graders
2004-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median B
Phometic Analysis 1.4 PHS* 2.3
Vocabulary K.4 4.3 8
Comprehension : i3 7.1 28
SDRT Total 1.2 5.2 2.7
#post-hich school scores were converted 1o 129,
32
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Table 11b
Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Fulf Academic Year Third Graders
2004-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median !
Phonetic Analysis K8 PHS* 3.1
Vocabulary 1.2 9.9 3.1
Comprehension 1.6 101 2.7
SDRT Total 1.3 5.9 3.0
“Post-high schoo! scorcs were converted to 129,
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c. Terra Nova
i All Third Graders
The final tests administered to third graders were the Terra Nova Reading First and the math
subtest from Terra Nova. Results provide a measure of third graders’ reading and math skills,
Results indicated that third graders were functioning, on average, at 3.1 GLE in reading™ and math

(see Figure 13).

Figure 13

Central City Cyberschool
Terra Nova*®
Average Grade Level Equivalent for All Third Graders
2004-05

Grade Level Equivalent

31

i

G.5

Reading

43
fects Terra Nova Reading First resuits and math subicst resubts from Terra Movae,

;"Rc

2 soores provided w CRC were convenicd 1o GLEs based on the CTB MoGraw-Hill ’ Norms
chart, Per CRO conversation with CTB MeGaw-Hil, the Reading First test is substantially based on the Terra Nova
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. New Third Graders and Those Enrolled for a Full Academic Year

Results for new students and those enrolled for a full academic year are illustrated below.

Figure 14

Central City Cyberschool
Terra Nova*
Average Grade Level Equivalent for New and
Full Academic Year Third Graders
2004-05

Grade Level Equivalent
3 343

Reading ‘ Math

EfNew mWFull Academic Year ‘l

*Reflects Terra Nova Reading First results and math subtest results from Terra Nova.

4. Standardized Tests for Fourth Graders
. Wisconsin Knowledge and Concepts Examination
L All Fourth Graders
In November 2004, all fourth, eighth, and tenth grade students in Wisconsin public schools
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies.”” These assessments are called the Wisconsin Knowledge and € oncepts

Examination (WKCE). Based on how students score on these assessments, students are placed in

7 See Wisconsio Department of Public instruction, www.dptstate. wias, for details. Note that in 2002-03, the westing
period was changed from the Spring of the academic year 1 the Fall of the academic vear.
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I

one of four proficiency categories: advanced, proficient, basic, and minimal performance.

Thirty-one Cyberschool fourth grade students took the WKCE. Proficiency indicators m
reading, language arts, and math ar¢ iltustrated in Figure 15. Seven (22.6%) fourth graders had
minimal reading proficiency, 15 (48.4%) had a basic understanding, six (19.4%) were proficient
readers, and three (9.7%) Cyberschool fourth graders scored in the advanced readers category. In
language arts, eight (25.8%) students had minimal skills, 12 (38.7%) had basic skills, ten (32.3%)
had proficient skills, and one (3.2%) had advanced skills, Nineteen (61.3%) students exhibited
minimal math skills, five (16.1%) scored in the basic category, six (19.4%) were proficient, and one

(3.2%) student had advanced mathematics skills.

Figure 15

Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels for All Fourth Graders

2004-05

% Students

100%

80%

60%

0%

204

0%
Reading Language Arts Math

i Minimal M Sasic @B Proficient BB Advanced

% fdvanced: Demonstrates in-depih understanding of academic knowledge and skilis 1
Memonstrates commetency in the academic knowledge anet skills tested o WKCE: Basio: Demonstrate:

ed an WKCE: Proficient

153

Y some scademic knowledge
and skilis tested on WRKCE; and Minimal Parforrasice: Demonstrates very trited academic knowledge and skifls tested on WRCE.
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The final score from the WKCE is a writing score. The extended writing sample is scored
with two holistic rubrics. A six-point composing rubric evaluates students’ ability to control
purpose/focus, organization/coherence, development of content. sentence fluency, and word choice.
A three-point conventions rubric evaluates students’ ability to control punctuation, grammar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a maximum possible score of nine.”

The Cyberschool writing prompt scores ranged from 0.0 to 5.0. The median score was 4.3,
meaning half of the students scored at or below 4.5 and half scored between 4.5 and 5.0 on a scale

of zero to nine. (Note that one student’s writing score was invalid.)

i. New Fourth Graders and Those Enrolled for a Full Academic Year
Results for new students and those enrolled for the full academic year are illustrated in

Figures 16a, 16b, and 16c¢.

e

" See wivw dpl state. wins/ocarke write.htmi for details,
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Figure 16a

Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Reading for New and

Full Academic Year Fourth Graders
2004-05

Percent of Students
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Figure 16b
Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Language Arts for New and
Full Academic Year Fourth Graders
2004-05
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Figure 16¢

Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Math for New and
Full Academic Year Fourth Graders
2004-05

Percent of Students
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5. Terra Nova for Fifth Graders

As required by the CSRC, the MeGraw-Hill Terra Nova was administered to fifth through
seventh graders in November 2004. Students are tested in reading, language, and math. The CSRC
requires that these tests be administered to Cyberschool students io provide a basis for multiple-year
student progress.

As illustrated, Cyberschool’s fifth graders were, on average, functioning at 4.4 GLE in

reading, 4.3 GLE in language. and 4.0 GLE in math (see Figure 17).

Figure 17

Central City Cyberschool
McGraw-Hill Terra Nova
Average Grade Level Equivalent for All Fifth Graders
2004-05

Girade Level Bquivalent
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Figure 18 illustrates results for two groups-students who were new to the schoo) compared

with students attending a fulf academic year.

Figure 18

Central City Cyberschool
McGraw-Hill Terra Nova
Average Grade Level Equivalent for New and
Full Academic YearFifth Graders
2004-05

43 44 4.5

Reading Language Math

[fézﬂ?\éew W Full Academic Yeaﬂ

Proficiency levels for fifth graders who were administered the test are described in Figures

19, 20, and 21.
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Figure 19

Central City Cyberschool
MeGraw-Hill Terra Nova
Proficiency Levels for All Fifth Graders
2004-05

% Students
100%
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6% |
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Reading Language Math
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Mo 34
Note: Proficiency levels were determined hased on the scale score conversion chart distributed by MPS.

. Figure 20
Central City Cyberschool
McGraw-Hill Terra Nova

Proficiency Levels for New Fifth Graders
2004-05

% Students
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Note: Proficiency jevels were determiaed hased on the seale score conversion chart disiinied by MPS.
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Figure 21
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McGraw-Hill Terra Nova
Proficiency Levels for
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Terra Nova for Sixth Graders

6.

Figure 22 illustrates the sixth grade Terra Nova results. The students, on average, scored 6.4

GLE in reading, 5.6 GLE in language, and 5.2 GLE in math.

2

igure 2
Central City Cyberschool
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McGraw-Hill Terra Nova

vel Equivalent for All Sixth Graders
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Results for new students and those enrolled for a full academic year are illustrated bejow.

Figure 23
Central City Cyberschool
McGraw-Hill Terra Nova
Average Grade Level Equivalent for New and
Full Academic Year Sixth Graders
2004-05

s b... 08
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Reading Language Math

[I\m MWEull Academic Year

Proficiency levels for sixth graders administered the test are illustrated in Figures 24, 25,

and 26.
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Figure 24
Central City Cyberschool
McGraw-Hill Terra Nova

Proficiency Levels for All Sixth Graders
2004-05
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Note: Proficiency levels were determined based 5

on the scale score conversion chart distributed by MPS.

Figure 25

Central City Cyberschool
McGraw-Hill Terra Nova
Proficiency Levels for New Sixth Graders
2004-05
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Mote: Proficioncy levels were defermined based on she seale score conversion chart distribured by MPS.
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Figure 26

Central City Cyberschool
McGraw-Hill Terra Nova
Proficiency Levels for
Full Academic Year Sixth Graders
2004-05
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Note: Proficiency Jevels were determined based on the scale score conversion chart distributed by MPS.
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Results for new and full academic year seventh graders are shown in Figure 28,

Figure 2§

Central City Cyberschool
McGraw-Hill Terra Nova
Average Grade Level Equivalent for New and
Full Academic Year Seventh Graders
2004-05

3]

Reading Language Math

LNew MR E ! Academic Year ]

Proficiency levels for seventh graders are described in Figures 29, 30, and 31.
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Figure 29

Central City Cyberschool
McGraw-Hill Terra Nova
Proficiency Levels for All Seventh Graders
2004-05
%o Students
100%
/0%
6%
40%
0%
0%
Reading Language Math
N = 45 [LZEM inimal W Easic EaProficient EAAdvanced J
Note: Proficiency levels were determined based on the scale score conversion chart distributed by MPS.

Figure 30
Central City Cyberschool
McGraw-Hill Terra Nova

Proficiency Levels for New Seventh Graders
2004-05
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Nowe: Proficiency jevels were determined based 01 the seale score comversion chart distributesd By MPS
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Figure 31

Central City Cyberschool
MceGraw-Hill Terra Nova
Proficiency Levels for
Full Academic Year Seventh Graders
2004-05
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Nete: Proficiency levels were determined based on the scale score conversion chart distributed by MPS.
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8. - Wisconsin Knowledge and Concepts Examination for Eighth Graders

a. All Eighth Graders

Proficiency levels from the WKCE can range from minimal performance through advanced
proficiency.?* In November 2004, the WKCE was administered to 35 Cyberschool eighth grade
students. Proficiency indicators in reading, language arts, and math for the eighth graders are
illustrated in Figure 32. For example, ten (28.6%) eighth graders scored in the minimal reading
proficiency range, while 11 (31.4%) had a basic understanding, 11 (31.4%) scored in the proficient
range, and three {8.6%) students were advanced readers. In terms of math ability, 13 (42.9%)
students demonstrated minimal performance, 12 (34.3%) had a basic understanding, seven (20.0%)
students had achieved a proficient level, and one student demonstrated an advanced level of

mathematics skills.

Figure 32

Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Reading, Language Arts,
and Math for All Eighth Graders
2004-05

Fp Students
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and skitls tested on WK CE: and Misima! Performeance: Domonsirales very tinrited svadentc knowledge and skills tested on WKCE.
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The final score from the WKCE is a writing score. The extended writing sample 1s scored
with two holistic rubrics. A six-point composing rubric evaluates students” ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students’ ability to control punctuation, granumar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report with a maximum possible score of nine.” The Cyberschool eighth grade writing
scores ranged from 0.0 to 6.5. The median score was 4.5, meaning half of students scored at or

below 4.5 and half scored between 4.5 and 6.5 on a scale of zero to nine.

b. New Ei‘ghth Graders and Those Enrolled for a Full Academic Year

Proficiencies levels for new eighth graders and those enrolled for a full academic vear are

illustrated in Figures 33a, 33b, and 33c.

Figure 33a
Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Reading for New and
Full Academic YearEighth Graders
2004-05
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Figure 33b

Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Language Arts for
New and Fuill Academic Year Eighth Graders
2004-05
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Figure 33c
Central City Cyberschool
Wisconsin Knowledge and Concepts Exam
Proficiency Levels in Math for
New and Full Academic Year Eighth Graders
2004-05
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| Multiple-Year Student Progress
1. First through Third Grade SDRT

Year-to-year progress is measured by comparing scores on standardized tests from one year
to the next. The tests used have been the SDRT, WKCE, and the Terra Nova reading, language, and
math subtests. In the 2001-02 academic year, all of these measures were administered to students
during the Spring semester. In Summer 2002, the DPI changed the content and the administration
time of the WKCE for fourth, eighth, and tenth grade students to the Fall semester ofeach academic
year. CSRC followed suit by requiring the Terra Nova for interim year testing to be administered
i the Fall semester. The SDRT test administration has remained in Spring.

In previous years, aggregate multiple year student progress was reported for the school ag
a whole™ This year, CSRC required that multiple year student progress include only students
enrolled for a full academic vear.”

Table 12 describes reading progress as measured by SDRT results in two consecutive
academic years for full academic year students enrolied in C yberschool in 2003-04 and 2004-05,
CSRC expects that students, on average, advance 1.0 GLE. Overall SDRT totals indicate an

average improvement of 0.9 GLE from first to second and 0.7 GLE from second to third.

36, ., et e . . S et e e . i e
7 Nute that correct 200204 Terra Nova seores were provided to CRO in Decermber 2004, ORE revised the 300304 reporn
1o refiect the now wformation. The corrent report emiplovs the corrected scores,

© To meet the definition of a Uil scademic vesr, studests had (o be snroiled m the school since September 19, 2003,
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Fable 12
Central City Cyberschool
Average GLE Advancement in Reading
Based on SORT Total
(N = 44)
Average GLE
Grade
2603-04 2004-05 Advancement
First to Second Grade ) "
(N = 20) 1.4 23 0.9
Second to Third Grade " -
(N = 24) 2.3 3.0 0.7
L
l Total 0.8

Note: Results are rounded to the nearest fenth.

Multiple-year student progress can also be examined over two full academic years using the

first to third grade SDRT. This year, there were 15 third graders who had been given the SDRT in

2002-03 as first graders. These students advanced an average GLE of 2.0 (see Table 13).

Table 13

Central City Cvberschool
Average GLE Advancement from First to Third Grade
(Based on SDRT)

(N =15)
Average GLE
Reading First Grade Third Grade
(2002-03) {20064-05) Advancement
SHRT Total 1.2 3.2 2.0
Note: Results are rounded to the nearest tenth.
2. Fourth through Seventh Grade Students Who Met Proficiency Level Expectations

[n addition o reporting multiple year progress for children enrolled for a full academic year

montioring policies an
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requires that multiple year progress be reported for students who met proficiency level expectations,

Le., at proficient or advanced levels, and for those children who did not meet proficiency level
expectations, i.e., tested at minimal or basic levels in the 2003-04 school vear. Student progress for
each group is described in terms of GLE advancement and progress in proficiency level

achievement.

a. Grade Level Equivalents

Tables 14a, 14b, and 14¢ summarize GLE progress for students who met proficiency level

expectations in 2003-04. As illustrated, students advanced an average of 1.0 GLE in reading, 0.6

GLE in language, and 1.4 GLE in mathematics.

Table 14a
Central City Cyberschoot
Average GLE Advancement for Full Academic Year Students Who Met
Proficiency® Level Expectations in Reading in
2003-04
Average GLE Average GLE Average GLE
Grade N 2003-04 20604-05 Advancement
Fourth to Fitth Grade
) ) 1t 4.6 6.2 1.6
WEKCE and Terra Nova
Fitth 10 Sixth Grade 9 Cannot repori due Cannot report due Cannot report due
Terra Nova ' o N size to N size to N size
Sixth to Seventh Grade
Lo veventh Lirde 12 73 68 0.5
Terra Nova
Seventh to Fighth Grade i :
N ) o 10 $.4 10.0 1.6
Terra Nova and WKCE™
Total 42 1.6

*Scored proficient or advanced level,

TTWRUE scale soores were converied to GLE ustaig eharts provided by CTB MeCGraw-FHl for use with Terra Nova exarms,
Although the WKCE 3 not 2 Terra Nova examination, the WEKCE is very simslar o the Terra Nova examination.

-
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Tabie 14b

Central City Cyberschool

Proficiency” Level Expectations in Language in

Average GLE Advancement for F ull Academic Year Students Who Met

2003-04
Average GLE Average GLE Average GLE
Grade N 2603-04 2604-05 Advancement
Fourth to Fifth Grade 5 Cannot report due Cannot report due Cannot report due
WKCE and Terra Nova to N size to N size io N size
Fifth to Sixth Grade 6 Cannet report dug Cannot report due Cannot report due
Terra Nova to N size to N size to N size
Sixth to Seventh Grade - Cannot report due Canmnot report due Cannot report due
i . . - .
Terra Nova to N size to N size to N size
Seventh to Eighth Grade g Cannot report due Cannot report due Cannot report due
Terra Nova and WKCE 1o N size to N size to N size
Totat 26 0.6
*Scored proficient or advanced level.
Table 1d¢
Centrat City Cyberschool
Average GLE Advancement for Full Academic Year Students Whe Met
Proficiency” Level Expectations in Mathematics in
2003-04
Average GLE Average GLE Average GLE
Grade N 2003-04 2004-05 Advancement
Fourth to Fifth Grade P Cannot report due to | Cannot report due Cannot report due fo
;5] L .. o
WKCE and Terra Nova N size to N size N size
Fifth to Sixth Grade - - Cannot report due to | Cannot report due Cannot report due fo
Terra Nova ' N gize to N size N size
Sixth to Sevenih Grade 3 Cannot repor! due to | Cannot report due Cannot he reported
Terra Nova N size 1o N size due to N size
Seventh to Bighth Grade < Cannot report due to | Cannot report due Cannot report due to
WEKCE and Terra Nova ) N size to N size N size
Total 21 14
*Seored proficient or advanced level
38
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b. Proficiency Levels

Tables 15a, 15b, and 15¢ include students who reached expected proficiency levels, i.e.,
proficient or advanced, in reading, language arts, and/or math in 2003-04. These students were
expected to maintain these levels in 2004-05. As illustrated, most (88.1%) students were able to do
so mreading, 84.6% in language arts, and 95.2% were abie to maintain proficient or advanced levels

in math,

Table 15a
Central City Cyberschool
Reading Proficiency Level Progress for
Full Academic Year Students Proficient or Advanced in
2003-04
Students Students Maintained Proficient/Advanced
Grade Proficient/Advanced in in 2004-05
2003-04
N Yo
Fourth to Fifth Grade ( 0 90.9%
WEKCE and Terra Nova e
Fifth 1o Sixth Grade o Cannot report due to N Cannot report due to N
Terra Nova ’ size size
Sixth to Seventh Grade ,
12 i0 83.3%

Terra Nova
Seventh to Fighth Grade

gve . o Eig 1 rg ¢ 0 9 90.0%
Terra Nova and WKCE
Total 42 37 8R.1%

a2 TWT Milw 20405 wxbarschon il vhery cartfintwpd} 59




Table 15b

Central City Cybersciool
Language Proficiency Level Progress for

Fal Academic Year Students Proficient or Advanced in

2003-04
Students Students Maintained Proficient/Advanced
Grade Proficient/ Advanced in in 200405
2003-04
™ %o
Fourth to Fifth Grade 5 Cannot report due to N Cannot report due to N
WEKCE and Terra Nova $ize size
Fifih to Sixth Grade 6 Cannot report due t© N Cannot report due 10 N
Terra Nova size size
Sixth to Seventh Grade 5 Cannot report due 16 N Cannot report due to N
Terra Nova ‘ size size
Seventh to Eighth Grade g Cannaot report due to N Cannot report due to N
Terra Nova and WKCE size size
1=

 Total 26 22 84.6%

R TWE Milw 200408 cvherschnold yhey YeartRpl wpd]
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Table 15¢

Central City Cyberschool
Math Proficiency Level Progress for

Full Academic Year Students Proficient or Advanced in

2003-04
Students Students Maintained Proficient/Advanced
Grade Proficient/Advanced in in 2004-05
2003-64
N Yo
Fourth to Fifth Grade 6 Cannot report due to N Cannot report due to N
e . J . .
WEKCE and Terra Nova size §1ze
Fifth to Sixth Grade 5 Cannot report due to N Cannot report due to N
Terra Nova size size
Sixth to Seventh Grade . Cannot report due to N Cannot report duc to N
. 3 . :
T'erra Nova size size
Seventh to Eighth Grade 5 Cannot report due to N Cannot report due to N
Terra Nova and WKCE size size
Toial 21 20 95.2%
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G. Multiple-Year Student Progress for Students Who Did Not Meet Proficiency Level
Expectations

1. Grade Level Equivalents

The SDRT is used to examinc reading progress for first through third graders. Results of
the SDRT are provided as GLEs and do not translate to proficiency levels; therefore, CRC selected
student scores that were below GLE. The CSRC expects that students advance more than 1.0 GLE.

Progress for students who tested below grade level advanced an average of 0.7 GLE from 2003-04

to 2004-05 (see Table 16).

Table 16

Central City Cyberschool
Average GLE Advancement for Full Academic Year
Students Whe Tested Below Grade Level Equivalent in Reading

in 2003-04
2603-04 to 2004-05 N Average GLE Advancement
First to Second Grade SDRT s Cannot report due to N size
Second to Third Grade SDRT 8 Cannot report due 1o N size
Total* (SDRT} i3 0.7 -

*SDRT total does net translate into proficiency levels. Therefore, CRC selected students who scored below GLE.

Progress in GLEs for students who tested below proficiency level expectations in 2003-64,

hased on the Terra Nova or WKCE, is provided in Tables 17a, 17h, and 17c.
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Table 17a

Central City Cyberschool
Average GLE Advancement for Full Academic Year Students Who Tested Below

Proficiency Level Expectation in Reading

in 2003-04

Average GLE Average GLE Average GLE
Grade N 2003-04 2004-05 Advancement
Fourth to Fifth Grade
WEKCE and Terra Nova 13 2.1 2.8 4.7
Fifth to Sixth Grade 9 Cannot report due | Cannot report due Cannot report due
Terra Nova ' to N size to N size to N size
Sixth to Seventh Grade p Cannot report due | Cannot report due | Cannot report due
5
Terra Nova to N size to N size to N size
Seventh to Eighth Grade
Ve To Highth Qmde 15 3.4 44 L0
Terra Nova and WKCE
Total 43 0.7

Table 17h

Centrai City Cyberschool
Average GLE Advancement for Full Academic Year Students Who Tested Below

Proficiency Level Expectation in Language

in 2003-04

Average GLE

Average GLE

Average GLE

HRRITWE M 04-0F cyberschool vherYeardRpLwpd}

Grade N 2003-04 2004-905 Advancement
Fourth 1o Fifih Grade WKCE
ourth 1o r1 h Gra (5 24 30 (3
and Terra Nova
Fifth to Sixth Grade Terma . R
. 12 3.7 5.3 1.8
Nova
Sixth 10 Seventh Grade Terra
, YR e g 44 47 0.3
Nova
seventh to Bighth Grade Terrs )
e (7 3.9 6.3 2.8
Nova and WKCE
Tatai 9 1.6
63




Fable 17¢
Central City Cyberscheel
Average GLE Advancement for Full Academic Year
Students Whao Tested Below Proficiency Level Expectations in Math
in 2003-04
Average GLE Average GLE Average GLE
Grade N 2003-04 2004-05 Advancement
Fourth to Fiéth Grade WKCE 18 6 36 16
and Terra Nova
Fifth to Sixth Grade Terra - 15 44 0.9
Nova
Sﬁxrh to Seventh Grade Terra 15 42 47 05
Nova
Seventh to Fighth Grade - 4 <
WEKCE and Terra Nova 20 47 63 18
Total 64 i.1

“2. Proficiency Leveis

The second way to examine improvement for students who dfd not meet proficiency level
expectations in 2003-04 1s t0 determine whether or not these students improved a proficiency level.
The CSRC expects that these students progress one tevel, or if they scored in the same level, to sho@
progress to a higher quartile within that level. To examine movement within a proficiency level,
CRC divided the minimal and basic levels into quartiles. The lower threshold for the minimal level
was the lowest scale score for any Cyberschool student in cach grade. The upper threshoid retlected
the scale score used to convert GLE to proficiency levels. based on the conversion chart distributed
by MPS.

As illustrated in Table 18a, 39.5% of students who were below proficiency expectations i
2003-04 showed improvement by progressing lo a higher proficiency level or quartile in reading.
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Table 18a

Central City Cybersehesl
Reading Proficiency Level Progress for
Fult Academic Year Students Minimal or Basic in

2003-04
Total
# Students Who | If Not Advanced, § Who || Proficiency
# Students ) )
.. . Advanced One Improved Quartile(s) Level
Grade Minimal/Basic .. L . N
in 2003.04 Proficiency within Proficiency Level || Advancement
in -
sevel 2004-05 2004-65
Level 4 004 N o
Fourth 1o Fifth Grade
: 13 2 0 2 15.4%
WKCE and Terra Nova ¢
Fifth to Sixth Grade Terra . . Cannet
\ Cannpot report Cannot report due to N
Nova 9 . . report due to
due 1o N size size .
N size
Sixth to Seventh Grade . . Cannot
_ Cannot report Cannot report due 1o N
Terra Nova 6 . ) report due to
due to N size size .
N size
Seventh 1o Fighth Grade
prvemil o Bghth brade 15 4 4 8 | 3533%
Ferra Nova and WKCE
Total 43 7 18 17 | 39.5%
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As illustrated in Table 18b, 55.9% of students who were at the basic or minimal level
2003-04 in language either advanced one proficiency level (N=23)or improved at least one quartile

within their level (N = 10).

Table 18b

Central City Cyberschool
Language Proficiency Level Progress for
¥ull Academic Year Students Minimal or Basic in

2003-04
l Total
# Student # Students Whe | If Not Advanced, # Whe Proficiency
~fuadents
) L. . Advanced One Improved Quartile{s) Level
Grade Minimal/Basic . L . . .
C2003-04 Proficiency within Proficiency Level Advancement
in 4 3
i.evel 2004-05 2004-95
evel O 00 N o,
|| Fourth to Fifth Grade ) )
. . ] 19 5 4 9 47.4%
WKCE and Terra Nova
Fifth to Sixth Grade Terra _ _
. i2 6 0 6 50.0%
Nova
Sixth to Seventh Grade
Sixth to Seventh Grade ii 4 i 5 15.5%
Terra Nova
Seventh to Fighth Grade .
. . 17 8 3 13§ 76.5%
Ferra Nova and WKCE |
3
Total 59 23 10 33 | 55.9%
66
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Proficiency level progress in math is described below. As illustrated, 57.8% of students who

did not meet proficiency level expectations, i.e., scored minimal or basic, in 2003-04 either advanced

one proficiency level (N = 19) or if they did not advance a level, improved at Jeast one quartile

within their level (N = |8). Overall, 57.8% of these students show proficiency level advancement.

Tuble 19
Central City Cyberschool
Math Proficiency Level Progress for Full Academic Year
Students Minimal or Basic in
2003-04
Total
# Student # Students Who | If Not Advanced, # Who Proficiency
Students
.. . Advanced One Improved Quartile(s) Level
Grade Minimal/Basic . . ) y
in 200304 Proficiency within Proficiency Level Jj Advancement
in 2003- . "
Level 2004-05 2004-65 N o
Fourth to Fifth Grade <
. o 8 4 8 12 | 66.7%
WEKCE and Terra Nova
Fifth to Sixth Grade Terr:
JEIo S brade Terra It 3 1 4 | 36.4%
Nova
Sixth to Seventh Grade
] 15 3 3 6 40.0%
Terra Nova
Seventh to Exghth.v(}ra(‘i‘e 50 9 P (5 5.0
Terra Nova and WEKCE
Total 64 19 18 37 | 57.8%
67
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H. Annual Review of the School’s Adequate Yearly Progress

1. Background Information™

State and Federal laws require the annual review of school performance to determine student
academic achievement and progress. In Wisconsin the annual review of performance required by

the Federal No Child Left Behind Act is based on each schoo!’s performance on four objectives:

. the test participation of all students enrolled;

. a required academic indicator (either graduation or attendance rate),
. the proficiency rate in reading; and

. the proficiency rate in mathematics.

In Wisconsin, the DPI releases an Annual Review of School Performance for each chartered

school with information about whether that school has met the criteria for cach of the four required

adequate vearly progress (AYP) objectives. 1f a school fails to meet the criteria in the same AYP

objective for two consecutive years, the school is designated as “identified for improvement.” Once

designated as “identitied for improvement,” the school must meet the annual review criteria for two
consecutive years in the same AYP objective fo be removed from this status designation.

The possible school status designations are:

. “Satisfactory,” which means the school is not in improvement status;

* “Sehool Identified for Improvement” (SIF1), which means the school does not meet
AYP for two consecutive years in the same objective.

. SIF] Levels 1-5, which means the schoof missed at least one of the AYP objectives
and is subject to the State requirements and additiona! Title I sanctions, if applicable.
assigned to that level.

“This information is taken from the DP1 website: ‘.X‘Wki.'.ﬁm,.\121{6.%"..135:’L)é;‘i:iim’i.l“fﬁ’i}f?.htm?
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. SIFI Levels 1-4 Improved, which means the school met the AYP in the year tested
but remains subject to sanctions due to the prior year. AYP must be met for two
vears in a row in that objective to be removed from this “improvement” status and
returned to “satisfactory” status.

. Title 1 Status identifies if Title I funds are directed to this school, and if so, the
schools are subject to federal sanctions.™

2. Adequate Yearly Progress: Central City Cyberschool Summary: 2004-05

According to Cyberschool’s Annual Review of School Performance: 2004-05 published by

DP1, Cyberschool reached adequate yearly progress in three of four of the AYP objectives, test
participation, attendance, and mathematics. Cyberschool did not meet the criteria in reading. The
school’s status rating for test participation, attendance, and mathematics was “Satisfactory” and for

reading was “Level 3." The school status is SIF] Level 3, meaning the school did not met AYP for

three of the last four years.

IV, CONCLUSIONS/RECOMMENDATIONS

This report covers the sixth year of Central C ity Cyberschool’s charter school status. For the
2004-05 academic year, Central City Cyberschool has met all but two of it educationally related
contract provisions. The two provisions not met were year to year growth in reading GLEs for first
and second grade students. On average, second grade students in 2003-04 advanced 0.9 GLEsand
third grade students advanced 0.8 GLEs, short of the 1.0 GLE requirement. Thirteen second and
third grade students who were below grade level in 2003-04 with comparable scores advanced an

average of 0.7 GLEs, short of the more than 1.0 GLE requirement. [n addition to the information

3 - s . . - . s . s
For complete information  shout  sanchions, see www dpi state wiousidpl/esen/doc/sanctions-schools. doe:
waww dpl state. whus/dpi/osea/bul 0402 himl; and warw o usidpiesen/doc/sancions-districts. doc

i stalew

For a copy of Uyherschool’s Amnual Review of School Performance soc: www.dptstate wiusidpi/oea, link:
Accountability,
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explained in the body of this report, please see Appendix A for an outline of specific contract
provision compliance information.

The major findings for this year were:

. Average student attendance was 91. 1%.

. Cyberschool’s local measures results indicated that Cyberschool students, on
average, advanced one level of performance on over 80.0% of the benchmarks for
98.0% of language arts, 97.2% of math, and 98.1% of technology skills. More
specifically:

2 Two hundred fifty (97.3%) students progressed one level or reached
mastery/advanced in 80-100% of the language arts skills;

> Two hundred forty-five (95.3%) students progressed one level or reached
mastery/advanced in 80.0-100.0% of the math skills; and

> Two hundred forty-seven (96.9%) students progressed one level or reached
mastery/advanced in 80.0-100.0% of the technology skills.

. Reading First versions of the Terra Nova were administered in November 2004 with
the following results:

> First graders demonstrated an average of 0.9 GLE;
> Second graders demonstrated an average of 1.5 GLE; and
- Third graders demonstrated an average of 3.1 GLE.
. The March 2005 SDRT results for first graders show that students were, on average,

reading at 1.8 GLE and second graders at 2.1 GLE.

. The March 2005 SDRT results for third graders indicated that students were, on
average, reading at the 3.0 GLE.

. The WRCT for third graders indicated that 4.9% of Cyberschool’s third grade
students were functioning at the minimal level of reading comprehension, 41.5%
were basic, and 53.7% were proficient.

. The WKCE for fourth graders indicated the following reading results:
» 19.4% were proficient readers and 9.7% were advanced:
> A% 4% were at the basic Jevel and 22.6% at the minimal level.
70
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The WKCE for fourth graders indicated the following math results:

> 19.4% were proficient and 3.2% were advanced:
» 16.1% were at the basic level and 61.39 at the minimal level.

The WKCE for fourth graders indicated the following language arts results:

> 32.3% were proficient and 3.2% advanced:
> 38.7% were at the basic level and 25.8% at the minimal level.

Terra Nova results for fifth, sixth, and seventh graders indicated that on average,
students demonstrated below grade level equivalencies in reading, language, and
math, with the exception of sixth grade reading scores, which averaged 6.4 GLE.

The WKCE for eighth graders indicated 31.4% of students were proficient and 8.6%
advanced readers. Most ( 77.2%) eighth graders exhibited minimal (42.9%) or basic
(34.3%) level math skills.

Multiple-year advancement results indicated that second and third graders advanced
an average of 0.9 GLEs and 0.7 GLEs respectively.

Multiple-year advancement results for students who met proficiency level
expectations in 2003-04 indicated that:

> 88.1% of 42 fifth through eighth graders with comparable scores maintained
a proficient or advanced level in reading.

> 84.6% of 26 fifth through eighth graders with comparable scores maintained
a proficient or advanced level in language arts.

- 95.2% of 21 fifth through eighth graders with comparable scores maintained
a proficient or advanced level in math.

Multiple-year advancement results for students below grade level expectations in
2003-04 indicated that:

> Thirteen first and second grade students advanced an average of 0.7 GLEs.

Multiple-year advancement results for students below proficiency level expectations
n 2003-04 indicated that:

> 39.5% of 43 fifth through eighth graders with comparable scores either
advanced one proficiency level or one quartile within the previous year's
proficiency level in reading.

-f




> 55 9%, of 39 fifth through eighth graders with comparable scores cither
advanced one proficiency level or one quartile within the previous year's
proficiency level in language arts.

- 57.8% of 64 fifth through eighth graders with comparable scores either
advanced one proficiency level or one quartile within the previous year's
proficiency level in math.

After reviewing the information in this report and considering the information gathered
during the administration interview in June 2005, it is recommended that the focus of activities for
the 2005-06 year include the following:

. Continue to focus efforts on students who are below grade expectations in reading,
language arts, and math.

. Continue to implement strafegies to improve reading levels at the primary grade
levels 1-3.
. Continue to improve the methods of data collection and reporting that resultin timely

submission of accurate student data to CRC in an electronic form such as a database
or spreadsheet for analysis.

)
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APPENDIX A

CONTRACT COMPLIANCE CHART
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Central City Cyberschool of Milwaukee, Inc.

Overview of Compliance for Educationally Related Contract Provisions

Section D, p. 9

reading.

a. Second and third grade students: advance an average of LOGLE in
b. Fifth through eighth grade stadents proficient or advanced in reading:
maintain proficiency level,

c. Fifth through eighth grade students proficient or advanced in language
arts: maintain proficiency evel

d. Fifth through cighth grade students proficient or advanced in math:
maintain proficiency level.

Pages 55-61

200445
Section/Page Educationally Related Monitoring Contract Provision Met or
of Contraet Contract Provisien Report Not Mel
Reference
Page |
22; tion B. pp- Deseription of educational program. Pages 2-9 Met
Section B, 0. 6 Educatioral program of at least 875 hours of Imstruction. Page 6 Met
zi:é:tx()n . pp- Educationa! methods. Pages 2-3 Met
Section D, p. 8 Administration of required standardized tests. Pages 17-34 | Met
. e dermie criteria #1 - SAGHERE, § £ ; P
Section D, p. 9 J\'deLﬂ“l]{, criteria # 1 Mainiain locai measares, showing pupil growth in Pases 14-17 | Met
demenstrating curricular goals. =
Academsic criferia # 2 Year-to-Year Achievement Measure! . Not Met*

.~ Met for 88.1% of 42 fifth

through eighth grade
students.

- Met for 84.6% of 26 fifth

through cighth grade
students,

. Met for 95.2% of 21 &fth

through eighth grade
students,

SectionD, p. 9

the

Academic criteria #3 Year-to-Year Achievement Measure:

& Second and third grade students with below grade fevel 2003-04 scores
in reading: advance more than T GLE in reading.

b. Fifth through eighth grade students below proficient level in 2003-04 in
reading: advance one level of proficiency or to the nexi guartile within
the 2003-04 proficiency level range.

¢, Fifth throngh eighth grade students below proficient jevel in 200304 in
language: advaace one level of proficiency or to the aext quartile
within the 2003-04 proficiency level range.

d. Fifth through cighth grade students below proficient level ia 203-04 in
math: advance one level of proficiency or to the next quartile within

Pages 62-67

20113-04 proficiency level range.

a. Not Met**

. Met for 39.5% of 43 fifth

through cighth grade
students,

s Met for 35.9% of 39 fifth

through eighth grade
students.

 Met for 57.8% of 64 ifth

through eighth grade
students.

Section £, pp.

Section K. p. 14

Disciphining procedures.

.12 Parental involvement. Pages 6-% Met
Section F, p. 20 | Instructional staff hoid a DP lHeense or permit Lo teach, Page 4 Met
Secton lLp. 13 Mulntain pupii database information for each pupt. Pages 9-10 Mot

Pages K9 Mot

frst graders n =

6.7 GLE.

e
Do Aserage, socond

praders ;

15} with @ two-y

s average advancemest of 5
2 f - $ : ! H , : 2 ced 3 37 " o f e g
% There were five first graders and eight second graders who were below grade fevel in 2003-04. As a group these 13 studens, on average. advanced

Al

Yenrtipapd!

T e 18 a trd arade conort of shudents who ok the test ag
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CENTRAL CITY CYBERSCHOOL OF MILWAUKEE (C°)
4301 North 44th Strest
Milwaukes, Wl 53216
(414) 444-2330; (414) 444-2435 Fax

claltzimeyvberschool-milwaukee.org

MEMORANDUM

DATE: 20 October 2004

TO: Susan Gramling, CRC

FROM: Christine Faltz, Ph.D., Executive Director
RE: Outcome Measure Agreement

The following describes the educational cutcomes CRC will use to monitor our education
programs for the 2004-2005 school year. Beneath each description is a list of data elements we
will provide in order for you to write the annual programmatic report. If there are any items that
require modifications do not hesitate to call me.

DATA NEEDED:

Student ID#

Student name
Student grade level
Student gender
Student ethnicity/race

ATTENDANCE: The school will maintain an average daily attendance rate of 90%. (NOTE:
Attendance rates will be reported by present and absent.)

DATA NEEDED:

Number days expected attendance (should equal to #atiend+#absent)
Number days attended

Number days absertt

ENROLLMENTS: Individual student information about new enrollees will be shared with CRC.
Student enrollment data will be regularly updated in the schools database.

DATA NEEDED:
Enroflment date

TERMINATIONS: The schoot will record the date and reasons for the termingtion of every
student leaving the school, if known.

DATA NEEDED:
Withdraw date
Withdraw reason



STUDENTS WITH EXCEPTIONAL EDUCATION NEEDS: The school will maintain updated
records on all EEN students including date of IEP assessment, assessment outcome, [EP
completion date, [EP review dates, and any reassessment resul{s.

DATA NEEDED:
For each sfudent:
Special Education Needs Y/N
If special education needs. type (e.g., EBD, LD, etc.)
IEP request date
IEP initial completed?  Y/N
If IEP initiai completed = Y, date IEP initial completed
Each IEP review dafe
Parent participation in each review Y/N
If no parent participation, why not? (mutually exclusive response) 1=parent not no
2=parent notified but unable to aftend, 3= parent nolified but did not respond
Parent Satisfaction Survey resulls

PARENT CONFERENCES: On average, 80% of parents will attend scheduled parent/teacher
conferences. Dates for the events and names of children whose pareni(s) participated will be
recorded by the school and provided to CRC staff in June of each school year.

DATA NEEDED:
Number of conferences scheduled for each student
Number of conferences pareni(s) attended for each student

STAFF DEVELOPMENT: The school has launched a professional development plan to
implement Reading First (K-3) and our Open Court literacy program (grades K-6), as well as our
instructional management software, Discourse {grades K-8).

Verbal or writfen response to monitor.

ACADEMIC ACHIEVEMENT:

LOCAL MEASURES: On average, students will have either progressed one level and/or
reached the mastery or higher level of performance in at least 80% of the benchmarks for
language arts, mathematics and technology. Progress will be recorded four times a year to
correspond with the grading periods.

Grades 1 - 8 Skill Area: Language Arls

edge f}f the ﬁa%ure grammar arzé vanaﬁcms of Amﬁs‘maﬁ

‘Language: Séuéems in Wasmn' -'-a’;}piy:’i?fs_:e_:irlg :
ﬁngash

nd persaaﬁe ‘16 create aﬁé entortain.
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Grades 1 - 8 Skill
Mathematical Proc
variety of m: cal sk } strate:
appropriate lechnology, when solving im

Grades: 1- 8 Skill Area: Technology

“Modia and Technology: Students in Wisconsin seiect and use media and technology {0 access, organize, cf
" and communicate information for solving problems and ‘constructing new knowledge. products, and sySlerns.

DATA NEEDED:
Progress report results for each student in each of the 4 marking periods in these subjects:
Writing
Reading
Listening & speaking
Mathematics
Technology

Results should be recorded as advanced, mastery, skilled, emerging, or basic:

e [EF progress repor
- = Not Yet Covered
“Thisdopic has.

This nol yel-been mtmdzié_edértaag. e

STANDARDIZED MEASURES: These measures will assess academic achievements in three
areas: Reading, Writing and Mathematics. On average each class will demonstrate a minimum
of at least an increase of one grade level as measured by the academic progress of each
student in that grade. Students whao initially test below grade level will demonstrate more than
one grade levei gain.

Grade Level: 1 & 2 Measurement tool: Stanford Diagnostic Reading Tests and Terra
Nova Reading test (Reading First version)

This SDRT will be administered on an annual basis in the spring, between March 15 and April
15  The Terra Nova will be administered in the fall. First year testing will serve as baseline
data. Progress will be assessed based on the results of the testing in reading in the second and
subsequent school years.

Page 3




DATA NEEDED:
SDRT GLEs for First & Second Graders
phonetic analysis
vocabulary
comprehension
SDRT total

DATA NEEDED:
McGraw-Hill Terra Nova (Reading First Version) for First and Second Graders
Reading

Grade Level: 3 Measurement tool: Wisconsin Reading Comprehension Test,
Stanford Diagnostic Reading Test, and Terra Nova (Reading First
Version for the Reading Component)

This WRCT will be administered on an annual basis in the time frame identified by the State
Department of Public Instructions. This test will provide each student with a comprehension
score and a proficiency level. This SDRT will be administered on an annual basis in the spring,
between March 15 and April 15. The Terra Nova will be administered in the fall.

WRCT DATA NEEDED:
Reading Comprehension for Third Graders
Proficiency levels

DATA NEEDED:

SDRT GLEs for Third Graders
phonetic analysis
vocabulary
comprehension
SDRT total

DATA NEEDED:
McGraw-Hill Terra Nova (Reading First Version) for Third Graders
Scale Score
Reading
Math

Grade Level: 4 Measurement tools: Stanford Diagnostic Reading Test AND
Wisconsin Knowledge Concepts Exam

The WKCE will be administered on an annual basis in the time frame identified by the State
Department of Public Instruction. The WKCE will provide each student with a proficiency level
based on a scale score in reading and mathematics.

DATA NEEDED:
WKCE for Fourth Graders
Froficiency levels/Scale scores
Reading
Language
Math

Page 4




Science
Social Studies
Writing Prompt score

Grade Levels: 5,6, & 7 Measurement tool: McGraw Hill Terra Nova

This test will be administered on an annual basis in the time frame identified by the State
Department of Public Instructions for testing of 4th and 8th graders. This test will provide each
student with a grade level equivalency score and a scale score in reading and mathematics.

DATA NEEDED:
McGraw-Hiil Terra Nova for Fifth, Sixth, Seventh Graders
GLEs
Reading
Math

Scale Score
Reading
Math

Grade Level: 8 Measurement tool: Wisconsin Knowledge and Concepts Exam

This test will be administered on an annual basis in the time frame identified by the State
Department of Public instructions. The WKCE will provide each student with a proficiency level
score based on a scale score in reading and mathematics.

DATA NEEDED:
WKCE for Eighth Graders
Proficiency levels/Scale scores
Reading
Language
Math
Science
Social Studies
Writing Prompt score
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iL.

EXECUTIVE SUMMARY
for
Downtown Montessori Academy, Inc.
Seventh Year of Operation as a City of Milwaukee Charter School
2004-2005

This seventh annual report on the operation of the Downtown Montessori Academy, Inc.

charter school is a result of the intensive work undertaken by the Charter School Review Committee
(CSRC), Downtown Montessori staff, and the Children’s Research Center (CRC). Based on the
information gathered and discussed in the attached report, CRC has determined the following:

Contract Compliance Summary’

Downtown Montessori Academy has met all of the contract provisions related to describing
its educational program, methodology, and student population, its hours and days of
operation, pupil database information, and parental involvement. In addition, all four
teachers were Montessori certified and held a Department of Public Instruction license or
permit. The Academy administered all required standardized tests and developed local
measures that showed student growth in demonstrating curricular goals. The Academy met
the average advancement expectation of at least one year in reading for second and third
grade students. Other year-to-year achievement expectations were not applicable due to the
small group sizes in grade level and school level cohorts.

Performance Criteria
{.ocal Measures

In the Fall of each academic year, CRC and Downtown Montessori identify educationally
related outcome measures to further define and quantify a portion of the contract provisions
in the school’s contract with the City of Milwaukee. Appendix B contams Downtown
Montessori’s outcome measure agreement memo. Following is a summary of these local
measures and the extent to which Downtown Montessori has or has not met each of these
local outcome measures for the 2004-05 academic year:

Attendance: Average student attendance was 93.9%.
Qutcome measure: Met

Enreliment: Individual student information about new enrollees was shared with CRC.
Outcome measure: Met

" Please see Appendix A for a fist of each educationaily related contract provision, page references, and a

statement of whether or not that provision was mel.
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Terminations: The school recorded the termination dates for the three students who
withdrew prior to the end of the school vear. Reasons for termination were specified for two
of these children.

Qutcome measure: Met

Parent Conferences: The parents of all {100.0%) students attended both scheduled parent
conferences.
Qutcome measure: Met

Parent Contract: Parents of all (100.0%) of students fulfilled the requirements of the
parent contract.
Outcome measure: Met

Special Education Students: There were three children with special education needs. CRC
reviewed one file, and all [EP information was included.
Qutcome Measure: Met

Additional Local Measures of Academic Achievement:

. On average, the K4 and K35 students made steady progress or mastered between
79.9% and 97.8% of the skills presented, depending on the skill area.
Qutcome Measure: Met

. On average, students in grades one through five were successful in 63.3% of math
and 81.0% of language skills.
Outcome Measure: Met

Year~to-Year Academic Achievement

Downtown Montessori Academy administered all required standardized tests as noted in its
contract with the City of Milwaukee.

. Multiple-year progress mformation was available for 17 second and third graders
who were administered the Standardized Diagnostic Reading Test (SDRT) in
consecutive years. (Note that, although not required, the school administered the
SDRT to this year’s fourth graders.) As a group. the second graders advanced an
average of 2.3 grade level equivalents (GLEs) in reading, and the combined second
and third graders advanced an average o 2.5 GLEs in reading. The small size of the
third grade cohort prevenied reporting thew advancement separately.

. Diue to the small size of the fifth grade cohort, this report does not include vear-to-
year scores in reading, language, or math.
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. Y ear-to-year academic advancement information for students who were below grade
Jevel expectation or at the basic or minimal levels of proficiency in reading,
language, and math were not reported due to small class and school-wide group
SIZEs.

1. Recommendations

. Continue to work on finding new classroom space, including identifying resources
beyond parent time and energy.

. Continue developing the afternoon iniegrated literacy program to specifically
working on logical reasoning.

. Develop a rating system with criteria for local measures in reading and math for first
through fifth graders that will clearly identify the students in need of extra services.

. Provide teacher training and foster appropriate utilization of Powerschool.
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I INTRODUCTION

This report is the seventh annual program monitoring report to address educational outcomes
at Downtown Montessori Academy, Inc., a City of Milwaukee charter school.” As one component
of the monitoring program undertaken by the City of Milwaukee Charter School Review Committee

(CSRC), this report was prepared as a result of a contract between the CSRC and the National

Council on Crime and Delinquency's Children’s Research Center (CRC).

The process used to gather the information in this report included the following:

. A site visit wherein a structured interview was conducted with the principal. Critical
documents were reviewed and copies were obtained for CRC files, and classroom
instruction was observed with notes recorded on student-teacher interactions.
Additional scheduled and unscheduled site visits were made to observe classroom
activities, student-teacher interactions, parent-staff exchanges, and overall school

operations.
. An end-of-the-year structured interview with the principal.
. Obtaining a copy of Downtown Montessori’s database. The school supplied report

cards, standardized tests results, and parent contract information on paper.

. Compiling and analyzing results,

*The City of Milwaukee chartered four schools in the 2004-05 academic vear.
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il. PROGRAMMATIC PROFILE
Downtown Meontessori School and Child Care Center
Address: 2319 East Kenwood Blvd
Milwaukee, WI 53211
(414) 332-8214

Principal: Ms. Virginia Flynn

A. Philosophy and Description of Educational Methodology
1. Montessori Approach

Downtown Montessori delivers a valid Montessori program, as interpreted by the
Association Montessori [nternationale or American Montessori Society. The Montessori approach
is a planned academic program, based on the educational model developed by Dr. Maria Montessori,
in which each child’s inborn desire to leamn is nurtured through an academic program that follows
the natural path of a child’s development. In the Montessort environment, the child 18 exposed to
a wide range of educational opportunities and activities that follow a developmental progression.
Individual learning is emphasized by offering a series of increasingly challenging exercises aimed

at allowing students to develop their skills by utilizing a discovery, rather than a didactic, approach.

As described in its 2004-05 Parent-Student Handbook, Downtown Montessori Academy 18
divided into two levels of programming—the Children’s House and the Elementary Program. The
Children’s House contains the Montessori Primary Program and is open to students ages two and
a half through six vears old. Children age five on or before September 1% may attend full-day

Moniessor sessions.
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The Children’s House provides a prepared environment to meet the needs of children, where
they work individually and collaboratively with sensorial materials that engage their curiosity.
Children are free to explore and observe at their own pace. The variety of sensorial experiences
enables children to refine and classify their impressions of the world around them. The classroom
engages children with numbers and language, writing and reading, the tools for reasoning and
communication, and the basis of seif-directed learning.

At the elementary level, the school continues to provide multi-age grouping within an
environment that encourages cooperative learning and self-discipline for first through fifth grade
students. The Elementary Program is based on “Great Stories” and explores everything from the
microscopic to the cosmic, allowing children to discover the interrelatedness of all things. The
program builds on the foundations of the Children’s House program, where the children continue
to learn through discovery, experimentation, and exploration at an individualized pace. An
interdisciplinary approach to Jearning is also emphasized, as is respect for self and community.
Materials and group activities develop individual and collaborative skills in the areas of biology,
mathematics, language, history, geography, music, and the visual arts. The environment reinforces
children’s natural curiosity and community; they learn ways of inquiring. investigating, and
resolving questions.  Extensions of classroom study are experienced through community
involvement, which gradually enables students to grow from classroom citizens to citizens in society

at large.




2. Teacher Information
During the 2004-03 academie year, there were four teachers in four classrooms at Downtown
Montessori. The classrooms included two Children’s House classrooms comprised of three- to six-
year-olds {or K3 through K5), one elementary classroom comprised of first and second grade
students, and one elementary classroom with third through fifth grade students. Each of the four
classrooms was staffed with teachers who held valid Wisconsin Department of Public Instruction
(DP1) licenses or permits. All four DPI licensed teachers also held Montesson certification.
Montessori teachers serve as student guides, with the students working at their own pace.
The areas of discovery are ordered into a sequentially progressive curriculum that 1s commensurate
with the development level of the child.
Throughout the year, staff worked with a reading consultant from Cardinal Stritch
-University. Staff ended the year with a review and began the process of learning more effective
methods for implementing the reading curriculum during the 2005-06 year. Staff development time
was also devoted to special needs and behavior plans, with a focus on early intervention. The
teachers worked with the special education staff on issues related to speech and language,

occupational therapy, learning disabilities, and attention deficit problems.

3. Parental Invelvement

Because parents bring their children into the school building each day, they bave a unique
opportunity for daily communication with the teachers. Teachers encouraged parental involvement
by sending a letter and calendar home at the start of each month. Teacher email addresses were

shared with parents, and Downtown Montessori held two parent conferences during the academic
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vear, as well as several parent informational meetings and programs. Downtown Montessori also
published the annual Parenr-Student Handbook.

Parents attended parent education nights with their children’s teachers at the beginning of
the school year. Parental involvement was also encouraged throughout the vear with opportunities
for parents to observe demonstrations of Montessori equipment, to assist with field trips, to read to
their children, and to have access to classrooms and teachers at any time.

As part of the enrollment process, parents were asked to sign contracts with Downtown
Montessori that covered areas such as parental involvement, field trip permission, and emergency

medical care.

4. Discipline Policy

The school’s discipline policy was published in the 2004-05 Parent-Student Handbook. 1t
indicates that when dealing with discipline, it is most important to create a consistent environment
for the children. Adult reactions to the child are tested daily, and when the actions of a child demand
correction, it is most important that all adults who are involved with the child deal with the problem
n the same way.

The Montessori method encourages children to make choices and develop responsibility for
their own actions. Discipline 1s used to help, not punish, the child. The method of corrective
discipline endorsed by Downtown Montessort has grown out of the Montessori approach. When a
child 1s involved 1 actions contrary to established rules, the goal is to redirect the child to other

activities,

LA
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All staff and parents should serve as role models for the children, as demonstrated by their
conduct with the children, other staff, and other parents. Each child shouldbe dealt with positively;
parents and staff should avoid showing anger.

The “time out” procedure will be used only if redirection of the child does not work., The
length of the time out will be limited, and the child must sit in full view of staff.

When, in the judgment of the teacher and Program Directo.r, a child’s behavior is disruptive,
disrespectful, cruel, or unsafe to the child or others, it cannot and will not be tolerated. All

interventions will be formulated on the following principles:

. Respect for the child;

. Knowledge and understanding of the developmental needs and characteristics of the
child, as well as the needs of the group: and

. An understanding that appropriate behavior must be taught and modeled.

The discipline policy goes on to describe specific consequences for older children when other
interventions have not worked. These steps range from a review of the school rules and a warning
for a first offense, to possible consequences for fourth offenses, such as out-of-school suspension,
isolation from the group, or temporary suspension from activities, depending on the nature of the
offense. For chronic behavior problems that are suspected to be beyond the child’s control, a
referral is made to support services for evaluation and help. Suspension and/or expulsion of students

is considered a last resort and is subject to Board review.

B. Recruitment Activities
To recruit new students, the school has developed a web page

http://downtownmontessori.com. where information about the school is located. The web page
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covers Frequently Asked Questions (FAQs) about charter schools and is linked to several other sites
related to charter schools. The school also relies on parents for referrals, as well as providing

information by phone and through mailings.

C. Student Population
Downtown Montessori started the 2004-05 school year® with 79 children in K3 through fifth

grade. By the end of the year, three new students joined the school and three children had

withdrawn. Two children left due to transportation issues and the reason for the other student’s

withdrawal was not provided. Of the 79 students enrolled at the end of the year:

. Ten (12.7%) were in pre-kindergarten for three-year-olds, 18 (22.8%) were in pre-
kindergarten for four-vear-olds, 11 (13.9%) were in kindergarten, 13 (16.5%)
students were in first grade, 13 (16.5%) students were second graders, and six (7.6%)
students were in third grade. There were five (6.3%) fourth graders and three (3.8%)
fifth graders.

. Forty-three (54.4%) students were Caucasian, 20 (25.3%) were African American,
six (7.6%) students were biracial, four (5.1%) students were Hispanic, three (3.8%)
students were Asian, and one {1.3%) student was Native American/Alaskan. Race
was not specified for two students,

. Forty-six (38.2%) were girls and 33 (41.8%) were boys.

. Three students had special education needs.* All three had speech and other health
impairments. CRC reviewed one file, and 1EP requirements were met.

Data regarding the number of students returning to Downtown Montessori from the previous

year were gathered in the Fall of 2004. Of the 67 students attending Downtown Montessori on the

last day of the 2003-04 academic year who were eligible for continued enrollment at the school this

Y Asof Seprember 7, 2004,

T As of April 25, 2005,

~u}
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past academic year, 57 enrolled and attended Downtown Montessori in September 2004 This
represents a return rate of 85.0% and compares to a return rate of 78.5% m the Fall of 2003.

As of October 2004, the school had a waiting list of 15 students. In May 2005, 11 three- and
four-year-old children were waiting for Fall enrollment in the Children’s House, and two children

were waiting for the Elementary Program.

D. Hours of Instruction
The 2004-05 school year consisted of 168 school days. The hours of instruction for K3 and
K4 students were 8:30 a.m. to 11:30 a.m. each day. For students in K5 through fifth grade, the
school day was 8:30 a.m. to 3:00 p.m. The highest possible number of hours of instruction per day
was three hours for K3 and K4 students and 6.5 hours for K5 through fifth grade students; therefore,
the provision of at feast 875 hours of instruction for full-day students (K5 through fifth grade) was
met. K3 and K4 students attended half days; therefore, the provision of one-half of the required 875

hours of instruction was met.

E. Computer/Technology Capability

Downtown Montessori has generic personal computers (IBM compatible). The principal at
Downtown Montessori has worked with the data specialist at CRC and has computerized
demographic and educational outcome information. She has continued to work with CRC staff to
refine the database to ensure that it has utility for both program and monitoring purposes.

All students have access to computer stations at various times throughout the day.
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F.

Activities for Continuous School Improvement

Following is a description of Downtown Montessori’s response to the recommended

activities in its programmatic profile and education performance report for the 2003-04 academic

year:

Recommendation: Continue the literacy activities begun during the 2003-04 academic vear.

Response: The McGraw-Hill Reading Curriculum was implemented with additional
Montessori curricular focus on literacy. The school staft met four times throughout the year
with a consultant, a professor in reading and language from Cardinal Stritch University, A
final half day was spent at the end of the year with this consultant to discuss the focus for
next year, specifically to increase classroom time in reading, literacy, and writing.

Recommendation: Continue implementing the Strategic Plan for Resource Development
with the ultimate goal of finding a new space for the school.

Response: The school’s board of directors finished the strategic planning process with the
firm Growth & Design. The parents have formed a committee to find a suitable space.

Recommendation: After the new reading curriculum is implemented, develop and
implement methods to improve students’ math testing skills.

Response: The school 1s planning on working with a DPI consultant to analyze standardized
test results and advise Downtown Montessori’s staff. The staff will also focus more on the
connection between literacy and mathematics. In the afternoons, staff will work on activities
connecting mathematics skills with literacy skills.

In addition to the specific recommendations mentioned above, the school also initiated

membership in the Urban Ecology Center. This year-long program provided a coordinated science

and environmental program for students at the Urban Ecology Center located on the Milwaukee

River.

06T
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[,  EDUCATIONAL PERFORMANCE

To monitor Downtown Montessori school performance, a variety of qualitative and
quantitative information has been collected at specified intervals during the past seven academic
years. This year, the school established attendance, parent conference, and parent contract goals,
as well as goals related to special education students. In addition, the school utilized internal and
external measures of academic progress. This section of the report describes school success in
meeting attendance, conference, parent contract, and special education goals. 1t also describes
student progress as measured internally by scholastic progress reports and the McGraw-Hill Reading
Program tests, and as measured externally by standardized tests, such as the Stanford Diagnostic
Reading Test (SDRT), the Wisconsin Reading Comprehension Test (WRCT), the Wisconsin

Knowledge and Concepts Examination (WKCE), and the McGraw-Hill Terra Nova examination.

A. Attendance
At the beginning of the academic year, the school established a goal to maintam an average
attendance rate of 80.0%. This vear, the school surpassed this goal as students, on average,

attended’ school 93.9% of the time.

B. Parent Conferences and Contracts
At the beginning of the academic year, the school seta goal that parents would attend at least
50.0% of scheduled parent-teacher conferences. This year, the school scheduled two conferences,

one in the Fall and one in the Spring. There were 76 children enrolied for the entire year, and

© Atendance was caleulated for 78 students by dividing the number of days attended by the number of
expected days of attendance as recorded in the school’s database. Only compicie records were included.

eI TW MW 0848 downtownhonisseoriY ear TR proawpd] E (}



parents of all (100.0%) chﬂdren attended both conferences. The school has, therefore, met its goal
related to parent conferences.

The school also established a goal that 80.0% of parents would fulfill the requirements of
the parent contract. This year, parents of all (100.0%) children fulfilled contract requirements. The

school has, therefore, met this goal.

C. Special Education Students
This year, the -school established a goal to develop and maintain records for all special
education students. As of April 2005, there were three students with special needs. CRC reviewed

one file, and all [EP requirements were met.

D. Internal Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to standardized testing,
cach charter school has the responsibility to describe the goals and expectations of its students in
language that is meaningful, in light of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the
academic year to measure the educational performance of its students. These local measures are
useful for monttoring and reporting progress, guiding and improving instruction, clearly expressing
the expected quality of pupil work, and providing evidence that students are meeting local

benchmarks.
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1. Progress Reports
For the fourth consecutive year, Downtown Montessori elected to use the Scholastic Progress
Reports in grades K3 through K5 to track children’s progress on a variety of skills. The K3 through

K5 report card covers skill areas such as:

. Practical Life, ¢.g., care of person, grace and courtesy, and control and coordination;

. Sensorial Discrimination, e.g., visual, auditory, tactile, gustatory, and olfactory;

. Mathematical Development, e.g., numbers, counting, addition, subtraction, and
multiplhication;

. fLanguage. ¢.g., spoken, written, reading, parts of speech, and word study; and

. Cultural Areas, e.g., globes, maps, and anmimals of the world.

This vear, the school stopped using the Scholastic Progress Report m first through fifth
grades; instead, the school uses the Elementary Progress Report. This report card tracks student
skills in language, reading/writing, mathematics, social studies, science, physical development, and

creative expression {art/music).

a. PreuKindergarten (K4) and Kindergarten (K5)

This vear, the school established goals for practical life, sensorial, mathematics, language.
and cultural areas for students in K4 and K5. Figures 1 through 5 describe the percentage of skills
in which K4 (pre-kindergarten) and K3 (kindergarten) students reached “making steady progress”
or “has mastered the skill.” Rates are calculated for each child depending upon if/when the skill was

first introduced and are averaged across all children.®

& 1 3 Ll B ‘ W eeiila e et ge b e o » ST A
® Rates were calculated by dividing the number of skills “progressing” or “mastered” by the number of
skills presented for cach student.
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This year report cards were submitted for 28 K4 and K5 students. All 28 students exhibited
progress or mastery i 76.0% or more of the practical life skills that had been presented in the first
semester, and all students showed progress or mastery in 76.0% or more of the skills that were
presented m the second semester (see Figure 1), In terms of sensorial discrimination skills, 22
students were progressing or had mastered 76.0% or more of the skills that had been presented to
them 1n the first semester, and all 28 showed progress or mastery in 76.0% or more of the sensorial
skills presented m the second semester of the year (see Figure 2). Similar information is provided

in Figures 3 through 5.

Figure |
Downtown Montessori

Practical Life Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten

2004-05 ‘
# Students

i3
30
25
20
is
i0

0 1§ 0 G G & (

0.25% 26-30%, 51-73% T
% Skills Proficient

N %@ 13t Semester 8 2nd Semester

Students were graded on w2 average of 57 skills In the first and 3% skills in the second semesier. On average,
students reached steady progress or mastery in 96.8% of skills presented in first somoster, 9%.6% of skills
gresented in second semester, and 97 8% overall.
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Figure 2

Downtown Montessort
Sensorial Discrimination Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
# Students
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Students were graded on an average of 18 skills 1n the first and 19 skills in the second semester. On avevage,
students reached steady progress ot mastery in 84.9% of skills presented in first semester, 95.8% of skilis
presented in second semester, and 91 1% overali

Figure 3

Downtown Montessori
Mathematics Development Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2004-05
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Figure 4

Downtown Montessori
Language Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2004-05
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Students were graded on an average of 16 skalls i the first and 18 skills in the second semester. On average,
students reached steady progress or mastery 1 89.6% of skills presented in the first semester, 92.3% of skills
presented in the second semester, and 940.5% overall.

Figure 5

Downtown Montessori
Cultural Areas Steady Progress or Mastery
Pre-Kindergarten Through Kindergarten
2004-05
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By the end of the school year, Downtown Montessori K4 and K35 students, on average,

achieved “steady progress™ or “mastery” in:

. 97.8% of overall practical life skills.” During the first semester, students showed
progress or mastered 96.8% of practical life skills, on average. During the second
semester, students showed steady progress or mastered 98.6% of skills;

. 91.1% of overall sensorial skills. During the first semester, students reached the goal
on 84.9% of skills. During the second semester, students showed progress or
reached mastery on 95.8% of skills;

. 79.9%, of overall mathematics skills. During the first semester, students reached this
goal, on average, in 76.4% of the mathematics skills presented, and on 80.0% of

skills presented in the second semester:

. 90.5% of overal} language skills. Students reached this goal on 89.6% of language
skills presented in the first semester and 92.3% presented in the second semester; and

. 84.3%; of the overall cultural areas skills. Students reached this goal on 72.3% of the

cultural areas skills presented in the first semester and 90.2% presented in the second
semester.

b. First Through Fifth Graders

Student progress in grades first through fifth is tracked in a variety of areas such as:

. Montessori Language lessons, ¢.g., grammar and writing;
. Reading/Writing Program, e.g.. overall reading performance, writing skills, and

spelling, assessed using the McGraw-Hill Reading Program unit tests;

. Mathematics, e.g.. decimal system and number theory:

. Social Studies, e.g., geography, history, and cultural geography!

. Science e.g., biology and physical geography;

- Physical Development, e.g., large and small muscle development; and

" The end of the vear percentage is an average of the skills in which students reached “steady progress™ or
“mastery” during the first and second semesters.
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. Creative Expression, e.g., art activities and music.

In all areas except reading/writing program skills, students are rated on each skill as “skills

T 4

not yet introduced,” “needs strengthening,” or “successful.” Reading/writing assessment results are
assessed in terms of proficiency levels and reflected in the McGraw-Hill Reading Program results.
Reading/writing results are deseribed later in this section. Due to the limited number of skills on
which students are assessed in other areas, CRC limited analysis to progress in language and math
skills.®

This year, the annual learning memo did not reflect the change in report cards. Therefore,
the memo did not include goals specifically refated to the new rating method. To estimate student
progress, CRC counted the number of skills in which a student reached “successful.™

Figures 6 and 7 describe the percentage of skills in which first through fifth grade students
reached “successful” in language and math.” This year, 26 of 40 students reached “successful” in
76.0% or more of the language skills that had been presented in the first semester, and 31 of 40
students reached “successful” in 76.0% or more language skills that were presented in the second
semester (see Figure 6). In terms of math skills, 5 of 40 students reached “successful” in 76.0% or

more of the skills that had been presented to them in the first semester, and 25 of 40 students reached

“successful” in 76.0% or more skills in the second semester (see Figure 7).

Students are rated on two physical developments, two creative expressions, two sooial studies, znd two
science items, Given the limited number of items in these arcas, they were not included in the analysis,

" The schoo! requested thar children rated “needs streagthening” or “successtul” be counted as having met
goals. However, il this analysis were emploved, all children introduced 10 any item would by default meet the zoal.

o, . o NTTPVT . . P
Rates were caleulated by dividing the number of skilis in which the student was assessed “successiul
by the number of skills for which the studem was assessed.
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Figure 6
Downtown Montessori
Language Skills "Successful”
First Through Fifth Graders
2004-05
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Studenss were graded on an average of 14 skills in the first and 13 skills in the second semester, On average,
students reached successfal in 76.0% of skills presented in frst semester, 85.0% of skills presented in second
semester, and 81.0% overall.

Figure 7

Downtown Montessori
Mathematics Skills "Successful”
First Through Fifth Graders
2004-05

# Students
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By the end of the school year Downtown Montessori first through fifth grade students, on

average, achieved “successful” m:¥!

. 81.0% of language skilis (students reached successful, on average, in 76.0% of the
skills presented during the first semester and 85.0% of those presented in the second
semester).

. 63.3% of the math skills presented throughout the vear (students reached successful,

on average, in 51.7% of skills presented during the first semester and 75.3%
presented in the second semester).

2. MeGraw-Hill Reading Pregram

This year, the school adopted the McGraw-Hill Reading Program to monitor students’

progress in gaining reading skills. The school administered a placement test at the beginning of the

year to identify each child’s reading level. Results were combined with SDRT results and teacher

assessments to place each child in an instructional level, unrelated to the traditional concept of

“grade level.” Children with similar instructional levels were placed in reading groups.
During each semester, students were taught three reading units. Results were summarized

on student report cards in 14 competency areas, such as overall reading performance, completion

of nightly reading homework, and responsibility for reading materials.

' End of year percentage includes achieving “successful® on skilis presented i the first or second
semesier.
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Fach competency was assigned a proficiency level. Results from the end of the year
indicate that most students’ overall reading performance was proficient (57.5%) or advanced
(25.0%). Nearly half of the students exhibited proficient (40.0%) or advanced (15.0%) in writing

skills. Results from each semester are illustrated in Tables 1 and 2.

Table 1

Downtown Montessori
Reading/Writing Program Proficiency Levels
McGraw-Hill Reading Program Summary
End of First Semester

2004-05
Proficiency Level
Area Tested Minimal Basic Proficient Advanced Total
N Yo N Ya N Yo N Yo N Yo

Overaié Reading Performance 1 2.5% 3 7.5% 24 60.0% 12 30.0% 40 | 168.0%
Complete Nightly Reading ] 0.0% 6 15.0% 17 42.5% 17 42.5% 40 100.0%
Homework

Attendance/Tardiness 3 12.5% 4 10.0% 9 22.53% 22 33.0% 40 108.0%
Responsibility for Reading Materials 0 €.0% 4 10.0% 14 35.0% 22 55.0% 40 100.0%
Oral Reading Skills 1 2.5% 3 1230 | 27 67.5% 7 17.5% | 40 | 106.0%
Writing Skiils 2 5.0% 12 30.0% 24 60.0% 2 3.0% 44 163.0%
Comprehension Skills 0 0.0% 2 5.0% 23 57.5% 15 37.5% 46 100.0%
Analysis Skills 0 0.0% 3 759, 28 T00% 9 22.5% 40 | 160.0%
Spelling G 0.0% 6 15.0% 17 42,5%, 17 | 42.5% | 40 | 100.0%
Ciramanar G 0.0% 5 12.5% 29 72.5% 6 15.00% 40 100.4%
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Table 2

Downtown Meontessori

Reading/Writing Program Proficiency Levels

MeGraw-HiI Reading Program Summary

End of Second Semester

2004-05
Proficiency Level
Area Tested Minimal Basie Proficient Advanced Total
N ) N % N % N Yo N Yo

Overall Reading Performance 1 2.5% 6 15.0% 23 57.5% HU 25.0% § 40 | 106.0%
Complete Nightly Reading ] 2.5% 8 20.0% i3 32.5% I8 | 45.0% § 40 | 100.0%
Homework

Attendance/Tardiness 5 12.5% 5 12.5% 8 20.0% 22 55.0% ff 40 | 100.0%
Responsibility for Reading Materials 1 2.5% 4 10.0% 5 37.5% 20 30.0% || 40 [ 100.0%
Oral Reading Skills 2 5.0% 6 15.0% | 20 50.0% 12 30.0% | 40 | 100.0%
Writing Skills 2 5.09% 16 | 40.0% 6 40.0% 6 15.0% § 40 | 160.0%
Comprehension Skills 2 5.0% 3 7.5% iy 42.5% 18 45.0% | 40 166.0%
Analysis Skills i 2.5% 6 15.0% 22 55.0% 8 27.5% | 40 | 100.0%
Spelling ! 2.3% 7 17.5% 16 40.6% 16 | 40.0% | 40 | 180.0%
Grammar 1 2.5% 5 12.5% 24 60.0% 13 27.5% || 40 180.0%
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3. Summary of Scholastic Progress

Powntown Montessori’s local measure related to report cards for pre-kindergarten and
kindergarten was that they would demonstrate “making steady progress™ or “has mastered the skill”
on the skills presented each semester. The data demonstrate that on average, students in K4 and K35
made steady progress or mastered between 79.9% and 97.8% of the skills presented, depending on
the skill area.

The school did not specifically identify a local measure for the Elementary Progress Reports
used in first through fifth grades. When analysis was limited to skills i which students were
“successful,” results showed that on average, students reached successful in 63.3% of math and
81.0% of language skills. Based on the McGraw-Hill Reading Program test results, most students’
overall reading performance was proficient (57.5%) or advanced (25.0%). Forty percent of students
exhibited proficient and 15.0% advanced writing skills. Therefore, this local measure of academic

achievement was met.
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E. Standardized Measures of Educational Performance

The SDRT is the standardized test required by the CSRC for administration to first, second,
and third graders enrolled in city charter schools. In addition, all third graders enroiled in public
schools are required to take the WRCE and fourth graders must be administered the WKCE. The
CSRC requires that fifth graders be administered the McGraw-Hill Terra Nova examination.
{Standardized testing was not an appropriate measure of educational performance for the pre-
kindergarten or kindergarten students enrolled at Downtown Montessori during the academic year

because of their age and developmental level.) Results are described below.

1. Stanford Diagnoestic Reading Test

In March 2005, the SDRT was administered to 13 first graders, 13 second graders, and six
third graders. Although not required by the CSRC, the school administered the test to four fourth
graders. Student performance in first through third grades is reported in phonetic analysis,
vocabulary, comprehension, and a total SDRT score. Fourth graders arc assessed in vocabulary,
comprehension, and scanning and are assigned a total score.

Results indicate that furst graders were functioning, on average, at second and third grade

reading levels, depending on the area tested (see Figure 9 and Table 3).

b2
L
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Figure 8

Downtown Montessort
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for First Graders
2004-05
Grade Level Equivalent
3.0
4.3
4.0
32 3.0
30 ........
25
2.0
1.5
9 4 BN 44 WA N B
0.5 ,
e
GO . S = SR SN 3
Phonetic Analysis Vocabulary Comprehension SDRT Total
(N=13) (N=13) (N=12} (N=12
Note that one first grader did not complete the entire fest,

Tabie 3
Downtown Montessori
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for First Graders
2004-05
Lowest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Phonetic Analysis (N =13} K.7 52 22
Vocabulary (N = 13) 1.3 7.1 32
Comprehension (N = 12} 1.2 7.7 2.5
SDRT Total (N = 12) 32 4.8 33
Noie: Results are rounded to the nearest tenth.
24
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Second grade results are presented in Figure 9 and Table 4. Second graders were
functioning, on average, at a sixth grade level equivalent in the arcas tested and seventh grade
overall.

Figure 9

Downtown Montessori
- Stanford Diagnostic Reading Test
Average Grade Level Equivalent for Second Graders
2004-05

Grade Level Equivalent

80

Phonetic Analysis Vocabulary Comprehension SDRT Total
N 13 )
Note that post-high school scores were converted to 12.9 1w calculate the average GLE.

Table 4
Downtown Montessori
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Second Graders
2084.085
(N=13)
Lowest Grade Level Highest Grade Level
Area Tested Seored Scored Median

Phonetic Analysis £.3 14.9 7.9
Vocabulary 2.6 8.1 g1
Comprehension 1.8 PHS* 33
SDRT Total 2.3 PHS* 8.1

*Note that post-high school scores were convertad 10 12.9 1o caleulate the av




The SDRT was administered to six third and four fourth graders. Due to the small size of
these cohorts, results for each class could not be included in this report. However, CRC combined
results to provide an indication of how many students were reading at grade level. Results indicate

that 80.0% of third and fourth graders were reading above grade level (see Figure 10).

Figure 10

Downtown Montessori
Reading GLE Based on SDRT Total
for Third and Fourth Graders

2004-05

Below Grade Level
2 (20.0%;)

Above Grade Level
8 (80,0%)

N 10

Note: No students scored at thetr GLE.
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2. Wisconsin Reading Comprehension Test
The WRCT, required of all third graders in Wisconsin public schools, was taken by six third
grade students at Downtown Montessori. Due to the small size of this cohort, results are not

included n this report.

3. Wisconsin Knowledge and Concepts Examination

In November 2004, all fourth, eighth, and tenth grade public school students in Wisconsin
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies.”” These assessments are called the Wisconsin Knowledge and Concepts
Examinations. Based on how students score on these assessments, they are placed in one of four
proficiency categories: advanced, proficient, basic, or minimal performance. " This year there were
five fourth graders who were administered the WKCE. Due to the small size of this class, results

could not be included in this report.

4. MeGraw-Hill Terra Nova Examination

The CSRC requires that each charter school administer the McGraw-Hill Terra Nova
examination, which is a standardized test from the same publisher as the DPl-approved Wisconsin
Student Assessment System. Students are tested in reading, language, math, science, and soctal

studies. Results are provided as GLESs.

™ Note that the DPI changed the testing period from the Spring of the academic vear (o the Fali of the
academic vear in 2002,

¥ Advanced: demonstrates in-depth understanding of academic knowiedge and skilh
Proficient: demonstrates competency in the academic knowledge and skills tested on WKCE: T :
some academic knowledge and skilis tested on WKCE: and Minimal Performance: demonstrates very hmited
academic knowiedge and skiils ested on WKCE.
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This year, Downtown, Montessori administered the test to its three fifth graders. Due to the

small size of this cohort', results are not included in this report.

F. Multiple-Year Student Progress

Y ear-to-year progress is measured by comparing scores in reading, language, and math on
standardized tests from one vyear to the next. The tests used to examine progress are the SDRT
(reading only), the WKCE, and the Terra Nova reading, language, and math subtests. [n previous
vears, multiple year student progress was reported in aggregate for all students enrolled in the
school. This year, the CSRC required that multiple year student progress be reported only for
students enrolled a full academic year, i.e., since September 19, 2003. In addition to reporting grade
level equivalents for second and third graders, the CSRC required that progress for fourth and fifth
grade students who met proficiency expectations be reported separately from those who did not.

Due to the small size of each grade, CRC included all students for whom comparable

standardized test data were available.

1. First Through Third Graders

First through third grade reading progress is measured using the SDRT. Results from this

test are stated in GLEs. The CSRC expects all students, on average, to advance at least one year

from Spring to Spring testing. The expectations for students with below grade level scores in the

previous year is more than one vear GLE advancement. Results in this section reflect all students

admimstered the SDRT i consecutive vears.

[ emps . N T
The CSRC reguires that cohorts consist of ten or more students to ensure confidentiality,

. 28
HRAZTWE st 20008 owmamrMaontsesort Vesr Tpbwpd ] ks



The following table describes reading progress results, as measured by SDRT over
consecutive academic vears for students enrolled as first graders in 2003-04 and as second graders
in 2004-05, and for second graders who returned as third graders in 2004-05. Overall, SDRT totals
indicate an average improvement of 2.3 GLE from first to second grade. Advancement from second
to third grade could not be reported due to the small size of this cohort. Results were then combined

to show an overall average advancement of 2.5 GLE for second and third graders.

Table 8

Doewntown Mentessori
Average GLE Advancement in Reading
Based on SDRT

Grade Level Equivalent

Grades Average GLE Average GLE Average Median
(2603-04) {2004-05) Advancement Advancement

1=

First to Second (N = 11} R4 7.3 2.3 i9

Second o Third (N = 6) | Cannot be reported | Cannot be reported | Cannot be reported | Cannot be reported

Total (N=17) -- “e 2.5 22

Note: Results are rounded to the nearest tenth,

It is possible to compare SDRT results from 2002-03 to 2004-05 using scores from students
who took the SDRT in 2002-03 as first or second graders and again in 2004-05 as third or fourth
graders.”” Five of this year’s third graders were administered the SDRT as first graders in 2002-03
and four of this vear’s fourth graders took the test as second graders in 2002-03. Due to the small

size of these cohorts, progress could not be included in this report.

™ The school clected to administer the SDRT to fourth graders this vear.
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2. Fourth and Fifth Graders

There is no standardized test required by the CSRC to track reading, language, and math
progress from third to fourth grade. The examimations used to track fourth to fifth grade progress
are the WKCE and the Terra Nova. This vear, there were two fifth graders who had scores from

consecutive years. Due to the small size of this cohort, results could not be mcluded m this report.

G. Multiple-Year Student Progress for Students Who Did Not Meet Proficiency
Expectations

In addition to examining progress for all students, the CSRC requires the school to
report grade and proficiency level advancement for children who did not meet proficiency level
expectations in reading, language, and/or math in the previous academic vear. Because SDRT does

not translate into proficiency levels, this requirement was applied to first and second graders who

tested below GLE m 2003-04. This vear, there were:

. no second graders who tested below grade level in reading, based on the 2003-04
SDRT;

. no third graders who tested below grade level in reading, based on the 2003-04
SDRT; and

. fewer than ten fifth graders who tested at minimal or basic level in reading. language

arts, and math, based on the 2003-04 WCKE,

Due to the smali size of these cohorts and the difference in test series from year to year,
progress for students below grade level or who did not meet proficiency level expectations could

not be reported.

-
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H. Annual Review of the School’s Adequate Yearly Progress

I. Background Information’

State and Federal laws require the annual review of school performance to determine student
academic achievement and progress. In Wisconsin the annual review of performance required by

the Federal No Child Left Behind Act is based on each school’s performance on four objectives:

. the test participation of all students enrolled,

. a required academic indicator (either graduation or attendance rate);
. the proficiency rate in reading; and

. the proficiency rate in mathematics.

In Wisconsin, the DPI releases an Annual Review of School Performance for each chartered

school with information about whether that school has met the criteria for each of the four required
adequate yearly progress (AYP) objectives. If a school fails to meet the criteria in the same AYP
objective for two consecutive years, the school is designated as “identified for improvement.” Once

designated as “identified for improvement,” the school must meet the annual review criteria for two

consecutive years in the same AYP objective to be removed from this status designation. ©

The possible school status designations are:

. “Satisfactory.” which means the school 1s not in improvement status;

. SIFI, or “School Identified for Improvement,” which means the school did not meet
AYP for two consecutive years in the same objective.

. SIF1 Levels 1-3, which means the school missed at least one of the AYP objectives
and is subject to State requirements and additional Title I sanctions, if applicable,
assigned to thatlevel.

. SIFI Levels 1-4 Improved, which means the school met the AYP in the year tested.
but remains subject to sanctions due to the prior vear. AYP must be met for two
consecutive vears in that objective to be removed from this “improvement” status
and returned to “satisfactory” status.

N . . - . . . : . =
This information is taken from the DP website: www . dptstate. wius/oea/annrvw(3 himl
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. Title I Status, which identifies whether Title | tunds are directed to this scheol. Ifso,
the schools are subject to the Federal sanctions.”

2 Three Year Adequate Yearly Progress

According to Downtown Montessori’s Adequate Yearly Progress Review Summary School
Performance: 2004-03" published by DPI, the Academy has demonstrated “Satisfactory”
performance on all four objectives. The objectives were that 95.0% of the eligible students
participated in the required tests, that at least 67.5% of the students were reading at the proficient
orabove level, that 47.5% of the students tested were at the proficient or above level in mathematics,
and that the school maintained an attendance rate of at least 85.0%.

In addition, DPI has reported that the Academy received a “Satisfactory” designation in all

four objectives applicable throughout the past three years. Downtown Montessori has met all

requirements for AYP for the 2004-05 academic vear.

IV. CONCLUSHOINS/RECOMMENDATIONS

This report covers the seventh year of Downtown Montessori’s charter school status.
Downtown Montessori has met all of the reportable educational contract provisions in its charter
school contract with the City of Milwaukee. The data related to year-to-year academic progress for
fourth through fifth grade students could not be reported due to the small test group size. The key
performance indicators were:

. Average student attendance was 93.9%, exceeding Downtown Montessori's goal of
80.0%.

U For complete information about sanctions, see www dplstate wins/dpiiesca/doc/sanctions-schools doc;
www. dptstute wius/dpllesea/bul 0402 himl; and www dpt state. wius/dpi/esce/docssanctions-districis.doc

For a copy of the Downtown Montessort's Academy Annual Review of School performance, sce the DPI
website,

-y
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All classroom teachers were Montessori certified and held Wisconsin DPI licenses
Or permits.

Individual pupil information was provided in a database or computerized format that
could be accessed for reporting purposes.

Parents of all (100.0%) students attended both parent conferences.
On average, the pre-kindergarten and kindergarten students made steady progress or
mastered between 79.9% and 97.8% of the skills presented during the vear,

depending upon the skill area.

On average, the first through fifth grade students reached successful in 63.3% of
math and 81.0% language skills presented during the year.

At the end of the year, most first through fifth grade students were proficient (57.5%)
oradvanced (25.0%) in overall reading performance, based on the Reading McGraw-
Hill program.

40.0% of the students exhibited proficient and 15.0% advanced writing skills.

First graders were functioning, on average, at second and third grade levels
depending on the areas tested on the SDRT.

Second graders were functioning, on average, at sixth grade level in the areas tested
on the SDRT and at the seventh grade overall.

80.0% of third and fourth graders were functioning above grade level as measured
by the SDRT.

Second grade students with comparable SDRT results as first graders advanced an
average of 2.3 GLE.

Second and third grade students with comparable SDRT results advanced an average
of 2.5 GLEs.

Results from the WRUT, fourth grade WKCE, and the Terra Nova for third, fourth,
and fifth graders could not be reported due to small cohort sizes.




After reviewing the information in this report and considering the information gathered

during the principals’s interview on May 31, 2005, it is recommended that the focus of activities for

the 2005-06 year include the following:

OREZT M 20040

Continue fo work on finding new classroom space, including identifying resources
beyond parent time and energy.

Continue developing the afternoon integrated literacy program to specifically work
on logical reasoning.

Develop a rating system with criteria for local measures in reading and math for first
through fifth graders that will clearly identify the students in need of extra services.

Provide teacher training and foster appropriate utilization of Powerschool.



APPENDIX A

CONTRACT COMPLIANCE CHART
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Downtown Moentessori Academy, Inc.
Overview of Compliance for Educationally Related Contract Provisions
2004-05
Section/Page Educationally Related Monitoring Report Contract Provision Met or
of Contract Contract Provision Reference Page Not Met
Section B, pp. 2- | Description of educational program of the scheol Pages 2-3
3 and curriculum focus T ee Mgt
Section B, p. 4 875 hiours of instiuctions Page 8 Met
Section C, p. 5 Educational methaods Pages 2-3 Met
o = Montessori Learning Review {(see local measures
. 5 g : SUTES
Section D, p below)
Section E, p. 3 Paremtal involvement Page 4-5 Met
Section B, p. 2 Teacher certificanon: Montessort Page 4 Met
Section F, p. 6 DPT License or permit Page 4 Met
Section 1, p. 7 Student database information Page 7-8 Met
Section K, p. & Procedures for disciplining students Pages 5-6 Met
Memo S ) )
subsequent to Adminstration of required standardized wests. Pages 23-28 Met
contract
Memo Academic criteria #1: maintain tocal measures, _
subsequent to showing student growth in demonstrating curricular | Pages 11.22 Met
contract goals.
Academic criteria #2: Achicvement Measure:
a. Second and third grade students: Advance 8. Met
Average of one GLE i reading.
b. Fourth and fifth grade students Proficient or b, N/A*
Memo Advanced in Reading: Mantamn proficiency o
subseguent 1o level. Page 28-30
contract ¢. Fourth and fifth grade students Proficient or o NFA®
Advanced in Language Arts: Maintain S
proficiency level.
d. Fouwrth and {fifth grade students Proficient or d NIA®
Advanced in Language Math: Maintain Y
proficiency level. :
Academic criteria #3: Year-to-Year Achievement
Measure
a. Second and third grade students with below
grade level 03-04 scores in reading: Advance a
more than one GLE in reading.
b, Fourth and fifth grade students below proficient
level in (13-04 reading test: Advance one level of b N/A®
Memo proficiency or to the next quartile within the
subseguent to 2003-04 proficiency level range. Page 30
contract ) o )
¢. Fourth arnd fifth grade studems befow proficient o N/AY
level m 03-04 language arts test Advance one
level of proficiency or to the next quartile within
the 03-04 proficiency fevel range.
] ) d. N/AF
d. Fourth and Bith grade snudents below proficient
ievel in U3-04 math wstt Advance one level of
gr{)é;{:z@ncy or to the next quartile within the
2603-04 proficiency level range,

*Group size o simall for grade level, or school-wide report could not be
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Downtown Montessori Academy
2319 FE Kenwood Bhvd.
Milwaukee, Wi 53211

Student Learning Memorandum
“ School Year

The following procedures and outcomes will be used for the 2004-2003 school year monitoring of the education
programs of Downtown Montessor:. The data will be provided to Children’s Research Center, the monitoring agent
contracted by the City of Milwaukee Charter School Review Commitiee.

Attendance:
The school will maintain an average daily attendance rate of eighty percent (80%). Attendence rates will be reported
as present, excused, unexcused.

Enroliment:
Upon admission, individual student information wiil be added to the school database .

Termination:
The date and reason for every student leaving the student will be recorded in the school database.

Parent Conferences:

On average, parents will participate in at least fifty percent (30%) of the scheduled pareni-teacher conferences.
Diates for the events and names of the parent participanis will be recorded by the school and provided to Children’s
Research Center in June of each school year.

Parent Contract:
Fighty percent (80%) of parents will fulfill the requirements of the parent contract related to hours of involvement.

Exceptional Education Needs Students:
The school will mamtain updated records on all EEN studenis inchuding date of team assessment, assessment
outcome, IEP completion date, IEP review dates and any reassessment results.

Academic Achievement: Local Measures

Meantessori Skills

Students” Montessori curricular experiences, skills, and content included in local measures assessment are in the
arcas of Sensorial, Practical Lite, Mathematics, Language Arts, and Culture.  The following scale will be used for
the local measures assessment:

I~ New presentation 3 - Making steady progress
2 - Having difficulty 4 - Has masiered the skill

Beginning with four year oid kindergarten through fourth grade students will demonstrate “Making steady progress”
or “Has mastered the skill” on the skills presented each semester. Measurement will oceur once each semester,

These measures are based on the Montessori approach where the teacher first presents the skitl; and the student then
practices the skill until reaching mastery at that particular skill. Teachers will document the semester when a skill is
presented and the semester when the student reaches the Mastery level. At the end of the school vear, ali skills that

were presented to the student and in which the student has not yet reached “Has mastered the skill” will be recorded
as “Making steady progress,” “Having difficulty,” or “New presentation.”™

Writing Skills will continiue to be part of our Jocal measures and progress will continue to be measured and reported
as pari of our present local measures.

MceGraw Hill Reading Program - Using the McGraw Hill placement and reading tests throughout the vear we will
be abie to measure the students reading progress. The placement tests will be administered in the fall n
Kindergarten thru 3% Grade, unit tests will be administered through out the vear,



Acadenic Achievement: Standardized Measures

The following standardized test measures will assess academic achievements in reading and mathematics. On
average, each class will demonstrate a minimum increase of one grade level as measured by the academic progress
of each student in that grade. Students who initially test below grade level will demonstrate more than one grade-
level gain,

Grades 1,2,3,4 Stanford Diagnostic Reading Test will be adminisiered each spring. The first
vear testing will serve as baseline data. Progress will be assessed bused on the
results of the testing in reading in the second and subsequent years.

Grade 3
NMe Graw Hill Terra Nova - Fall — will be administered during the same time
frame identified by DPI for testing the 4™ Grade and on an annual basis. This
test will provide each student with a proficiency tevel via a scale score in
reading and math

Wisconsin Reading Comprehension Test will be administered on an annual
basis in the time frame identified by the Wisconsin Department of Public
Instruction. The test will provide each student with a comprehension score and
a proficiency level,

Grade 4 WEKCE  will be administered in the fall on an annual basis as defined by the
’ Wisconsin Department of Public Instruction. The areas to be evaluated will be
reading and math.

Oral Language will be assessed by any Wisconsin Department of Public
Instruction approved instrument. DPT will provide these tests.

Grade 5 Mc Graw Hill Terra Nova will be administered during the same time frame
identified by the State Department of Public Instruction for testing fourth
graders and on an annual basis. This test will provide each student with a
proficiency level via a scale score in reading and mathematics.
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EXECUTIVE SUMMARY
for
Darrell Lynn Hines College Preparatory Academy of Excellence
Third Year of Operation as a City of Milwaukee Charter School
2004-05

This third annual report on the operation of the Darrell Lynn Hines College Preparatory Academy
of Excellence (the Academy) charter school 1s a result of the intensive work undertaken by the
Charter School Review Committee (CSRC), the Academy staff, and the Children’s Research Center
(CRC). Based on the information gathered and discussed in the attached report, CRC has
determined the following:

L Contract Compliance Summary'

The Academy has met all contract provisions related to describing its educational program,
methodology and student population, its hours and days of operation, teacher licensing, pupil
database information, and parental involvement. In terms of academic criterta, the Academy
has met the requirement to administer designated standardized tests and has maintained local
measures that show pupil growth in demonstrating curricular goals. The Academy met all
of the reportable year-to-year academic expectations required by the Charter School Review
Committee (CSRC), except for third graders, who on average advanced 0.9 grade level
equivalencies (GLE) in reading, just short of the 1.0 GLE expectation.

Il Performance Criteria
A, Local Measures

In the Fall of 2004, CRC and the Academy identified educationally related outcome
measures to define and quantify a portion of the contract provisions, particularly the local
measures required in Part D, page 2, of the Academy’s contract with the City of Milwaukee.
Appendix B contains the Academy’s ocutcome measure agreement memo. Following is a
summary of these measures and the extent to which the Academy has or has not met each
of them for the 2604-05 academic year:

Attendance: Average student attendance was 96.0%.

Ouicome measure: Met

Enroilment: Individual student information about new enrollees was shared with CRC.
Ouicome measure: Met

Terminations: The school recorded the date and reason for the termmation of every student
leaving the school.

Tin . . - . . . . "
See Appendix A for a list of cach educationally related contract provision, page references, and a
description of whether or not cach proviston was met
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Outcome measure: Met

Parent Participation: Parents of 100.0% of the children attended both scheduled family-
teacher conferences.
Outcome measure: Met

Special Education Needs Students: There were 17 students identified as having special
education needs. An Individual Education Program (IEP) was completed for all students of
these students and all [EPs were reviewed in a timely manner.

Qutcome measure: Met

Additional Local Measures of Academic Achievement:

. At the end of the vear, 63.0% of the Academy students demonstrated one level or
more improvement in reading, as measured by the Jerry Johns Reading lnventory.
Outcome measure: Met

. At the end of the year, 62.4% of the Academy’s K5 through fifth grade students met
and 19.4% exceeded expectations in math skills, as measured by local measures of
math progress. Most (82.8%) of the sixth and seventh grade students achieved a C
or better in math.
Outicome measure: Met

. At the end of the vear, 55.1% of students demonstrated proficient levels in writing
as measured by the Six Traits of Writing assessment rubric and 11.4% demonstrated
advanced levels.

Qutcome measure: Met

S

B. Year-to-Year Academic Achievement on Standardized Tests

The Academy administered all required standardized tests as noted in their contract with the
City of Milwaukee.

Y ear-to-year data for ali students with comparable test results indicates the following results
mdicate that;

. Second graders advanced an average of 1.0 GLE m reading;

. Third graders advanced an average of 0.9 GLE in reading:

. 90.5% of 42 fifth through seventh graders who were proficient or advanced 1n
reading the prior year maintained their profictency level;

. 80.7% of 31 fifth through seventh graders who were proficient or advanced in
language the prior year maintained their profictency level; and

d 83.3% of 30 fifth through seventh graders who were proficient or advanced in

mathematics the prior vear maintained their proficiency level.

Year-to-vear data for students with comparable fest results who were below grade
expectations the prior vear indicate that:
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. 66.7% of 33 fifth through seventh graders either advanced one level of proficiency
or advanced to the next quartile within their 2003-04 proficiency level in reading;

. 40.9% of 44 fifth through seventh graders advanced one level of proficiency or
advanced to the next quartile within their 2003-04 proficiency level in language; and

. 64.4% of 45 fifth through seventh graders either advanced one level of proficiency
or advanced to the nexi guartile within their 2003-04 proficiency level in
mathematics.

HERR Recommendations:

it is recommended that the focus of activities for the 2005-06 year include the following:

. Continue to develop specific expertise among teachers to allow for in-school
consultation and ongoing support by subject area.

. identify and implement the steps necessary to become a high performing school,
including steps needed to:

- continue to develop classroom teachers’ ability to meet all student’s needs;
and
- supply needed resources to teachers at the classroom level.
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L INTRODUCTION

This report is the third annual program monitoring report to address educational outcomes
for the Darrell Lynn Hines College Preparatory Academy of Excelience (the Academy), one of four
schools chartered by the City of Milwaukee. This report focuses on the educational component of
the monitoring program undertaken by the City of Milwaukee Charter Schoo! Review Committee
{CSRC) and was prepared as a result of a contract between the CSRC and the Children’s Research
Center (CRC).

The process used to gather the information in this report included the following:

L. CRC staff assisted the school in developing its outcome measures agreement memo.

1

CRC staff visited the school and conducted a structured interview with the
administrator and reviewed pertinent documents. Additional site visits were made
to observe classroomactivities, student-teacher interactions, parent-staff exchanges,
and overall school operations. At the end of the academic vear, a structured
interview was conducted with the administrator.

3. The Academy provided electronic and paper data to CRC. Data were compiled and
analyzed at CRC,
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H. PROGRAMMATIC PROFILE
Darrell Lynn Hines College Preparatory Academy of Excellence
Address: 7151 North 86" Street

Milwaukee, W1 53224
{414) 358-3542

Execufive
Director: Barbara P. Horton

A. Description and Philosophy of Educational Methodology
1. Mission and Philosophy

The mission of the Academy 1s to accomplish excellence and equity 1n a kindergarten
through eighth grade educational environment. The Academy provides a quality education in a co-
educational, safe, nurturing, caring, and academically challenging learning environment. Students
'ﬁre taught positive self~worth and how to live authentically as outstanding citizens in an ever-
changing, complex, and dynamic world.”

The school’s vision 1s that;

. All students will be given a quality education and will model good character and
principles.

. All students will be afforded a quality K-8 college preparatory education.

. All students will adhere to high moral and ethncal standards.

. All students will grow and develop their gifts, talents, character, and academic
potential.

* All students will successfully master high academic standards and will exit the

scheol prepared to continue their education with high expectations for successfully
enfering a college/university and becoming productive citizens,

© Family and Student Handbook, 2004-65,

2
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2. Pescription of Educational Programs and Curriculum’

The Darrell Lyan Hines College Preparatory Academy of Excellence provided educational
services to children in grades kindergarten through seven during the 2004-05 academic year. The
school plans to add eighth grade next vear.

The Academy offers a transdisciplinary approach in the various subject areas, going beyond
the scope of each discipline by making meaningful connections through studying a conceptual
theme. As of Spring 2004, the school offers this transdisciplinary curriculum through the Primary
Years Programme (PYP) of the International Baccalaureate Organization (1BO). Each fifth grader
produces an exhibition project (the Academy uses guidelines adopted from [BO), which is a
culminating project demonstrating the student’s experience in PYP. During the 2004-05 academic
year, the Academy began investigating the process to become authorized by the IBO for the Middle
Years Programme.

Each program of study provides the students with three vital lessons: knowledge about the
world in which they live, skills to operate in the world in which they hive, and attitudes that
encourage being productive members of society. Each grade level includes thematic units, called
Units of Inguiry, which include skill development appropriate for that unit of inquiry. Therefore,
the students” academic day 1s shared between work on the units of inquiry and skill instruction.

The Academy has also developed grade-level writing objectives, The structured reading skifl
curriculum is from McGraw Hill’s Direct Instruction program. The mathematics program is

k3

“Everyday Mathematics,” meeting the Wisconsin model content standards. with additional math
curriculum built upon the model curniculum of the Nattonal Council for Teachers of Mathematics

as a framework. The Academy also offers instruction in science and social studies, geography,

* information is tken from the Academy’s Family and Student Fandbook for 2004-05, us Personne! Policies Manual,
and Section H of the Academy s Charter Application for the 2002-03 academic vear, which was subsegnentiy incorporated into
its contract with the Clry of Milwaukes,
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history, art, physical education, and health. In addition to academic subjects, the Academy provides
opportunities for students to learn and be involved in community service projects.

The Academy uses a variety of methods of instruction including:

. The Learning Principles promoted by the work of Tuck and Codding (1998). These
principles include: valuing student effort: providing clear expectations that are the
same for all students; utilizing a thinking curriculum; providing opportunities for
students to address their own work and teach others; and having students work
beside an expert who models, encourages, and guides the student.

’ The Multiple Intelligences model developed by Howard Gardner. This model
includes eight intelligences characteristic of student leamners: Logical/Mathematical,
Interpersonal, Intrapersonal, Linguistic, Kinesthetic, Spatial, Music, and Naturalist,
These intelligences are personal, interrelated, and interdependent. Multiple
Intelligence theory 1s used at the Academy as a learning style model.

. The use of transdiciplinary methods to integrate subject matter across themes.

. Promoting cohesiveness in learning by providing a central theme throughout the
various subject areas.

. The use of Direct Instruction to develop reading skills,

. “Everyday Mathematics™ to develop math skills.
3. Recruitment Activities

Generally, the Academy engages in its recruitment activities from February to April of each

vear. If they do not receive enough applications to fill available seats, the school reopens

recruitment activities for as long as necessary to fill those seats. The school has participated in

recruitment fairs, placed ads i the newspaper, and when funding was available, used radio ads to
reach a broad base of families and attract new students.

The school prepares a recruitment packet that s distributed to the individaals who respond
to the school’s open enrollment appeal through recruitment efforts.  This packet mcludes an

application, a cover letter outlining the requirements for immunization records and birth certificate,
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a flyer explaining academic and support services, including the IBO program, and random selection
criteria.

In the past, school test scores were etther included in the packet or presented to parents
during orientation sessions. Inthe Fall of 2005, the Academy will provide student achievement data
to new parents at orientation, parents on the waiting list, and parents whose children are returning
to school.

The Academy plans to administer a satisfaction survey to its families i the late Summer or

early Fall 2005.

B. Student Population

At the beginning of the year, 235 students ranging from kindergarten (K5) through seventh
grade were enrolled” in the Academy. Thirteen students enrolled after the school vear started, and
H1 students withdrew from the school prior o the end of the year. Reasons for withdrawing
included: five students moved away, two students were dissatisfied with the school, two students
left due to disciplinary policy reasons, one student left the school because of transportation issues,
and one student left the school for unspecified reasons.

Most (245, or 98.8%) of the students enrolled in the Academy throughout the year® were
African American, two were Hispanic, and one student was Native American. Seventeen students
had special education needs—six children had special needs in speech/language, three children had

learning disabilities,® three children had emotional/behavioral disabilities, three children had

learning and speech/language impairments, and two children had other health impairments.

s

" Tnrolled on September 1, 2004,
5 Ao S A b e o S S R VU S ey s ko
includes a wotal of 248 sindents enrolled at any time during the academic year

Cmne ehild with a learning disability also panticipated In speech/language services.

i 4]
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Data regarding the number of students returning to the Academy from the previous year
were gathered in the Fall of 2004, Of the 219 students attending on the last day of the 2003-04
academic year who were eligible. for continued enrolflment at the school for the 2004-05 academic
vear, 17& were enrolled on the third Friday in September, 2004, representing a return rate of 81.0%.

At the end of the school year, there were 122 (51.5%) girls and 115 (48.5%) bovs enrolled
at the Academy. The largest grade was fiftl grade with 40 students, and the smallest grade was
kindergarten with 24 students. The number of students by grade level is iltustrated m Figure 1.

(Note that the Academy plans to expand to eighth grade in the 2005-06 academic year.)

Figure 1

Darrell Lynn Hines Academy
Student Grade Levels
2004-05

Second
25 {14.5%)

First
‘25 {EL.5%)

Third
25 {10.5%)

Kindergarien
24 (10.1%)
Fourth_
34 ¢14.3%) !
‘Seventh
37 (13.6%:}
Fifth
40 (16.9%)

Sixth
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The school had ten classrooms with an average of 24 students. There was one classroom
each for K35, first, second, and third grades. There was one classroom of fourth graders, one of fifth
graders and a combined classroom of fourth and fifth graders. There were three classrooms of sixth
and seventh graders combined. In addition, the school had a classroom for use by the special
education teacher.

The K5 through fifth grade rooms were each staffed by one teacher and one teaching
assistant. The three sixth/seventh grade classrooms each had one teacher per classroom, and there
was a team of four teachers for the sixth/seventh grade group. Parents also volunteered in the

classroom.

C. School Structure
1. Areas of Instruction

The Academy provides instruction in writing, reading, math, language arts and spelling,
elementary Spanish, science, social studies, health, art, music, and physical education. These
subjects are indicated on each student’s report card. Each student is rated six times throughout the
school year on academic progress and effort. Report cards also reflect the teacher’s assessment of

the child’s work habits.

2. Teacher Information
During the 2004-05 school year, the Academy employed 12 teachers, including one special
education teacher, supervised by an Instructional Leader. All 12 of the teachers held a State of

Wisconsin Department of Public Instruction (DPI} license or permit.
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In mid-August, the new teachefs attended two days of new teacher training.” All staff
participated in staff orientation for the week prior to the first day of student attendance.

Regular Wednesday meetings, lasting for 75 minutes each, occurred throughout the year.
In September the topics covered included PYP framework, assessments, report card/honor roll,
student individual learning plans, teaching students how to research, and internationalism. Between
October and April, each month focused on a particular topic including: test preparation,
assessments, world connections and articles in various curriculum areas, reading, language arts, and
math in the classroom. science/social studies/health in the classroom, and standards alignment.
During these months, various staff took the Iead in presenting information or facilitating discussion.
During the month of May, the emphasis during these meetings was on writing assessments,
standards, and_ math issues.

In addition, staff development during banked days {(non-student attendance days) included
the following topics: assessments in the classroom, attendance at workshops at the Sally Ride
Academy (Teaching the Six-Plus-One Traits of Writing; Differentiated Instruction Works and
Algebra for All); an overview of the DPI exams and analyzing state assessment data; Differentiated
Instruction; and a technology workshop.

Throughout the year, the Academy s Instructional Leader provided supportive resources and
mentoring for all teachers. Veteran teachers also mentored new teachers, and teachers were
encouraged to specialize in various curriculum areasl with the purpose of mentoring other teachers.

First-vear emplovees were formally reviewed three months after the school year began. The
review included a self-assessment, a review of the job description, areas of responsibility, and

progress toward goals and outcomes. A second review occurred six months into the school year.

" Qix of the 12 weachers were new in the Fall of 2004,
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Returning employees were reviewed six months after the start of the school year. The Instructional

Leader used observations and lesson plans as a basis for gathering information regarding reviews.

3 Hours of Instruction/School Calendar

The regular school day for students began at 7:50 a.m. and concluded at 3:15 p.m. The first
day of school was September 1, 2004, and the Jast day of school was June 15, 2005.% The highest
possible number of days for student attendance in the academic year was 175, Seven additional days
were “banked” for teacher work days. The Academy has met the City of Milwaukee’s practice of
requiring 873 nstructional hours in charter schools as well as its contract provision requiring the

school to publish an annual calendar.

4. Parent and Family Invelverment

The Darrell Lynn Hines Academy Family and Student Handbook is provided to every family
prior to the start of each school year. In its handbook, the Academy invites parents to become active
members of the Family Involvement Team (FIT), which is comprised of all parents and guardians
of the Academy’s students. Iits purpose is to provide positive communication between
parents/guardians/family members and the school administration, to facilitate parental involvement
in school governance and educational 1ssues, to organize volunteers, to review and discuss school
performance issues, and to assist in fundraising and family education training.

The Academy offers parents/guardians/family members an opportunity to review and sign
its family agreement. The agreement states the beliefs of the Academy community and the parents’
agreement o participate in collaborative efforts to support those beliefs, including supporting the

school’s operation policies, sending their child each day with the necessary materials and supplies,

Hased on a calendar provided by the school for the 2004-08 voar
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reading to their child at least 30 minutes per day, attending family-teacher conferences, and
volunteering no less than 40 hours each year in the school. All parents/guardians of the students
signed family agreements for the 2004-05 academic year.

Parents/guardians were required to attend a mandatory orientation session with their child
prior to the start of school, as well as to attend family-teacher conferences. Family-teacher
conferences were scheduled twice during the year. Phone conferences were substituted for in-person

conferences when parents/guardians were unable to attend.

5. Waiting List

In the Fall of 2004, the Academy developed a waiting list for students. Twenty-three
kindergarten through sixth grade students were waiting for openings, and as of October 2004, there
were no openings. Parents were notified as openings occurred.

As of June 2003, the Academy had a total of 34 students from first through seventh grade

waiting for openings in the Fall.

6. Discipline Policy

The Academy clearly explains its discipline policy to parents and students in its Family and
Student Handbook. The Student Management section of the handbook includes a statemcent o
student expectations, parent and guardian expectations, and an explanation of the family agreement.
In addition, an explanation of the school’s discipline plan and disciplinary actions is provided. The
type:% of disciplinary referrals include conferences with the student, the teacher, and the parent or
guardian: referral to the Dean of Students; in-house suspensions; out-of-school suspensions: and
expulsion recommendations. Each of these are explained in the handbook along with appeal rights

and procedures. The school also has an explicit weapons and criminal offense policy that prohibits
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guns and other weapons, alcohol or drugs, and bodily harm to any member of the school community.
These types of offenses can result in recommendation for expulsion.

Students are also referred for administrative awards for responsible behavior. These include

awards for attendance and effort each marking period. An annual awards convocation also honors

students who have excelled in academic achievement and have demonstrated positive behavior and

character traits that exemplify a model student. Students can be named to the Dean’s List/Honor

Roll, the Attendance Honor Roll, the Good Character Honor Roll, and the Academic Honor Roll.

. Activities for Continuous Scheol Improvement

Following is a description of the Academy’s response to the activities that were
recommended m its programmatic profile and education performance report for the 2003-04

academic year:

. Recommendation: Achieve the goal of every child being at grade level in reading
and math, develop a planning process dedicated to exposing students to extra
resources, including developing a summer program for all students, and ensure that
every child who is below grade level be exposed to the specialist in the pertinent
area. Focus the best resources on students who need the most help.

Response: The Academy identified each student who was below grade
level or proficiency expectations in reading and math. Planning, which included the
student’s participation, occurred to develop an individual learning plan (ILP) for

those students beiow grade level expectation. Summer school was offered during the
Summer of 2004 (and is again being offered during the Summer of 2005) for those
students wdentified as below grade or proficiency expectations. Direct Instruction
reading time was increased from one hour daily to one hour and 40 minutes per day.
Smaller reading groups were formed based on each student’s reading skills. In March
2003, volunteer teachers began an after-school tutoring program two days per week
for students whe were two or more grade levels behind in reading and math. Students
who could notstay for tutoring were targeted for 2003 summer school programming.
A half-time Title I teacher was hired to provide supplemental instruction in math to
sixth and seventh graders. A reading consultant and math consultant were hired to
provide staff development and coaching.
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’ Recommendation: Hire a reading consultant on a half-time basis.

Response: As mentioned above, the Academy hired a reading consultant who
worked with teachers two days per weck. The school is working toward training an
in-house person to provide this support for the 2005-06 year.

. Recommendation: Develop one of the teachers as a math specialist to monitor
student performance in math and provide ongoing support/feedback for teachers.

Response: The Academy is developing the capacity for teachers to have the
opportunity to become teacher leaders by facilitating meetings around specific topics
such as math, student data collection, and writing. In Fall 2004, the school hired
a teacher with math expertise, particularly with middle school students. This teacher
is evolving into the math teacher leader. In addition, the math curriculum will be
supplemented with an emphasis on basic math skills to help students who need to
develop basic skills.

. Recommendation: To retain teachers, consider the possibility of offering a
retirement plan in addition to the health benefits plan now available.

Response: The schoo! will have a 403(b) plan in place in the Fall of 2005. Under
this plan, the school will match the amount teachers put in the plan at the end of the
year, Each teacher will choose his’her own investment options.

[1l. EDUCATIONAL PERFORMANCE

To monitor the Academy s activities as described in its contract with the C ity of Milwaukee,
a variety of qualitative and quantitative information was collected at specified intervals during the
past three academic years. At the start of this year, the school established attendance and parent
participation goals, as well as goals related to special education students. The school also idenﬁﬁed
focal and standardized measures of academic performance to monitor student progress. The local
assessment measures included the Jerrv Johns Reading Inventory, mathematics progress reports, and
results of the Six Traits of Writing framework. The standardized assessment measures used were
the Stanford Diagnostic Reading Test (SDRT), the Wisconsin Reading Comprehension Test

(WRCT), the Wisconsin Knowledge and Concepts Examination {(WKCE), and the Terra Nova
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examinations. Goals and measures are described in the annual outcome measures agreement memo

n Appendix B.

A, Aftendance

At the begmning of the academic year, the school established a goal to maintain an average
attendance rate of 90.0%. Attendance rates were calculated for 248 students enrolled during the
school year and averaged across all students. Not including excused absences, the school’s
attendance rate was 96.0%. When excused absences were included, the attendance rate rose to

97.0%. Based on these calculations, the Academy exceeded its attendance goal.

B. Parent Participation

At the beginning of the academic year, the school set a goal that parents/guardians would
attend at least two scheduled family-teacher conferences. This year, there were 239 children
enrolled at the time of the first conference and 238 enrolled at the time‘ of the second. Parents of all
children (100.0%) attended both scheduled conferences. The Academy has, therefore, met its goal

related to parent participation.

C. Speciai Education Needs

This year, the school set a goal to develop and maintain records on 17 special education
students in the 2004-05 academic year. Individual Education Program (1EP) team assessments were
completed forall 17 children. A review of a representative number of files showed that students had
current [EPs indicating their ehgibility for special education services and that their parents were

involved mn developing their IEPs.
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D. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to standardized testing,
each charter school has the responsibility of describing the goals and expectations of 1ts students in
meaningful language, in light of that school’s unique approach to education. These goals and
expectations are established by each City of Milwaukee charter school at the beginning of the
academic year to measure the educational performance of its students. These local measures are
useful for monitoring and reporting progress, guiding and improving instruction, clearly expressing
the expected quality of student work, and providing evidence that students are meeting local

benchmarks.

1 Reading Progress

At the beginning of the school year, the school set a goal that, on average, students would
demonstrate one year of growth in reading, as measured by the Jerry Johns Reading Inventory
administered at the beginning and end of the school year. The reading inventory consists of
assessments in sight word recognition, reading passages, and comprehension. To establish comfort,
students started with a passage one level below their current grade. [f the student met requirements,
s/he was tested at his/her current grade level. Ifthe student again met requirements, s'he could then
be administered tests up to two grade levels higher than his/her current grade. Results placed
students into pre-primer, primer, or grade level one through eight. Students unable to read any sight

words were designated as non-readers.
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Results for the 235 students who were administered the pre- and post-tests indicate that there
was a wide range of reading skills within each grade level.” Ranges within each grade level are

illustrated below.

Fable 1
Darrell Lynn Hines Academy
Jerry Johns Reading Inventory
Grade-Level Ranges at the End of the Schoel Year”
2004-05
Grade Level
Grade N
Low High
Kindergarten 24 Non-reader Third
First 24 Pre-primer Third
Second 25 Primer Fourth
Third 24 Second Fifth
Fourth 34 First Sixth
Fifth 40 Second Seventh
Sixth 27 Second Eighth
Seventh 37 Second Eighth

* Includes students with both pre- and post-test results,

Progress for each grade is illustrated in Figure 2. For example, 24 kindergartners were
administered the pre- and post-Jerry Johns examinations. Ten (41.7%) kindergartners showed a
reading ievel increase of one year or greater, as did 20 (83.3%) first graders.

Overall, 148 (63.0%) students in kindergarten through seventh grade exhibited one level or

more of growth this vear.

" Some students were ot enrolied the entire vear and therefore did not receive the pre- and/or post-1ast,

N
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Figure 2
Darrell Lynn Hines Academy
Percent Learners Who Advanced One Level or More

Based on Jerry Johns Reading Inventory
Pre- and Post-Test Results

. 7o Students 2004-05
HER S
R80.0%
56.3%
60.0%
41.7%
40.0% f
20.0%
0% e 3 -
K5 st Ind Sth ik Oyverall
(N=2) (N=2I4 (N=15) (N=40) (N=27 (N =235

Noter Overall school average = 94 levels of improvement,

The majority of students were reading at or above grade level at the end of the year. For

example, although fifth graders gained an average of only 0.4 grade levels, 32 (80.0%) of the 40
students were reading at or above grade level at the end of the school year. The overall average

level of improvement was .94 grade levels. See Table 2.

16
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Table 2
Darrell Lynn Hines Academy
Average Grade Level Increase
Based on Jerry Johns Reading Inventory
Pre- and Post- Test Results
2004-05
Grade N ' Average Grade Level Percent At or Above
Increase Grade Level
Kindergarten 24 0.9 41.7%
First 24 1.8 79.2%
Second 25 1.3 92.0%
Third 24 ‘ 1.4 91.7%
Fourth 34 0.9 79.4%
it Fifth 40 0.4 80.0%
Sixth 27 0.8 66.7%
Seventh 37 0.6 78.4%
H Total 235 04 76.6%

Based on an average grade level increase of .94, these results indicate that the Academy has

substantially met its goal of one or more levels of reading progress.

2. Math Progress

To track math progress at a local level, the Academy set a goal that students in K3 through
fifth grades would show one or more levels of progress between the first and last marking periods

or score two or better on mathematics assessments, using the following scale:

I Indicates that the student exceeds expectations, demonstrating exemplary
performance.
2+ Indicates that the student meets expectations, demonstrating slightly above

average performance.

b2

Indicates that the student meets expectations, demonstrating average
performance.
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2- Indicates that the student is demonstrating slightly below average
performance and meets expectations.

3 Indicates that the student needs improvement, demonstrating far below

average performance.

Sixth and seventh graders were to show a grade of C or better, or show one or more levels
of progress between the first and last marking period. Progress was assessed six times throughout
the school year and recorded on each student’s report card.

This year, math progress indicators for 165 K5 through fifth grade students assessed at the
beginning (first marking period) and end of the school year (sixth marking period) were submitted.
By the end of the year, 32 (19.4%) students exceeded expectations, 103 (62.4%) met expectations,

and 30 (18.2%) students needed to improve their math skills (see Figure 3).

Figure 3

Darrell Lynn Hines Academy
Math Progress
K5 through Fifth Grade
2004-05

Exceeded Bxpectations
32 (19.4%

Met Expectations™
i3 (62.4%)

Needs Improvement
HE(18.2%;

N 163
Note: Includes studenis assessed in first and sixth month marking periods.
FUudel Bix ations” includes students who scored 2-, 2, or 2+
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Maost (82.8%%) sixth and seventh graders exhibited a C or better in mathematics by the end
of the school vear (see Figure 4). Overall, the Academy substantially met its local academic

measure goal related to math.

Figure 4

Darrell Lynn Hines Academy
Math Progress
Sixth and Seventh Grade

2004-05

C or Better
53 (82.8%)

Lower than
PE17.2%

N = 64

Note: Includes students assessed in first and sixth marking periods.
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3. Writing Progress

To assess writing skills at the local level, the school set a goal that students would be able
to produce a grade-appropriate piece of writing. The grade-level written assignment was assessed
using the Six Traits of Writing rubric. The Six Tratts of Writing is a framework for assessing the
quality of student writing and offers a way to link assessments with revisions and editing. Based
on grade-level specific requirements, each student was categorized as having minimal, basic,
proficient, or advanced writing skills,

Results provided for 236 students in kindergarten through seventh grade indicated that seven
(3.0%) students exhibited minimal, 72 (30.5%) basic, 130 (55.1%) proficient, and 27 (11.4%)
students exhibited advanced writing skills on their grade-level writing piece. Since 97.0% of the
students demonstrated basic or better proticiency levels in writing, this local measure of academic

performance was substantially met (see Figure 5).

Figure 5

Darrell Lynn Hines Academy
Six Traits of Writing Assignment
2004-05

Basic
T2 A30.5%)

Mnimal
7 3.0%)

Proficient
130 655194

Now 236
fote: Incindes any sradents for whom writing skills were assessed
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Table 3 describes Six Traits of Writing results for each grade.

Table 3
Darrelt Lynn Hines Academy
Six Traits of Writing Assignment Results by Grade
2004-05
Results
Grade
Minimal Basie Proficient Advanced Total
Kindergarten 0 0.0% 4 16.7% 14 58.3% 6 25.0% 24 100.0%
First 2 8.3% 7 29.2% 10 41.7% 3 20.8% 24 100.0%
Second 3 12.0% 8 32.08% 14 40.0% 4 16.6% 25 180.0%
Third 0 0.0% i2 48.0% 12 48 0% 1 4.0% 25 160.0%
Fourth O 0.0% 8 23.3% 21 61.8% 5 14.7% 34 100.0%
Fifth G 0.0% | 8 20.0% 29 T2.5% 3 7.3% 40 100.6%
Sixth 1 3.7% 14 51.9% i1 40.7% 1 3.7% 27 100.0%
Seventh 1 2.7% 1} 29.7% 23 62.2% 2 5.4% 37 1060.,6%
Total 7 3.0% 72 36.5% 1306 55.1% 27 11.4% 236 100.0%
E. External Standardized Measures of Educational Performance

The CSRC requires that schools administer certain standardized tests depending upon the

grade. The following section describes results of these standardized tests for all children—those

enrolled for a full academic year (1.¢., since September 19, 2003) and new students (i.e., those who

enrolled on or after September 1, 2004).
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1. Stanford Diagnostic Reading Test for First Graders

a. All First Graders

Administering the Stanford Diagnostic Reading Test (SDRT) to all first and second graders
enrolled in charter schools' is required by the CSRC. Student performance is reported in phonetic
analysis, vocabulary, comprehension, and a total SDRT score.

In May 2005, the test was administered to 25 first graders. Results on this measure indicate
that, on average, first graders were functioning in reading at GLEs of 1.5 to 2.0 in the three arcas

(see Figure 6).

Figure 6

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average® Grade Level Equivalents for All First Graders
2004-05

Phonetic Analvsis Vocabulary Comprehension SDRT Total*

*Results are rounded e the nearest one-tenth.

* The CSRC reauires that the SDRT also be administered w third graders. These scores are reported m a later
section.
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The GLE range and median score for all first graders is illustrated in Table 4. The range of

fevels in each area indicates a fairly wide distribution among the first graders.

Table 4
Darrell Lynn Hines Academy
Stanford Diagnestic Reading Test
Grade Level Equivalent Range for All First Graders
2004-05
(N = 25)
Lowest Grade Level Highest Grade Level
Area Tested Scored Sceored - Median
Phonetic Analysis K.3 52 1.6
Vocabulary K.7 26 1.5
Comprehension K.0 34 1.6
SDRT Total K.5 2.4 1.6
Note: Results are rounded to the nearest one-tenth,
b. New and Returning First Graders

Results for new and returning students are illustrated below.'” New students enrolled m the

school on or after September |, 2004. Returning students were enrolled in the school for a full

academic vear, 1.e., before September 19, 2003, New students tended to exhibit lower GLEs than

returning students.

' Note that the CSRC prohibits reporting group sizes for new and full academic vear students.
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Figure 7

[ %]
A

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average* Grade Level Equivalents for
New and Full Academic Year First Graders

2004-05

Phonetic Analysis Vocabulary

Comprehension SDRT Towl*

EINew MaFull Academic Year

*Results are rounded to the nearest one-fenth.

Table 5a

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for New First Graders

2004-05
H L.owest Grade Level Highest Grade Level
Area Tested Scored Scored Median
Phonetic Analysis K.3 52 K.&
Vocabulary 1.0 22 1.6
Comprehension K& 23 1.6
SDRT Total K.6 24 14

Note: Resuits are rounded to the nearest one-tenth.
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Table 5b
Darrell Lvan Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Full Academic Year First Graders
2004-05
Lowest Grade Level Highest Grade Level
Area Tested Seored Scored Median
Phonetic Analysis K.3 52 1.9
Vocabulary K.7 2.6 1.4
Comprehension K.0 34 1.7
SDRT Total K.5 24 1.7
Note: Results are rounded to the nearest one-tenth.
2. Stanford Diagnostic Reading Test for Second Graders

a. AH Second Graders

Twenty-five second graders were admimstered the SDRT i May 2005, Results are

presented in Figure 8 and Table 6. As illustrated, second graders were, on average, reading at or

above grade level in each of the areas tested.
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Figure 8

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average Grade Level Equivalents for All Second Graders
2004-05

50

4.0

1.0

0.0 -
Phonetic Analysis Vocabulary Comprehension SDRT Total

Table 6
Parrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for All Second Graders

2004-05

(N = 15)
Area Tested Lowest Grade Level Scored Highest Grade Level Scored Median I
Phonetic Analysis 10 7.9 2.2
Vocabulary K.7 4.7 24
Comprehension 1.3 59 3
SDRT Total 1.4 5.4 2.5

26
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b.

New and Returning Second Graders

SDRT results for new and full academic year"” students are illustrated below. In this group,

results indicate that new students exhibited higher GLEs on average than returning students.

Figure 9

3.0

3.0

1.0

0.0

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average Grade Level Equivalents for
New and Full Academic Year Second Graders
2004-05

Phonetic Analysis Veocabulary Comprehension SDRT Totd

New MEFull Academic Year

" Retsrning students who were erpolled i the schoo! for a full zcademic vear, Le., on or before September 19, 2063,
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Table 7a

Darrelf Lyan Hines Academy
Stanferd Diagnostic Reading Test
Grade Level ¥quivalent Range for New Second Graders

2604-05
Area Tested Lowest Grade Level Scored Highest Grade Level Scored Median
Phonetic Analysis 1.4 7.9 4.2
Vocabulary 1.3 42 24
Comprehension 2.0 8.9 39
SDRT Total 1.8 5.4 32
Table Th

Darrell Lyan Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Full Academic Year Second Graders

2004-05
Area Tested Lowest Grade Level Scored Highest Grade Level Scored Median
Phonetic Analysis 1.0 7.9 2.2
'_'Vocabuiary K.7 4.7 2.4
Comprehension 13 5.9 2.8
SDRT Total 1.4 5.4 25

3. Standardized Tests for Third Graders

a. Wisconsin Reading Comprehension Tests for Third Graders

I All Third Graders

ki

The Wisconsin Reading Comprehension Test (WRCT) is an assessment of primary-level

reading at grade three and is administered to all public (including charter) school third graders in the
[

state. Student performance is reported as minimal, basic, proficient, or advanced proficiency levels.

While the WRCT gathers information on comprehension, prior knowledge, and reading strategies,

chigvement is
TG

POWROT tevels for J00% are the same as from 199%.2004: Advaecd (6G or more points) Acadermic
heyond mastery, Vest scores provide evidence of in-depth understanding. Proficient {38 through 59 poi
sehieverment moludes mastery of the important knowledge and skalls. Test scores show evidence of sk v for progress
it reading. Fasic (19 through 37 pointsk: Acaderic achievernent includes muastery of most of the mporiant knowledge and
skilis. Tost scores show evidence of at least one major flaw s understanding. Minéna! (0 through 18 points): Test scores show
evidence of major misconceptions or gaps i knowledge and skills tested.

had
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the performance standards are based only on the reading comprehension items. Wisconsin's
proficiency standards are based on the standards established in July 1998 by the State
Superintendent.™

The test was administered in March 2005 to the 25 Academy third graders enrolled in the

school on the examination date. Results on this measure, iflustrated in Figure 10, indicate that:

. No third graders scored at the minimal level of reading comprehension:

. Six (24.0%) Academy third graders scored at the basic fevel of reading
comprehension;

. Nineteen (76.0%) third graders demonstrated proficient reading comprehension skills;
and

. No third graders demonstrated an advanced level of reading comprehension.

Note that in 2003-04, 61.0% of 41 third graders scored at the basic and 31.7% at the proficient

level of reading comprehension (not shown).

13 . N - N S o P
7 Ser www.dplstate. wi us/dpi/oes/wretindo. itm! for detatis.
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Figure 10

Darrell Lynn Hines Academy
Reading Comprehension Test
Proficiency Levels for All Third Graders
2004-05

Basic
6 {24.0%;

19 (76.0%)

N=25
Note: No students scored in the minimal or advanced level - -

.
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. New and Returning Third Graders
WRCT results for new and full acadenmic year third graders 1lustrated below indicate more

returning students at the proficient level.

Figure 11

Darrell Lynn Hines Academy
Reading Comprehension Test
Proficiency Levels for New and
Full AcademicYear Third Graders

2004-05

100.0%

80.0%

60.0%

40.0%

2000 b -

0.0%
New Full Academic Year

B Basic MProficient
Note: No students scored i the mmimal or advanced level

b. Stanford Diagnostic Reading Test for Third Graders

1. All Third Graders
This year, the CSRC required that its charter schools administer the SDRT to third graders.
The SDRT provides a standardized method, in addition to the WRCT, to assess third grade reading
skills. Results can then be used to track student progress over multiple academic vears.
Results from this vear’s SDRT (administered m May 20035} indicate that third graders are, on

average, reading at grade ievel in all areas tested. See Figure 12,
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Figure 12

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test

Average*® Grade Level Equivalents for All Third Graders

2004-05

4.0

30

240

0.0

2

Lh

Phonetic Analysis Vocabulary Comprehension SDRT Total*

*Resubs are rounded to the nearest ong-tenth.

Table 8

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for All Third Graders

2004-65

{N=15
Area Tested Lowest Grade Level Scored Highest Grade Level Scored Median
Phonetic Analysis 1.6 0.8 27
Vocabulary 2.3 53 32
Comprehension 2.0 8.1 34
SDRT Total 2.0 7.1 34
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i. New and Returning Third Graders
Results for new and returning third graders are illustrated below. These results indicate

returning students exhibited shightly higher GLEs.

Figure 13

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average® Grade Level Equivalents for New and
Full Academic Year Third Graders
2004-05

0.0 = 5
Phonetic Analysis Vocabulary Comprehension SDRT Total*

EINew B#Full Academic Year

*Results are rounded to the neerest one-tenth.

Table 9a
Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for New Third Graders

2004-05
Area Tested Lowest Grade Level Scored | Highest Grade Level Scored Median
Phonetic Analysis 19 35 2.3
Vocabulary 2.3 36 314
Comprehension 2.0 7.1 3.4
SDRT Total 2.8 3.5 34

33
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Tabie 9b
Darrell Lyan Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for Full Academic Year Third Graders

2004-05
Area Tested Lowest Grade Level Scored Highest Grade Level Seored Median
Phonetic Analysis 1.6 T8 30
Vocabulary 2.3 53 32
Comprchension 2.1 8.1 35
SDRT Total 2.3 7.1 3.3

c. Terra Nova for Third Graders

i. All Third Graders

This year, the CSRC required its charter schools to admimnister the Terra Nova reading,
l_anguage, and math subtests to third graders. Resuits were used to assess third grade reading,
:ianguage, and math skills, as well as provide scores against which to measure progress over multiple
years. This year, the test was administered in November 2004 to 24 students (note that one third
grader who took the WRCT and the SDRT was not enrolled at the time the Terra Nova was
administered).

Results indicate that third graders were, on average, reading at grade level. On average,

students exhibited math skills below grade level.

34
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Figure 14

4.8

2.0

1.0

Darrell Lynn Hines Academy
Terra Nova Examination
Average Grade Level Equivalent Bases on Terra Nova
for All Third Graders
2004-05

Grade Level Equivalent

Reading Language Math

Table 10

Darrell Lynn Hines Academy
Ferra Nova Examination
Grade Level Equivalent Ranges for Al Third Graders

2004-05

(N =24)
Area Tested L{;Wi}st‘(}rade Level , nghestﬁ(xrade {.evel Median®

Scored Scored
Reading 1.¥ 8.2 31
Language 18 8.0 340
Muath 1.6 4.4 2.8
* Note: Results are rounded to the nearest one-tenth.
]
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ii. New and Returning Third Graders

There were 20 third graders who had been enrolled for a full academic vyear, ie., since
September 19, 2003, There were only four third graders taking the Terra Nova tests who were new
to the school in the Fall of 2004. Due to the small size of the new cohort, the comparison of new to

full academic year students could not be reported.

4, Standardized Tests for Fourth Graders

a. Wisconsin Knowledge and Cence;ﬁts Examination

i All Fourth Graders

In November 2004, all fourth, eighth, and tenth grade students in Wisconsin public schools
participated in statewide assessments in the subject areas of reading, language arts, math, science,
and social studies. These assessments are called the Wisconsin Knowledge and Concepts
Examinations {WKCE). Based on how they score on these assessments, students are placed in one
of four proficiency categories: advanced, proficient, basic, and minimal performance.”” The CSRC
requires that schools report student achievement on the WKCE in reading, language arts, and math.

The WKCF was administered in November 2004 to 33 fourth grade students at the Academy.
This vear, three (9.1%) fourth graders scored minimal reading proficiency, eight (24.2%) bad a basic
understanding, 20 (60.6%) were proficient readers, and two (6.1%) fourth graders scored m the
advanced reader category. In math, 19 (57.6%) students exhibited minimal, four (12.1%) scored in

the basic range, and ten (30.3%) students achicved proficient levels (see Figure 15).

7 Advanced: Demonstrares inedepth understanding of acadermic knowledge and skills tested on WRKOTL Proficient;
demonstrates competency n the acadernic knowledge and skills tested on WKCE; Bavic: demonstrates some acadeniic
knowledge and skills tested on WKCE: and Minimal, demonstrates very Himited academic knowledge and skills tested on
WECE.

{2 TWE Mibw 20080 Ssed  Tines ¥ ear i prwpd] 36



Figure 15

Darrell Lynn Hines Academy
Wisconsin Knowledge and Concepts Exam
Proficiency Levels for All Fourth Graders
2004-05

1%

80%

60%

A%

2%

0% . .
Reading Language Arts Math

ilff;’i%?\—fljaaéma? M Basic BProficient BB Advanced

The final score from the WKCE is a writing score. The extended writing sample is scored

with two holistic rubrics. A six-point composing rubric evaluates students’ ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word choice.
A three-point conventions rubric evaluates students’ ability to control punctuation, grammar,
capitalization, and spelling. Points received on these two rubrics are combined to produce a single
score on the report ranging from 0.0 to a maximum possible score of 9.0.%

The Academy’s fourth graders” writing scores ranged from 0.0 t0 6.0. The median score was

4.5, meaning half of students scored at or below 4.5 and half scored 4.5 to 6.0.

& . . - ) . X . .
See www dprstate. wius/oewke write himd for details.
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i. New and Returning Fourth Graders
Because there were only three fourth graders taking the WKCE who were new to the school

in Fall 2004, the comparison of new to full academic year students results could not be reported.

b. Stanford Diagnostic Reading Test for Fourth Graders
i. All Fourth Graders

In May 2008, 34 fourth graders were administered the SDRT."” The fourth grade SDRT
consists of vocabulary, comprehension, scanning, and total scores for each student. Although not
required by the CSRC, the school administered the test to provide another standardized assessment
of fourth grade reading skills.

This year, results indicated that fourth graders were reading, on average, at grade level when
measured by the SDRT V().cabu}ary and scanning subtests. Students were slightly below grade level

on the comprehension subtest and overall SDRT total (see Figure 16).

" The SORT for fourth grade students was not required by the CSRO; however, the Academy clected 10 adminigter
and report the results.
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Figure 16

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test

Average Grade Level Equivalents for All Fourth Graders
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Note: Results are rounded to the nearest one-tenth.

Table 11

Darrell Lynn Hines Academy
Stanford DHagnostic Reading Test
Grade Level Equivalent Range for All Fourth Graders

2004-05

{N=34)
Area Tested Lowest Grade Level Scored Highest Grade Level Scored Median
Vocabulary 2.1 10.6 4.1
Comprehension L9 a.1 33
Scanning 2.5 9.6 4.4
SDRT Tatal 2.0 3.4
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i. New and Returning Fourth Graders
Because there were only three fourth graders taking the SDRT who were new to the school

in Fall 2004, the comparison of new to full academic vear students could not be reported.

S, Terra Nova for Fifth Graders

a. All Fifth Graders

As required by the CSRC, fifth graders were administered the McGraw-Hill Terra Nova
reading, language, and math subtests. (The test also includes science and social studies.) The CSRC
requires that these subtests be administered to assess student achievement and provide a basis for
multiple-year student progress.

The Terra Nova examinations were administered in November 2004 to 39 fifth grade
students. Results indicated that fifth graders, on average, were at grade level in reading and math and

above grade level in language (see Figure 17).

,,,,,

the USRC has reguired that the Terra Nova standardized tests for fifih, sixeh, and seventh graders also be administered in the Fali
sermester to allow multi-vear student progress repors,
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Figure 17

i

6.0

Darrell Lynn Hines Academy
Terra Nova Examination
Average Grade Level Equivalent
for All Fifth Graders
2004-05

Grade Level Equivalent

6.2

Reading Language

A look at the range of grade levels in each of the areas tested shows a wide distribution among

the students. Table 12 indicates grade equivalent ranges and the median in reading, language, and

math. Proficiency levels are illustrated in Figure 18.

41

sexY iy SRpEw




Table 12

Darrell Lyna Hines Academy
Terra Nova Examination
Grade Level Eguivalent Ranges for Al Fifth Graders

2004-05
(N =39}
Area Tested Lowest Grade Level Highest Grade Level Median
Scored Scored
Reading 0.0 [2.4% 4.5
Language 2.3 12.4+% 5.0
Math 1.9 9.3 5.0

*Note: Scores of 12, + were converted to 12.9 GLE.

Figure 18

Darrell Lynn Hines Academy
Terra Nova Examination
Proficiency Levels for All Fifth Graders
2004-05
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b. New and Returning Fifth Graders
Results for new and full academic year fifth graders are illustrated below. Results indicate
that, on average, new students demonstrated higher GLEs than those enrolled for a full academic

year.

Figure 19

Darrell Lynn Hines Academy
Terra Nova Examination
Average Grade Level Equivalent
for New and Full Academic Year Fifth Graders
2004-05

Grade Level Equivalent
10.0

R0

6.0

4.0

Reading Language Math

iﬁew mbut Academic \’Ldl’i
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Table 13a

Darrell Lynn Hines Academy
Terra Nova Exansination
Grade Level Equivalent Ranges for New Fifth Graders

2004-05
‘Area Tested Lowest Gradg Level nghest‘(zrade Level Median
Scored Scored
Reading 2.6 [2.4% 6.7
‘Language 34 P2 T4
Math : 37 8.9 5.2
*Note: Scores of 12.+ were converted to 12.9 GLE.
Table 13b
Darrell Lynn Hines Academy
Terra Nova Examination
Grade Level Equivalent Ranges for Full Academic Year Fifth Graders
2004-05
Area Tested Lowest Grade Level Highest Grade Level Median
Scored Scored
Reading 0.0 9.7 4.3
Language 2.5 [2.+% 4.1
Math 1.9 9.5 4.9

#Note: Scores of 12.+ were converted to 12.9 GLE.
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Figure 20a

Darrell Lynn Hines Academy
Terra Nova Examination
Proficiency Levels for New Fifth Graders
2004-05

100%

80%

6%

40%

20%

(%%

Reading Language Math

N g iEZ]Minimai-Basic B Proficient & Advanced !

Note: Proficiency levels were determined using the scale score conversion chart distributed by MPS.

Figure 20b

Darrell Lynn Hines Academy
Terra Nova Examination
Proficiency Levels for Full Academic Year Fifth Graders
2004-05
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Mo
Note: Preficiency fevels were determined using the scale score conversion chart distributod by MPS.

6. Terra Nova for Sixth Graders
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a. All Sixth Graders

Figure 21 illustrates the sixth grade Terra Nova results from the November 2004 examination.
The students. on average, were functioning at 5.3 GLE in reading, 5.7 GLE in language, and 5.6

GLE in math.

Figure 21
Darrell Lynn Hines Academy
7 Terra Nova Examination
Average Grade Level Equivalent for All Sixth Graders
2004-05
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Sixth graders’ reading, language, and math skills spanned a wide range of GLEs (sce

Table 14).

46

CTWE BT REE4

onsFines Vear 3R ptownd!




Table 14

Barrell Lyan Hines Academy
Terra Nova Examination
Grade Level Equivalent Ranges for Al Sixth Graders

2004-05
{(N=2T)
Area Tested Lowest Grade Level Highest Grade Level Median
Scored Scored
Reading 1.7 9.7 4.9
Language 2.5 16.7 5.1
Mathematics 2.6 8.3 8.7

Proficiency levels for sixth graders are illustrated below.

Figure 22
Darrell Lynn Hines Academy
Terra Nova Examinations
Proficiency Levels for All Sixth Graders
2004-05
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Noe=37%
Note: Proficiency fevels were determined using the scale geore conversion char distributed by MPS,

b. New and Returning Sixth Graders
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Because there were only three sixth graders taking the Terra Nova test who were new to the

school in Fall 2004, the comparison of new to full academic year students could not be reported.

7. Terra Nova for Seventh Graders

a. All Seventh Graders

Figure 23 illustrates the seventh grade Terra Nova results from the November test. The
students, on average, were functioning at 7.2 GLE inreading, 7.3 GLE in language, and 7.2 GLE in

mathematics.

Figure 23

Darrell Lynn Hines Academy
Terra Nova Examination
Average Grade Level Equivalent for All Seventh Graders
2004-05
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Seventh graders reading and math skills spanned a wide range of GLEs. See Table 15.

Table 15

Darreli Lynn Hines Academy

Terra Ni

rva Examination

Grade Level Equivalent Ranges for All Seventh Graders

2004-05
(N =37y
Area Tested i,ﬁwest‘(_,rade Level nghest.(}raée Level Median
Scored Scored
Reading 1.8 11.3 7.2
Language 2.8 12.9% 7.3
Mathematics 31 11.0 7.3

*Note: Scores of 12+ were converted 10 12,9,

Proficiency levels for seventh graders are illustrated below.

Figure 24

Darrell Lynn Hines Academy
Terra Nova Examinations
Proficiency Levels for All Seventh Graders
2004-05
H00% - -
80%
6G%%
46
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Note: Froficiency levels were determined using the scaie score conversion chan distributed by MPS,
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b.  New and Returning Seventh Graders

Results for new and full academic vear seventh graders are illustrated below. These data

indicate that the new students did slightly better in reading and math, and full academic year students

did better in language.

Figure 25

Darrell Lynn Hines Academy
Terra Nova Examination

Average Grade Level Equivalent for New and
Full Academic Year Seventh Graders

2004-05
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Table 16a

Darrell Lynn Hines Academy
Terra Nova Examination
Grade Level Equivalent Ranges for New Seventh Graders

2004-05
Area Tested i.owes; i}or::‘lje Level Highests g:;z:;e Level Median
Reading 4.3 10.2 8.7
Language 3.0 10.0 6.2
Mathematics 3.4 5.8 79

Table lob

Darrell Lynn Hines Academy
Terra Nova Examination
Grade Level Equivalent Ranges for Full Academic Year Seventh Graders

2004-85
' Area Tested L&wests E}Or::;e Level H’ighes; C(il:rée Level Median
Reading 1.8 11.3 7.2
Language 2.8 12.+% 7.4
Mathematics 3.1 11.0 7.2

*Note: Scores of 12+ were converred 10 12.9.
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Figure 26a
Darrell Lynn Hines Academy
Terra Nova Examinations
Proficiency Levels for New Seventh Graders
2004-05
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Note: Proficiency levels were determined using the scale score conversion chart distributed by MPS.

Figure 26b
Darrell Lynn Hines Academy
Terra Nova Examinations
Proficiency Levels for Full Academic Year
Seventh Graders
2004-05
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Nore: Proficiency Iovels were determmined using the sealy score conversion char distribuied by MPS
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E. Multiple-Year Student Progress

Y ear-to-year progress 1s measured by comparing scores in reading, language, and math on
standardized tests from one year to the next. The tests used to examine progress are the SDRT
(reading only), the WKCE, and the Terra Nova reading, language, and math subtests. In previous
years, multiple-vear student progress was reported in aggregate for all students enrolled in the
school. This year, the CSRC required that multiple year student progress be reported only for
students enrolled a full academic year, 1.¢., simce September 19, 2003. In addition to reporting grade
level equivalents for second and third graders. the CSRT required that progress for fourth through
seventh grade students who met proficiency expectations be reported separately from those who did

not.

1. First Through Third Graders
First through third grade reading progress is measured using the SDRT. Results from this
test are stated in grade level equivalencies and do not translate into proficiency levels. The CSRC
expects all students, on average, to advance at least one year from Spring to Spring testing. The
expectations for students with below grade level écores in the previous year is more than one year
iLE advancement. Results in this section reflect all students administered the SDRT in conscoutive

vears.

a. Al First through Third Graders

The CSRC requires that these students advance, on average, one GLE per vear in reading.
The following table describes reading progress resuits, as measured by the SDRT over consecutive
academic years for 18 full academic vear students enrolled in the Academy as first graders in 2003-

(4 and then as second graders i 2004-05. Overall SDRT totals indicated an average improvement
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of 1.0 GLE from first to second and 0.9 GLE from second to third grade. Therefore, the school met

the expectations for second graders but fell short for third graders.

Darrell Lynn Hines Academy

Table 17

Average GLE Advancement from First to Second Grade

Based on SDRT
(N = 18)

Grade Level Equivalent

Reading First Grade Second Grade Average Median
(2003-04) (2004-05) Advancement Advancement |
SDRT Tetal i.9 29 1.4 4.7
Note: Resulis are rounded to the nearest tenth,
Table 18
PBarrelt Lynn Hines Academy
Average GLE Advancement from Second to Third Grade
Based on SDRT
(N = 20)
Grade Level Equivalent
Reading Second Grade Third Grade Average Median
(2003-04) (2004-05) Advancement Advancement
SDRT Total 2.5 3.4 0.9 0.9

Note: Results are rounded to the nearest tenth,

1t is possible to compare SDRT results from 2002-03 to 2004-05 using scores from students

who took the SDRT in 2002-03 as first or second graders and again in 2004-05 as third or fourth

graders.”” Progress from first to third grade indicates an average improvement of 1.9 GLE. On

average, second through fourth grade reading scores improved 1.2 GLE.

R _ . AU )
" The sehool elected w administer the SDRT to fourth graders this year,
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Table 19

Darrell Lynn Hines Academy
Average GLE Advancement from First to Third Grade
Based on SDRT

(N=15)
Grade Level Equivalent
Reading First Grade Third Grade Average Median
{2042-03) (2004-05) Advancement Advancement
SDRT Total 1.7 3.6 1.9 1.7
Note: Results are rounded to the nearest tenth.
Table 20

Darrell Lynn Hines Academy
Average GLE Advancement from Second to Fourth Grade
Based on SDRT*
(N = 25)

Grade Level Fquivalent

Reading Second Grade Fourth Grade Average Median
(2002-03) {2004-85) Advancement Advancement
SDRT Total 2.7 3.9 1.2 1.0

Note: Results are rounded to the nearest tenth.
*The CSRC did not require that the school administer the SDRT to fourth graders.

b. Students Who Were Below Grade Level Expectations

This year, there were only two second and two third graders who tested below grade level

expectations last year (as first and second graders). Due to the small size of these cohorts, results
cannot be included in this report.

Analysis of progress from 2002-03 to 2004-05 (two full academic years) indicated that only
one third grader tested below GLE in 2002-03 as a first grader and eight fourth graders were below
GLE in 2002-03 (as second graders). Due to the small size of these cohorts, results cannot be

mcluded in this report.

LA
h
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2. Fifth through Seventh Graders™

In an effort to monitor progress for students who met proficiency expectations and for those
who did not, the CSRC instituted a requirement that schools report progress for each of these groups
of students. Based on these requirements, multiple year student data are presented for students who
scored at the proficient or advanced levels and for children who were at minimal or basic levels in
the 2003-04 school year. Student progress for each group is described in terms of GLE advancement

and progress in proficiency levels.

a. Progress for Students Who Met Proficiency Requirements
GLE progress for students at proficient or advanced levels of reading, based on 2003-04
scores, are illustrated below. As shown, these students exhibited an average increase of 1.1 GLE

‘in reading, 0.6 GLE in language, and 1.1 GLE in math.

Table 212
Darrell Lyvan Hines Academy
Average GLE Advancement in Reading for
Students Who Tested at Proficient or Advanced
2003-04
Grade N Average GLE Average GLE Average GLE
2003-84 2004-85 Advancement
Fourth to Fitth 19 35 6.4 (.9
WKCE to Terra Nova™
Fifth to Sixth 9 Cannot report due (annot report due Cannot report due
Terra Nova to N size to N size o N size
Sixth to Seventh 14 5.6 7.7 2.1
Terra Nova
l{ Total r 42 1.1

Third and fourth grade comparisons were net provided due to non-comparable fests a¥ those grade levels,
2w en senle seoves were converted 1o GLE s using the Terra Nova Norms Book for the Fall administration. These
results should be interpreted with caution because the tests, while comparable, arc not exactly the same.
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Table 21h

barrell Lyan Hines Academy

Average GLE Advancement in Language for
Students Who Tested at Proficient or Advanced

2003-04
, Average GLE Average GLE Average GLE
Grade S 2003-04 2003-05 Advancement
Fourth to Fifth 16 7.1 8.1 1.0
WKCE to Terra Nova™
Fifth to Sixth 4 Cannot report due Cannot report due Cannot report due
Terra Nova " 10 N size to N size to N size
Sixth to Sevenih it 8.0 8.7 0.7
Terra Nova
Total 31 0.6
Table 21c
Darrell Lynn Hines Academy
Average GLE Advancement in Math for
Students Who Tested at Proficient or Advanced
2003-04
Average GLE Average GLE Average GLE
Grade N 2663-04 2004-03 Advancement
Fourth to Fifth .
5 7 . 7
WEKCE and Terra Nova = > b4 0.7
Fifth to Sixth Cannot report due Cannot report due Cannot report due
Terra Nova 10 N size to N size to N size
Sixth to Seventh - Cannot report due Cannot report due Cannot report due
Terra Nova ' to N size to N size o N size
Total 38 1.1

Progress for these students in terms of proficiency levels is illustrated below. It is expected

that students who reached proficiency, i.c., proficient or advanced, in 2003-04 will maintain these

levels in 2004-05. As illustrated, most (90.5%) students were able to do so in reading, 80.7% in

language, and 83.3% in math (see Tables 22a, 22b, and 22¢).

" WKCE scale scores were converted to GLEs using the Terra Nova Norms Book for the Fall siministration. These

resuits should be interpreted with caution because the tests, while comparable, are not exactly the same.
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Table 22a

Darrell Lynn Hines Academy
Reading Proficiency Level Progress for
Students Whe Tested at Proficient or Advanced

200304
Seudents Students Mamtame;‘im];rzt:;cieni;}&dvanceé in
Grade Proficient/Advanced in 2

200304 N A
Fourth to Fifth 19 15 ) 70.0%;
WKCE and Terra Nova®
Fifth 1o Sixth 9 Cannot report dug to N Cannot report due to N
Terra Nova size size
Sixth to Seventh i4 14 104.0%
Terra Nova
Fotal 42 38 90.5%

Table 22b

Darrell Lynn Hines Academy
Lanugage Proficiency Level Progress for
Students Who Tested at Proficient or Advanced

20063-04
Students Maintained Proficient/Advanced in
Students 2004-05
Grade Proficient/ Advanced in -

2003-04 N o,
Fourth to Fifth i6 13 §1.3%
WECE and Terra Nova™
Fifth to Sixth 4 Cannot report due 1o N Cannot report due to N
Terra Nova size §lze
Sixth to Seventh 11 16 G0.9%
Terra Nova
Total 31 25 80, 7%

33

cut points distributed by MPS.

cut points distributed by MPS.

{OETTWY_ Mk 2004 5 hines Hises Y ear Hpe wpd]

38

Terrz Nove scores wers provided in GLE and scale seores, Proficiency levels were determined using the scale score

Terra Nova scores were provided in GLE and seale scores, Proficiency levels were determined using the seale score




Table 22¢
Darrell Lyan Hines Academy -
Math Proficiency Level Progress for o
Students Proficient or Advanced
20063-04
Students Students ?viallzizum;({im};r:)}iimemhidvaneed in
Grade Proficient/Advanced in o
2003-04 N o
Fourth 1o Fifth . o
WKCE and Ferra Nova 13 14 93.3%
Fifth to Sixth '3 Cannot report due to N Cannot report due to N
Terra Nova $17€ size
Sixth to Seventh " - y
Terra Nova ’ ' H00.0%
Total 30 25 83.3%

b. Progress for Students Who Did Not Meet Proficiency Level Expectations
Reading GLE progress for students who tested below proficient in 2003-04 is
provided in the following table. On average, fifth through seventh grade students advanced 1. 2 GLE

in reading.

Table 23
Darrell Lynn Hines Academy
Average GLE Advancement for
Students Who Tested Below Proficient in Reading in 2083-04
Average GLE Average GLE Average GLE

Grade N 200304 200405 Advancement
Founhﬁto Fifth Grm}c > 27 - 6.3
WEKCE and Terra Nova - o
’P‘zrf{h m{Szxih Cirade . 32 46 P4
Terra Nova
Sixth to Seventh Grade oy s o 4
o o i} 3 2.2 2.1
Terra Nova
Total 33 1,2
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Students who tested below proficiency leve! expectations in 2003-04 advanced an average

of 1.2 GLE in language skills (see Table 24).

Table 24
Darreli Lynn Hines Academy
Average GLE Advancement for
Students Who Tested Below Proficient in Language in 2003-04
Average GLE Average GLE Average GLE
Grade N 2003-04 ) 2004-05 Advancement
Fourth to Fifth Grade R " g )
WECE and Terra Nova 15 -2 34 0.9
:f—iﬁh o Sixth Grade 6 16 53 17
f'erra Nova
Sixth te:: Seventh Grade 13 40 48 0.8
Terra Nova
Total 44 1.1

Math GLE progress for students who tested below proficient in 2003-04 is provided in the

following table. On average, fifth through seventh grade students progressed 1.0 GLE m math.

Fable 25
Parreli Lynn Hines Academy
Average GLE Advancement for
Students Whe Tested Below Proficient in Math in 2003-04
Average GLE Average GLE Average GLE

Grade N 2003-04 ZG64-05 Advancement
Fourth to Fifth Grade . -, -
WEKCE and Terra Nova i 34 37 0.3
}Wi‘ih_ u}g Sixth Grade i 3.9 49 0
Verra Nova
Sx.xth 1{3 Seventh Grade 17 4o 55 s
Terra Nova
Total 45 1.4
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The CSRC also requires that student progress in proficiency levels be examined. The
following tables illustrate progress for the students who tested below proficient in 2003-04. It is
expected that these students would progress one level, or if they scored in the same level, progress
within that level. To examine whether or not students who remained within the same level. 1.e.,
minimal in 2003-04 and minimal in 2004-05, CRC used the scale score thresholds distributed by
MPS to establish proficiency levels. Each level was then divided into quartiles and CRC then
determined whether or not a child had progressed one or more quartiles.™

As 1llustrated below, 41.7% of fifth graders who were below proficiency expectations in
reading showed improvement in reading by progressing to a higher quartile. Most sixth (81.8%) and

seventh (80.0%) graders were able to either advance one proficiency level or improve at least one

quartile,
Table 26
Darrell Eynn Hines Academy
Reading Proficiency Level Progress for
Students Minimal or Basie in 2003-04
Total
3 Proficiency
# Students # Students who If not advanced, # who Level ’
- . Advanced one . ” i eve
Grade Minimal/Basic . ) improved quartile(s) Adv .
, Proficiency o ! ) : Advancement
in 2003-04 v within Proficiency Level
Level v .
N %o

Fourth to Fifth Grade 12 0 3 o 41.7%
WKCE and Terra Nova
Fifth 1o Sixth Grade Terra 11 8 | 9 81.8%
Nova
Sixth fo Seventh Grade 10 7 i & 80.6%
Terra Nova
Total 33 15 7 22 66.7%

7 To make the quartiles in the minimal proficiency level meaningful, CRC used the lowest scale score of any student
in euch grade as the lowest scale score.
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Proficiency level progress in language is illustrated below. Eighteen (40.9%) of the students
who tested at minimal or basic levels in 2003-04 were able to either advanced one level (N = 13)

or advance one quartile within their 2003-04 proficiency level (N = 3).

Table 27
Darrell Lynn Hines Academy
Language Proficiency Level Progress for
Students Minimal or Basic in 2003-04
Total
~ . Proficiency
# Students # btuﬁents who If not advanced, # who Level y
Grad Minimal/Basi Advanced one L ed cile(s Ve
yrade Minimal/Basic Proficiency zm?rew quartile(s) Advancement
in 2003-04 - within Proficiency Level
Level ¢ .
N Yo
Fourth to Fifth Grade 15 2 i 3 20.0%
WKCE and Terra Nova
Fifih to Sixth Grade Terra 16 8 1 9 56.3%
Nova
¥ Sixth to Seventh Grade i3 5 1 6 | 46.2%
Terra Nova
Total 44 15 3 18 40.9%

Proficiency level progress in math is described below. Asillustrated, 64.4% of' students who
did not meet proficiency level expectations, i.¢., scored minimal or basic, in 2003-04 either advanced
one proficiency level (N = 21) or if they did not advance a level, improved at least one quartile
within their level (N = &). Nearly two thirds (64.4%) of the fifth through seventh grade students who

were below proficiency expectations in 2003-04 met the CSRC criteria for improvement.
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Table 28

Darre] Lynn Hines Academy
Math Proficiency Level Progress for
Students Minimal or Basic in 2003-04

HFERTWE Mibe 208 e Hines Y St wpd]

Tatal
, Proficiency
# Students # Students who H not advanced, # whe Level ’
. - e s Advanced One . . Ve
Grade Minimal/Basic . _ improved quartile(s) "
Proficiency , Advancement
in 2063-04 v within Proficiency Level
Level - . .
N Yo
Fourth 1o Fifth Grade 16 & 2 8 50.0%
WEKCE and Terra Nova
Fifth to Sixth Grade Terra 12 6 2 8 06.7%
Nova
Sixth to Seventh Grade 17 9 4 13 T6.5%
Terra Nova
Total 45 21 8 29 64.4%
63




G Annual Review of the School’s Adequate Yearly Progress
I Background Information™

State and Federal laws require the annual review of school performance to determine student
academic achievement and progress. Annual review of performance required by the federal No
Child Left Behind Act is based on the test participation of all students enrolled, a required academic
indicator (either graduation or attendance rate), and the proficiency rate inreading and mathematics.
Science achievement is also considered in some instances,

In Wisconsin, DPI releases an Annual Review of School Performance for each chartered
school with information about whether that school has met the criteria for cach of the four required
adequate yearly progress (AYP) objectives. Ifaschool fails to make AYP for two consecutive years
in the same AYP objective, the school is designated as “identified for improvement.” Once
designated as “identified for improvement,” the school must meet the annual review criteria for two
consecutive years in the same AYP objective to be removed from this designation.

The possible school status designations are:

. “Satisfactory.” which means the school is not in improvement status;

. “School Identified for Improvement” (SIFI), which means the school does not meet
AYP for two consecutive years in the same objective.

. SIFI Levels 1-5, which means the school missed at least one of the AYP objectives
and is subject to the State requirements and additional Title I sanctions assigned to
that level.

. SIFI Levels 1-4 Improved, which means the school met the AYP in the year tested,
but remains subject to sanctions due to the prior year. AYP must be met for two
consecutive vears in that objective to be removed from “improvement” status and
returned to “satisfactory™ status.

. Title | Status which identifies if Title I funds are directed to the school. {f so, the
schools are subject to Federal sanctions.”

ey o - . . - - . - . &
iy information is taken from the DPEwebsiter www.dpistate wi us/oea/annrvwts himl

7 For complete imformation about sanctions, see www. dplstate. wius/dptie ca/doo/sanctions-schovls.doc;

www. dpi state. wi.us/dpi/esea’bul_0402.homk and www.dpi state. wi.ns/dpiiesen’doc/sancrions-districts.doc
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2. Three Year Adequate Yearly Progress: the Academy Review Summary: 2004-05

According to the Academy’s Annual Review of School Performance: 2004-05 published
by DPL the Academy met all applicable AYP objectives. The objectives are that 95.0% of the
chigible students participate in the required tests, at least 67.5% of the students are reading at the
proficient or above level, 47.5% of the students tested are at the proficient or above level in
mathematics and the school maintain an attendance rate of at least 85.0%.

In addition, DPI has reported that the Academy has received a “Satisfactory” status
designation in all four objectives for the past three vears; therefore, the Academy has met the

requirements for AYP all three vears.

IV, CONCLUSIONS/RECOMMENDATIONS

This report covers the third year of the Academy as a charter school. The information
provided by the school has been used to make assessments regarding programmatic and academic
progress for the 2004-05 school year. The Academy has met all but one of the education
requirements i its charter school contract with the City of Milwaukee. The one provision not met
was the reading advancement requirement of one year for third grade students with comparison
scores from the prior year. The criteria was nearly met as these students advanced 0.9 GLE on
average.

The key performance indicators for the Academy during the 2004-03 academic year are

shown below:

. Attendance rate was 96.0%, exceeding the school’s goal:

T For a copy of the Academy Amnual Review of Schoo! Performance see, www dpi.state. wi us/dpi/oea under
sccountability,
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. The parents of 100.0% of the children attended both family-teacher conferences,
meeting the Academy’s goal;

. On average, 63.0% of the Academy students demonstrated a one level or more
improvement in reading as measured by the Jerry Johns Reading Inventory. The
average increase was .94 grade levels;

. Most K5 through fifth grade students with comparison progress indicators met
(62.4%) or exceeded (19.4%) the school’s expectations in math by the end of the
school year. Most (82.8%) sixth and seventh graders achieved a “C” or better in
math;

. Most of the students demonstrated proficient (55.1%) or advanced (11.4%) levels m
writing, as measured by the Six Traits of Writing assessment;

. On average, first graders were functioning at 1.5 to 2.0 grade level equivalents in
phonetic analysis, vocabulary, and comprehension on the SDRT;

. On average, second graders were functioning at 2.4 to 3.8 grade level equivalents in
phonetic analysis, vocabulary, and comprehension on the SDRT;

. Seventy-six percent of the third graders demonstrated proficient reading
comprehension on the WRCT;

. Two thirds (66.7%) of fourth graders tested on the WKCE scored in proficient or
advanced levels in reading, while 30.3% reached these levels m math;

. In the Spring, fourth graders were functioning, on average, at the 3.7-4.7 grade level
equivalencies in phonetic analysis, vocabulary, and comprehension on the SDRT;

. The fifth grade students tested with the Terra Nova averaged a grade level
equivalency of 5.3 in reading with 53.8% demonstrating proficient or advanced
proficiency levels in reading;

. The fifth grade students tested with the Terra Nova, on average, demonstrated a 5.2
grade level equivalency in math with 59.0% demonstrating a proficient or advanced
level;

. On average, the sixth graders tested with the Terra Nova averaged a grade level
_ equivalency of 5.3 in reading. Over half (66.7%) of students exhibited proficient or
2 advanced reading skills;

. Sixth grade Terra Nova math results indicated that students averaged a 5.6 grade
level equivalency and 40.7% demonstrated math skills at the proficient or advanced
levels;

. Seventh graders’ average reading GLE in was 7.2, Approximately 81.1% exhibited
proficient or advanced reading skills when measured by the Terra Nova examination;
and
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. On average, seventh graders scored 7.2 GLE on the Terra Nova math subtest and
62.2% exhibited proficient or advanced math skills.

After reviewing the information in this report and considering the information gathered
during the administrator’s interview in June 20035, it is recommended that the focus of activities for

the 2005-06 year include the following:

. Continue to develop specific expertise among teachers to allow for in-school
consultation and ongoing support by subject area.

. Identify and implement the steps necessary to become a high performing schoo,
including steps needed to:

> continue to develop classroom teachers” ability to meet all students’ needs,
and
> supply needed resources to teachers at the classroom level.
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APPENDIX A

CONTRACT COMPLIANCE CHART
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Darrelt Lyvan Hines Academy
Overview of Compliance for Educationally Related Contract Provisions
2604-05
Menitoring
Sectien/Page Educationally Related Report Reference | Contract Provision Met
of Contract Contract Provision Page or Not Met?
Section B, p. 2 and B . . ) . .
SR P v 11 Desermtion of educational program: student population served. Pages 3-6 Met
Appendix A, p. 23
Section LV, p. 11 and Education program of at least 180 days (including {ive banked days of teacher Prge O Met
Appendix B wurk days)® ge ’
Seeti Lope 2 and . .
N BGF P i Educational methods. Pages 2-4 Met
Appendix A, p. 234
Seetion B, p. 2 and L ; - o i .
ceian L. p. - and Admimistration of required standardized tests. Pages 21-32 Met
Appendix A, p. 96
Section 3, p. 2 and Academic criteria #1; maintain local measures, showing pupil growth in Pawes 15.27 Met
; . : . ages 15-22 Me
Appendix A, p. 61+ demonstrating currioular goals. =
Acadenic orieria #2: Yeur-to-Year Achicvement Measure: a Mot **
N
. . . s ) for second grade; not mex
a. Second and third grade students: advance average of one GLE in reading. BIAGE, 1
= for third grade
b Fifth to seventh grade students proficient or advanced in reading: maintain N < .
. )0 SEVERHL Blace SICChs p N FAGHS ' b Met for 90.5% of 42
Section D, p. 2 and proficicacy level : )
' : 3 . students
Appendix A, p. 61+, Pages 55-60
CSROC 10724703 Memo ¢.  Fifth to seventh grade students proficient or advanced in language: maintain N .
e Lo = wrs p = AevAREE ElaE ¢ Met for 80.7% of 31
proficiency level.
4 students
4. Fifth to seventh grade stadents proficient or advanced m math: - . e
(o seventh grade prosits s d. Met for 83.3% of 30
maintain proficicney level
M students
Acadermic criteria #3:
a. Second and thrd grade studenis with below grade level 2003-04 seores in
reading: advanee more thag one GLE in reading. A NIA
o9, s
b, Fifth to seventh grade students below proficient tevel in 2003-04 reading test: . . mor g
eventh Brace stusents proficts IR SARST FEAnE e b. Met for 66.7% of 33
advance one level of proficiency or 1o the next quartile within the 2063-04 )
Sock 3, ey . students
Sechion D, p. 2 and proficiency level range.
Appendix A, p. 61+, Pages 62-64 NPT .
}.?pt" \ ,pq . . ) ges ¢ Met for 40.9%, of 44
CSRC 1042403 Memo ¢ Fifth to seventh grade students below proficient level in 2003-04 language test:
! L . L N by students
advance one level of proficiency or 1o the next guartile within the 2003-04
roficiency level range. N .
P Vv g & Met for 64.4% of 45
. - . students
d. Fifik to seventh grade students below proficient level in 2003-04 SHidents
math test: advance one level of proficiency o w0 the next quartile
within the 2603-04 proficiency level range.
Section E, p. 3 and , .
sectio P A Parental invoivament. Page 12 Mt
Appendix A
tion FLop. Instructional staff nse of permut (o teach, Mt
Section {,p. 4 Pupil datsbuse information. Muet
Section K, p. 5 and g .
Sectio K* e Diseiphiae procedures. Page 18 Mot
Anmendiz A o, 1 ©

" icacher work days. The Avsdemy has met the Oigy

1 LGLE on svorage
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APPENDIX B

OUTCOME MEASURE AGREEMENT MEMO

[OREZTW MEwEIHL85hmes Hines Y sar3Rpe wpd}




November 1, 2004

TO: Children’s Research Center

FROM: Darrell Lynn Hines College Preparatory Academy Of
Excellence

RE: Student Learning Memorandum for the 2004-2005 School Year

The following procedures and outcomes will be used for the 2004-2003 school year
monitoring of the educationally related activities described in the Darrell Lynn Hines s
College Preparatory Academy of Excellence’s Charter School contract with the City of
Milwaukee. The data will be provided to Children’s Research Center, the monitoring
agent contracted by the City of Milwaukee Charter School Review Committee.

Attendance:
The school will maintain an average daily attendance rate of 90%. Attendance rates will
be reported present, excused, unexcused.

Enroliment:
Upon admission, individual student information will be added to the school database and
new enrollees will be shared with Children’s Research Center.

Termination:
The date and reason for every student leaving the school will be recorded in the school
database.

Parent Participation:

On average, parents will participate in at least two (2) of the scheduled parent-teacher
conferences. Dates for the events and names of the parent participants will be recorded
by the school and provided to Chiidren’s Research Center in June of each school year.

Exceptional Education Needs Students:

The school will maintain updated records on all EEN students including date of m-team
assessment, assessment outcome, 1EP completion date, [EP review dates and any
[CASSESSIENT results.

Academic Achievement: Local Measures:

Reading

On average. students will demonstrate one-year growth in reading, as shown by the Jerry
Johns Reading Inventory, administered at the beginning and end of the schoo] vear.

Mathematics

On average, students in grades K3 —5% will exhibit a grade of 2 or better, or show one or
more fevels of progress between the 17 and 6" marking periods. On average, students in
grade 6 and 7 will exhibit a grade of C or better, or show one or more levels of progress
between the 17 and 67 marking periods.




Writing

By the end of the 6™ marking period, students will demonstrate a grade appropriate
writing piece using the 6 traits ~ writing rubric that corresponds with the student’s
respective grade level. Grading of the writing piece will be scored based on the 6-trait
writing rubric. Students will be scored in the following way:

0 Minimal
d  Basic

Q  Proficient
QO  Advanced

Academic Achievement: Standardized Measures:

The following standardized test measures will assess academic achievements in two
areas: reading and mathematics. On average, each class will demonstrate a minimum
increase of one grade level as measured by the academic progress of each student in that
grade. Students who initially test below grade level will demonstrate more than one
grade-level gain.

Grades 1,2, & 3 Stanford Diagnostic Reading Test will be administered
each spring. The first year testing will serve as baseline
data. Progress will be assessed based on the results of the
testing in reading in the second and subsequent years.

Grade 3 Wisconsin Reading Comprehension Test will be
administered on an annual basis in the time frame 1dentified
by the Wisconsin Department of Public Instruction. The
test will provide each student with a comprehension score
and a proficiency level.

Grade 4 Wisconsin Knowledge Concept Exam will be
administered on an annual basis in the time frame identified
by the State Department of Public Instruction for testing of
fourth and eighth graders. The WKCE will provide each
student with a proficiency level via a scale score in reading,
and mathematics.

Grades 3,.5.6 & 7  McGraw Hill Terra Nova will be adnnnistered on an
annual basis in the time frame identified by the State
Department of Public Instruction for testing of 4™ and §°
graders. This test will provide each student with a
proficiency level via a scale score m reading and
mathematics.
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Grade 8

Wisconsin Knowledge and Concepts Exam will be
administered on an annual basis in the time frame identified
by the State Department of Public Instruction. The WKCE
will provide each student with a proficiency level viaa
scale score in reading and mathematics.










City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
For the School Year Ended June 30, 2005

November 22, 2005

M. L. Tharps & Associates
Management Consultants / Certified Public Accountants
Milwaukee, Wisconsin



M. L. Tharps & Associates L

1845 North Farwell Avenue Suite 109 o
Milwaukee, WI 53202

(414) 278-8532 Fax (414} 278.7579

Certified Public Accountants Management Consultants

To the Members of The City of Milwaukee
Charter School Review Committee

We have completed a review of the management function of the four charter schools (Downtown
Montessori Academy, Central City Cyberschool, DLH Academy and Academy of Learning and
Leadership), which have contracted with the City of Milwaukee for the 2004-2005 school year,
and have issued our report herein. This report is based on a review of and limited testing of the
policies and procedures employed by each school. We have not performed an audit of these
schools, however, we have performed sufficient procedures to get an adequate understanding of
cach school’s management policies and procedures. Based on these procedures, we are issuing
this report of each school’s management activities.

We would hke to thank the management of each charter school for their cooperation in our
efforts to perform our management oversight services.

M.L. Tharps & Associates

November 22, 2005

b2




City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
Table of Contents

Description of Procedures Performed 4
Reports on Charter Schools:
Downtown Montessort Academy 6
Central City Cyberschool 8
D.L. Hines College Preparatory Academy of Excellence (DLH Academy) 10

Academy of Learning and Leadership 12




City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
Description of Procedures Performed

M. L. Tharps & Associates developed procedures for reviewing both Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee contract.
These procedures were developed based on the review of the contracts between the Charter
Schools and the City of Milwaukee, the management oversight requirements outlined in the
Request for Proposal, and conferences/discussions with the Charter School Review Committee
and various City personnel. The procedures are as follows:

a)

b)

d)

c)

f)

M. L. Tharps & Associates (MLTA) met with financial management personnel to get an
understanding of school’s operations as well as the accounting, budgeting and financial
management functions.

For each major system function {cash receipts / accounts receivable, cash disbursements /
accounts payable, and payroll), MLTA has obtained an understanding of the schools
processes and/or controls over each area.

Cash account reconciliations were reviewed and compared to month-end general ledger
balances.

Revenues were reviewed to verify whether charter students were paying tuition, book
and/or registration fees.

Liability accounts were reviewed to determine if large or unusual liabilities exist.
Obtained a copy of the school’s annual audit reports. MLTA reviewed the reports for
propriety, noting any findings reported by the auditor, and that the reports were in
accordance with reporting standards.




Reports on Charter Schools
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Downtown Montessori Academy

MLTA reviewed Downtown Montessori Academy’s management policies, procedures and
contract compliance during the 2004-05 school vear. Communications were conducted with
Virgima Flynn, Principal as well as the school’s administrative assistant Hope O’ Brien,

Current Year Developments

During our current year review, we noted no major changes in the financial and internal control
structure at Downtown Montessori Academy. Management has been very receptive to our past
recommendations for improvement and appears to have implemented all our recommendations.

Fmancial management duties of the school continue to be performed by the administrative
assistant, with support from Virginia Flynn. In addition, the school has engaged an outside
accounting firm, Hau & Associates, S.C., to provide assistance with monthly closeouts, tax
returns, and provide general technical assistance for the school.. The firm also performs the
Academy’s annual audit.

A question regarding the independence of Han & Associates was addressed during the year. As
the firm provides technical assistance to the Academy in certain accounting functions, we
questioned whether the firm was considered independent to perform the annual audit.  Based on
communications with Hau & Associates management and their peer review firm, it was
determined that they are independent of the Academy for purposes of performing their annual
audit.

Financial Status of School

Per review of the financial statements and per discussions with Ms. Flynn, the school had
another solid vear. Cash flow has remained steady over the past year, and the school continues
to be responsible with its spending. The school’s annual audit showed a $10,000 net excess of
revenue over expenses for the year on revenues of approximately $630,000. The school had a
$50,000 decrease in revenues for the year, mainly from $28,000 decrease in day care revenue
and a $37,000 decrease in grant revenues. However, the school in turn decreased expenses by
$27.000 to mamtain a positive outcome for the vear. The ratio of cash and receivables to
liabilities 1s very solid. Because of very limited space at its current location, the school is trying
to raise capital to assist in the construction or purchase of its own school building in the future,
thus a large accumulation of cash 1s desired for a significant down payment.
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Other Contract Compliance Issues

Annual Audit

The annual audit for Downtown Montessori Academy was completed as of September 26, 2005
by the firm Hau & Associates. Although the report was due September 15, 2005, the school
requested and was granted an extension of time to complete the audit. Per review of the report,
there were no material findings by the auditor and the audit appcars to have been properly
submitted and is in accordance with generally accepted accounting standards.

Student Tuition / Fees

As stated in the contract between Downtown Montessori Academy and the City of Milwaukee,
the school may not charge tuition for any charter student, nor may it charge fees for registration,
books, teacher salary, equipment or courses credited for graduation. Activity and uniform fees
may be charged, but the school must not profit from these fees.

We noted that any fees charged appeared to be allowable and were not considered excessive.
There was no evidence that a charter funded student paid tuition or paid any other unallowable
fees during the school year.

Conclusion
Based on our review of management’s policies and procedures, it appears the scheol has
established a solid financial management system. The school appears to be in excellent financial

condition, with a solid cash flow. The school appears to be in compliance with the financial
management provisions of its contract with the City of Milwaukee.

Recommendations

Based on our management review, we have recommended that Downtown Montessor1 Academy
continue its current management policies and procedures. 1n addition, we have requested that at
least quarterly, financial statements with budget-to-actual results, be submitted to us.




Central City Cvberschool

MLTA performed a review of Central City Cyberschool’s management policies, procedures and
contract compliance during the 2004-05 school year. Meetings were conducted with Dr.
Christine Faltz, Principal, who is in charge of the financial management functions for the school.

Current Year Developments

During our current year review, we noted no major changes in the internal control structure at
Central City Cyberschool, and that most of the past recommendations we have suggested have
been implemented. One of our past recommendations was not implemented during the 2004-05
school year, but has been implemented for the 2004-05 school year.

We previously recommended that since Dr. Faltz does not have any formal accounting
experience, and given the size of the school and staff] that the school should retain a person with
adequate accounting or engage an account firm to reconcile accounts and properly classify
transactions in accordance with generally accepted accounting principles. In addition we have
recommended that the school engage this person or accountant firm to provide monthly or
quarterly financial statements. This will ensure enhanced controls over financial reporting and
provide a more accurate and valuable monitoring source for budgeting purposes. Although the
school did not take this step during the 2004-05 school vear, beginning in November 2005, the
school has hired an outside firm, Reilly, Penner & Benton, to provide monthly closeouts and
quarterly financial statements.

Financial Status of Schoé!

Per review of the financial statements and per discussions with Dr. Faliz, it appears that the
school is financially stable. Cash flow appeared adequate for the 2004-035 year. Our review
indicated no severe financial constraints on the school.

Per review of the audited financial statements. other than the above noted item, nothing came to
our attention that would mdicate any financial problems at the school. The school showed a
decrease in net assets of $106,000 on revenues of $3.6 million for the fiscal year. Based on the
current year deficit, the school’s net assets have decreased to approximately $83,000. Per
discussion with Dr. Faltz, the school generally tries to achieve a break-even budget. Per Dr.
Faltz, the school has increased enroliment for 2003-06 by approximately 20 students, thus
mcreasing revenue by over $140,000. In addition, 2 staff positions were climinated, and the
monthly debt service payment for the school building has been automatically adjusted per the
original agreement from $45,000 per month to $38.000. These changes should ensure the future
financial viability of the school. The ratio of cash and receivables to payables is approximately
F:1. which 1s adequate, but not ideal.

The school continues to have a large long-term debt obligation (approximately $3.6 million),
incurred during the construction of the school building and a significant liability for the lease /




purchase of computer hardware of approximately $150,000. However, as stated above, the
monthly debt service payment has decreased by approximately $7,000 for 2005-06. Thus, the
school should be financially able to pay the debt service on this balance without major financial
hardship.

Other Contract Compliance Issues

Annual Audit .

The annual audit for Central City Cyberschool for the fiscal year ended July 31, 2005 was
completed as of October 10, 2005 by the firm Sattel, Johnson, Appel & Co. Per the contract with
the City of Milwaukee, the annual audit was due on or before October 15, 2005. Thus, the
school was in compliance with the audit requirement. Per review of the report, there were no
material findings by the auditor and the audit appears to have been properly submitted and 1s in
accordance with generally accepted accounting standards.

Student Tuition / Fees

As is stated in the contract between Central City Cyberschool and the City of Milwaukee, the
school mav not charge tuition for any charter student, nor may it charge fees for registration,
books. teacher salary, equipment or courses credited for graduation. Activity and uniform fees
may be charged, but the school must not profit from these fees.

Per discussion with Dr. Faltz and per review of revenues for the school’s fiscal year ended July
31, 2005, we noted that no tuition or fees were charged to any student.

Conclusion

Based on our review of the management policies and procedures of Central City Cyberschool as
of the end of the school’s fiscal year, July 31, 2003, it appears that the school has adequate
procedures in place to ensure a sufficient financial management system. We noted that the
school has been very responsive to our recommendations for improvement. For the 2004-2005
school year, the school appears to be in material compliance with the financial management
provisions of its contract with the City of Milwaukee.

Recommendations

As noted above, we have recommended that the school employ the services of an accountant or
accounting firm to provide monthly accounting services, which include preparation of a quarterly
financial report, with a budget-to-actual analysis. The school has implemented this for the 2003-
06 school year. In addition, we have requested that quarterly financial reports be provided to us
for our review and analysis.




D.L. Hines College Preparatory Academy of Excellence (DLH Academy)

MLTA reviewed DLH Academy’s management policies, procedures and contract compliance
during the 2004-2005 school year. Communications were conducted with Ms. Barbara Horton,
Executive Director and the school’s financial manager, Ms. Cheryl McMurtry.

Current Year Developments

Based on our review of the financial operations of the school, DLH Academy continues to
appear to be extremely well run. The school continues to have a solid financial management
system in place, and maintains a solid 3:1 ratio of cash and receivables to liabilities. The school
made a $55,000 investment in new equipment for the school during the year. This couples with
the $100,000 investment made in the prior year. The school is also planning to expand the
school to provide a 4-year old Kindergarten and increase grades to 8" grade. This would
increase the school’s enrollment to approximately 300 students.

The school also engaged a new auditor for the 2004-05 school year. The firm of Reilly, Penner
& Benton LLP is now the auditor for the school.

Financial Status of School

Based on a review of the annual audit, the school had a very low cash position as of June 30,
2005, with less than 51,000 in cash. However, the school had grantor receivables of over
$110,000, which were received in August, 2005. The school also has a line of credit available to
help the school through such cash deficits. For the vyear, the school showed a net deficit of
approximately $125.000. The reason for the deficit is due to the school beginning to undertake
some of its expansion plans resulting in increased expenses over the prior year. Although the
school had a large deficit for the current year, the school is still sound financially due to its large
accumulated net assets from prior years. Currently, the school has net assets of over $210,000,
meaning the school is able to operate at a deficit and still maintain a solid financial position.

Other Contract Compliance Issues

Annual Audit

The annual audit for DLH Academy for the fiscal year ended June 30, 2005 was completed as of
August 9, 2005 by the firm Reilly, Penner & Benton LLP. Per review of the report, there were
no material findings by the auditor and the audit appears to have been properly submitted and is
mn accordance with generally accepted accounting standards.

Student Tuition / Fees

As 1s stated in the contract between DLH Academy and the City of Milwaukee, the school may
not charge tuition for any charter student, nor may it charge fees for registration, books. teacher
salary. equipment or courses credited for graduation. Activity and uniform fees may be charged,
but the school must not profit from these fees.
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Per discussion with the school’s financial manager and per review of revenues for the school’s
fiscal year ended June 30, 2005 we noted that no tuition or fees were charged to any student.

Conclusion
Based on our review of the management policies and procedures of the DLH Academy as of
June 30, 2005 it appears that the organization had excellent procedures in place to ensure a

sufficient financial management system. The school appears to have be in compliance with the
finaneial management provisions of its contract with the City of Milwaukee.

Recommendations

We have requested that the school provide us a quarterly financial report, with a budget-to-actual
analysis. We believe this will enhance our monitoring of the school’s financial operations and
will aid in increasing the overall controls that have been previously implemented by the school,
and will provide an additional tool in-achieving management goals.

In addition, we recommend the school closely monitor its current budget to actual results to
ensure that the school maintains its current financial position. We believe it is important for the
school to maintain its current net asset value, therefore ensuring a solid financial future.




Academy of Learning and I eadership

MLTA reviewed the Academy of Learning and Leadership’s management policies, procedures
and contract compliance during the 2004-2005 school year. Communications were conducted
with Ms. Camille Mortimore, Director as well as the schools office manager.

Current Year Developments

2004-05 was the second year of operations for The Academy of Learning and Leadership as a
City of Milwaukee charter school. As the school struggled in its initial year due to construction
delays with the school building and subsequent lower than expected enrollments, the school
needed to begin a reversal of its initial year’s deficit of approximately $300,000. It appears the
school is beginning to sustain itself financially.

In its second year of operations, the financial management staff appears to have established an
adequate internal control system. Our review noted no significant deficiencies, nor did the
school’s independent auditor. Because of the schools difficulties during the first year, the
Executive Director advanced the school over $500,000 during the year with a no interest loan.
These loans have enabled the school to operate at its fullest extent, providing the needed funds
for operations. The loan is currently being repaid, with an outstanding balance as of June 30,
2005 of $350,000.

Financial Status of Schoo!l

Based on our review of the financial operations of the school. The Academy of Learning and
Leadership 1s well run. Ms. Mortimore is directly involved in the financial management of the
school, along with her business manager, Sherry Grace. In addition, Ms. Mortimore’s husband,
Bill Mortimore is an unpaid consultant to the school, providing assistance in the budgeting
process and other financial matters.

As noted above, the school had significant financial hardship during its first full vear of
operation. Thus it was imperative that the school follow its budget in order to reverse the
accumulated deficit. A review of the audited financial statements shows the schoo! showed an
excess of revenue over expenses of $21,000 for 2004-05. The ratio of cash and receivables to
cutrent habilities (excluding the bank line of credit) is 2.5:1, a healthy ratio. However, the
school has a farge bank hine of credit balance ($455.000) as well as the loan from the Exccutive
Director of $350,000. Although this debt is not immediately payable, it is important that the
school budget to repay this debt. In addition, the school has a $2.9 million balance on its
building mortgage with a monthly debt service payment of approximately $22.000 per month.

Because of the initial year difficulties and resulting deficit, the school board changed its
enroliment policy to allow a maximum of two additional children per each grade. In addition,
the strugghing Infant-Toddler Room has been closed temporarily and an additional Kindergarten




room has replaced it. This will increase the school’s capacity to 246 students, 39 more than the
2004-05 enrollment of 207 students.

Other Contract Compliance Issues

Annual Audit

The annual audit for the Academy of Learning and Leadership for the fiscal year ended June 30,
2005 was completed as of August 19, 2005. However, the report was not issued prior to the
reporting deadline of September 15, 2005. No extension of time was requested, therefore we
have informed the school that an extension must be requested in the future if delays are
anticipated. Per review of the report, there were no material findings by the auditor and the audit
appears to have been properly submitted and is in accordance with generally accepted accounting
standards.

Student Tuition / Fees

As is stated in the contract between the Academy of Learning and Leadership and the City of
Milwaukee, the school may not charge tuition for any charter student, nor may it charge fees for
regisiration, books, teacher salary, equipment or courses credited for graduation. Activity and
uniform fees may be charged, but the school must not profit from these fees.

per discussion with Ms. Grace and per review of revenues for the school’s fiscal year ended June
30, 2003, we noted that no tuition or fees were charged to any student.

Conclusion

Based on our review of the management policies and procedures of the Academy of Learning
and Leadership as of June 30, 2005, it appears that the organization has procedures in place to
ensure an adequate financial management system. Other than the late filing of its annual audit,
the school appears to have be in compliance with the financial management provisions of its
contract with the City of Milwaukee.

Recommendations

We have requested that the school provide us a quarterly financial report, with a budget-to-actual
analysis. We believe this will enhance our monitoring of the school’s financial operations and
will aid in increasing the overall controls that have been previously implemented by the school,
and will provide an additional tool in achieving management goals.

In addition, we recommend the school closely monitor its current budget to actual results as well
as implement a plan to pay down the schools current debt on its line of credit as well as its debt
to the Executive Director. The soconer these amounts are paid, the better the school’s financial
outlook will become.
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Charter School Oversight Fees
1st and 2nd Quarter - 2004/2005 School Year

SCHOOL: OCTOBER PAYMENT DECEMBER PAYMENT
Students | Check | Date Rec'd| Amount [|Students| Check |Date Rec'd | Amount
Academy of Learning &
Leadership 208 15487 10/29/2004 $7.3245 193 1644{ 1/14/2005 $6,400
Central City Cyberschool 370 28081 10/19/2004 $13,1550 334 1/5/2005f  $10,536
DLH Academy 237 3610} 10/14/2004 $8.426l 236 16817 1/14/2005 $8,356
Downtown Montessori 68 3743} 10/13/2004 $2.418 63 3837 17712005 $2,062
Total 1st Quarter $31,323 Total 2nd Quarter $27,414
SCHOOL: MARCH PAYMENT 1l JUNE PAYMENT
Students | Check | Date Rec'd| Amount [[Students| Check |Date Rec'd | Amount
Academy of Learning & lf
Leadership 197 1771 3/15/2005 $7,288F 194 19811 6/24/2005 $6,582
Central City Cyberschool 341 3/18/2005 $12,622 339 3227 6/28/2005F  $11,842
DLH Academy 238 3684 311772005 $8,803] 238 1876) 6/20/2005 $8.463
Downtown Montessori 62 39041 3/15/2005 $2,133 62 4024 6/M17/2005 $2.203
Total 3rd Quarter $30,646 Total 4th Quarter $29,090

1st Quarter Total:
2nd Quarter Total:
3rd Quarter Total:
4th Quarter Total:

Total:

$31,323.00 =881 FTE's
$27.414.00 = B26 FTE's
$30,646.00 = 838 FTE's
$29.090.00 = 798 FTE's

$118,473.00




