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1. Introduction

This is the eighth annual report from the Charter School Review Committee (CSRC) to the
Common Council. This report will include information on the activities of the CSRC, with a
focus on the education and management performance of five of the City’s charter schools
authorized to operate during the 2006-07 school year.

The five City charter schools in this report are:

Academy of Learning & Leadership (2003%)

Central City Cyberschool (1999*)

Downtown Montessori (1998%)

Darrell Lynn Hines College Preparatory Academy of Excellence (2002%)
Maasai Institute (2005%)

*> & & & &

*Year school began its Charter with the City of Milwaukee

Two schools authorized by the CSRC to begin operations in 2007, Academy of Languages and
International Business, Inc. and High School for Innovators, decided to delay opening.

The CSRC employs the services of two consulting firms to provide management and educational
oversight to the schools. These consulting firms assist the CSRC in its mission to ensure the
schools are meeting their statutory and contractual obligations. The consulting firms are:

¢ The Children’s Research Center, a division of the National Council on Crime and
Delinquency, which monitors the educational performance of each charter school.

¢ M.L. Tharps & Associates, which evaluates the management performance of each
charter school.

Additionally, a staff member from the Institute for the Transformation of Learning at Marquette
University provides support to the CSRC. In addition to administrative support, the ITL staff
conducts the technical review of applications to the CSRC.



2. Applications for the 2008-09 School Year

Thirteen charter school applications were submitted to the Charter School Review Committee on
September 4, 2007. Of those, six applications were deemed technically sufficient. Six

applications were deemed technically deficient. One applicant submitted its application after the
4:30¢ deadline.

Four school applications, all submitted by one operator, appealed the technical reviewer’s

decision about the technical review findings. The CSRC upheld the technical reviewer’s finding
of technically deficient. :

On October 15 and 16, 2007, the CSRC held hearings on the following applications:

Academy of Learning and International Business, Inc.
Certification and Emergency Response Training High School
Lighthouse Learning Centers

Milwaukee Academy of Science

New Journey Institute

Up to Us Academy Board School

On November 12, 2007, the CSRC approved two applications: Milwaukee Academy of Science
and Certification and Emergency Response Training High School.

At the January 9, 2008 Steering and Rules Committee meeting, the Committee moved forward

the CSRC’s recommendation to the Common Council on the Milwaukee Academy of Science.

The Certification and Emergency Response Training High School was put on hold. On January
15, 2008, the Common Council voted to approve the Milwaukee Academy of Science.

3. Education Oversight

Meaningful Academic Accountability

* Measures the impact or effect schools have on their students.
* [Identifies the students who are and are not making expected academic gains.

Since 1998 the CSRC has:

* adopted high academic standards;

* authorized public schools that had no student selection criteria;

* authorized public schools that had potential to be high performing; and

* required schools to monitor students’ academic growth from year to year.




The CSRC monitors the following components of the school’s educational program:

» Attendance
* Retention
+ Parent/family involvement and licensed teachers
» Local measures in reading, math, and writing
» Standardized tests: required for all students, grades 1-8, and high school
» Academic gain: year-to-year student growth analysis
+ Year-to-year expectations for reading and math:
» Students at grade level: average gain of least 1 GLE*
* Students at proficient level or above: maintain this status
* Students below grade level: average gain of more than 1 GLE
« Students at minimal proficiency or below: advance to the next quartile or next
level of proficiency
» QGrade level equivalency

(See Attachment B ui updaicd monitoring practices for elementary and high schools)

CSRC Academic Progress Reports
2006-2007 Attendance and Retention Rates

" |Average Attendanc.e Rate Student Return Rate
05-06 06-07 Fall of 05 Fall of 06
ALL 91.3% 90.7% 75.8% 80.1%
ICyberschool 89.1% 87.4% 77.6% 78.2%
D.L. Hines 95.6% 03.7% 90.7% 85.3%
DM . J92.5% 193.3% 76% 59%
Maasai 87.2% 78%6 iN/A* 53.6%




CSRC Academic Progress Reports
2006-2007 Parent/Family Involvement and
Licensed Teachers

Parent Conference
Attendance Rate

Number of Classroom Teachers with DPI
License or Permit

192.9% attended 3 of 4

ALL All 15
conferences

Cyberschool  195% fall; 96.2% spring 18 of 19

D.L. Hines 98.3% fall; 96.3% spring  |All 12

DM* 100% both fall & spring  |All 4

Maasai IN/A** 9 of 11

CSRC Academic Progress Reports
2006-2007 Local Measures

All of the elementary schools met.local measures, indicating students made satisfactory

academic progress or maintained local measures that demonstrated academic progress according
to those measures during the 2006-2007 school year.

The high school, Maasai, maintained local measures in reading/literacy, math and special
education goals; but did not maintain local measures in writing.

See Section IV-E or IV-D in each school’s report (Attachments C-G).




CSRC Academic Progress Report
2006-2007 Standardized Test Measures

Year-to-Year Progress: Academy of Learning and Leadership

Academy of :

Learning and All Students Reading  |[Students Below Grade Level Reading
Leadership Expectation: Average of|[Expectation: Average of

I(K4 — Eighth {One Year Progress > One Year Progress

Grade)

First to second and
second to third

Second Graders: 0.2 GLE

Average Advancement: 0.4 GLE

students with
comparison $cores

in reading and Mathj

Reading: 88% of 25
Math: 83.3% of 12

grade (Stanford Third Graders: 0.4 GLE
Diagnostic)
Students proficient or
advanced expectation: IStudents below proficient level
for 2006-2007, at least  |expectation: increase one quartile or one
75% maintain proficient lfevel
jor advanced levels
Fourth through
eighth grade

Reading: 46.3% of 54
Math: 32.4% of 68

Focused School Improvement Plan Recommendations for 2007-08:
Academy of Learning & Leadership

» Focus on integrating the staff and the culture of the existing building with the new

building.

» Examine and remediate the reasons for lack of progress in reading for second and third

graders as measured by the year-to-year SDRT.

* Implement the new mathematics curriculum.

» Develop and implement improvement plans for students at the minimal or basic
proficiency level on the WKCE — CRT reading and math standardized tests.

» Provide more professional development, particularly to the new staff, in expeditionary
learning as well as the reading and writing and new mathematics curricula.

* Work with the CRC analyst regarding the data collection process.




Year-to-Year Progress: Central City Cyberschool

geggaslcf;g All Students Reading Students Below Grade Level Reading
(Igcl—Ei hth Expectation: Average Expectation: Average of > One Year
Grade) 8 of One Year Progress Progress

First to second and Second graders: 0.7
second to third GLE
grade (Stanford  Third graders: 1.2

Group sizes < 10

Diagnostic) -~  GLE

First to third grade

(Stanford Average advancement: 2.1 GLE
Diagnostic)

Students proficient or -
advanced expectation:

at least 75% maintain
proficient or advanced
levels

Students below proficiciii level expectation:
increase one quartile or one level

Fourth through

Eighth grade

students with Reading: 84.1% of 69 Reading: 50% of 50
comparison scores Math: 90.7% of43 Math:  62.3% of 77
in Reading and

Math

Focused School Improvement Plan Recommendations for 2007-08:

Central City Cyberschool

Focus on achievement in mathematics, particularly the basic skills necessary to
supplement the Everyday Math curriculum. Consider acquiring software programs to
increase student practice opportunities. .

Continue to implement strategies to improve reading levels at all grade levels.
Continue implementation of the Responsive Classroom and Second Step curricula.




Year-to-Year Progress: Darrell Lynn Hines Academy

Darrell Lynn
Hines Academy
(K4 - Eighth
Grade)

First to second and
second to third

All Students Reading Students Below Grade Level Reading
Expectation: Average of |[Expectation: Average of
|One Year Progress > One Year Progress

Second graders: 0.6 GLE

%g?fgfor . Third graders: 0.4 GLE |o10UP Sizes < ten
Diagnostic)
Students proficient or
advanced expectation: at [Students below proficient level
least 75% maintain expectation: increase one guartile or
proficient or advanced |one level
flevels -
Fourth through e
eighth grade ‘
istudents with Reading: 92.4% of 79 Reading: 71.2% of 52

comparison scores [Math:  73.7% of 38 Math: 68.4% of 79
in Reading and
Math

+ Continue to focus on math instruction and techniques to improve math performance.

« Examine the reasons for the lack of progress in reading for second and third graders as
measured by the year-to-year SDRT.

» Continue to focus on staff development.



Year-to-Year Progress: Downtown Montessori Academy

(K3 - Sixth Grade)

of One Year Progress

Downtown_ All Students Reading  [Students Below Grade Level Reading
Montessori . :
Academy Expectation: Average [Expectation: Average of > One Year

Progress

First to second and
second to third
orade

w(Stanford
Diagnostic)

Second and third graders
Combined: 2.8 GLE

No second or third graders tested below
grade level the previous year

Students proficient or
advanced expectation:
for 06-07, at least 75%
maintain proficient or
advanced levels

Students below proficient level

expectation: increase one quartile or one
level

Fourth through sixth
grade students with
COmparison scores
in Reading and

Reading and
Math comparison group
sizes < ten

Math

No fourth through sixth graders below
[proficient level in previous year

*  Board of Directors focus on a succession plan for the school’s administrator.

expected in fall.

Focus on stabilizing the growth of the school by developing a specific plan for adding
seventh and eighth grades, such as adding a teacher to work with the higher level students
and adding an additional lower level team teacher to accommodate the additional students

Improve the use of Powerschool in order to supply all data to CRC electronically.

10
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Second Year Academic Indicators: Maasai Institute

Maasai
Enstitute
|Grades
Ninth J[Academic Requirements Results
and
Tenth
JGrades
Ninth ACT Preparation: Required to [Of 56 ninth graders:
- [take the EXPLORE; Intervene [31 (54.4%) scored < 13 Supplemental instruction
graders: | . X . .
with those scoring < 13 was not provided as required.
IACT Preparation: Required to Of 35 tenth graders:
] .1 |31 (88.6%) scored < 15
[take the PLAN; Intervene with . . .
- Supplemental instruction was not provided as
those scoring < 15 keauired _ RS
Tenth q '
graders: WKCE - CRT: Percentage Proficient/Advanced
Reading (R)
:17% of 47
Language Arts (LA) . o
Math (M) LA: 17.4% of 46
M: 8.5% of 47
EleventhiRequired to take the ACT and 3 Students took the ACT
graders: fthe SAT

Year to Year Academic OQutcomes: Maasai Institute

IResults

[Year to Year
Progress Using |14 tenth graders with 9th grade EXPLORE composite scores improved
the EXPLORE  Jan average of .7 points on their PLAN composite score.

and the PLAN

Maasai Institute has been placed on probation as a City of Milwaukee Charter School. Please
see the attached letter to Maasai Board and Staff,

» All the elementary schools engaged in activities that were responsive to each of the
Continuous School Improvement recommendations from the previous year.

» Maasai Institute made efforts to address the recommendations in its 2005-06 annual
report.



School Aecountability
Wisconsin NCLB Compliance 2005-2006
* Four adequate yearly progress (AYP) objectives

* Require standardized tests developed for Wisconsin

* Annual review of every school’s progress

DPI Status: Adequate Yearly Progress Sqmmarv

Academy Darrv
of Central I n;y Downtown
2006-2007 |Learning [City Y Montessori [Maasai Institute
Hines
& Cyberschool| Acade Academy
ILeadership| my
{_; 'l;:es t_ ation Y es, Yes, Yes, IN/A Yes,
(935 015/“; Satisfactory[Satisfactory [Satisfactory|Satisfactory [Satisfactory
. (1] .
1I. Other Academic Indicator
Elementary
Schools:
85%
attendance; [Yes, Yes, Yes, Y es, IN/A,
Satisfactory|Satisfactory [Satisfactory|Satisfactory [Satisfactory
High School:
Graduation
Rate
2{7 ?ozadmg INO, Yes, Yes, Yes, Yes,
broficient) Satisfactory[Satisfactory [Satisfactory[Satisfactory [Satisfactory
3{7 Slgath N O, Y es, Yes, Yes, No
. L] : . - . .
roficient) Satistactory(Satisfactory [SatisfactoryjSatisfactory |Satisfactory

Becoming a High Performing School under the CSRC’s Academic Monitoring
System

The Charter School Review Committee’s Academic Monitoring policies are desi gned to drive
improved student achievement by having schools keep local measures and participate in
standardized tests on an annual basis. The data gathered through out the year is the basis for

data-drive development of School Improvement Plans. These results are then shared annually
with the CSRC and the Common Council.

12




4. Management Oversight

M.L. Tharps & Associates (MLTA) developed procedures for reviewing both Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee contract.
These procedures were developed based on the review of the contracts between the Charter
Schools and the City of Milwaukee, the management oversight requirements outlined in the
Request for Proposal, and conferences/discussions with the Charter School Review Committee
and various City personnel. The procedures are as follows:

a) MLTA met with financial management personnel to get an understanding of school’s
operations as well as the accounting, budgeting and financial management functions.
b) For each major system function (cash receipts / accounts receivable, cash disbursements /

accounts payable, and payroll), MLTA has obtained an understanding of the schools
processes and/or controls over each area.

c) Cash account reconciliations were revicwed and compared to month-end general ledger
balances.

d) Revenues were reviewed to verify whether charter students were paying tuition, book
and/or registration fees.

e) Liability accounts were reviewed to determine if large or unusual liabilities exist.

f) Obtained a copy of the school’s annual audit reports. MLTA reviewed the reports for
propriety, noting any findings reported by the auditor, and that the reports were in
accordance with reporting standards.

The complete management oversight report is included as an attachment to this report.
Following is a summary of the conclusions and recommendations for each of the City’s charter
schools with respect to management practices:

Downtown Montessori Academy

Conclusion: Based on our review of management’s policies and procedures, it appears the
school has in place a solid financial management system. The school appears to be in good
financial condition, with a solid cash flow. The school appears to be in compliance with the
financial management provisions of its contract with the City of Milwaukee.

Recommendations: As noted above in the Internal Control Structure section, the school does
not have any outside accounting support, as it had in the past. We recommend that, if the
school’s budget allows, they engage an accountant to provide monthly and quarterly closeouts
and periodic financial statements.

Central City Cvberschool

Conclusion: Based on our review of the management policies and procedures of Central City
Cyberschool as of the end of the school’s fiscal year, July 31, 2007, it appears that the school has
adequate procedures in place to ensure a sufficient financial management system. The school
appears to be in good financial condition, with a solid cash flow. The school appears te be in
compliance with the financial management provisions of its contract with the City of Milwaukee.

13



Recommendations: As stated in the Internal Control Structure section above, the school does
not have anyone on staff with any formal accounting training that can perform monthly and
quarterly closeouts and prepare financial statements. We recommend that, given the size of the
school and staff, the school should retain a person with adequate accounting training or engage
an accounting firm to reconcile accounts and properly classify transactions in accordance with
generally accepted accounting principles. In addition we recommend that the school engage this
person or accounting firm to provide monthly or quarterly financial statements.

Darrel L., Hines Academy

Conclusion: Based on our review of the management policies and procedures of the DLH
Academy as of June 30, 2007 it appears that the organization continues to have excellent
procedures in place to ensure a sufficient financial management system. The school appears to be
in excellent financial position, and has an excellent cash flow position. As of June 30, 2007, the

school appears to be in compliance with the financial management provisions of its contract with
the City of Milwaukee. '

Recommendations: Based on our management review, we believe that the DLH Academy
should continue its current management policies and procedures. We are satisfied with all areas
of the schools financial management and contract compliance.

Academyv of Learning and Leadership

Conclusjon: Based on our review of the management policies and procedures of the Academy of
Learning and Leadership as of June 30, 2007, it appears that the organization has procedures in
place to ensure an adequate financial management system. Other than the late filing of its annual

audit, the school appears to have been in compliance with the financial management provisions
of 1ts contract with the City of Milwaukee.

Recommendations: Based on our management review, we have recommended that the school
continue with its current management policies and procedures. As the school has a very

- complicated and significant debt issuance, we have requested that the quarterly financial

statements provided to us contain budget-to-actual results. We also recommend that the schoo}

take steps to have its annual audit completed on a timely basis in accordance with its contract
with the City of Milwaukee.

Maasai Institute

Conclusion: Based on our review of the management policies and procedures of the Maasai
Institute as of June 30, 2007, it appears that the organization has not fully implemented
procedures to ensure an adequate financial management system, due to its internal control
deficiencies. Based on this, and also due to the late filing of its annual financial and membership
audits, the school is not in full compliance with the financial management provisions of its
contract with the City of Milwaukee.

Recommendations: Based on our management review, we recommend that the school
completely reorganize its internal control policies and procedures. We recommend that a person
experienced in internal control for small organizations be engaged to analyze and implement new

14



and effective internal control procedures, which allow for the proper segregation of duties and
involvement of the school board. We recommend that the school implement the
recommendations suggested by the school’s auditor, as well as taking steps to ensure its
accounting system is up-to-date each month.

In addition, we have requested that quarterly financial statements with budget-to-actual results,
be submitted to us, so we can closely monitor the schools financial position. We also recommend
that management take steps to ensure that all required reports, including audits be submitted to
proper authorities in a timely manner.

15



S. Oversight Fees

Since November of 2002, the City of Milwaukee has established an oversight fee in “an amount
sufficient to pay all costs incurred annually by the City for its oversi ght of the charger school
program as calculated by the Department of Administration.” The current fee is 2% of the
Department of Public Instructions (DPI) per student allocation provided to each charter school.
This fee is used to help defray the cost of hiring consultants employed to monitor the educational
and management performance of the City’s charter schools. These fees are deposited into a trust
account under the control of the City Treasurer and withdrawn when needed to pay for

consultant fees. Please see Attachment J for a detailed summary of the fees collected and
expenses incurred.

The following chart provides an overview of the City of Milwaukee oversight fee revenues and
charter school oversight expenses for school years 2001-01 through 2006-07:

School Year Fee Revenue Expense’
2000-2001 $74,125 $ 37,299
2001-2002 $69,375 $105,063
2002-2003 $101,442 $ 9,200
2003-2004 $109,437 $ 58,999
2004-2005 $118,473 $103,450
2005-2006 $145,492 $129,073
2006-2007 $159,794 $109,956

Seven-year total $778,138 $553,040
Balance $225,098 R

Each charter school receives an allotment from DPI for every enrolled full-time equivalent
student. The schools currently spend 2% of this allotment to fund their oversight fee
payments to the City. The DPI per student allotment is shown below:

School Year DPI per-student allotment
2000-2001 $6,494.72 .
2001-2002 $6,721.40
2002-2003 $6,951.48
2003-2004 $ 7,050.00*
2004-2005 $7,111.00
2005-2006 $ 7,519.00
2006-2007 $ 7,669.00

*First Quarter $7,188.46

3Historically, the Marquette University Institute for the Transformation of Leamning has raised grant funding to
supplement the oversight fee income in order to ensure that City taxpayers are not burdened with the cost of

monitoring the Charter Schools’ performance. Significant expenses were paid with these grant funds and are not
shown in the chart above.

16
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6. Conclusion and Recommendations

The CSRC concludes that the five City-sponsored charter schools now in operation continue to
“operate an education program that has a reasonable prospect of providing Milwaukee children a
good education,” which is the academic standard set forth in Section 330-15.2 of the Code of
Ordinances. These schools are:

Academy of Learning and Leadership

Central City Cyberschool

Darrell L. Hines College Preparatory Academy of Excellence
Downtown Montessori

> > > &

The CSRC further concludes that these schools should continue operating for the 2007-08 school
year. ’

The CSRC concludes that one of the City-sponsored charter schools now in operation, Maasai
Institute, continue to operate on probationary status. The CSRC’s policy on placing schools on
probation is outlined in Appendix A of the City’s Charter School Application (see Attachment
K).. Maasai Institute and the CSRC have to come to an agreement regarding the measures that
the school must take in order to be removed from probationary status (see Attachment L).

Respectfully submitted,

7@«1 9@7‘””\
Kevin Ingram, Chair
January 2008
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CHARTER SCHOOL CONTRACT
BETWEEN
CITY OF MILWAUKEE
AND
DARRELL LYNN HINES PREPARATORY ACADEMY OF EXCELLENCE , INC.

THIS CONTRACT made by and between the City of Milwaukee, acting by its Common Council,
(hereinafter, "City"), 200 East Wells Street, Milwaukee Wisconsin, 53202, and Darrell Lynn Hines
Preparatory Academy of Excellence, Inc., 7151 North 86™ Street, Milwaukee, Wisconsin 53224
(hereinafter, "Charter School").

WHEREAS, the City is authorized by Wis. Stat. § 118.40 (2r), to contract with an individual or
group to operate a school as a Charter School; and

WXHEREAS, the City entered into a Contract to establish Charter School foi-a five-year perivd
commencing with the 2002-2003 school year and ending on the last regularly scheduled school day
of the 2006-2007 school year; and

WHEREAS, the Charter School Review Committee (hereinafter “CSRC”) at its meeting of March
16, 2007 voted unanimously to recommend that the City renew its Contract with Charter School
for an additional 5-year period commencing with the 2007-2008 school year and ending on the last
regularly scheduled school day of the 2011-2012 school year; and

WHEREAS, the Steering and Rules Committee of the Common Council of the City of Milwaukee
on April 26, 2007 voted to accept the recommendation of the CSRC and refer the matter to the full
Common Council; and

WHEREAS, the Common Council on , voted to accept the recommendation of
the CSRC and the Steering and Rules Committee and to authorize the appropriate City officials
to enter into this Contract with Charter School.

NOW THEREFORE, the parties agree as follows:
L CHARTER SCHOOL HEREBY AGREES TO:

A. The name of the person who will be in charge of the Charter School and the
manner in which administrative services will be provided.

Charter School shall be in charge of the person named in the Charter School application
(kept on file in the Office of the City of Milwaukee Department of Administration and
incorporated herein by reference as Appendix A). The manner in which administrative
services will be provided shall be in accordance with Appendix A.



B. A description of the educational program of the school.

Charter School shall provide the educational program set forth in Appendix A. Charter
School shall ensure that all classrooms are equipped with all materials, equipment and
supplies required to provide the educational program set forth in Appendix A.

C. The methods the school will use te enable pupils to attain the educational goals
under Wis. Stat. § 118.01.

Charter School shall use the methods described in Appendix A to enable pupils to attain the
educational goals listed in Wis. Stat. § 118.01.

D. Charter School shall use the following local measures and standardized tests to
measure pupil progress under Wis. Stat. § 118.01.

Charter School shall meet or exceed such academic performance standards ac may, from
time to time, be establisked by CSRC and communicated in writing to Charter School. In
addition, Charter School shall use the following standardized tests and local measures to
measure pupil progress under Wis. Stat. § 118.01.

. LOCAL MEASURES

Charter School shall use the local measures described in Appendix A to measure
pupil progress under Wis. Stat. § 118.01.

. STANDARDIZED TESTS

Charter School shall administer such standardized tests as may be required under
Wis. Stat. § 118.40(2r)(d), the No Child Left Behind Act of 2001, or other law.

In those grade levels in which standardized testing is not required under Wis.
Stat. § 118.40(2r)(d), the No Child Left Behind Act of 2001, or other law, or in

which only a standardized reading test is required, Charter School shall administer
such standardized tests as may be required by CSRC.

Charter School shall report the results of standardized tests to CSRC, or its
designee, in such manner as CSRC may determine.

Charter School shall pay all costs incurred in the administration, scoring and

reporting on results of all tests, including those required under Wis. Stat. §
118.40(2r)(d)(2.) ‘

E. The governance structure of the school, including the method to be followed by
the school to ensure parental involvement.

. INCORPORATION




Charter School is incorporated under Chapter 181 of the Wisconsin
Statutes as a non-profit nonsectarian corporation. Charter School is
exempt from federal income tax under 501(a) of the Internal Revenue
Code as an organization described in section 501(c)(3). Charter School
shall immediately notify City if there is a change in status in this regard.
City reserves the right to terminate this Contract due to a change in status.

. GOVERNANCE STRUCTURE

The governance structure of Charter School shall be that set forth in
Appendix A. Charter School shall notify City 30 days prior to any
anticipated change in the governance structure or governing board members
of the school. The City reserves the right to reject any proposed change of
the governance structure or governing board members.

. PARENTAL INVOLVEMENT

Charter School shall employ the methods described in Appendix A to
ensure parental involvement.

F. Subject to Wis. Stat. §§ 118.40(7)(a), 118.19(1) and 121.02(1)(a)2. the
qualifications that must be met by the individuals to be employed in the school.

Charter School shall ensure that instructional staff of Charter School all hold a license or
permit to teach issued by the Wisconsin Department of Public Instruction (hereinafier,
“DPP).

G. The procedures that the school will follow to ensure the health and safety of
the pupils.

Charter School shall comply with all applicable Federal, State and local health and safety
requirements. Charter School shall ensure that all of its pupils comply with Wisconsin
immunization requirements.

H. The means by which the school will achieve a racial and ethnic balance among
its pupils that is reflective of City’s school-age population.

Charter School shall periodically advertise its nondiscrimination policy. Charter School
shall target its marketing efforts in neighborhoods which may be under represented in
Charter School’s pupil population.

L The requirements for admission to the school.

Pupils who are enrolled in the Charter School Program shall reside in the City of
Milwaukee.



If more pupils apply for admission than can be accommodated, Charter School shall admit
pupils on the basis of a lottery. However, continuing pupils and their siblings and children

of current employees of Charter School may be given preference in admission and do not
need to be included in the lottery process.

Charter School shall maintain pupil data base information pertaining to each Charter
School pupil, including, but not limited to, the pupil's name, address, home phone number,
place and date of birth, parent(s) or guardian, immunization records, ethnic background,
school of last attendance, number of siblings, and emergency contact.

Charter School shall submit to CSRC a copy of all documentation Charter School submits
to DPI concerning pupil counts.

J. The manner in which annual audits of the financial and programmatic
“operations of the schiool will be performed.

A .

Charter School agrees to comply with the same federal and state audit requirements as do
other public schools in the state.

. AUDIT REQUIREMENTS

L. CSRC or designee and City Comptroller or designee shall have full access

to all books and records during normal business hours and upon reasonable
notice.

2. Charter School shall submit to CSRC or designee and/or City Comptroller
or designee within 75 days after fiscal year end a complete set of audited
financial statements including Balance Sheet, Income Statement and
Statement of Cash Flows together with full footnote disclosure. The audit
statements shall be prepared in accordance with generally accepted
accounting principles and shall be prepared using full accrual accounting,
The audit shall be conducted in accordance with generally accepted auditing
standards and Government Auditing Standards, issued by the Comptroller
General of the United States. The auditor shall also attest to the validity of
Charter School enrollment and pupil eligibility as represented in Charter
School records and reports, applying appropriate State of Wisconsin
requirements and AICPA (American Institute of CPAs) attestation
standards. Notwithstanding other provisions of this Contract, City retains
the right, with approval of the Common Council, to terminate the Charter
Contract should such auditor’s opinions be anything other than unqualified.

3. In all contract auditor representations regarding Charter School’s financial
reporting, such auditors will certify that they have complied with the
relevant AICPA standards for attestation engagements as contained in
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SSAE (Statement on Standards for Attestation Engagements)
pronouncements.

All management letters and all other reports of an independent auditor
transmitting reportable conditions or advice to management or reviewer
related to Charter School must be submitted to CSRC or designee and City
Comptroller or designee within 15 days of receipt.

Single audit reports, prepared in accordance with The Single Audit Act of
1996 if applicable, must be submitted to CSRC or designee and/or City
Comptroller or designee within 75 days of fiscal year end.

Charter School agrees to assist CSRC designees (currently Children’s
Research Center and M.L. Tharps & Associates) in assessing Charter
School educational performance and financial status, respectively. These
assessments are expected to annually cover the reasonableness of academic
achievement and programmatic results reported by Charter School as well
as various aspects of financial performance. Charter School assistance
could take the form of interviews, provision of data, access to all
appropriate records and other assistance consistent with the purpose of the
above assessments. Such reports as prepared by CSRC designees are to be
completed within 75 days of the end of the school year. Such other
performance reports as necessary will additionally be required during the
school year. CSRC designees will plan work with Charter School staff so
as to minimize any interruption with the educational activities of Charter
School. Such reports will be used in determining the exercise of renewal
options for Charter Contract. City retains the right to terminate this
Contract upon receipt and review of such performance reports.

Beginning with the completion of the first three months of the school year
and quarterly thereafter, Charter School shall prepare and submit to CSRC
and Comptroller the following:

a) A “Budget vs. Year-To-Date Actual” Report including all Charter
School revenues and expenses. This report will identify all budgeted line-
item amounts as presented in its Charter School application as well as
unbudgeted line item amounts for each of the following: approved annual
budget; year-to-date actual and projected year-end actuals. If Charter
School prepared its budget by separate funds or for more than one fund,
(examples: operations fund, capital fund, endowment fund) this report
should be provided for each fund; and

b) = “Updated Cashflow Budget” Report containing a month-by-month

record (or projection) of all Charter School cashflows. This report should
include the following data by month for each major cash receipts and
disbursements category: beginning cash balance, receipts (§) by category,



The two above-required quarterly reports must be submitted no later than 30 days
following completion of the quarter being reported. For both of the above reports, all
significant assumptions including projected pupil enrollment, staffing, major purchases
and projected revenues/receipts should be clearly stated and accompany the reports.
Other explanatory information is appropriate for inclusion to help the reader understand

disbursements ($) by category, ending cash balance. Actuals should be
shown for each past month with up-to-date projections of the current and

each future month. See example below.

and analyze the reports.

K.

Example of Updated Cashflow Budget Report:

First Quarter Cashflow Report: Sept i-Nov 30, 2007

Month September  October November
Beginning month balance  (actuals)

State Reimbursement
State Ed grant

Private Research grants
Etc.....

Total Receipts

Salaries

Fringe benefits
Equipment

Supplies

Ete....

Total Disbursements

Ending month balance

The procedures for disciplining pupils.

December ... Total
(projected)

Charter School shall adhere to the procedures for disciplining pupils set forth in
Appendix A.
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L. The public school alternatives for pupils who reside in the City and do
not wish to attend or are not admitted to the Charter School.

As required by Wis. Stat. § 118.40(6): “Program voluntary. No pupil may be required to
attend a charter school without his or her approval, if the pupil is an adult, or the approval
of his or her parents or legal guardian, if the pupil is a minor.” A pupil who is a resident of
the City of Milwaukee, who does not choose to attend Charter School, may attend a school
operated and managed by the Milwaukee Board of School Directors.

M. A description of the school facilities and the types and limits of the liability
insurance that the school will carry.

Charter School shall locate an appropriate school facility. Prior to committing itself to the
facility, Charter School shall notify CSRC and CSRC shall view the facility to ascertain its
appropriateness to operate the Charter School contracted for under this Contract.

Charter School shall ensure that the facility in which its program is conducted is adequate
to serve the pupil population set forth in Appendix A and that the facility meets all local,
state and federal laws, codes, rules and regulations pertaining to health and safety that
apply to public schools in Wisconsin cities of the first class. Charter School shall assume
full responsibility for the cost of providing and maintaining this facility.

In the event Charter School anticipates relocating its school, Charter School shall notify
CSRC in writing at least 30 days prior to the anticipated relocation. Charter School shall
ensure that any new facility meets all of the safety codes and standards required under this
Contract, including, but not limited to, the occupancy permit referred to in this section, in
accordance with applicable timelines. CSRC shall view any new facility to ascertain its
appropriateness to operate the Charter School contracted for under this Contract.

Charter School shall obtain, at least 30 days prior to the start of the first day of pupil
attendance, an occupancy permit for school usage to provide the educational program under
this Contract.

Charter School shall comply with all laws and regulations pertaining to asbestos abatement
that may apply to Charter School.

o INDEMNIFICATION

Charter School shall be required to defend, indemnify and hold harmless City, its
agents, officers, and employees (the "indemmitee") from and against any and all
actual or alleged claims, demands, actions, causes of action, damages and claims of
any kind, including, but not limited to, for bodily injuries, personal injuries,
contingent liabilities or damages and reasonable attorney fees, arising out of or in
any way related to or associated with, or arising from the services rendered under
this Contract or the operation of the Charter School Program, that are or may be
brought or maintained by any individual or entity against the indemnitee. This



indemnification obligation shall include any actual or alleged claims or causes of

action of any kind against the indemnitee due to its decision to award a contract to
Charter School.

This indemnification obligation shall not be reduced in any way by the existence or
nonexistence, limitation, amount or type of damages, compensation or benefits
payable under worker's compensation laws or other insurance provisions. Under no
circumstances is the indemnitee’s recovery limited due to the fact that City is named
as an additional insured under any of Charter School’s insurance policies. Charter

School agrees to accept tender of the defense of any claim or action against City
falling within the scope of this indemnity.

. INSURANCE

Charter School understands and agrees that financial responsibility for claims or damages to any
person, or to Charter School employees and agents, shall rest with the Charter School. Charter
School shall effect and maintain insurance coverage, including, but not iimited to, Worker’s
Compensation, Employer’s Liability, Commercial General Liability, Contractual Liability,
Automobile Liability, and Umbrella Liability to support such financial obligations.

The City is to be named as an additional insured by separate endorsement under all of the
insurance coverage policies listed below with the exception of Worker’s Compensation.

A certificate of insurance acceptable to City evidencing the aforementioned insurance
requirements is to be provided to CSRC. Certification is to be provided on the certificate of
insurance with separate letter from the insurance agent or broker that there are no exclusions,
sub-limits, or restrictions in coverage as noted in this paragraph LM. The certificate of insurance
or policies of insurance evidencing all coverages shall include a statement that City shall be
afforded a thirty (30) day written notice of cancellation, non-renewal or material change by any
of Charter School’s insurers providing the coverage required by City for the duration of this

Contract. Insurance companies must be acceptable to City and must have a current A.M. Best
rating of A- or better.

All certificates of insurance are to be provided to CSRC within 30 days of final execution of
this Contract. If Charter School does not comply with this provision of the Contract, the

City has the authority to declare this Contract terminated in accordance with the
provisions of paragraph I1. C. 2.

The minimum limits of insurance that City requires from Charter School shall be:

Worker’s Compensation

Worker’s Compensation Statutory Coverage
Employer’s Liability Limits
Bodily Injury by Accident $100,000 each accident
Bodily Injury by Disease $500,000 policy limit
10




Bodily Injury by Disease $100,000 each employee

Worker’s Compensation at Statutory limits and Employer’s Liability at $100,000 per
occurrence or sufficient limits to meet Umbrella underlying insurance requirements.
Coverage shall be modified to include a Waiver of subrogation Endorsement in favor of
City including its directors, officers, agents, employees and volunteers.

Commercial General Liability

Commercial General Liability $1,000,000 per occurrence/
General Aggregate $2,000,000

Personal & Advertising Injury Limit $1,000,000

Products - Completed Operations Aggregate $2,000,000

Medical Expense $ 5,000

Commercial General Liability shall be on an occurrence form covering the risks
associated with or arising out of the services provided under this Contract. This
insurance is not to have any exclusions, sub-limits, or restrictions as respects coverage
for sexual abuse and molestation, corporal punishment, athletic events, and use of
gymnasium equipment. '

Auto Liability
Combined Single Limit $1,000,000 each accident

Business Auto Liability insurance including, but not limited to, Uninsured Motorists,
Underinsured Motorists, and contractual liability for risks assumed in this Contract
covering the use of any vehicle in an amount not less than 81,000,000 per accident.
(Verification of this coverage Is needed only if vehicles will be used while providing
services under this Contract).

Umbrella (excess) Liability
Umbrella (excess) Liability $4,000,000 per occurrence/$4,’000,000 aggregate

The Umbrella Liability insurance shall provide excess employer’s liability, commercial
general liability and auto liability coverage.

Fidelity Bond/Crime Insurance
Fidelity Bond/Crime Insurance 50% of the Value of the contract

Crime Insurance, in the form of either a Commercial Crime Policy or Financial
Institution Bond, providing coverage for Employee Dishonesty, On Premises, In Transit
(Theft Disappearance and Destruction Coverage Form and Robbery and Safe Burglary
Coverage Form), Forgery/dAlteration, Computer and Funds Transfer Fraud shall be
carried for fifty percent (50%) of the total annual program costs of Charter School. Such
insurance may be written with a deductible; however, such deductible shall not exceed
$10,000. The City shall be named as loss payee with respect to losses involving property
or funds provided under this Contract by DPI. This policy is to cover all employees,
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officers, and board members of Charter School and all of Charter School’s contractors
or subcontractors handling money, securities or other property of Charter School. Proof
of such coverage shall be provided to CSRC prior to the commencement of the 2007-2008

school year.

** School Leader’s Errors & Omissions
Limit per occurrence $1,000,000
Aggregate Limit $2,000,000

** Director’s and Officer’s insurance may be used in lieu of School Leader’s E&Q provided

that the Insurance Company shows proof that all -employees and volunteers are protected
by the coverage.

All policies, with the exception of the School Leaders Error’s & Omissions policy, shall be
written on an occurrence form.

N. The effect of the establishment of the Charter School on the liability of City.

Nothing contained herein shall be deemed to render Charter School and City as joint
ventures or partners of each other, and neither shall have the power to bind or obligate the
other, except in accordance with the terms of this Contract

As between Charter School and City, there shall be no liability on the part of City on
account of the establishment or operation of Charter School.

No officer, agent, employee or volunteer of Charter School shall be deemed an officer,
agent, employee or volunteer of City for any purposes whatsoever.

City shall not pay any amount whatsoever to Charter School on account of the
establishment or operation of Charter School.

Any payments which may be due to Charter School for the operation of Charter School
Program are the responsibility of DPI. DPI is obligated under Wis. Stat.§ 118.40(2r)(e) to
make payment directly to the operator of Charter School in September, December,
February, and June of each year Charter School participates in the Charter School Program
under Wis. Stat. § 118.40(2r). If, for whatever reason, DPI fails to make any and/or all of
such payments to Charter School, City, its officers, agents, and employees shall have no
responsibility whatsoever to make such payments to Charter School.

0. Fees for contract administration.

‘Charter School shall pay to City any and all reasonable fees that may be assessed, from
time to time, by CSRC to process the application for a charter school contract or to oversee
the Charter School Contract. Charter School shall make payment to City in accordance

with the invoice from CSRC within 30 days of receipt of the next following payment from
DPI to Charter School.
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P. Nonsectarian.

Charter School shall be nonsectarian in its programs, admissions policies, employment
practices and all other operations and shall not be affiliated with a sectarian school or
religiouns institution.

Q. Pupil tuition and fees.

Charter School shall not charge tuition for any pupil attending Charter School under the
Charter School Program, Wis. Stat. § 118.40(2r). Charter School is entitled to charge

tuition for pupils who are attending Charter School, but who are not doing so under Wis.
Stat. § 118.40(2r).

Nothing in this Contract shall prevent Charter School from operating a Before and After-
School Program, a day-care program, or a summer program nor from charging fees for
children participating in those programs. - o

Charter School may require its pupils to purchase and wear uniforms, but Charter School
may not profit from the sale of uniforms to pupils.

Charter School may assess reasonable pupil fees (not to exceed actual cost) for activities
such as field trips and social and extra-curricular activities.

Charter School may charge a reasonable rental fee (not to exceed actual cost) for the use of
personal use items such as towels, gym clothes, or uniforms.

Charter School may not prohibit an eligible pupil from attending Charter School under this
Contract, expel or otherwise discipline the pupil, or withhold or reduce the pupil’s grades
because the pupil or the pupil’s family cannot pay or has not paid fees permissibly charged
under this section of the Contract.

Charter School may not charge fees for any of the following:

Instruction or registration.

Initial issuance of books.

Teacher salary.

Buildings, maintenance or equipment.
Courses credited for graduation.
Computers or microfilm readers.

AR

R. Local education agency responsibilities.

Charter School is the Local Education Agency (LEA) for purposes of all state and federal
laws, codes, rules and regunlations pertaining to LEA duties, rights and responsibilities.
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S. Nondiscrimination and Other Requirements.

Charter School shall not discriminate in admission or deny participation in any program or
activity on the basis of a person's sex, race, religion, national origin, ancestry, pregnancy,

marital or parental status, sexual orientation or physical, mental, emotional or learning
disability.

Charter School shall not discriminate against any qualified employee or qualified applicant
for employment because of sex, race, religion, color, national origin or ancestry, age,
disability, lawful source of income, marital status, sexual orientation or familial status.
Charter School shall require all subcontractors with whom Charter School contracts to

comply with this same nondiscrimination in employment provision and shall require a
similar provision to be included in all subcontracts. .

Charter School shall comply with the following state and federal laws and regulations as
those laws apply to traditional public schools and/or charter schools:

1. 42 U.S.C. §2000d ef seq., Title VI of the Civil Rights Act of 1964 (prohibiting
discrimination on the basis of race, national origin, and color); and

2. 20 U.S.C. §1681 er seq., Title IX of the Education Amendments of 1972
(prohibiting discrimination on the basis of sex) ; and

3. 42 US.C. §6101 et seq., The Age Discrimination Act of 1975 (prohibiting
discrimination on the basis of age) ; and

4. 29 U.S.C. §794 et seq., Sec. 504 of the Rehabilitation Act of 1973 (prohibiting
discrimination on the basis of handicap) and 42 U.S.C. §12101, et seq. the
Americans with Disabilities Act; and

5. 20 US.C. §1232g, Family Education Rights and Privacy Act (FERPA),
(regarding protection of pupil records), and Wis. Stat. §118.125; and

6. 20 U.S.C. §3171 et seq., The Drug-Free School and Communities Act of 1986;

and

20 U.S.C. §1400 ef seq., Individuals With Disabilities Education Act (IDEA); and

29 U.S.C. §626 e seq., Age Discrimination in Employment Act, Older Worker
Benefits Protection Act of 1990; and

9. 29 U.S.C. §201 et seq., Fair Labor Standards Act; and

10. 29 U.S.C. §2601 et seq., Family and Medical Leave Act; and

11. 15 U.S.C. §2641 et seq., Asbestos Hazard Emergency Response Act (AHERA) ;
and

12. 20 U.S.C. §6301 et seq., No Child Left Behind Act (NCLB); and

13. 42 US.C. §11431 et seq., McKinney-Vento Homeless Assistance Improvements
Act of 2001; and

14. All federal and state constitutional guarantees protecting the rights and liberties of
individuals, including freedom of religion, expression, association, against
unreasonable search and seizure, equal protection, and due process.

el
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T. Background screening.

Charter School shall perform background screening through the Wisconsin Department of
Justice (and similar agencies of other states in the event of present or former out-of-state
residence) on all Charter School full and part-time employees and volunteers and shall not
assign any employee or volunteer to teach or work with pupils until Charter School
investigates and determines that there is nothing in the background of the employee or the
volunteer which would render the employee or volunteer unfit to teach or work with pupils
of Charter School, including, but not limited to, conviction of a criminal offense or pending

charges which substantially relate to the duties and responsibilities assigned to the
employee and/or volunteer.

For purposes of this Contract, volunteer means a non-paid person who serves under the
supervision of Charter School and who provides services on a regular and ongoing basis
or for more than 5 hours a week. It does not apply to those parents and/or other adults

who are one-time volunteers for field trips or other one-time oniy- aciivities in Charter
School. :

Charter School shall obtain the social security number of all individuals who are
volunteers having contact with Charter School pupils or individuals who are employed by
Charter School on either a full or part-time basis. Such social security numbers shall be
retained by Charter School and shall be provided to City upon request.

U. Right to inspect and receive requested information and reports.

Charter School shall grant City or its designee and/or CSRC or designee the right to inspect
Charter School facilities or to review any Charter School records at any time during the
term of this Contract.

Charter School shall give such information at such times and on such forms as may be

requested by City or its designee and/or CSRC or designee concerning any of the
operations of Charter School.

Charter School shall generate and provide such reports at such times and concerning such
matters as may be requested by City or its designee concerning any of the operations of
Charter School.

V. Calendar.
Charter School shall operate under the days and hours indicated in the calendar for the
2007-2008 school year, attached hereto as Appendix B and incorporated herein by

reference. Charter School shall annually provide CSRC with a school year calendar prior
to the conclusion of the preceding school year.
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TERM AND MODIFICATION OR TERMINATION OF CONTRACT

A, Term.

The term of this Contract is five (5) school years commencing with the 2007-2008 school
year and ending on the last regularly scheduled school day in the 2011-2012 school year.
This Contract is contingent on the approval of the Common Council of the City of
Milwaukee. This Contract shall become effective upon approval by the Common Council
and execution by all appropriate persons. -

B. Modification.

This Contract represents the entire agreement reached between the parties. This Contract
can be modified only upon mutual agreement reached between the parties and reduced to
writing. If either party wishes to modify any of the terms of this Contract, that party shall
put the proposed modification in writing and subunit it tv ihe other party for consideration.
If CSRC determines that the proposed modification is not a major modification, CSRC is
authorized to act on behalf of the City. If CSRC determines that the proposed modification
is a major modification, approval shall be obtained from the Common Council of the City
of Milwaukee prior to the implementation of the modification.

Charter School has no authority to require the City to renegotiate any of the terms of this
Contract. The City does have the authority to require Charter School to renegotiate any and
all of the terms of this Contract as a condition of continuing this Contract, notwithstanding
the fact that the term of this Contract has not expired. In the event Charter School and the
City are unable to come to an agreement with respect to the modification of contract
provisions, the City has the authority to declare this Contract terminated in accordance with
the provisions of paragraph II.C.6. The City also has the authority to unilaterally amend
this Confract. If Charter School does not agree to the terms of any such amendment to this
Contract, the City has the authority to declare this Contract terminated in accordance with
the provision of paragraph II.C.6.

C. Termination,

This Contract may be terminated before expiration of its term upon any of the following
circumstances:

. BY BOTH PARTIES:

1. Both parties agree in writing to the termination,
. BY CITY:
2. City determines that Charter School violated this Contract,

proposals or provisions in Appendix A, summaries or directives in
the annual report submitted by the CSRC to the Common Council,
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or Chapter 330 of the Milwaukee Code of Ordinances, or no longer

meets the requirements of sec. 330-15 of the Milwaukee Code of
Ordinances.

3. City determines that pupils enrolled in Charter School have failed to
make sufficient progress toward attaining the educational goals
under Wis. Stat. § 118.01 or the academic performance criteria
established by City.

4. City determines that Charter School has failed to comply with
generally accepted accounting standards of fiscal management,
failed to'maintain a pupil enrollment sufficient to support the school,
or in any other way failed to operate a financially viable Charter

School,
5. City determines that Charter School has viclatcd ‘Wis~ Stat. §
: 118.40. '
6. City determines that Charter School does not agree to modifications and/or

amendments required to this Contract by the City.

e . BY CHARTER SCHOOL.:

7. Charter School does not receive a payment from DPI required to be made
under Wis. Stat. § 118.40(2r)(e).

If this Contract is terminated under the first ground (because both parties agree in writing to
the termination) the termination shall become effective on a date agreed to by the parties.
If this Contract is terminated under the second through sixth grounds (because of a
determination on the part of City) the termination of this Contract shall not become
effective until, at a minimum, the end of the semester in which notice of termination is
given, unless, in the sole discretion of City, termination should become effective sooner. If
this Contract is terminated under the seventh ground (because of failure of Charter School

to receive state funding), termination shall become effective on the date notice of
termination is received by CSRC.

CSRC may recommend to City that this Contract be terminated under the third ground
(because pupils have failed to make sufficient progress) if Charter School fails to meet such
written academic performance criteria as may be established by CSRC.,

Failure on the part of City to exercise its right to terminate this Contract under any ground
listed above shall not be deemed to constitute an amendment to the terms of this Contract

or to constitute a waiver of the right of City to terminate this Contract at a later date under
that ground.
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In the event of termination of this Contract, written notice by certified or registered mail,

return receipt requested, shall be provided which shall list the reason(s) for termination and
the effective date of the termination.

CONTRACT ADMINISTRATION, NOTICE ' AND PROVIDING OF
INFORMATION

Unless specified otherwise in this Contract, any act of discretion, including, but not limited
to, any approval required under this Contract or determination to terminate this Contract, to

be made by and on behalf of City, shall be made by the Common Council of the City of
Milwaukee.

Unless specified otherwise m this Contact, whenever notice must or may be given to the
other party, or whenever information or reports may or must be provided to the other party,
the party who may or must give notice or provide information or reports shall fulfill any
such responsibility under this Contract if notice is given, ¢r iaformation is or reports are
provided, to the following persons, or their successors:

TO CITY or CSRC: TO Charter School:

Charter School Review Committee Darrell Lynn Hines
200 East Wells Street, Rm. 606 " 7151 North 86% Street
Department of Administration Milwaukee, W1 53224

Milwaukee, W1 53202
Attn: Mr. Robert Juhay

A party to this Contract shall immediately give written notice to the other party if the

contact person for purposes of notice and providing information is modified or if that
person’s address changes.

STATUTES

This Contract shall be governed by the laws of the State of Wisconsin. Whenever under
this Contract reference is made to a provision in the Wisconsin Statutes or United States
Code or implementing code, rule, or regulation, and such provision is subsequently
amended by the Wisconsin Legislature, United States Congress or state or federal
administrative agency, such reference in the Contract shall be deemed to be amended to
conform to the new law, code, rule, or regulation. ‘

SEVERABILITY

If any term or provision of this Contract shall be found by a court of competent jurisdiction
to be invalid, illegal or otherwise unenforceable, the same shall not affect the other terms or
provisions hereof or the whole of this Contract, but such term or provision shall be deemed
modified to the extent necessary in the court’s opinion to render such term or provision
enforceable, and the rights and obligations of the parties shall be construed and enforced
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accordingly, preserving to the fullest permissible extent the intent and agreements of the
parties herein set forth.

CHARTER SCHOOL APPLICATION

It is recognized that Appendix A was submitted to the City as an invitation to enter into a
charter school contract and that the City is not bound by any of the proposals or
provisions set forth by Charter School in Appendlx A. Charter School does not have the
right to enforce any of the proposals or provisions that it made in Appendix A.

City does have the right to hold Charter School to any of the proposals or provisions
made by Charter School in Appendix A or other papers submitted in support of Appendix
A, regardless of whether such proposals or provisions are specifically enumerated in this
Contract. Charter School’s failure to adhere to the proposals or provisions made in

Appendix A and other supporting papers shall, at the sole discretion of the City,

constitute a violation of this Contract. Appendix A and other supporting papers-shall-be

kept on file in the office of the Department of Administration, 200 East Wells Street,
Room 606, Milwaukee, Wisconsin 53202.

VII. APPENDICES
Appendlx A: Charter School Apphcatlon
Appendix B:  Charter School Calendar for 2007-2008 School Year
In the event an inconsistency exists between this Contract and any Appendix, this Contract
shall be controlling.
APPROVED: APPROVED:
CITY OF MILWAUKEE: CHARTER SCHOOL: Darrell Lynn
acting by its Common Council Hines Academy, Inc.

WILLIE L. HINES, Jr,, President of the

DARRELL L. HINES, Chairman Board

Common Council of the City of Directors
of Milwaukee
Date: Date:

RONALD D. LEONHARDT

BARBARA P. HORTON, Executive Director

City Clerk Darrell Lynn Hines Academy, Inc.

Date:

Date:
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COUNTERSIGNED:

W. MARTIN MORICS

City Comptroller

Date:

Approved as to form and execution Approved as to content this

as of this day of , 2007. day of , 2007,
"ROXANEL. CRAWFORD ' ROXANET.. CRAWFORD -

Assistant City Attorney Assistant City Attorney

1034-2007-1049;117663
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Charter School Review Committee (CSRC) Monitoring Policies and Expectations to be
Implemented in 2008-09 for High Schools Chartered by the City of Milwaukee
(Adopted at the CSRC meeting February 1, 2008)

1. As soon as possible, but no later than 30 calendar days of the student’s first day of

' . attendance, each new student must be assessed in reading and mathematics to ascertain
the student’s literacy and math capabilities. The assessment tool chosen by the school
needs to be a recognized, published tool that demonstrates reliable student growth over
time., This same assessment will be administered at least annually to students. The
assessment tool(s) used by the school is not intended to be the same as the required
standardized tests.

2, Each school is required to maintain local measures demonstrating student growth in the
following areas: literacy, mathematics, writing, and IEP goals. - Additional local
measures are encouwraged. Local measures need to be designed as running records of
student progress to inform teachers” decisions at the instructional level throughout the
academic year. '

3. Each student shall have a written annual plan for graduation that includes the following;
. Evidence of parent/guardian involvement;
Information regarding the student’s post secondary plans; and
. A schedule reflecting plans for completion of four years of English and three

years each of college preparatory mathematics, science and social studies and two
years of a foreign language.

4. Required standardized tests' and expectations:

In addition to reporting the ongoing progress of students as demonstrated by the
assessment used at admission and annually, the schools will administer the following
tests to prepare all students for post secondary programs.

9th Grade Students: All 9th grade students are required to take all subtests’ of the
EXPLORE test (the first in a series of two pre-ACT tests that will
identify students not ready for the ACT®) by the end of the first
semester/trimester. During the second semester all 9th grade
students who scored below 13 on the EXPLORE will receive
additional supplemental instruction in the areas that need
strengthening,

! Information about fee waiver applications and the benefits of taking these tests will be provided to students and their families by
the school.

? English, mathematics, reading, and science.

* The Educational Planning and Assessment System (EPAS) developed by the American College Testing Service (ACT) provides
a longitudinal, standardized approach to educational and career planning, assessment, instructional support and evaluation. The
series includes the EXPLORE, PLAN and ACT tests, Score ranges from all three tests are linked to Standards for Transition
statements that describe what students have learned and what they are ready to learn next. The Standards for Transition, in turn,
are linked to Pathways statements that suggest strategies to enhance students” classroom leaming. Standards and Pathways can
be used by teachers to evaluate instruction and student progress and advise studenis on the courses of study.
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10th Grade Students:

11th Grade Students:

12th Grade Students:

All 10th grade students are required to take the WKCE — CRT in
the time frame identified by the State of Wisconsin Department of
Public Instruction (DPI).

All 10th grade students are required to take all subtests of the
PLAN" (the second in a series of two pre-ACT tests that will track

student progress and identify students not ready for the ACT) by
the end of the first semester/trimester.

During the second semester of 10th grade, all students who scored
below 15 on the PLAN will receive additional supplemental
instruction in the areas that need strengthening.

All 11th grade students are required to take the ACT or the SAT by
the end of the school year. Students who would benefit by
Tetaking either of these tests are encouraged to do so provided the
schoo] has the financial resources to do so.

All 12th grade students who have not yet taken the ACT or SAT

during 11th grade are required to take the ACT or the SAT during
the fall semester.

Students who would benefit by retaking either of these tests are
encouraged to do so.

Regarding special needs students: reasonable testing accommodations, such as extra time or an
alternative site, must be provided for students with special needs. For students where the IEP
team has determined testing to be inappropriate, potential post-secondary institutions should be
contacted to determine entrance requirements. A student whose IEP states that WKCE-CRT
testing is not appropriate will also be exempt from taking the EXPLORE, the PLAN, the ACT

and/or the SAT.
5. General reporting requirements for standardized tests:
. The Children’s Research Center (CRC) will not report standardized test scores on

groups of fewer than ten students.

. Yeaf—to-year results will be reported for students enrolled for a full academic year
(FAY). FAY will comport with the DPI definition: enrollment on the third
Friday of the previous academic year to the third Friday of the year tested.

. All data need to be reported in an electronic form such as a spreadsheet or
database.
. Standardized test results will be reported for all students at each grade level.

Schools need

to provide CRC with a copy of the official printouts of their

standardized test results for individual students and for the school.

* English, mathematics, reading, and science.



Return rate. CRC will use the third Friday enrollment to calculate the return rate (the
percentage of students enrolled on the third Friday of September who were also enrolled
on the last day of the previous school year.)

Annual and year-to-year achievement measurement:
Based on each student’s assessment using the tool at admission and annually, students
will demonstrate substantial annual academic gr()wth in readmg and math based upon the

tool chosen by the school.

The school is responsible for setting an annual standard of performance based on their
choice of tool. The school will report actual student performance against that standard.



Charter School Review Committee (CSRC) Menitoring Policies and Expectations to be
Implemented in 2008-09 for Elementary Schools Chartered by the City of Milwaukee

(Adopted at the CSRC meeting February 1, 2008)

Maintain local measures demonstrating student growth in curricular goals:

Maintain local measures for reading, writing, math and IEP goals.

Required standardized tests:

The Stanford Diagnostic Reading Test (SDRT) must be administered to all Ist,
2nd, and 3rd grade students between March 15th and April 15th each year.

The Wisconsin Knowledge and Concepts Examination — Criterion Referenced
Test (WKCE — CRT) Statewide Assessment: the Wisconsin Student Assessment
System will be administered to all 3rd through 8th grade students as required by
the State of Wisconsin Department of Public Instruction (DPI).

General reporting requirements for standardized tests:

The Children’s Research Center (CRC) will not report standardized test scores on
groups of fewer than ten students.

Year-to-year results will be reported for students who have been enrolled for a
full academic year (FAY). FAY will comport with the DPI’s definition:

enrollment on the third Friday of the previous academic year to the third Friday of
the year tested.

Schools need to provide CRC with the official printouts of their standardized test
results for individual students and for the school. All other data need to be

reported in electronic format that is ready for analysis, such as a database or
spreadsheet.

4. Return Rate. CRC will use the third Friday enrollment to calculate the return rate (the

percentage of students enrolled on the third Friday of September who were also enrolled
on the last day of the previous school year).

Year-to-year achievement measurement:

a.

Current 2nd and 3rd grade students with comparison SDRT scores from the
previous spring:



It is expected that on average all students will advance at least one year using

grade level equivalencies from spring test to spring test. All students below grade
level on the previous year’s SDRT will on average advance more than one year
using grade level equivalencies from spring test to spring test.

The results for 3rd grade students with comparable 1st grade SDRT test results
will be reported as supplementary information.

. Current 4th through 8th graders, meeting the FAY definition, who were at the

proficient or advanced levels on their previous year’s WKCE — CRT reading
and/or math subtests: '

It is expected that 75.0% or more of these students will maintain their status of
proficient or above.

Current 4th through 8th graders, meeting the FAY detinition, who were at the
minimal or basic levels of proficiency on their previous year’s WKCE — CRT
reading and/or math subtests:

It is expected that each year, the school will increase the percentage of students
who show advancement in scale scores to the next highest quartile within the
rangeiof their previous year’s proficiency level or advance to the next proficiency
level. '

1 CRC will divide the scale scores at each proficiency level into quartiles.
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EXECUTIVE SUMMARY
For
Academy of Learning and Leadership
Fourth Year of Operation as a City of Milwaukee Charter School
_ 2006-07

This fourth annual report on the operation of the Academy of Leaming and Leadership (the
Academy) charter school is a result of the intensive work undertaken by the City of Milwaukee
Charter School Review Committee (CSRC), the Academy staff, and the Children’s Research
Center (CRC). Based on the information gathered and discussed in the attached report, CRC has
determined the following:

L CONTRACT COMPLIANCE SUMMARY

The Academy has met most of its educationally related contract provisions in its contract with
the City of Milwaukee and subsequent requirements of the CSRC. The provisions not met were
related to the year-to-year expectations for second and third graders. See Appendix A for an
outline of specific contract provision compliance information.

H. PERFORMANCE CRITERIA

A. Local Measures

1. Secondary Measures of Educational Outcomes

To meet City of Milwaukee requirements, the Academy identified measurable, educationally
related outcomes in the following areas:

. Attendance
. Parent involvement

The school met their internal attendance goal and fell just short of their internal parent
conference goal.

2. Primary Measures of Educational Progress
The CSRC requires each school to track student progress in reading, writing, and mathematics
throughout the year to 1dent1fy students in need of additional help and to assist teachers in

developing strategies to improve the academic performance of all students.

This year, the Academy’s local measures of academic progress resulted in the following
outcomes: '

. Individual Learning Plans (ILPs) were completed for 99.6% of the students who
should have had one, and 92.9% of the ILPs were reviewed after at least three of
the four quarters.
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A comparison of May 2007 reading assessments with the October 2006 reading
assessment, using the Fountas and Pinnell Guided Reading learning continuum,
indicated that 10.6% of the students met the school’s reading progress goal at the

highest level and 24.7% performed at the medium level. The students advanced
an average of 3.8 levels.

Fall and spring comparisons of results on the MAP indicated that:
> 70.9% of 182 first through eighth grade students improved in reading;
> 70.5% of 193 first through eighth grade students improved in math; and

> 50.0% of 136 third through eighth graders showed improvement in
language arts skills,

- 89.1%.0£.175 students met the math progress expectations as measured by pre-
and post-tests administered in fall and then again in spring.

81.0% of 231 students from K5 through eighth grade demonstrated writing skill

progress of at least one stage during the academic year as measured by a school-
based writing continuum.

Portfolios and presentations for 17 of 18 eighth graders were rated as “proficient.”

Thirteen of 15 classrooms met criteria for successful learning expeditions,

Figure ES1

Academy of Learning and Leadership
Percent Improved Based on MAP
2006-07

Math 70.9%

N=1382

Reading
N=193

Language Arts
N=136

0.0%  200% 400% 60.0% 80.0% 100.0%
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B. Year-to-year Academic Achievement on Standardized Tests

The Academy administered all required standardized tests noted in their contract with the City of
Milwaukee. Multiple-year student progress is described below.

L]

Stanford Diagnostic Reading Test multiple-year advancement results indicated
that second graders advanced, on average, 0.2 grade level equivalencies (GLE);
and third graders advanced, on average, 0.4 GLE. These data indicate that the
CSRC expectation of 1.0 GLE average advancement in reading was not met.

Wisconsin Knowledge and Concepts Examination — Criterion Referenced Test
results indicated that multiple-year advancement results for students who met
proficiency level expectations in 2005-06 are as follows. The CSRC expects that
75.0% of these students will maintain proficiency.

Figure ES2

Academy of Learning and Leadership
Percentage of Students Who Maintained Proficiency
from 2005-06 to 2006-07

Reading 88.0%

N=25

Math

83.3%
N=12 @ i

0.0% 20.0% 40.0% 60.0% 30.0%  100.0%

Multiple-year advancement results for second and third grade students below
grade level expectations indicated that, on average, 14 second and third graders
advanced 0.4 GLE. This falls short of the CSRC expectation that these students
would advance more than 1.0 GLE.

Multiple-year advancement results for students below proficiency level
expectations in 2005-06 indicated that the following advanced a proficiency level
or improved at least one quartile.
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Figure ES3

Academy of Learning and Leadership
Percentage Improved in 2006-07
for Students Who Did Not Meet
Proficiency Level Expectations in 2005-06

A%

0.0% 200%  40.0%  60.0% 80.0%  100.0%

IV. RECOMMENDATIONS

The school addressed the recommendations indicated in its 2005-06 programmatic profile and
educational performance report. To continue a focused school improvement plan, it is
recommended that the focus of activities for the 2007-08 year include the following:

. Focus on integrating the staff and the culture of the emstmg building with the new
building, scheduled to open in September 2007.

. Examine and remediate the reasons for lack of progress in reading for second and
third graders as measured by the year-to-year SDRT. For example, could it be
related to test-taking skills?

. Implement the new mathematics curriculum.

. Develop and implement improvement plans for students at the minimal or basic
proficiency level on the WKCE — CRT reading and math standardized tests.

) Provide more professional development, particularly to the new staff, in
expeditionary learning as well as the reading and writing and new mathematics
curricula.

. Work with the CRC analyst regarding the data collection process.
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L INTRODUCTION

This report is the fourth program monitoring report to address educational oufcomes for
the Academy of Learning and Leadership (the Acgdemy), one of five City of Milwaukee charter
schools in the 2006-07 academic year. This report focuses on the educational component of the
monitoring program undertaken by the City of Milwaukee Charter School Review Committee
(CSRC) and was prepared per the contract between the CSRC and the Cﬁildren’s Research
Center (CRC). Please see Appendix A for an overview of c.ompliance for educationally related
contract provisions.

The process used to gather the information in this report included the following;

1. CRC staff assisted the school in developing an outcome measures agreement
memo. See Appendix B for a copy of the memo.

2. CRC made an initial site visit to conduct a structured interview with the
administrator and other staff members and to review pertinent documents.
Additional site visits were made to observe classroom activities, student-teacher
interactions, parent-staff exchanges, and overall school operations.

3. At the end of the academic year, a structured interview was conducted with the
administrator and other staff members.

4, The Academy provided electronic and paper data, which were compiled and
analyzed by CRC.
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IL. PROGRAMMATIC PROFILE

The Academy of Learning and Leadership

Address: 1530 West Center Street
Milwaukee, WI 53206

Telephone: 414-372-3942

Executive

Director: Camille Mortimore, Ph.D.

A, Description and Philesophy of Educational Methodology

1. Mission and Philosophy

The Academy serves the urban education needs of children from birth through eighth

grade. According to information provided in the Academy’s Student and Family Handbook for

2006-07, the mission of the Academy states that:

. The Academy is a community of central city Milwaukee families and educators

uncompromisingly committed to the learning and development of its children as
whole persons.

. Through creative, experiential, problem-based, interdisciplinary teaching and

learning opportunities, children, families, and educators develop deep competence
as learners.

. Through action, reflection, dialogue, choice, mentoring, and service, children,
families, and educators develop deep confidence as learners.

. The Academy is dedicated to consciously creating a generative community in
order to develop leamer competence and leadership confidence.

. The uniqueness of each individual, the need for caring relationships in learning,
the risk-taking and challenge essential to deep learning, and the human calling to

make a contribution to the world are principles held sacred by the community at
the Academy.
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2. Description of Educational Program and Curriculum’

The goal of the Academy is to empower students to strive toward the qualities of the
“Ideal Graduate,” which are becoming a conscious learner, a communal person, a confident
leader, an effective communicator, a powerful problem solver, and one who cares for
himself/herself.

The Academy is an Expeditionary Learning Outward Bound (ELOB) school. ELOB is a
framework for planning what and how children will learn and helping teachers design curriculum
and deliver instruction. ELOBremphasizes learning by doing, with a special focus on character
growth, telamwork,‘reﬂection, and literacy. Teachers connect high quality academic learning to
adventure, service, and character development through a variety of interdisciplinary, project-
based learning expeditions.

Student progress is measured by the achievement of goals in each student’s Individual
Learning Plan (ILP), student-led conferences for parents, math and literacy portfolios and
literacy profiles, the McREL Literacy and Mathematics Standards and Wisconsin ‘Academic
Standards checklists, student portfolios that will lead toward students becoming The Ideal
Graduate, and standardized testing required by.the Wisconsin Department of Public Instruction
(DPI) and the City of Milwaukee.

Curricular areas to prepare the Ideal Graduate are:

. Powerful Problem Solver: Math and Science
. Communal Person/Confident Leader: Social Studies and Social Development

. Effective Communicator: Reading, Writing, Speaking/Listening, Art, Music, and
Technology '

. Conscious Learner/Caring Self: Study and Work Habits, Personal Development,
and Physical Education

! Information is taken from the 2006-2007 Student and Family Handbook and the school’s website: www.all-milwaukee.org.
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As an independent public charter school, the Academy abides by the Individuals with

Disabilities Education Act (IDEA) regarding education for children with special needs. The

school’s Special Education Policies and Procedures Manﬁal and the website (www.all-
milwaukee.org) detail the responsibilities of the Academy and its staff. The Academy has an
early intervention/pre-referral process called Support and Alternatives for Instructors and
Learners (SAIL). SAIL is designed to meet teacher and student needs, to respond.to pérent
concerns, and to intervene early in the learning process when it is not ﬁ.mctioning'well. _

B. Studenf P(;p-ul_i.lti.on“mk '

At the beginning of the year, 252 students, ranging from pre-kindergarten (K4) through
eighth grade, were enrolled” in the Acadeﬁy. Forty-one students enrolled after the school year
started, and there were 39 students who. withdrew® from the school prior to the end of this
academic year. Reasons for withdrawing included: 13 students left because of
behavior/discipline issues, nine students moved away, seven children left because of
transportation issues, two left to attehd a échool closer to home, two left because they were on a
wait list for another school and room became available, one left because of parental
dissatisfaction With the program, and five étudenté lef% witilout a reason givén.

At the end of the school year, there were 254 students enrolled at the Academy. There
were 117 (46.1%) girls and 137 (53.9%) boys; 253 (99.6%) of the students enrolled in the
Academy at the end of the year were African American and one student was White. Forty-four
students had special education needs, Ten children had a sﬁeech disability, nine children had
learning disabilities (LD), six children had .s;‘:vee‘ch and .LD, one child had cognitive disabilities

(CD), one child had an emotional disability (ED), and one had an emotional/behavioral disability

2 Enrolled on or before September 5, 2006.

3 Withdrew after September 5, 2606,

0:ASDEW]_MilwA2006-07\AcadLeam\2006-07ALLY eard_2006-07 Final_Rpt.docx 4




(EBD). Six children had other health impairments (bHD, three children had speech and OHI,
and three had LD and OHI. One child was CD and OHI, one child had a .sigm'ﬁcant
developmental delay (SDD) and a speech disability; one child was CD and had a speech
disability; and one child had CD, speech, and OHI.

At the end of the year, the largest grade levels were first and seventh grades with 34
students in each. The smallest grade level was eighth with 18 students. The number of students

by grade level is illustrated in Figure 1.

Figure 1

Academy of Learning and Leadership
Student Grade Levels*
2006-07

Ist

(1)
oed 34 (13.4%)

25 (9.8%)

KS
22 (8.7%)

25 (9.8%)_fEae K4
E 19 (7.5%)

8th
22(87%)/\ 18(7.1%)

26 (10.2%)

6th
N =254 29(11.4%)
*At the end of the school year.

In the fall of 2006, the school had 15 classrooms with an average of 18 students in each
classroom. The classrooms included one K4-K5 combined class, one K4, one K5, two first

grade classes, one second grade class, a second/third combined class, one third grade class, one
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fourth grade class, one fifth grade class, one combined fifth/sixth grade class, one sixth grade
class, two seventh grade classes, and one eighth grade class.

Data regarding the number of students returning to the Academy from the previous year
were gathered in the fall of 2006. Of the 211 students attending on the last day of the 2005-06*
academic year, 169 were enrolled on the third Friday in September 2006 representing a return
rate of 80.1%. This compares with a retumn rate of 75.8% in the fall of 2005. The school
administrator also reported that an additional five additional students returned after the third

Friday in September, which raises the return rate to 82.5%.

C. School Structure

1. Areas of Instruction

The Academy provides instruction in math, science, social studies, social development,
physical education, reading, writing, speaking and listening, art, music, and technology. These
subjects are assessed on each student’s report card and reported on a quarterly basis. Effort,

work habits, and personal development are also assessed on the report card. The school’s social

studies and science curricula are delivered through two interdisciplinary learning expeditions per

year. The key components of a successful expedition are defined and used to assess the

expeditions.

2. Teacher Information

During the 2006-07 school year, the Academy employed 15 classroom teachers. All of

the teachers held a State of Wisconsin DPI licénse or permit. The school also employed three

partner teachers who staffed the solutions lab and provided assistance throughout the school.

This year the school decreased its learning facilitators from two to one. However, the school

4 K4 through seventh grade.
OASUBWI_Milwi2006-07\AcodLearn\2006-07ALLY eard 200607 Fizal RpLdocx O




hired a paid consultant who worked with the teachers and students three times per wéek. Other
support staff included a technology coordinator, a physical education teacher, a fine arts teacher,
two full-time special education teachers, a .75-time special education teacher/.25-time learning
facilitator, and a .85-time speech/language pathologist who also functioned part-time as a special
education staff person. The school employed two persons to assist with behavior: a sphool-
social worker and a behavioral support specialist. The physical therapist, the occupational
therapist, and the psychologist were contracted from outside the school. The school instituted
the use of level leaders who functioned as the lead teacher for the following levels: K4 and K3,
first and second grade, third through fifth grades, and sixth through eighth gradés. The level
leaders also were responsible for communicating information from the “lead team” to each
teacher for assessment reporting and budgeting for their level.

The administrative staff consisted of the Executive Director/Head Learner, two
administrative assistants, a director of busineés services, and a director of health and social
services. |

Prior to the beginning of the academic year, teachers participated in two weeks of
professional development covering reading, discipline, and expeditionary learning. During the
academic year, teachers participated in professional development activities, some of which
occurred on Wednesday afternoons when students were released early. These activities covered

the following topics:

. High quality products
. Reflection: critique sessions and ethics of excellence
. Wisconsin Knowledge and Concepts Examination — Criterion Referenced Tests

(WKCE — CRT) preparation and planning

. Level collaboration (progress reports, portfolios, ILP, CLIP [Continued Learning
Improvement Plan])
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. Crew time norms and expectations
. Expedition cafes

¢+  CLIP goals

. Field work/expert ideas

o Genesee Community Charter School Site Seminar

. Measures of Academic. Progress (MAP) training

. Site crew planning, presentations

. Math team planning and paciﬁg; development of math goals
e Expeditionary Learning National Conference in Portland, MN |

. Special education team training

. Student accountability data, MAP, Stanford Diagnostic Reading Test (SDRT),

and local measures
The staff evaluation system was based on the same documents from Wisconsin Teacher
Performance Standards and the teacher’s own goals for performance. Teachers chose one area of
the standards for review and then presented their progress on their goals along with their

professional performance portfolio documenting goal performance.

3. Hours of Instruction/School Calendar

The regular school day for students began at 8:00 a.m. and concluded at 3:20 p.m.,’
except Wednesdays when students were dismissed at 1:20 p.m. The first dajr of school was
September 5, 2006, and the last day of school was June 9, 2007. The hi_ghest. possiBle number of
days for student attendance in the academic year was 169 (including the early release

Wednesdays). The Academy has met the City of Milﬁraukee’s practice of requiring 875

5 Breakfast was served at 7:35 a.m.
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instructional hours in charter schools as well as its contract provision of pﬁblishing an annual

calendar.

4, Parent and Family Involvement

As expressed in the Student and quily Handbook provided to each family, the
relationship between the child’s family and the faculty and staff of the Academy is seen as one of
the most important factors in that child’s success in school. The family is the first and primary
educator of the child. The school acknowledges that the staff can fully meet the learning and
growth needs of the children only in relationship with each child’s family.

Parents are included in the develbpment of each child’s ILP. Also, parents were invited
to attend the student-led parent conferences scheduled in November, January, April, and June; as
well as all-classroom Expedition Celebrations held twice during tﬁe year; the Academy family
picnic and open house with fa:mily supper held in September; the winter program in December;
Black history program in February; and finally, the awards day and eighth grade graduation.

Parents are encouraged to contact the school’s Director of Health and Social Services for
counseling, guidance, and support about any health, learning, physical, or social needs of their
children. |

. This year, the Academy Parent Leadership Council met seven times from October 2006

through May 2007. The meetings were typically luncheon meetings beginning at noon.

S. Waiting List
The school did not have a waiting list as of November 2, 2006. The school opened two -
additional classrooms in anticipation of opening a new building in the fall of 2007 . ‘The school’s

anticipated capacity will increase to approximately 475 students for 2007-08.

O:ASOSWI_Mifw\2006-0T\AcadLearn\2006-07ALL Yenrd_2006-07_Final_Rpt.docx 9



6.  Discipline Policy

The Academy describes its discipline policy in the Student and Family Handbook. The

school employs “Discipline...with Love and Logic,” an approach by Jim Fay and Foster Cline

that focuses on natural and logical consequences. The Academy assists students and adults in
naming qualities and goals for individual growth. Older students mentor younger children and
learn mediation skills to help problem solve. Reflection and dialogue are seen as essential skills
for all adults and students.

Conditions and steps relating to suspensions and expulsions are described in the school’s
Student and Fami:'y Handbook. However, the Aéadefny 4b-c-:-1ieves that the use of probation,

suspension, and expulsion will be minimized if it serves its children well and uses a problem-

solving approach.

D. Activities for School Improvement

Following is a description of the Academy’s response to the recommended activities in

its programmatic profile and educational performance report for the 2005-06 academic year:

. Recommendation: Focus on improving student progress in reading and math by:

> Developing a math curriculum that is aligned with the state standards,
sequencing benchmarks from kindergarten through eighth grade, and
developing learning targets.

Response: The school staff developed math benchmarks and pre- and
post-skill assessment for the sixth, seventh, and eighth grade students, A
math team was identified and has been meeting weekly since the fall, The
team has studied a variety of approaches and assessed new math materials.
This year, the school has been experimenting with new learning targets.
The school s planning on hiring a math consultant to work with teachers
starting in August 2007. The new materials will be obtained by that time.

> Working with teachers to improve the validity of running records for
establishing where a student falls on the reading continuum.

O:S08WI_Milw\2006-0\AcadLearn\2006-07ALLYear4_2006-07_Final Rpt.docx 10



Response: The learning facilitator and level leaders worked with teachers
to understand running records. The focus was on inter-rater reliability,
developing and comparing running records until agreement was
achievement. The special education teachers also worked with teachers on
“miscue” analysis.

> Analyzing the current writing continuum and working with teachers to
effectively identify what stages and steps effectively describe a student’s
writing skills.

Response: At all levels, more than one person read a set of papers to
increase inter-rater reliability., Professional development time was spent in
peer review of writing samples. Common language was developed for the
purpose of assessing writing samples.

> Devoting more time o specific skili-ouilding in reading and math each
day. '

Responge: Math time remained at 60 minutes of teaching and 20 minutes
of remediation each day. This year, the lead teacher reported better
integration of math into expeditions. Regarding reading, all students know
their reading level and may have ILP goals specifically for reading.
Independent reading was improved. On a daily basis, teachers used the
workshop model for reading, writing, and math. The workshop model
emphasized - a focused lesson (15-20 minutes), guided practice,
independent work, and reflection and summary time.

. Recommendation: Work with teachers and students on strategies related to
improving test-taking skills.

Response: The teachers participated in professional development to analyze test
questions. The teachers incorporated more papet/pencil test-like activities into
their curriculum. The teachers learned to use the MAP program, which provided
experience to the students in test taking.
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IIl. EDUCATIONAL PERFORMANCE

To monitor the Academy’s activities as described in its' contract with the City of
Milwaukee, a variety of qualitative and quantitative information was collected at specified
intervals during the past several academic years. At the start of the year, the school established
secondary goals regarding attendance, parent conferences, and special education students. The
school also identified the primary fneasures of student academic progress in terms of local and
standardized measures of academic pérformance. The local assessment measures included ILPs
and progress in reading, mathematics, writing, and language arts; portfolio assessments; and

learning expeditions. The standardized assessment measures, required by the CSRC, were the

SDRT and the WKCE — CRT.

A, Attendance

At the beginning of the academic year, the school established a goal to maintain an
average attendance rate of 90.0%. Attendance rates for each student were provided by the

school. Based on these data, the attendance rate was 90.7%.% The school has, therefore, met its

attendance goal.

B. - Student-led Parent Conferences

At the beginning of the year, the school set a goal that. 95.0% of parents would attend at
least three of four scheduled student-led parent conferences. This year, there were 241 students
enrolled at the time of all four conferences. Parents of 224 (92.9%) of students attended three of

four conferences. Therefore, the school fell just short of meeting its goal related to parent

conferences.

% Based on attendance rates for 292 students whe attended the school at any time during the year. Attendance for one student was
missing. :
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C. Special Education Students

The Academy established a goal to maintain records of all special education students,
including assessment dates and outcomes and individnal educational program (IEP) completion
and review dates. This year, there were 44 students w.ith special education needs. IEPs appeared
to have been completed for all‘ students and were reviewed in a timely manner. In addition, CRC
conducted a randomv review of special education files. All files had curre_nt IEPs, the IEPs were
reviewed in a timely manner, and they indicated that parents were invited to attend the most

recent [EP meeting. The school has therefore met its goal related to special education students.

D. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula
that reflect each school’s individual philosophy, mission, and goals. - In addition to standardized
testing, each charter school has the responsibility to describe the goals and expectations of its
students in language that is meaningful, in light of that school’s unique approach to education.
These goals and expectations are established by each City of Milwaukee charter school at the
beginning of the academic year to measure the educational performance of its students. These
local measures are useful for monitoring and reporting progress, guiding and improving
instruction, clearly expressing the quality of student work that is expected, and providing
evidence that students are meeting local benchmarks.

Following is a description of the local measures developed by the Academy and a

discussion of the outcomes.
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1. Individual Learning Plan
Each year, Academy students and teachers create ILPs. Parent participation is actively
encouraged in these joint efforts to identify and define learning goals. At the beginning of the
school year, the Academy set a goal that an ILP be developed for 100.0% of students. For
students enrolled for all four quarters, 95.0% would be reviewed and revised by the student and
the teacher after three of the four student-led parent teacher conferences.
Based on data provided by the school, ILPs were completed for 281 (99.6%) of 282
students who should have had one.
____  There were 241 students enrolled for all four quart(.a;s-. ILPs were reviewed at least ihree
times for 224 (92.9%) of these students.” Therefore, the school has not met its goal to review

95.0% of ILPs at least three times during the year (see Figlue 2).

Figure 2

Academy of Learning and Leadership
Individual Learning Plan
2006-07

Developed Reviewed Three Times

Yes
281
(99.6%)

Yes
224
(92.9%)

No
1
(0.4%)

(7.1%)

N =282 students enrolled at any time N = 241 students enrolled all year

A

7 ILPs were reviewed two out of four times for 15 students and one time for two students.
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2. Reading

a. Fountas and Pinnell Guided Reading

At the beginning of the school year, the Academy set a goal that student progress in
reading would be assessed using the Fountas and Pinnell Guided Reading learning continuumn.
The goal was that students assessed prior to October 15, 2-006, and again after May 1, 2007,
would progress as expected based on the Fountas and Pinnell reading levels. Possible levels are
A through Z.

This year, the school provided a beginning-of-year reading level, an end-of-year reading
l;avel, the number of levels moved, and a reading performance indicator for 22-'7 children in
kindergarten through eighth grades. Performance was rated as “below,” “minimal,” “medium,”

and “highest.”
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Results shown in Figure 3 indicate that 38 (16.7%) students met the highest expectations,
61 (26.9%) performed at the medium level, 73 (32.2%) were rated as minimal, and 55 (24.2%)

‘students were below expectations in reading. Note that students advanced an average of

3.8 levels (not shown).

Figure 3
Academy of Learning and Leadership
Reading Performance Based on
Fountas and Pinnell Guided Reading
K35 through 8th Grade
2006-07

Highest

38
(16.7%)

Minimal Below

73 ; .
. Expectations

(32.2%) G P

(24.2%)

N=227
o:mm_mlmmmuoo&omnm_mm_r@n_npm 16



b. MAP

In addition to the Fountas and Pinnell Guided Reading test results, the school elected to
use the computer-based MAP to assess student reading skills and progress. Students in third
through eighth grades were administered the MAP, and students in first and second grade were
given the Primary MAP assessments in the fall and again in the spring. Pre- and post-test scores
were used to estimate student progress in readjng.

Results were provided for 182 ﬁr-sf through eighth graders. First and second graders are
tested in two reading areas: phonics and comprehension._j 1_:01' purposes of this report, if a
student improved his/her score in either area, it was counted as “improved.” A:illustrated n

Figure 4, 129 (70.9%) students improved their score from the first to the second test

administration.
Figure 4
Academy of Learning and Leadership
MAP Reading Scores
1st through 8th Grade
2006-07
Improved
129 (70.9%)
Did Not
Improve
53(29.1%)
N=182
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Progress for each grade is illustrated in Table 1.

Table 1
Academy of Learning and Leaderéhip
Reading Progress
Based on MAP in Fall and Spring
Showed EImprovement
Grade

N N %
Ist* 24 22 91.7%
2nd* 20 17 85.0%
3rd 21 16 76.2%
4th I8 9 50.0%
5th 26 21 83.8%
6th 28 21 75.0%
7th 29 14 48.3%
8th 16 9 36.3%
Total 182 129 70.9%

*1st and 2nd graders are assessed in two areas on the Primary MAP. If a student improved in either area, it was

counted as “improved,”

3. Math

a. School-based Assessment

To measure progress in math, the school administered school-developed pre-tests in
September 2006 and post-tests in May 2007. Accbrding to the school’s administrator, the math
test was composed of a variety of math assessments including the year-end test from the
Everyday Math textbook, a Prentice Hall Text textbook test, and at least one teacher-made test.
Teachers used results of the first test to inform instructional design. The goal was that students
would éhow improvement from the first to the second test. Test results were provided for 175
students in first through eighth grades. Some results were provided as percent correct and others

as levels. For purposes of this report, any positive change in the scores provided was counted as

“improved.”
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Results indicate that 156 (89.1%) studénts met and 19 (10.9%) students did not meet the

goal related to math progress (see Figure 5).

Figure 5

Academy of Learning and Leadership
Math Expectations Based on Pre- and Post-tests
1st through 8th Grade
2006-07

Met
156 (89.1%)

Not Met
19 (10.9%)

N=175

. b. MAP
In addition to the school-based measure of math progress, the school administered the
MAP assessments to first through eighth graders. Scores from the spring test were compared to

the fall test scores to estimate student progress in math. ' Students in third through eighth grade

- were tested using MAP. Students in first and second grade were tested using the Primary MAP.

First and second graders were tested in two areas in math: number sense and
algebra/geometry/statistics. For purposes of this report, an improvement in either area was
counted as “improved.”
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Scores were submitted for 53 first and second graders and 140 third through eighth
graders. Results indicate that 136 (70.5%) students improved their score from the fall to the

spring test (see Figure 6).

Figure 6

Academy of Learning and Leadership
MAP Math Scores
1st through 8th Grade
2006-07

Did Not
Improve
57 (29.5%)

N=193
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Progress for each grade is illustrated in Table 2.

Table 2
Academy of Learning and Leadership
Math Progress
Based on MAP in Fall and Spring
Showed Improvement
Grade N N %o
Ist* : 33 29 87.9%
2nd* 20 18 90.0%
3rd 23 14 60.9%
4th ' 19 I - 57.9%
5th 26 Y O 6L5%
6th ' 28 21 : 75.0%
7th 27 18 66.7% -
8th 17 9 52.9%
Total 193 136 70.5%

BOS OO U U DU U U UTEUUUUUUUTSUSU U UUU PSPPIV IVSSGOES

*1st and 2nd graders are assessed in two areas on the Primary MAP. If a student improved in either area, it was
counted as “improved.”

4, Writing

To measure student progress in writing, the school employed a school-based writing
continuum combining elements of the: MCREL standards; Literacy Profiles; Wauwatosa
Developmental Writing Continuum; Wisconsin State Standards; Reid, Schultze, and Petersen
Writing Continuum; and Six-Trait Writing Characteristics. The continuum consisted of ten
stages, A-J, approximating K3 through eighth grades. The stages are Pre-emergent, Emergent,
Transitional, Novice, Expanding, Intermediate, Independent, Fluent, Proficient, and Advanced.
The school used a series of 26 developmental “scaffolding steps,” which corresponded to each
stage. Scaffolding steps were recorded as numeric values. For example, a typical second grader
at stage D, Novice may be working on step 11 from the prior stage C up to step 15 in stage E,

depending on that student’s skill level. The goal was that students would move a minimum of
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one stage during the academic year. The school submitted results® for 228 students in K5
through eighth grade. Based on an indicator provided by the school, 198 (86.8%) students met

writing goals, 30 (13.2%) did not (see Figure 7).

Figure 7
Academy of Learning and Leadership
Writing Expectations Based on Writing Continuum
KS through 8th Grade
2006-07

(86.8%)

N=228

¥ The schoo] provided a beginning-of-year writing stage-step, an end-of-year writing stage-step, and & check mark to indicate if
the student met the writing goal.
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5. Language Arts

This year, the school identified language arts progress as a local measure of student
academic achievement. To assess student progress, the school administered the MAP test to
third through eighth graders.” The pre-test was. given in the fall and the post-test occurred in the
spring. Scores for 136 third through eighth graders who took the test both times were compared.
Results indicate that 68 (50.0%) students improved their score from the first to the second test

(see Figure 8).

Figure 8
Academy of Learning and Leadership
MAP Language Arts Scores
3rd through 8th Grade
2006-07

Improved

68 (50.0%)

Did Not
Improve
68 (50.0%)

N=136

® First and second graders were not tested in language arts.
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Results for each grade are illustrated in Table 3.

Table 3

Academy of Learning and Leadership
Language Arts Progress
Based on MAP in Fall and Spring

Showed Improvement
Grade N : N Imprevement %
3rd 23 15 65.2%
4th 18 7 38.9%
5th ) 24 15 62.5%
6th 28 10 35.7%
7th . 27 14 - : 51.9% )
-Bili- 16 7 : 43.8%
Total 136 68 50.0%

Note: 1st and 2nd graders were not tested in language aris.

6. Final Portfolio Assessment for Eighth Graders

Students at the Academy are required to maintain and keep a portfolio. The school’s
initial expectation was that by eighth grade, students would complete important work samples,
place them under one of the categories of the Ideal Graduate, and give a PowerPoint presentation
describing the artifacts. This portfolio is shared with parents in a quarterly student-led
conference when students reflect on why they chose the artifact. This year, the school replaced
this expectation with the same elements but required the use of a trifold presentation board
instead of a PowerPoint presentation. Students make their presentations before administrators,
teachers, their peers, and their parents.

This year, the school developed a rubric to rate student proficiency in terms of growth
toward the Ideal Graduate criteria. At the time of this report, the rubric for determining

proficiency had not been provided by the school. This year, portfolios and presentations for 17

of 18 eighth graders were rated as proficient.'®

" The rating for the other eighth grader was N/A. No explanation was provided.
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7. Successful Learning Expeditions

This year, the school set a goal that each classroom would meet at least eight out of ten
key criteria for each of the two expeditions held by each classroom during the school year.!!

The school submitted data for 15 classrooms, ranging from K4 through eighth grade.
Twelve classrobms held two expeditions, two held one expedition, and eighth graders
participated in one expedition. Instead of a second expedition, eighth grade students were graded
on their Ideal Graduate portfolios. This “counted” as an e};pedition for the eighth graders.
Results provided by the school indicate that all 13 classrooms that held two expeditions met the

criteria for both expeditions (see Figure 9).

Figure 9
Academy of Learning and Leadership
Learning Expeditions
2006-07
One
v Two
Expedition (e ___— Yes
2(13.3%) Bt 13 (100.0%)

Met Criteria for Both

N =15 classrooms
*The 8th grade class had one expedition and worked on Ideal Graduate portfolios. The school counted portfolios as an
expedition.

' The ten key criteria are listed in the school’s outcome measure agreement memo in Appendix B.
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E. External Standardized Measures of Educational Performa-nce |

The SDRT is the standardized reading test required by the CSRC for administration to all
first, second, and third graders enrolled in charter schools. Student performance is reported in
phonetic analysis, vocabulary, comprehension, and a total SDRT score.

The CSRC also réquired that the school administer the WKCE — CRT to students in third
through eighth grades. The WKCE — CRT reading and math tests are directly aligned with the
State of Wisconsin model academic standards and meet federal No Child Left Behind
requirements to test student reading and math skills. Students in third through eighth grades are
tested in reading and math. Students in fourth and eighth grades are also tested in language arts,

science, and social studies."” Based on results, students are categorized as having minimal,

basic, proficient, or advanced level skills.

12 The language arts, science, and social studies subtests are nationally normed and are not CRT tests.
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1. Stanford Diagnostic Reading Test for First Graders

In March 2007, the SDRT was administered to 35 first graders. Results show that, on

average, students were reading at grade level in each of the areas tested (see Figure 10 and

Table 4).
Figure 10
Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for Ist Graders
2006-07
1.4 — 13
1.2
1.0 1
0.8 -
0.6 1
0.4 -
0.2 -
0.0 -
Phonetic Apalysis Vocabulary Comprehension SDRT Total
N=35 ’
Nole: Pre-K scores were set to zero.
Table 4
Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for 1st Graders
2006-07
(N =35)
Grade Level Equivalent
Area Tested
Lowest Highest Median
Phonetic Analysis PK* 5.2 K.8
Vocabulary K.3 28 1.0
Comprehension K4 53 1O
SDRT Total K.2 3.0 K.8
*Note: Pre-K scores were set to zero.
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2. Stanford Diagnostic Reading Test for Second Graders
The SDRT was administered to second graders in March 2007. Results indicated that

second graders were reading at 1.6 grade level equivalencies (GLE) to 2.2 GLE, depending on

the area tested (see Figure 11 and Table 5).

Figure 11

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for 2nd Graders
2006-07

24

22

2.0

1.6

1.2

0.8

0.4

0.0

Phonetic Analysis Vocabulary Comprehension SDRT Total

N=24

Note: Part of the test was given to one student. Scores for this student are not included.

Table 5

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for 2nd Graders

2006-07
N=24)
Area Tested Grade Level Equivalent
Lowest Highest Median
Phonetic Analysis .1 34 23
Vocabulary K.6 3.9 ' 15
Comprehension 1.2 3.1 1.9
.| SDRT Total 1.1 34 1.8
Note: Part of the test was given to one student. Scores for this student are not included.
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3. Standardized Tests for Third Graders
a. Standard Diagnostic Reading Test for Third Graders
The school administered the SDRT to 24 third graders in March 2007. Results indicate

that students were reading below grade level in each of the areas tested (see Figure 12 and

Table 6).
Figure 12
Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Average Grade Level Equivalent for 3rd Graders
2006-07
3.0
2.5
2.0 -
L5 -
1.0 -
0.5
0.0 -
Phonetic Analysis Vocabulary Comprehension SDRT Total
N=24 '
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Table 6

Academy of Learning and Leadership
Stanford Diagnostic Reading Test
Grade Level Equivalent Ranges for 3rd Graders

2006-07
(N=24)
: Grade Level Equivalent
Area Tested
Lowest Highest Medizan

Phonetic Analysis K.7 4.7 22
Vocabulary 1.2 - 39 23
Comprehension 1.0 8.1 1.9
SDRT Total 1.3 5.1 2.0

b. WKCE - CRT for Third Graders

The WKCE — CRT was administered in October 2006 to 24 third graders enrolled in the
school on the examination date. Results on this measure, illustrated in Figure 13, indicate that
eight (33.3%) third graders scdred at the minimal level of reading, ten (41.7%) scored at the
basic level, six (25.0%) demonstrated proficient reading, and no third graders demonstrated
advanced reading skills. In mathematics, 22 (91.7%) third graders scored in the minimal math

proficiency level, one (4.2%) scored in the basic level, one (4.2%) was proficient, and no

students scored advanced in mathematics.
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Figure 13
Academy of Learning and Leadership
WKCE - CRT
Proficiency Levels for 3rd Graders
2006-07 .
100.0% 6-¢6:0%) AL
0 L (45%)

90.0% . 6(250%)
80.0%
70.0%
60.0%
S0.0% 10 (41.7%)

. (]
40.0%
30.0%
20.0%
10.0%

0.0% i
Reading Math
O Minimal - O Basic O Proficient B Advanced I

N=24

4. WKCE — CRT for Fourth Graders

In October 2006, all fourth grade students in Wisconsin public schools took the
WKCE — CRT. The WKCE — CRT is similar to the WKCE used in past years. As in past years,
students in fourth, eighth, and tenth grades were assessed in language arts, science, and soéial
studies, in addition to reading anci math. Like the WKCE - CRT in other grades, students are
placed in one of four proficiency categories: advanced, proficient, basic, and minimal
performance based on test scores. The CSRC requires that results for reading, math, and

language arts be reported.
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The WKCE - CRT was administered in October 2006 to fourth grade students at the
Academy.” Nine (39.1%) fourth graders scored minimal r’eading.proﬁciency, five (21.7%) had
a basic understanding, eight (34.8%) were proficient readers, and one (4.3%) fourth grader
scored in the advanced reader category. In language arts ability, four (17.4%) students
demonstrated minimal performance, 11 (47.8%) had a basic understanding, seven (30.4%)
students achieved proficient, and one (4.3%) student achieved advanced level scores in language
arts. Sixteen (69.6%) students exhibited minimal math skills, three (13.0%) achieved basic, and

four (17.4%) students scored in the proficient level in math. No students scored in the advanced

level in math (see Figuie 14).

100.0%
50.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

0.0%

Figure 14
Academy of Learning and Leadership
WKCE - CRT
Proficiency Levels for 4th Graders

2006-07

—6-(8:0%)

4 (17.4%)

8(34.8%) 7(304%) 3(13.0%)

5(21.7%)

11 (47.8%)

Reading Language Arts Math

O Minimal OBasic O Proficient B Advanced

" One more fourth grader took part of the test. His/her scores were not included in the analysis,
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The final score from the WKCE — CRT is a writing score. The extended writing sample
is assessed using two scores. A six-point composing score evaluates students’ ability to control
purpose/focus, organization/coherence, development of content, sentence fluency, and word
choice. A three-point conventions score evaluates students’ ability to control punctuation,
grammar, capitalization, and spelling. Points are combined to produce a single score with a
maximum possible score of 9.0.

This year, fourth graders’ scores ranged from 1.0 to 6.0. The median score was 4.5,

meaning half of the children scored 1.0 to 4.5 and the other half scored 4.5 to 6.0.
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5. WKCE — CRT for Fifth Graders

Fifth graders were administered the WKCE ~ CRT examination in October 2006. This _

examination consists of reading and math subtests.

The examinations were administered to 27 fifth grade students.'* Results show that
eight (29.6%) fifth graders scored minimal, nine (33.3%) basic, eight (29.6%) proficient, and
two (7.4%) scored in the advanced reading level. In math, 20 (74.1%) students scored minimal,

five (18.5%) basic, two (7.4%) proficient, and no students scored in the advanced level (see

Figure 15).
Figure 15
Academy of Learning and Leadership
WKCE - CRT
Proficiency Levels for 5th Graders
. 2006-07
100.0% 0.(0.0%)
2 (1.4%)
90.0%
5(18.5%)
80.0% 8(29.6%)
70.0%
60.0%
0,
20.0% 9 (33.3%)
40.0%
30.0%
20.0%
10.0%
0.0% :
Reading Math
DMinimal - OBasic DOProficient B Advanced
N=27

" One additional student took part of the test. His/her scores are not inchrded in the analysis.
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6.  WKCE — CRT for Sixth Graders
Sixth graders were also given the WKCE — CRT in October 2006. Results indicate that
four (14.3%) students scored proficient and two (7.1%) scored advanced in reading. In math,

four (14.3%) scored proficient and no students scored in the advanced category (see Figure 16).

Figure 16
Academy of Learning and Leadership
WKCE - CRT
Proficiency Levels for 6th Graders ) )
2006-07

100.0% ————O{0:0%)—
50.0% . | - doamn

4(14.3%)
80.0% 3 (10.7%)
70.0% =
60.0%

13 (46.4%)
50.0%
40.0%
30.0%
20.0%
10.0%

0.0% L — : |
Reading Math
O Minimal O Basic D Proficient H Advanced
N=28
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7. WKCE — CRT for Seventh Graders
Seventh grade students were administered the WKCE ~ CRT in October 2006. In

reading, 11 (31.4%) reached proficient and three (8.6%) were in the advanced category.

Eight (22.9%) seventh graders scored in the proficiency range in math,

Figure 17
Academy of Learning and Leadership
WKCE - CRT
Proficiency Levels for 7th Graders
2006-07
100.0% - ~6-(6-6%)
20.0% | 8(229%) "
80.0% L R PE
11(314%) -
70.0% ' S 5(14.3%)
60.0%
50.0%
11 (31.4%)
40.0%
30.0%
20.0%
10.0%
0.0% : .
Reading Math
L OMinimal OBasic B Proficient 3 Advanced j
N=35
Note: One student was tested on part of the exam. His/her scores are not included.

8. WKCE — CRT for Eighth Graders

In October 2006, the WKCE ~ CRT was administered to 20 Academy eighth grade
students. The test consists of assessments in reading, language arts, mathematics, science, and
social studies. The reading and math subtests are aligned with State of Wisconsin standards.
The language arts, science, and social studies subtests are nationally normed. The CSRC

requires that schools report student performance in reading, language arts, and mathematics.
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Proficiency indicators for the eighth graders are illustrated in Figure 18. Seven (35.0%)
eighth graders scored in the minimal reading proficiency range, three (15.0%) had a basic
understanding, seven (35.0%) were proficient readers, and three (15.0%) eighth graders scored in
the advanced reader category. Nine (45.0%) eighth graders scored in the minimal language arts
proficiency range, five (25.0%) eighth graders scored in the basic range, four (20.0%) were
proficient, and two (10.0%) eighth graders scored in the advanced langnage arts category.
Nine (45.0%) students exhibited minimal performance in mathematics, five (25.0%) students had
a basic understanding, five (25.0%) students reached proficient, and one (5.0%) reached

advanced levels in math.

Figure 18
Academy of Learning and Leadership
- WKCE - CRT
Proficiency Levels for 8th Graders
2006-07

100.0% - :

90.0% - I
80.0% 4(20.0%) 5(25.0%)

70.0% 7 (35.0%)

60.0% 5 (25.0%) 5(25.0%)

50.0% ‘

40.0% 3 (15.0%)

30.0% |
20.0%

10.0%

0.0% . :

Reading Language Arts Math
O Minimal O Basic O Proficient W Advanced |
N=20
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The final score from the WKCE — CRT is a writing score. The extended writing sample
is scored with two holisticlrubrics. A six-point composing rubric evaluates students’ ability to
control purpose/focus, organization/coherence, development of content, sentence fluency, and
word choice. A three-point conventions rubric evaluates students’ ability to control punctuation,
grammar, capitalization, and spelling. Points received on these two rubrics are combined to
produce a single score with a maximum possible score of 9.0. The writing score for the eighth

graders ranged from 4.0 to 6.0. The median score was 5.0, meaning half of the students scored

4.0 to 5.0 and the other half scored 5.0 to 6.0.

F. Multiple-year Student Progress

Year-to-year progress is measured by comparing scores on standardized tests from one
year to the next. The tests used to examine progress are the SDRT (for reading) and the
WKCE — CRT. This is the second year that the WK.CE — CRT has been used in Wisconsin
public schools to assess reading and math skills.

The CSRC requires that progress for students who met proficiency level requirements in
the previous school year be reported separately from those who did not meet proficiency level
expectations. This report reflects scores for second and third graders for whom multiple-year
test data were available and fourth through eighth grade students who were enrolled for a full

academic year (FAY), i.e., since September 16, 2005.

1. SDRT Results for First through Third Graders
The standardized test used by the CSRC to track reading progress from first through third
grade is the SDRT. Note that GLEs from this test do not translate into proficiency levels:

therefore, results are described in GLE. Progress for all students who took tests in the last two

consecutive years was examined.
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There were 16 students enrolled in the Academy as first graders in 2005-06 who took the
test in 2006-07 as second graders and 17 students enrolled in 2005-06 as second graders who
took the test in 2006-07 as third graders. The CSRC expects that these students will advance, on
average, 1.0 GLE. As illustrated in Table 7, the average advancement from first to second grade
was 0.2 GLE. Second to third graders advanced an average of 0.4 GLE. Overall, these students
advanced, on average, 0.3 GLE from 2005-06 to 2006-07. These data indicate that students did

not meet the CSRC expectation of 1.0 GLE average advancement.

"Tabie 7

Academy of Learning and Leadership
Average Grade Level Equivalent Advancement in Reading
Based on SDRT Toetal

Average GLE
Grade 2005-06 2006-07 Advancement
Istto 2nd (n=16) 1.9 2.1 02
2nd to 3rd (n=17) 1.6 2.0 ' 04
Total (N=33) - - 0.3
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2, Multiplé—year Progress for Students Who Met Proficiency Level Expectations

The CSRC expects that 75.0% of students who were proficient or advanced in 2005-06
maintain proficiency or better in 2006-07. This expectation applies to students enrolled for an
FAY. This year, there were 25 students in fourth through eighth grades who met proficiency
level expectations in reading, i.e., scored proficient or advanced in 2005-06, and who were tested
again in 2006-07. Twenty-two (88.0%) students were able to again reach proficient or advanced

levels in reading (see Table 8). Note that to protect student identity, the CSRC requires that

group sizes include ten or more students.

Table 8

Academy of Learning and Leadership

Based on WKCE — CRT

Reading Progress for FAY Students Who Met Proficiency Level Expectations

# Studénts Proficient or

# Students who Maintained Proficient or Advanced

Grade in 2006-07
Advanced
(2005-06 to 2006-07) 2005-06 N o,
Cannot report Cannot report
3rd to 4th 3 due to N size due to N size
Cannot report Cannot report
4th to 5th 4 due to N size due to N size
Cannot report Cannot report
5th to 6th 4 due to N size due to N size
6th to 7th 10 9 90.0%
Cannot report Cannot report
7th to 8th 4 due to N size due to N size
Total 25 22 88.0%
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There were 12 students who were proficient or above in mathematics when tested in

2005-06 and were again tested in 2006-07. Ten (83.3%). of these students were able to maintain

proficiency in math (see Table 9).

Table 9

Academy of Learning and Leadership
Math Progress for FAY Students Who Met Proficiency Level Expectations
‘Based on WKCE - CRT

# Students Proficient or # Students who Maintained Proficient or Advanced
Grade Advanced in 2006-07
(2005-06 to 2906-07) 2005-06 N o,
Cannot report Cannot report
2. .

3rdto 4th i due to N size due to N size
’ ‘ Cannot report Cannot report
4th to 5th 1 due to N size due to N size
Cannot report Cannot report
Sthto 6th - 1 due to N size due to N size
. Cannot report Cannot report
6th to7th 6 due to N size due to N size
Cannot report Cannot report
Tthto Sth. L due to N size due to N size

Total 12 10 83.3%
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3. Multiple-year Progress for Students Whoe Did Not Meet Proficiency Level
Expectations

a. GLE Progress

The test used to examine progress from first to second and second to third grade is the
 SDRT, which does not translate into proficiency levels. Therefore, CRC selected students who

did not meet GLE expectations. The CSRC expects these students to improve more than

1.0 GLE.

There were two second and 12 third graders who tested below GLE in 2005-06 and were

tested again in 2006-07. Results indicate that these students, on average, advanced 0.4 GLE (see

Table 10).

Table 10

Academy of Learning and Leadership

Average GLE Advancement for 2nd and 3rd Graders Who Did Not Meet GLE in 2005-06

Based on SDRT
Grade Average GLE Average GLE Advancement
(2005-06 to 2006-07) 2005-06 2006-07 m
_ Cannot report Cannot report Cannot report
Ist to2nd(n=2) due to N size due to N size due to N size
2nd to 3rd (n=12) 1.3 1.8 0.5
Total (N = 14) 1.3 1.7 0.4
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b. Proficiency Level Progress

The CSRC expects students who test below expectations, i.e., minimal or basic, to
mprove to the next level or to progress at least one quartile within their level. This expectation
applies to FAY students. Reading progress in terms of proficiency level achievement for
students who tested below proficiency expectations in 2005-06 is provided in Table 11. Nearly
half (46.3%) of students from fourth through eighth grades either advanced at least one level or

showed improvement within their level by advancing at least one quartile in reading.

Table 11

Academy of Learning and Leadership
Proficiency Level Advancement for FAY Students Who Tested Below
Proficiency Level Expectations in Reading
Based on WKCE — CRT

# Students Wh If Not Advanced,# | Total Proficiency Level
# Students 0 Who Improved Advancement
Grades s . Advanced One . .

2005-06 to0 2006-07 Minimal/Basic Proficiency Quartile(s) within

in 2005-06 the Proficiency N %

Level
- Level
3rd to 4th 12 3 2 5 41.7%
4thto 5th - 10 4 0 4 40.0%
Sthto 6th . 11 4 5 9 81.8%
6th to 7th 13 4 0 4 30.8%
Cannot report Cannot report Cannot report
7th to 3th 8 due to N size due to N size due to N size
Total 54 16 9 25 46.3%
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Math progress by grade level for fourth through eighth grade students who tested below
proficiency expectations in 2005-06 is illustrated in Table 12. As a group, 32.4% of these

students either advanced at least one proficiency level or at least one quartile within their

proficiency level in mathematics.

Table 12

Academy of Learning and Leadership

Proficiency Level Expectations in Math

Based on WKCE - CRT

Proficiency Level Advancement for FAY Students Who Tested Below

If Not Advanced, # | Total Proficiency Level
# Students # Students Who Wheo Impreved Advancement
Grade - . Advanced One . aprs
2005-06 to 2006-07 Minimal/Basic Proficien Quartile(s) within
0 1o 2080~ in 2005-06 lerency the Proficiency N %
Level
Level
31d to 4th 12 0 0 0 0.0%
4th to 5th 14 3 i 4 28.6%
5th to 6th i4 2 4 6 42.9%
6th to 7th 17 3 3 6 35.3%
7th to 8th 11 4 2 6 54.5%
Total 68 12 10 22 324%
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G. Annual Review of the School’s Adequate Yearly Progress

1. Background Information’®

State and federal laws require the annual review of school performance to determine

student academic achievement and progress. In Wisconsin, the annual review of performance

required by the federal No Child Left Behind act is based on each school’s performance on four

objectives:
. The test participation of all students enrolled.
. A required academic indicator (either graduation or attendance rate). }
. The proficiency rate in reading.
. The proficiency rate in mathematics.

- .- In Wisconsin, the DPI releases an Annual Review of School Performance for each
chartered school with information about whether that school has met the criteria for each of the
four required adequate jearly progress (AYP) objectives. If a school fails to meet the criteria in
the ééme AYP objective for two consecutive years, the school is designated as “identified for
improvement.” Once designated as “identified for improvement,” the school must meet the
annual review criteria for two consecutive years in the same AYP objective to be removed from
this status designation.

The possible school status designations are as follows:

. “Satisfactory,” which means the school is not in improvement status.

. “School Identified for Improvement” (SIFI), which means the school does not
meet AYP for two consecutive years in the same objective.

. SIFI Levels 1-5, which means the school missed at least one of the AYP
" objectives and is subject to the State requirements and additional Title I sanctions
assigned to that level.

' This information is taken from the DPI website: www.dpi.state.wi.us/oea/annrvw05.html.
OASUEWI Milwi2006-07\AcadLearn\2006.07ALL Y caré_2006-07_Final Rpt.docx 45



. SIFI Levels 1-4 Improved, which means the school met the AYP in the year
tested but remains subject to sanctions due to the prior year. AYP must be met
for two consecutive years in that objective to be removed from “improvement”
status and returned to “satisfactory” status.

. Title I Status, which identifies if Title I funds are directed to the school. If so, the
school is subject to federal sanctions.'®

2. Adequate Yearly Progress—Academy of Learning and Leadership Review
Summary: 2005-06"

According to the Academy’s Adequate Yearly Progress Review Summary published by
the DPI in 2006-07, the Academy reached AYP in test participafierraﬁd afiendance. The schooi
did not meet the AYP in reading and mathematics. However, the school’s improvement status
rating for all objectives remained at “Satisfactory” because AYP must be missed in the same

objective for two consecutive years for the improvement status to begin.

' For complete information about sanctions, see www.dpi.state.wi.us/dpi/esea/doc/sanctions-schools.doc.

17 For a copy of the Academy’s Adequate Yearly Progress Review see: www.dpi.state.wi.us.
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V. CONCLUSION/RECOMMENDATIONS

This report covers the fourth year of the Academy’s operation as a City of Milwaukee
charter school. For the 2006-07 academic year, the Academy has met all of its educationally
related contract provisions except the year-to-year expectations for second and third graders.

The educationally related findings for secéndary measures this year were as follows:

. Average student attendance was 90.7%. The school met its goal of 90.0%
attendance. o
. 92.9% of parents attended at least three of four student-led parent conferences,

just short of meeting the school’s goal of 95.0%.

Results for the Academy’s primary local measures of academic performance indicated

that:

. ILPs were completed for 99.6% of the students who should have had one, and
92.9% of the ILPs were reviewed after at least three of the four quarters.

. 10.6% of students met the school’s reading progress goal at the highest level and
24.7% performed at the medium level, based on the Fountas and Pinnell Guided
Reading learning continuum. Students advanced an average of 3.8 levels,

. 70.9% of 182 first through eighth grade students improved, as demonstrated on
fall and spring MAP reading assessments.

. 89.1% of 175 students met the math progress expectations as measured by pre-
and post-test improvement from tests administered in fall and then again in
spring.

. 81.0% of 231 students demonstrated writing skill progress of at least one stage
during the academic year as measured by a school-based writing continuum.

) Portfolios and presentations for 17 of 18 eighth graders were rated as “proficient.”

. Thirteen of 15 classrooms met criteria for successful learning expeditions.

Standardized tests results for the Academy’s students were as follows:®

% e to rounding, some of the percentages do not total 100.0% exactly.
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° The March 2007 SDRT results indicated that:

» First graders were, on average, reading at 1.1 GLE;
- Second graders were at 1.9 GLE; and
> Third graders were at 2.2 GLE.

. The WKCE — CRT for third through eighth graders indicated that the following
percentage of students were proficient or advanced in reading:

Figure 19
Academy of Leadership and Learning
WKCE - CRT
Proficient or Advanced Levels in Reading - l
3rd through 8th Graders
60.0%
50.0%

50.0%
40.0%
30.0%
20.0% -
10.0% A -
0.0% -

3rd 4th 5th 6th 7th 8th l
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The following were proficient or advanced in math:

Figure 20
Academy of Learning and Leadership
WKCE - CRT
Proficient or Advanced Levels in Math
3rd through 8th Graders
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0% - ; .
3rd 4th 5th 6th 7th 8th
. SDRT multiple-year advancement results indicated that a combined cohort of 33
second and third graders advanced an average of 0.3 GLEs in reading. These data
indicate that the CSRC expectation of 1.0 GLE average advancement in reading
was not met.
. WKCE — CRT results over multiple years for students who met proficiency level
expectations in 2005-06 indicated the following:
> 88.0% of 25 fourth through eighth graders maintained a proficient or
advanced level in reading, exceeding the CSRC’s expectation of at least
75.0%.
> 83.3% of 12 fourth through eighth graders maintained a proficient or
advanced level in math, exceeding the CSRC’s expectations of at least
75.0%.
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Multiple-year advancement results for students below grade level expectations
based on the 2005-06 SDRT indicate that a combined cohort of 14 second and
third graders advanced an average of 0.4 GLE. These data indicate that the school

did not meet the CSRC’s expectation that these students would advance more than
1.0 GLE.

Multiple-year advancement results for studenfs below proficiency level
expectations in 2005-06 indicated that:

> 46.3% of 54 fourth through eighth graders either advanced one proficiency

level or one quartile within the previous year’s proficiency level in
reading.

> 32.4% of 68 fourth through eighth graders either advanced one proficiency
level or one quartile within the previous year’s proficiency level in math.

After reviewing the information in this report and considering the information gathered
during the administrator interview in May 2007, it is recommended that the focus of activities for

the 2007-08 school year include the following:

Focus on integrating the staff and the culture of the existing building with the new
building, scheduled to open in September 2007.

Examine and remediate the reasons for lack of progress in reading for second and

third graders as measured by the year-to-year SDRT. For example, could it be
related to test-taking skills?

Implement the new mathematics curriculum.

Develop and implement improvement plans for students at the minimal or basic
proficiency level on the WKCE — CRT reading and math standardized tests.

Provide more professional development, particularly to the new staff, in

expeditionary learning as well. as the reading and writing and new mathematics
curricula.

Work with CRC analyst regarding the data collection process to:

- Simplify paper data submission. For example, provide only one copy of
test publisher’s printouts; send SDRT summary printouts only — there is
no need to provide printouts for individual children.

> Simplify the files provided to CRC electronically.
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= For example, limit standardized test score data to simple columns
with student ID, student name, grade, enrollment date, scale score
in reading, proficiency in reading, scale score in math, and
proficiency level in math. Enter all students on one sheet.

ol Enter all other data in simple columns—one Microsoft Excel page

for all students. Columns should, at a minimum, reflect student ID
and student name.
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Appendix A

Contract Compliance Chart
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Academy of Learning and Leadership

Overview of Compliance for Educationally Related Contract Provisions

2006-07
. : Monitoring .
Section of . . Report Contract Provision Met or
Contract Educational Related Contract Provision Reference Not Met?
Page
Section LB iiiigptlon of educational program; student population pp.3—6 Met
. Charter school operation under the days and hours . :
Section I, V indicated in its calendar pp-8-9 Met
Section,C Educational methods pp.3 -4 Met
Section I, D Administration of required standardized tests pp. 2638 Met
. Academic Criteria #1: Maintain local measures, showing
Section 1, D pupil growth in demonsirating curricular goals pp- 13-25 Met .

Academic Criteria #2: Year-to-year achievement '

measure:

a. Second and third grade students: advance average of | a. pp.38—39 | a. Not met.*
one GLE in reading.

b.  Fourth through eighth grade students proficient or b. p.40 b. Met for 88.0% of 25 fourth

. advaneed in reading: at least 75.0% maintain through eighth graders,
Section I, D .
proficiency level.

¢. Fourth through eighth grade students proficient or c. N/A c. N/A: not tested in fifth
advanced in language arts: at least 75.0% maintain through seventh grade.
proficiency level.

d. Fourth through eighth grade students proficient or d. p.41 d. Met for 83.3% of 12 fourth
advanced in math: at least 75.0% maintain through eighth graders,
proficiency level.

Academic Criteria #3: Year-to-year achievement

measure:

a. Second and third grade students below grade level in | a. p. 42 a. Not met.**
reading: advance more than one GLE in reading,

b.  Fourth through eighth grade students below proficient | b, p. 43 b. Met for 46.3% of 54 fourth
level in reading: advance one level of proficiency or through eighth graders.

Section, D to the next quartile within the proficiency level range.

c. Fourth through eighth grade students below proficient | c. N/A ¢. N/A: not tested in fifth
level in language arts: advance one level of through seventh grade.
proficiency or to the next quartile within the
proficiency level range.

d.  Fourth through eighth grade studenis below proficient | d. p. 44 d. Met for 32.4% of 68 fourth
level in math: advance one level of proficiency or to through eighth graders,
the next quartile within the proficiency level range.

Section I, E Parental involvement " | pp.9,12 . Met***
‘Section L F Instructional staff hold a DPI license or permit to teach pp-6-—8 Mei

. Pupil database information, including special education N
Section 1, 1 needs students pp.4-6 Met
Section L, K Discipline procedures p- 10 Met

*Second and third graders advanced an average of 0.2 and 0.4 GLEs respectively.

**Fourteen first and second graders advanced an average of 0.4 GLEs.

***Among other activities, parents are encouraged to participate in the student-led parent conferences. Parents of 92.9% of students

attended at least three of four scheduled conferences, falling just short of the school’s goal of 95.0%.
****Special education data were provided on paper, not as part of the student spreadsheet information.
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Appendix B -

Outcome Measure Agreement Memo
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Academy of Learning and Leadership

Student Learning Memo
2006-07 School Year

The following procedures and outcomes will be measures of the success of Academy of Learning
and Leadership students and programs for the 2006-07 school year. The resulting data will be
provided to Children’s Research Center, the monitoring agent contracted by the City of
Milwaukee Charter School Review Committee. Student data will include all students enrolled
at any time during the school year.

Attendance:

The school will maintain an average daily attendance rate of ninety percent (90%). Attendance
rates will be reported as present, excused, unexcused.

Enrollment: '
Upon admission, individual student information will be added to the school database.

Termination:
The date and reason for every student leaving the school will be recorded in the school database.

Special Education Needs Students:
The school will maintain updated records on all special education students including date of

assessment, assessment eligibility or non-eligibility, disability, IEP cornpletlon date, IEP review
date, and any reassessment results.

Student-led Parent Conferences:

On average, ninety-five percent (95%) of parents will attend at least three (3) of the four (4)
scheduled student-led parent teacher conferences during the school year. Dates for the events
and whether or not a parent/guardian attended will be provided for each student.

Individual Learning Plan:
An Individual Learning Plan will be developed by one hundred percent (100%) of the students

with their teacher. Ninety-five percent (95%) will be reviewed/revised after three out of the four
student-led parent teacher conferences.

Academic Achievement - I.ocal Measures:

Students’ progress will be measured in relation to developmental learning continuum . in
reading and writing.

1. The learning continuum for reading will consist of developmental levels defined by Fountas
and Pinnell Guided Reading.  Students whose initial reading running record assessment
occurs before October 15 and whose last running record assessment is after May 1 will
progress at their expected pace based upon Fountas and Pinnell’s Guided Reading levels as
measured by beginning of the year reading level (A-Z) compared with end of the year reading
level (A-Z). The following information will be provided to the Children’s Research Center in
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June: student ID, student name and grade, beginning of the year reading level, end of the year

reading level, number of levels moved, and whether they met the minimal, medium or highest
expectation.

. The developmental learning continuum for writing will consist of stages A-J defined by
Academy of Learning and Leadership faculty using: MCREL Standards; Literacy Profiles;
Wauwatosa Developmental Writing Continuum; Wisconsin State Standards; Reid, Schultze,
and Petersen Writing Continuum; and Six-trait Writing Characteristics. Students will move a
minimum of one stage during an academic year. The following information will be provided
to the Children’s Research Center in June: student ID, student name and grade, beginning of
the year writing stage, end of the year writing stage, number of stages moved, and whether
they met the expectation of one stage growth or not.

. Students at each grade level will show improvement on a math pre-test administered before
October 20™ and a post-test administered after May 15®. The data from the pre-test will
inform instructional decisions allowing teachers to better meet student needs. The student ID,

student name and grade, and pre-test and post-test scores will be provided to the Children’s
Research Center in June. -

. On average, on the final portfolio assessment of the year in fourth quarter, ninety percent
(90%) of eighth grade students will demonstrate “developing proficiency” or “proficient” on
their portfolio and portfolio presentation A rubric will be used to rate student proficiency on
their demonstration of growth toward the A.L.L. Ideal Graduate criteria.

Based upon a team review process examining evidence presented, each classroom will
demonstrate a minimum of eight (8) of ten (10) key criteria of Successful Learning
Expeditions shown through their products and expedition documentation for each of their two
annual expeditions. The key criteria of successful expeditions are:

. Students demonstrate understanding of content and skills

. Students engage with big ideas and guiding questions

. Students participate in literacy activities throughout the expedition

. Students collect data and generate useful information

. Content, skill, and process experts inform student learning

. Students engage in meaningful fieldwork related to the learning expedition

. Technical drawing demonstrates student observations

. Technology tools support student learning in meaningful ways

. Performance assessment related to the guiding questions/big ideas occurs
10. Students give service in their community that is related to their expedition

The school will report to CRC in June how often each key criteria was met.

=R S R s

. In Grades 3-8, student academic progress will be documented using the computer-based MAP
(Measures of Academic Progress) assessment of student learning in reading, language arts,
and mathematics. Student progress (Grades 3-8) will be reported in the fall and spring
demonstrating progress in RIT (Risch) scores. In Grades 1 and 2, students will be assessed in
reading and mathematics using the Primary MAP Assessment. Student progress (Gradesl-
2) will be reported in the fall and spring demonstrating progress in RIT scores.

Academic Achievement — Required Standardized Measures:

O:AS08WI_MilvAZ006-0T\AcadLeam\2006-07ALL Yeard_2006-07_Final_Rpt.docx B2




A A A X A A XA A A A2 2 A 2 24 2 2 X X X 4 2 & 2 % X E-EFE-Z 2 2 A A R R A R R R 2 2=

The following standardized test measures will assess academic achievements in: reading and
mathematics.

Grades 1, 2, and 3 Stanford Diagnostic Reading

Test will be administered each spring between March 15 and April 15th. The first year
testing will serve as baseline data. Progress will be assessed based on the results of the testing
in reading in the second and subsequent years.

Grades 3 through 8 Wisconsin Knowledge and Concepts Exam

Exam will be administered on an annual basis in the time frame identified by the Wisconsin
Department of Public Instruction. The WKCE for grades 3 through 8 will provide each
student with a proficiency level via a scale score in reading and mathematics. For 4th and 8th
graders, it will also include language arts, science, and social studies scale scores.
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EXECUTIVE SUMMARY
For
The Central City Cyberschool of Milwaukee, Inc.
Eighth Year of Operation as a City of Milwaukee Charter School
2006-2007

This eighth annual report on the operation of the Central City Cyberschool of Milwaukee, Inc.
(Cyberschool) charter school is a result of the intensive work undertaken by the City of
Milwaukee Charter School Review Committee (CSRC), school staff, and the Children’s
Research Center (CRC). Based on the information gathered and discussed in the attached report,
CRC has determined the following:

k. CONTRACT COMPLIANCE SUMMARY!

Cyberschool has met all but one of the educational provisions in its contract with the City of
Milwaukee and subsequent requirements of the CSRC. See Appendix A for an outline of
specific contract provision compliance information.

il ACADEMIC PERFORMANCE CRITERIA

A. Local Measures

1. Secondary Measures of Academic Progress

To meet City of Milwaukee requirements, Cyberschool identified measurable outcomes in the
following secondary areas of academic progress:

e Attendance;

° Student demographics, including return rate and reasons for leaving the school;
e Parent involvement;

® Special education; and

° Staff development.

The school achieved its goals in all of these outcomes.
2. Primary Educational Measures of Academic Progress
The CSRC requires each school to track student progress in reading, writing, and mathematics

throughout the year to identify students in need of additional help and to assist teachers in
developing strategies to improve the academic performance of all students.

' See Appendix A for a list of each educationally related contract provision, page references, and a description of whether or not
each provision was met.
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This year, Cyberschool’s local measures of academic progress resulted in the following
outcomes:

. 94.0% of the K5 through sixth grade students demonstrated improvement on the
literacy measure (DIBELS) from the first to second, second to third, or first to
third assessment;

. 10 (83.3%) of 12 students identified as needing corrective reading intervention
progressed from fall to spring;

. 89.3% of 225 students met or surpassed the goal of reaching skilled, mastery, or
advanced levels in math benchmarks; and

. 73.9% of 214 students reached mastery or advanced levels in writing skills noted
on their progress reports.

B. Year-to-year Academic Achievement on Standardized Tests

Cyberschool administered all required standardized tests noted in their contract with the City of
Milwaukee.

Multiple-year advancement results indicated that second and third graders combined advanced
an average of 1.0 GLE.

Multiple-year advancement for fourth through eighth grade students who met proficiency
expectations in 2005-06 indicated that the school exceeded the CSRC’s expectation that at least
75.0% of these students would maintain their proficiency.

Figure ES1

Central City Cyberschool
Percentage of Students Who Maintained
Proficiency
from 2005-06 to 2606-07

Reading
N =49

84.1%

Math
N=43

0.0% 20.0% 40.0% 60.0% 80.0% 100.0%

O:AS0BWI_MilwA2006-0Tvoyber2006-07CyberYear8_FINAL_Rpl.docx 11



Multiple-year advancement for fourth through eighth grade students below proficiency level
expectations i 2005-06 indicated that the following students advanced a proficiency level or at
least one quartile within their previous proficiency level.

Figure ES2

Central City Cyberschool
Percentage Improved
for Students Who Did Not Meet
Proficiency Eevel Expectations in 2005-06

Reading
N=350

62.3%

N=77

0.0% 20.0% 40.0% 60.0% 80.0% 100.0%

1Hl. RECOMMENDATIONS

The school fully addressed the recommendations made in its 2005-06 programmatic profile and
educational performance report. To continue a focused school improvement plan, it is
recommended that the focus of activities for the 2007-08 year include the following:

. Focus on achievement in mathematics, particularly the basic skills necessary to
supplement the Everyday Math curriculum. Consider acquiring software
programs to increase student practice opportunities.

. Continue to implement strategies to improve reading levels at all grade levels.
. Continue implementation of the Responsive Classroom and Second Step
curricula.
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L. INTRODUCTION .

This report is the eighth regular program monitoring report to address educational
outcomes for the Central City Cyberschool, Inc. (Cyberschool), a school chartered by the City of
Milwaukee.> This report focuses on the educational component of the monitoring program
undertaken by the City of Milwaukee Charter School Review Committee (CSRC) and was

prepared as a result of a contract between the CSRC and the Children’s Research Center (CRC).

The process used to gather the information in this report included:

e An initial site visit, wherein a structured interview was conducted with the
school’s leadership staff, critical documents were reviewed, and copies obtained
for CRC files.

° CRC staff assisted the school in developing its outcome measures agreement
memo.

° Additional scheduled and unscheduled site visits were made to observe classroom

activities, student-teacher interactions, parent-staff exchanges, and overall school
operations, including the clarification of needed data collection.

e At the end of the school year, a structured interview was conducted with the
administrator.

e Cyberschool provided electronic and paper data to CRC, which CRC compiled
and analyzed.

2 The City of Milwaukee chartered five schools for the 2006-07 school year.
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138 PROGRAMMATIC PROFILE
The Central City Cyberschool of Milwaukee, Inc.

Address: 4301 North 44 Street
Milwaukee, WI 53216

Executive Director
and Founder: Christine Faltz, Ph.D.

A. Description and Philosophy of Educational Methodology
1. The Philosophy’

The mission of Cyberschool is “to motivate in each child from Milwaukee’s central city
the love of learning, the academic, social, and leadership skills necessary to engage in critical
thinking, and the ability to demonstrate complete mastery of the academic skills necessary fora
successful future.”

Cyberschool 15 not a school of the future, but rather a school for the future. Cyberschool
offers a customized curriculum where creativity, teamwork, and goal-setting are encouraged for
the entire school community. The problem-solving, real-world, interdisciplinary curriculum is
presented in a way that is relevant to each student’s experiences. Cyberschool uses technology
as a tool for learning in new and powerful ways that allow students greater flexibility and

independence, preparing students to be full participants in the 21st century.

3 Central City Cyberschool Student Handbaok, 2006-07.
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2. Instructional Design

Cyberschool’s technology-based approach takes full advantage of resources available
electronically and incorporates technology for most academic studies. Every student has access
to a laptop computer for daily use.

This year, Cyberschool continued the practice of serving students in one grade level per
classroom for kindergarten through sixth grade. Seventh and eighth graders remained in
combined classrooms with teachers providing specific subject matter to various rotating groups
of students. Teachers typically remain with their students for two consecutive years. This
structure is referred to as “looping.””

The K4 and K5 classrooms continued to be located in a separate preschool facility
located across the playground from the main building and leased from the City of Milwaukee’s
Housing Authority. Four-year-old Headstart was also available in the facility through a

partnership with Day Care Services for Children.

B. School Structure
1. Areas of Instruction

Cyberschool’s kindergarten (K4-K5) curriculum focuses on social/emotional
development; language arts (which includes speaking/listening, reading, and writing); active
Jearning (which includes making choices, following instructions, problem solving, large muscle
activities, music, and creative use of materials); math or logical reasoning; and basic concepts
related to science, social studies, and heaith (such as the senses, nature, exploration,

environmental concerns, body parts, and colors).

4 During the 2006-07 academic year, the school looped most classrooms from first to second, third to fourth, and fifth to sixth
grades.
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First through eighth grade students receive instruction in language and writing, reading
literature, oral language, mathematics, technology, social studies, science, and respect and
responsibility.

Grade level standards and benchmarks have been established for each of these curricular
areas; progress 1s measured against these standards for each grade level. The school continued
implementation of “Second Step,” which is an anti-violence, anti-drug use curriculum for
kindergarten through eighth grade students. The lessons, designed for teachers to implement, are
culturally aware and sensitive. The curriculum, which includes grade-level material, provides
one lesson per week focusing on a specific concept (e.g., integrity).

The school also uses the “Responsive Classroom” program, which has two major
elements—morning meeting and rules and consequences. In August 2006, all staff participated
in a weeklong Responsive Classroom training.

Momming meeting occurred in every classroom every day. The Second Step program was
addressed in morning meeting on certain days. These strategies provided opportunities to build

relationships among the students and teachers.

2. Teacher Information

At the beginning of the 2006-07 academic year, Cyberschool had 20 classrooms. These
classrooms included one morning and afternoon K4, two K5 classrooms, and two classrooms
each for first through sixth grades. There were four homerooms for combined seventh and
eighth graders. The school also included a Health Emotional Academic Resource Team
(HEART) room, where special education and other support services not available in the regular

classroom were provided.
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Classrooms were staffed with 19 teachers, 18 of whom held a Wisconsin Department of
Public Instruction (DPI) license or permit to teach.” Other educational support staff at the school
included a lead paraeducator and Continuing Learning Center (CLC) Director, six paraeducators,
a physical education specialist, a technology director, a cybrary/media specialist, an art teacher, a
music teacher, a parent coordinator, and a guidance counselor. Five teachers served as lead
teachers again this year. Teacher assistants or paraeducators assisted in the classroom. Six
classroom teachers were new to the school this year. The HEART room was staffed with two
special education teachers, a speech pathologist, the lead paraeducator (who is also the Director
of the CLC), and three reading intervention specialists.

In addition to the executive director, the school’s administrative staff included a student
services manager, and a business services manager.

Staff development activities started in the summer of 2006 when the administrator
attended a conference at UW-Milwaukee on closing the achievement gap and a leadership
conference at Cardinal Stritch. In July, 22 teachers and administrative staff attended the Open
Court Reading Institute in Seattle. In August, all staff, -including teachers, paraeducators, and
administrative staff, attended a Responsive Classroom training held at the school. Prior to the
start of the school year, new staff orientation was conducted. In September, all staff, including
teachers, paraeducators, and administrative staff participated in a comprehensive orientation that
includes review of policy and procedures, Reading First planning, behavior management system
design, School Improvement Plan review, special education intervention strategies, Ambassadors
_ of Peace training, curriculum review, Second Step review, DISCOURSE, community learning

center organization, Powergrade database training, and a business services overview.

% One K4 teacher did not have a license or permit to teach for the 2006-07 academic year. According to the DPI teacher license
website, the most recent application with payment was received on July 5, 2006. The school’s administrator reported that this
teacher has completed all of the requirements noted by the DPI licensing consultant. As of the date of this report, the teacher and
Cyberschool continue to wait for the DPI consultant’s approval of a charter license.
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The following is a list of staff development that occurred throughout the school year:

s CLC fall meeting in Mosinee

o Tech directors meeting in Oconomowoc

e IDEA training provided by Quarles & Brady in Waukesha
e Title I Conference in Oconomowoc

o Wisconsin State Special Education Conference in Madison
e WASDI workshop in Chippewa Falls

e Everyday Math staff development conducted at the school by Wﬁght Group

e Reading First principal’s meeting
© Wisconsin Promise Conference in Madison
e INSIGHT VISIT with Connie Stewart on improving literacy instruction practice

(held four times during the year)
° Reading First meeting on CSI mapping

o CLC NWREL toolkits training

o Reading First coordinators’ meeting in Wisconsin Dells
® Title 1 meeting in Wisconsin Dells
a Principal’s Retreat in Wisconsin Dells

Teacher evaluations occur over time—twice during a teacher’s first year of employment
and once during the year for returning teachers. The process is explained in the Central City

Cyberschool Personnel Guidelines/Handbook.
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3. Hours of Instruction/School Calendar

The regular school day began at 8:00 a.m. and ended at 3:30 p.m.° The first day of
student attendance was August 30, 2006, and the last day was June 14, 2007. The highest
possible number of full days for student attendance in the academic year was 180 (including
eight early release days); therefore, the contract provision of at least 875 houfs of instruction was
met.

Cyberschool’s CLC provides additional academic instruction. The CLC is open every
school day from 7:30-8:00 a.m. for tutoring and homework help. The after-school program
operated Monday through Thursday, from 3:30-5:30 p.m., beginning on October 2, 2006. The
after-school program offered homework help, tutoring, technology and academic enrichments, as
well as sports and recreation, nutrition and health, and arts and music opportunities that build
self-confidence and skills. All activities are designed to promote inclusion and encourage

participation for enjoyment, challenge, self-expression, and communication.’

4. Parental Involvement

As stated in the Student Handbook (2006-2007), Cyberschool recognizes that parents are
the first and foremost teachers of the children and play a key role in the effective education of its
students. Parents are asked to read and review the student handbook with their child and return a
signed form. The parent certification section of the handbook indicates that the parent has read,
understood, and discussed the rules and responsibilities with his/her child and that the parent will
work with Cyberschool staff to ensure that his/her child achieves high academic and behavioral

standards.

¢ Students could enter the building as early as 7:30 a.m. Breakfast was served to children in their classroom between 8:00 and
8:30 each momning.

7 Some of the students at Cyberschool participated in Safe Place at the Parklawn YMCA. These students were escorted to the
Cyberschool entrance of the tunnel to the Parklawn YMCA at 3:30 p.m. to be picked up by the YMCA staff.
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Cyberschool employed a full-time parent coordinator who operates out of the school
main office, where she is visible to parents as they come and go. The parent coordinator’s
responsibilities include the following activities:

e Increase parent involvement in the school by working closely with all school,

parent, and community organizations.

e Serve as a facilitator for parent and school community concerns and issues.

e Provide information to parents about the Cyberschool’s services, procedures,
mstructional programs, and names/roles of staff.

U Conduct outreach to engage parents in their children’s education.

e Make home visits to parents, if appropriate.

& Convene regular parent meetings and events around topics of key concern to
parents.

® Attend parent meetings along with the Executive Director, when appropriate.

e Work with Cyberschool’s parent association to provide assistance in establishing

by-laws, holding elections, and conducting association affairs.

® Maintain ongoing contact with community organizations providing services to the
school’s education program.

e Organize back-to-school and other events to increase parental and community

involvement and create a welcoming school environment for parents.

The school has a Parent Action Committee that facilitates the development of
partnerships between home and school. This provides Cyberschool parents and family members
a voice in the decision-making process of the school.

In addition to parent conferences, parents were invited to participate in school/family

events throughout the year. During the 2006-07 year, these events included:

® Open House in September
s Family Game Night in October
e Family Feasting and Reading Night in November

0AS08WI_MilwA2006-07wyberi2006-07CyberYearB_FINAL_Rpt.docx 8



° Winter Program in December

® Black History Program in February

e Family Karaoke Night in March

° School-wide Spelling Bee in April

® Family Carnival Night in May

o Spring Program in May

o Awards Program in June

e Graduation in June

As discussed in the Student Handbook, parents were asked to review and sign their
children’s “Monday Folder.” Monday Folders were the vehicle for all written communication
from the school. Each child was expected to bring the folder home on the first day of the school
week. The left pocket of the folder held items to be kept at home, and the right pocket held items

to be returned to the school.

5. Waiting List
The school’s administrator reported that Cyberschool continues to accept students for the

fall of 2007. As of May 16, 2007, the second grade was close to full.

6. Discipline Policy

The following discipline philosophy is described in the Cyberschool Student Handbook
(2006-2007), along with a weapons policy, a definition of what constitutes a disruptive student,
the role of parents and staff in disciplining students, the grounds for suspension and expulsion,
and the due process rights of the student.

o Each member of the Central City Cyberschool family is valued and appreciated.
Therefore, 1t is expected that all Cyberschool members will treat each other with
respect and will act at all times in the best interest of the safety and well-being of
themselves and others. Any behaviors that detract from a positive learning
environment are not permitted, and all behaviors that enhance and encourage a
positive learning environment are appreciated as an example of how we can learn

from each other.
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All Cyberschool students are expected to conduct themselves in a manner
consistent with the goals of the school and to work in cooperation with all
members of the Cyberschool community to improve the educational atmosphere
of the school.

Student behavior should always reflect a seriousness of purpose and a cooperative
attitude, both in and out of the classroom. Any student behavior that detracts
from a positive learning environment and experience for all students will lead to
appropriate administrative action.

Students are obligated to show proper respect to their teachers and peers at all
times.

All students are given ample opportunity to take responsibility for their actions
and to change unacceptable behaviors. :

All students are entitled to an education free from undue disruption. Students
who willfully disrupt the educational program shall be subject to the discipline
procedures of the school.

Student Population

Data regarding the number of students returning to Cyberschool from the previous year

were gathered in the fall of 2006. Of the 312 students who were attending Cyberschool on the

last day of the 2005-06 academic year and were eligible for continued enrollment this past

academic year, 244 were enrolled on the third Friday in September 2006, representing a return

rate of 78.2%. This compares to'a returri rate of 77.6% in the fall of 2005.

Cyberschool started on August 30, 2006, with 318 students enrolled in grades K4 through

eight. During the year, 36 students enrolled in the school and 49 students withdrew. Students

withdrew for a variety of reasons including: 12 students moved away, 12 left due to disciplinary

reasons, nine left because of transportation issues, five students were expelled, two children left

due to dissatisfaction with the program, three students left for other reasons, and six students left

for unknown reasons.
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At the end of the year, there were 305 students enrolled.

There were 154 (50.5%) girls and 151 (49.5%) boys.

. Nearly all (99.7%) students were Black and one student was Hispanic.

. Forty-four students had special education needs. Twelve children had speech and
language needs (SP/L); six were learning disabled (LD); five had cognitive
disabilities (CD); six were LD/SP/L; two had emotional/behavioral disabilities;
one was CD/SP/L; eight children had other health impairments (OHI); one was
LD/OHI; one had SP/L and a developmental delay; and one student was
diagnosed with pervasive development delay and SP/L. The diagnosis for one

child was pending.

. The school provided education to studeiits in-K4 through eighth grade. The

number of students in each grade level is illustrated in Figure 1.

Figure 1

Central City Cyberschool
Student Grade Levels
2006-07*

1st
43(14.1%)

2nd
21(6.9%)

3rd
29(9.5%) K4
25 (8.2%)
4th o
30 (9.8%
(9.8%) 29 (9.5%)

33 (10.8%)
28 (9.2%)
N=305
*At the end of the school year,
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D. Activities for Continuous School Improvement

Following is a description of Cyberschool’s response to the recommended activities in its
Programmatic Profile and Educational Performance Report for the 2005-06 academic year;

. Recommendation: To meet the needs of students below proficiency in reading

and math, implement the grade level school improvement plans developed by all
staff.

Response: This year, effort was put into small group reading intervention, which
was provided to over 100 students using the processes in Open Court or through
direct instruction. As mentioned above, the school employed three reading
mtervention specialists who worked directly with students with reading
intervention needs. Corrective Reading was implemented and the Reading
Mastery terventions were utilized. ‘

During August 2006, all new teachers received two days of training prior to the
returning staff in order to learn the school improvement plan and daily math
activities. Some of the new teachers (as well as the new special education
teacher) also attended the extensive Open Court training during the summer.

The staff also utilized the services of a reading coach who visited the school five
times during the school year.

. Recommendation: Continue to implement strategies to improve reading levels at
the primary grade levels one through three.

Response: In addition to the activities discussed above, the school continued
participation in the Reading First program efforts. The staff identified what
students bring to the reading process, emphasized phonemic awareness, and
studied the relationship between standard English and spoken dialect.

. Recommendation: Expand the Responsive Classroom fraining to increase clear
understanding of school rules, appropriate behavior, and consistency of
consequences for unwanted behaviors.

Response: Training for the Responsive Classroom program was extended from
one day in August 2005 to one week during August 2006. Full implementation of
the Responsive Classroom program occurred in the fall of 2006. The morming .
meetings that occur in every classroom also incorporate the “Second Step”
program, a national research-based anti-violence and AODA® program.

® AODA: alcohol and other drug abuse.
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HI. EDUCATIONAL PERFORMANCE

To monitor the performance of Cyberschool as it relates to the CSRC contract, a variety
of qualitative and quantitative information has been collected at specified intervals during the
past several academic years. This year, the school established goals for attendance, parent
conference, staff development, and special education students. In addition, the school identified
local and standardized measures of academic performance to monitor student progress.

This year, the local assessment measures included student progress in literacy, reading,
mathematics, and writing skills. The standardized assessment measures used were the Stanford
Diagnostic Reading Test (SDRT) and the Wisconsin Knowledge and Concepts Examination —

Criterion Referenced Test (WKCE — CRT).?

A. Attendance

At the beginning of the 2006-07 academic year, the school established a goal to maintain

an average attendance rate of 85.0%. This year, students attended school an average of 87.4% of

the time, exceeding the school’s goal.!°

B. Parent-Teacher Coaferences

At the beginning of the school year, the school set a goal that 80.0% of parents would
attend scheduled parent-teache; conferences. Conferences were scheduled for all children in the
fall and spring. There were 322 children enrolled at the time of the fall and 319 students enrolled

at the time of the spring conference. Parents of 95.0% of children attended the fall conference

® The WKCE ~ CRT is a standardized test al igned with Wisconsin model academic standards. It is similar to the old WKCE and
TerraNova examinations administered in the past.

¥ Attendance data were provided by Cyberschool for 354 children enrolled at any point during the school year. Attendance was

calculated for each student by dividing the number of days attended by the number of days expected, then averaging 2ll of the
students’ attendance rates.
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and parents of 96.2% of children attended the spring conference. Cyberschool has exceeded its

goal related to parent-teacher conferences.

C. Staff Development

The school continued Reading First for kindergarten through third grades; the Open
Court literacy program for kindergarten through sixth.grade; and Discourse, the instructional
management software, for first through eighth grade. As described previously in this report, the
school provided all staff with the appropriate staff development activities addressing these and
other issues beginning in the summer of 2006 and throughout the academic year. The schooi
provided a list of staff development topics. Therefore, Cyberschool met this goal related to staff

development.

D.:  Special Eaucatinn Needs

Cyberschool established a goal to maintain up-to-date records for all special education
needs students. This year, there were 44 special education students. An Individual Education
Program (IEP) had been completed for 37 students, six were new to the school and their IEP was
not yet due, and the school was waiting on the Children’s Hospital evaluation for one child.!
Parents of 42 students attended an IEP meeting, parents of one special education student refused
to participate, and a meeting was net held for one student who withdrew prior to his IEP due
date.. |

In addition to keeping records, the school‘conducted a survey of parents of speciai
education students. Parents of 39 students responded. Results indicated that most were satisfied
(29 of 39, or 74.4%) or mostly satisfied (six of 39, or 15.4%) with the quality of special

education and related services provided by the school and the opportunity for input related to

11 A random review of files indicated that IEPs were routinely completed,
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their child’s strengths and concerns for education. Most parents also indicated that they were
satisfied (32 of 39, or 82.1%) or mostly satisfied (f_‘our of 39, or 10.3%) with the amount and type
of information provided during the IEP team process. Thirty (76.9%) parents indicated that they
were satisfied and five (12.8%) were mostly satisfied with the information they received about
their child’s progress. Thirty-three (84.6%) parents indicated that they were satisfied or mostly

satisfied that school staff genuinely cares about their child’s academic success. No parents

expressed dissatisfaction in any area surveyed,

E.  Local Measurés of Educational Performance
Charter schools, by their definition and nature, are autonomous schools with curricula
that reflect each school’s individual philosophy, mission, and goals. In addition to standardized

 testing, each charter school has the responsibility to describe the goals and expectations of its

students in language that is meaningful, in light of thaf school’s unique approach to education. -

These goals and expectations are established by each City of Milwaukee charter school at the
beginning of the academic year to measure the educational performance of its students. These
local measures are useful for monitoring and reporting progress, guiding and improving
instruction, expressing clearly the Aq-uality of student work that is expected, and prdw}iding
evidence that students are meeting local benchmarks.

At the beginning of the school year, Cyberschool designated four different areas in which

students’ competencies would be measured: literacy, reading, mathematics, and writing,.

1. Literacy

The school set a goal that all students in grades K5 through sixth would be administered

the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) assessment three times during
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the academic year (September, January, and April). At least 90.0% of students would improve
their score on the subsequent assessment.

First through sixth graders were assessed for oral reading ﬂuency. K5 students were
assessed in three areas: phoneme segmentation fluency, nonsense word fluency, and initial
sound fluency. Results for K5 students reflect progress on the initial sound fluency test. | Note
that if a student scored the maximum, he/she could not show improvement; therefore, for
purposes of this report, maximum scores weré counted as improvement.

Results indicate that 94.0% of students were able to imp{qyg _t_:heir DIBELS score from

the first to second, second to third, or first to third test administration (see Table 1).

Table 1
Central City Cyberschool
Literacy Progress
Measured by DIBELS
Grade N S Numbef Improved Percent Improved
K5 28 21 75.0%
Ist ' 43 41 95.3%
2nd 22 ' 21 | 95.5%
3rd 29 29 100.0%
4th 1 30 ‘ ’ 30 100.0%
Sth ' . 38 ' 38 - ) 100.0%
6th 26 23 ’ 88.5%
Total 216 203 94.0%

2, Reading

The school’s goal for reading was that all seventh and eighth grade students would be
assessed in September and those reading below grade level would participate in corrective -
reading intervention on a daily basis. At least 90.0% of those who participated in the.
intervention would improve their fluency and comprehension skills as measured by the

September and April Corrective Reading assessment.
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There were 63 Students administered the test. Based on fall placement scores, 13 (20.6%)
students were identified for corrective reading intervention. Two students worked one-on-one
with a reading specialist because of minimal performance. Fall and spring test scores were
provided for 12 of the 13 students. |

The reading test consisted of three parts. The student was required to complete the first
part before moving on to the next part. Each student was assessed in terms of number of errors

on each part and the time to complete each part. Errors and time were provided for each part

completed.

To calculate wiether or not students improved; CRC examined if students were able to
‘decrease errors, decrease time, or increase the number of parts completed. If a student met two
of the three criteria, it was considered an improvement. Based on thesé criteria, ten (83.3%) of
the 12 students showed improvement from the fall to the spring test. The other two students

were able to improve their time but not their error count nor the number of parts of the test they

were able to complete (see Figure 2).
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Figure 2

Central City Cyberschool
Student Improvement in Corrective Reading Scores

Improve
Z(16.7%)

N=12
Note: Scores were not provided for one student,

3. Mathematics

Cyberschool issues quarterly progress reports for each student. Progress reports reflect
student progress in a variety of subject areas including mathematics. Student skills in each area

kI 11

are assessed as “basic,” “emerging,” “skilled,” “mastery,” or “advanced.” The goal was that
students in first through eighth grades would earn a “skilled” or higher score on 80.0% of math

benchmarks for which they were assessed.
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This year, there were 225 students assessed in math.'? Students were assessed on
between six and 53 math skills. On average, students reached skilled or higher on 92.0% of
skills for which they were assessed. Overall, 201 (89.3%) of the 225 students met or surpassed
the goal of reaching skilled or higher on 80.0% of math benchmarks. Note that these results
- include students who were assessed in the first quarter and again in the fourth quarter (see

Figure 3)."?

Figure 3

Central City Cyberschool
Math Progress
Students Who Reached Skilled or Higher on 80.0% of Skills
Based on Progress Reports

Yes
201 (89.3%)

)

N=225
Note: On average, students reached the goal on 92.0% of skills. Does not include skills assessed on an IEP,

2 Does not include skills assessed on an IEP.

13 Report card information does not reflect results for skills assessed on an IEP,
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4. Writing

Like the mathematics benchmarks, student writing skills are recorded on student progress
reports. Students’ writing skills are rated as “basic,” “emerging,” “skilled,” “mastery,” or
“advanced.” The goal was that students in first through eighth grades would earn a “skilled” or
higher score on the writing benchmark. There was one writing benchmark for each student.

This year, there were 238 students assessed in the first and fourth quarter. Twenty-four
students had an IEP and were not included in the analysis. Of the remaining 214 students,
50 (23.4%) .were rated as having advanced writing skills, 108 (50'.5%)'ha'd reachec! mastery,
_43 (26.-1%) were skilled, niné (4.2%) had emerging writing skills, and four (1.9%) students

exhibited basic writing skills. The school has therefore met its writing progress goal for 93.9%

of students (see Figure 4).
Figure 4
Central City Cyberschool
Writing Skills
Based on Progress Report
Mastery
108 (50.5%)
43 (20.1%)
N=214
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F. External Standardized Measures of Educational Performance

The CSRC required the following standardized tests be administered to students

attending city chartered schools:

. The SDRT to all first, second, and third grade students. The test was to be
administered between March 15 and April 15, 2007.

. The Wisconsin Student Assessment System tests. These tests were revised for
2005-06 and now include the WKCE — CRT reading and math. The WKCE —
CRT was to be administered to all third through eighth and tenth grade students."

e ‘Results for all students administered the examinations are included in ifiis seciion.

1. SDRT for First Graders

The SDRT is the standardized test required by the CSRC for administration to all first
graders enrolled in charter schools. Student performance is reported in phonetic analysis,
vocabulary, and comprehension. These scores are summarized in an overall SDRT total.

In March 2007, Cyberschool administered the SDRT to 38 first grade students. Results
indicate that first graders were functioning, on average, at 1.3 to 1.9 grade level equivalents

(GLE) in reading, depending on the area assessed (see Figure 5 and Table 2).

" Students in fourth, eighth, or tenth grade were also tested in language arts, science, and social studies. The subtests are similar
to the WKCE used in previous years and are not CRT tests,
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Figure 5

Central City Cyberschool
Stanford Diagnostic Reading Test
Average* Grade Level Equivalent for 1st Graders
2006-07

2.0
1.8

1.6

14

1.2
1.0
0.3
0.6
04
0.2

00

Phonetic Analysis Vocabulary Comprehension SDRT Total

N=38

*Results are rounded to the nearest one tenth.

Table 2

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent for Ist Graders

2006-07
(N =38)
Area Tested Lowest GLE Scored Highest GLE Scored Median
Phonetic Analysis K.6 5.2 1.8
Vocabulary K.3 28 I.3
Comprehension K6 29 1.7
SDRT Total K.6 - 2.6 1.6
Note: Results are rounded to the nearest one tenth.
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2. SDRT for Second Graders

In March 2007, the SDRT was administered to 21 second grade students. Results are

presented in Figure 6 and Table 3. Second graders were functioning on average from 2.1 to 2.4

GLEs depending on the areas tested with the SDRT.

Figure 6

Central City Cyberschool
Stanford Diagnostic Reading Test
Average* Grade Level Equivalent for 2nd Graders
2006-07 |

i
|
1
|

N=21 Phonetic Analysis Vocabulary Comprehension SDRT Total

*Results are rounded to the nearest one tenth.

TFable 3
Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent for 2nd Graders
2006-07
(N=21)
Area Tested Lowest GLE Scored Highest GLE Scored Median
Phonetic Analysis 1.3 4.7 2.2
Vocabulary K.8 4.7 2.0
Comprehension K.8 5.7 & 2.0
SDRT Total 1.1 34 2.0
Note: Results are rounded to the nearest one tenth.
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3. Standardized Tests for Third Graders

a. SDRT for Third Graders

In March 2007, Cyberschool administered the SDRT to third graders. Results indicated
that the 29 third graders were, on average, reading at third to fifth grade levels, depending on the

area tested (see Figure 7 and Table 4).

Figure 7

Central City Cyberschool
Stanford Diagnostic Reading Test
Average* Grade Level Equivalent for 3rd Graders

. 2006-07
7.0 —
6.0
5.0
4.0
3.0
2.0
1.0
0.0
Phonetic Analysis Vocabulary Comprehension SDRT Total

N=29
*Results are rounded to the nearest one tenth. : _ l

Table 4

Central City Cyberschool
Stanford Diagnostic Reading Test
Grade Level Equivalent for 3rd Graders

2006-07

(N=29)

Area Tested Lowest GLE Scored Highest GLE Scored Median
Phonetic Analysis K.7 10.8 2.7
Vocabulary ) 1.5 4.3 ‘ : 2.7
Comprehension S 1.2 - 71 26
SDRT Total 1.7 5.2 2.5

Note: Results are rounded to the nearest one tenth.
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b. WXKCE - CRT for Third Graders

In October 2006, third graders were administered the WKCE — CRT reading and math
tests.” The WKCE — CRT was developed by CTB McGraw-Hill to directly align with
Wisconsin model academic standards. Results can be used to describe how students pcrfonnéd
relative to these standards. Results are reported as nﬁnjmal, basic, proficient, or advanced
proficiency levels.

This year, 30 Cyberschool third graders were administered the exam. Results show that
eight (26.7%) third graders exhibited advanced, 11 (36.7%) scored proficient, nine (30.0%)
scored in the basic category, and two (6.7%) students éxhibitcd minimal reading skills.

In math, seven (23.3%) students scored advanced, 11 (36.7%) scored proficient,

four (13.3%) basic, and eight (26.7%) students scored in the minimal range (see Figure 8).

Figure 8

Central City Cyberschool
WKCE — CRT Proficiency Levels for 3rd Graders
2006-07
100.0% - -

90.0% -

80.0% -

70.0%

60.0%

RN | . 0, -
11 (36.7%) 11 (36.7%)

50.0%

40.0% :
9,

30.0% 4(13.3%)

20.0% 9 (30.0%)

10.0%

0.0%

O Minimal EiBasic O Proficient wAdvanced |

15 This examination is similar to the WKCE and Terra Nova examinations used in the State of Wisconsin until 2004-05,
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4. WKCE — CRT for Fourth Graders

In October 2006, Wisconsin fourth graders were administered the WKCE — CRT. In
addition to reading and math, fourth graders were tested in language arts, science, and social
studies.”® The WKCE — CRT for reading and math was designed by CTB McGraw-Hill to
directly align with Wisconsin model academic standards. Student scores on the reading and
math part are not nationally normed. Instead, they reflect student performance relative to
Wisconsin’s standards. Student scores in language arts are based on national norms.

WKCE — CRT scores were provided for 31 Cyberschool fourth grade students.
Proficiency indicators in reading, language arts, and math are illustrated in Figure 9.
Two (6.5%) fourth graders had minimal reading proficiency, 13 (41.9%) had a basic
understanding, 15 (48.4%) were proficient readers, and one (3.2%) fourth grader scored in the
advanced readers category. In language arts, seven (22.6%) students had minimal skills, nine
(29.0%) had basic skills, 15 (48.4%) had proficient skills, and no students scored in the advanced
category. Thirteen (41.9%) students exhibited minimal math skills, six (19.4%) scored in the
basic category, 12 (38.7%) were proficient, and no students scored in the advanced category in

mathemafics.

1 Gee Wisconsin DPI, www.dpi.state.wius, for details,
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Figure 9

100.0%
90.0%
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%

0.0%

Central City Cyberschool
WKCE - CRT Proficiency Levels for 4th Graders

2006-07
—-6-0%— 6069
S o T 12(38.7%) | ——|
15 (484%) 15(48.4%) | |
6 (19.4%)
9(25.0%)
13 (41.9%)
2:(6:5%Y
Reading Language Arts Math
I OMinimal ©OBasic D Proficient & Advanced j

The final score from the WKCE — CRT is a writing score. The extended writing sample
is scored with two holistic Tubrics. A six-point composing rubric evaluates students’ ability to
control purpose/focus, organization/coherence, develop content, sentence fluency, and word
choice. A three-point conventions rubric evaluates students’ ability to use punctuation,

grammar, capitalization, and spelling. Points received on these two rubrics are combined to

produce a single score with a maximum possible score of nine.

The Cyberschool extended writing scores ranged from 2.0 to 6.5. The median score was

4.5, meaning half of the students scored at or below 4.5, and half scored 4.5 to 6.5 on a scale of

zero to nine.
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5. WKCE — CRT for Fifth Graders

As required by the CSRC and the DPI, the WKCE — CRT reading and math tests were
administered to fifth through seventh graders in October 2006. The CSRC requires that these
tests be administered to students to provide a basis for multiple-year student progress. The DPI
required all students in third through eighth and tenth grades to participate in the WKCE — CRT
testing to meet federal No Child Left Behind requirements. |

As illustrated, three (7.7%) fifth graders scored minimal, 12 (30.8%) basic, 21 (53.8%)
proficient, and three (7.7%) advanced in reading. In m_e%th, 12 (_39.8%) students scored in the
minimal range, nine (23.1%) in basic, 13 (33.3%) in proficient, and five (12.8%) ‘scored in the

advanced range (see Figure 10).

Figure 10
Central City Cyberschool :
WKCE - CRT Proficiency Levels for 5th Graders
2006-07
100.0% -
90.0%
80.0%
70.0% ' 13 (33.3%)
21 (53.8%) :
60.0% o
50.0%
40.0% 3(23.1%)
30.0%
20.0% 12 (30.8%)
10.0% Ry —r—
0.0% R 3(77%) i '
Reading Math
N=39 EMinimal OBasic O Proficient B Advanced
Note: One student took the alternate assessment. His/her results were niot included above.
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6. WKC_E — CRT for Sixth Graders

Sixth graders were administered the WKCE — CRT in October 2006. As illustrated, 17
(65.4%) sixth graders scored proficient and no students scored advanced in reading. In math,

nine (34.6%) students scored in the proficient level and four (15.4%) were in the advanced

batcgory (see Figure 11).

Figure 11

Central City Cyberschool
WKCE — CRT Proficiency Levels for 6th Graders
' 2006-07

100.0% 0-(0:0%)

90.0% o

80.0%

70.0% 17.65.4%) 9 (34.6%)
60.0% : :
50.0%

40.0% 6(23.1%)
30.0%

20.0% 8 (30.8%)

10.0%

0.0% e e
Reading Math

N6 | oMinimal DO Basic O Proficient W Advanced
Note: One student took the altemate asscssment. His/her results were not included above,
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7. WEKCE — CRT for Seventh Graders

Proficiency levels for seventh graders are illustrated in Figure 12.

Figure 12
Central City Cyberschool
WKCE — CRT Proficiency Levels for 7th Graders
2006-07
100.0% - RS [E— R —
90.0% a L
80.0% o —— " 2esaw
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8. WEKCE — CRT for Eighth Graders

In October 2006, the WKCE — CRT was administered to Cyberschool eighth grade
students. Like the fourth graders, students were tested in reading, language arts, mathematics,
science, and social studies. The CSRC requires that results be reported for reading, language

arts, and math.
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Proficiency indicators for eighth graders are illustrated in Figure 13. For example,
one (3.8%) eighth grader scored in the minimal reading proficiency range, while five (19.2%)
had a basic understanding, 16 (61.5%) scored in the proficient range, and four (15.4%) students
were advanced readers. In terms of language arts ability, seven (26.9%) students demonstrated
minimal performance, seven (26.9%) had a basic understanding, ten (38.5%) students had
achieved a proficient level, and two (7.7%) students demonstrated an advanced level of language
arts skills. In mathematics, six (23.1%) students scored minimal, five (19.2%) were basic,

14 (53.8%) proficient, and one (3.8%) student demonstrated advanced skills.

Figure 13 -
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students scored at or below 5.0 and half scored 5.0 to 6.0 on a scale of zero to nine.

The final score from the WKCE — CRT is a writing score. The extended writing sample
is scored with two holistic rubrics. A six-point cornposing rubric evaluates students’ ability to
control purpose/focus, organization/coherence, development of content, sentence fluency, and
word choice. A three-point conventions rubric evaluates students” ability to control punctuation,
grammar, capitali;ation, and spelling. Points receiyed on these two rubrics are combined to
produce a single score on the report with a maximum_possible score of nine.!” The Cyberschool

eighth grade writing scores ranged from 2.0 to 6.0. The median score was 5.0, meaning half of

G. Multiple-year Student Progress

Year-to-year progress is measured by comparing scores on standardized tests from one
year to the next. The tests used in these comparisons'are the SDRT énd the WKCE — CRT.

The CSRC requires that multiple-year progress be reported for students who met
proficiency level expectations, 1.e., scored at proficient or advanced levels, and for those children
who did not meet proficiency level expectations, i.e., tested at minimal or basic levels in the
2005-06 school year. The CSRC expectation was that at least 75.0% of the students who were at
the proficient or advanced levels on their previous year’s WKCE — CRT reading and math
subtests, and who met the full academic year (FAY) definition,'® would maintain their status of
proficient or above. The CSRC expectation for those students who scored below expectations,

i.e., at the minimal or basic levels on their previous year’s WKCE reading and math tests, was

either:

) Advance to the next proficiency level; or
. Advance to the next highest quartile within their previous year’s proficiency level.

17 See www.dpi.state.wi.us/oea/ke_writg.html for details.

18 Students had to be enrolled in the school on or before September 16, 2005, to meet the definition of an FAY.
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Student progress for each group is described in terms of progress in proficiency level

achievement.,

1. First through Third Grade SDRT

Table 5 describes reading progress as measured by SDRT results in two consecutive
academic years for students who were administered the exams in 2005-06 and 2006-07."° CSRC
expects that students, on average, advance 1.0 GLE. Overall SDRT totals indicated an average

improvement of 0.7 GLE from first to second and 1.2 GLE from second to third.

Table 5

Central City Cyberschool
Average GLE Advancement in Reading
' Based on SDRT Total

Average GLE
Grade
’ 2005-06 200607 Advancement
1st 1o 2nd Grade (n = 16) 14 2.1 0.7
2nd to 3rd Grade (n =22) 2.8 4.0 1.2
Total (N = 38) 1.0

Note: Results are rounded to ihe nearest one tenth. .

' FAY requirements did not apply to first through third graders.
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Multiple-year student progress can also be examined over two full academic years using
the first to third grade SDRT. This year, there were 21 third graders who had been given the
SDRT in 2004-05 as first graders. These students advanced an average GLE of 2.1 (see

Table 6).

Table 6

Central City Cyberschool
Average GLE Advancement from Ist to 3rd Grade
Based on SDRT Total
(N=21)

Average GLE

© 7 Reading.’ = . Ist Grade 3rd Grade - ' Advancement
(2004-05) ’ (2006-07)

SDRT Total 2.0 ' 4,1 21

Note: Resulis are rounded to the nearest one tenth.

2. Students Who Met Proficiency Level Expectations

Tables 7 and 8 include students who reached expected proficiency levels, i.e., proficient
or advanced, in reading and/or math in 2005-06. At least 75.0% of these students were expected
to maintain these levels in 2006-07. As illustrated, 84.1% of students were able to do so in
reading and 90.7% were able to maintain proficient or advanced levels in math. Therefore,
Cyberschool met the expectation for niaintaining proficiency levels in reading and math. The
school exceeded the expectation at every grade level with comparable, reportable scores”® and -

for the total number of students.

B Ty protect student identity, the CSRC requires group sizes of ten or more students.
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Table 7
Central City Cyberschool
Reading Proficiency Level Progress for
FAY Students Proficient or Advanced in 2005-06
Based on WKCE —- CRT
Students Students Maintained Proficient/Advanced
Grade Proficient/Advanced in in 2006-07
2005-06 N %
3rd to 4th Grade 12 10 83.3%
4th to 5th Grade 20 16 80.0%
Cannot report Cannot report
Sth to 6th Grade ? due to N size due to N size
6th to 7th Grade 14 i1 78.6%
7th to 8th Grade 14 13 92.9%
Total 69 - 58 84.1% ~
Table 8
Central City Cyberschool
Math Proficiency Level Progress for
FAY Students Proficient or Advanced in 2005-06
Based on WKCE — CRT
Students Students Maintained Proficient/Advanced
Grade - Proficient/Advanced in in 2006-07
2005-06 N %
Cannot report Cannot report
3rd to 4th Grade 6 due to N size due to N size
4th to 5th Grade 11 9 81.8%
, Cannot report Cannot report
Sth o 6th Grade 6 due to N size due to N size
6th to 7th Grade 10 9 90.0%
7th to 8th Grade 10 10 100.0%
Total 43 39 90.7%
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3. Studenlts Who Did Not Meet Proficiency Level Expectations

The SDRT is used to examine reading progress for first through third graders. Results of
the SDRT are provided as GLEs and do not translate to proficiency levels; therefore, CRC
selected student scores that were below GLE. The CSRC expects that students who were more
than one year behind on the prior test advance more than 1.0 GLE.

There were two second grade students who scored below grade level in the spring of
2006 with comparable test scores in 2007. There were five third graders who scored below
grade level as second graders in the spring of 2006. In terms of progress over two years, there

were no third graders tested this year who tested below grade level in 2004-05 as first graders.

Due to the small size of these cohorts, results could not be included in this report.

Table 9

Central City Cyberschool
Average GLE Advancement for FAY Students
Wheo Tested Below Grade L.evel Equivalent in Reading in 2005-06
Based on SDRT

2005-2006 to 2006-07 N Average GLE Advancement
Ist to 2nd Grade SDRT ' 2 Cannot report due to N size
2nd to 3rd Grade SDRT . 5 Cannot report due to N size
SDRT Total* 7 Cannot report due to N size

*SDRT total does not translate into proficiency levels. Therefore, CRC selected students who scored below GLE.

The CSRC expects studenlts who did not meet proficiency level expectations in 2005-06
to progress one or more levels or, if thc;y scored in the same level, to show progress to a higher
quartile within that level. To examine movement within a proficiency level, CRC divided the
minimal and basic levels into quartiles. The lower threshold for the minimal level was the
lowest scale score possible on the examination. The upper threshold reflected the scale score

used by DPI to establish proficiency levels.
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As illustrated in Table 10, 50.0% of students who were below proficiency expectations in

2005-06 showed improvement by progressing to a higher proficiency level or quartile in reading.

Table 10
Central City Cyberschool
Reading Proficiency Level Progress for
FAY Students Minimal or Basic in 2005-06
Based on WKCE - CRT
If Not Advanced, | Total Proficiency
# S‘tu.dents . # Students Who # Who Tmproved Level
Minimal/ Advanced One . ier s
Grade . . Quartile(s) within Advancement
_ Basic Proficiency Level Proficiency Level
in 2005-06 2006-07 2006-07 N %
3rd to 4th Grade 12 5 0 5 41.7%
4th to 5th Grade 12 4 3 i 58.3%
Cannot report Cannot report Cannot report
Sthtobth Grade . . . 8 due to N size due to N size -due to N size
6th to 7th Grade 10 2 I 3 30.0%
Cannot report Cannof report Cannot report
7th to 8th Grade 8 due to N size due to N size due to N size
Total . 50 18 7 25 50.0%

Proficiency level progress in math is described in Table 11. Overall, 62.3% of students
who did not meet proficiency level expectations, i.e., scored minimal or basic, in 2005-06 either

advanced one proficiency level (N = 37) or, if they did not advance a level, improved at least one

quartile within their level (N =11).

Table 11
Central City Cyberschool
Math Proficiency Level Progress for
FAY Students Minimal or Basic in 2005-06
Based on WKCE - CRT
4 Students # Students Who If Not Advanced, | Total Proficiency
P # Who Improved Level
Minimal/ Advanced One . e
Grade .. Quartile(s) within Advancement
Basic in Proficiency Level Proficiency Level
2005-06 2006-07 2006-07 N %
3rd to 4th Grade i8 8 4 12 66.7%
4th to 5th Grade 2} 12 2 14 66.7%
5th to 6th Grade 12 8 2 10 83.3%
6th to 7th Grade 14 2 7 50.0%
7th to 8th Grade 12 4 I 41.7%
Total 77 37 11 48 62.3%
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These data indicate that Cyberschool met advancement expectations for 50.0% to 62.3%

of students who scored at the basic or minimal proficiency levels in the fall of 2005.

H. Annual Review of the School’s Adequate Yearly Progress
1. Background Information’

State and federal laws require the annual review of school performance to determine
student academic achievement and progress. In Wisconsin, the annual review of performance

required by the federal No Child Left Behind Act is based on each school’s performance on four

objectives:
. The test participation of all students enrolled;
. A required academic indicator (either graduation or attendance rate);
. The proficiency rate in reading; and
. The proficiency rate in mathematics.

In Wisconsin, the DPI releases an Annual Review of School Performance for each
chartered school with information about whether that school has met the criteria for each of the
four required adequate ylearly progress (AYP) objectives. If a school fails to meet the criteria in
the same AYP objective for two consecutive years, the school is designated as “identified for
improvement.” Once designated as “identified for improvement,” the school must meet the
annual review criteria for two consecutive years in the same AYP objective to be removed from
the status designation.

The possible school status designations are:

. “Satisfactory,” which means the school is not in improvement status.

. “School Identified for Improvement” (SIFI), which means the school does not
meet AYP for two consecutive years in the same objective.

" ¥ This information is taken from the DPI{ website: www.dpi.state.wi.us/oea/annrvw(7.html,
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*»  SIFI Levels 1-5, which means the school missed at least one of the AYP

objectives and is subject to the State requirements and additional Title I sarictions,
if applicable, assigned to that level.

. SIFI Levels 1-4 Improved, which means the school met the AYP in the year
tested but remains subject to sanctions due to the prior year. AYP must be met

for two years in a row in that objective to be removed from “improvement” status
and returned to “satisfactory” status.

. Title I Status identifies if Title I funds are directed to this school, and if so, the
school is subject to federal sanctions.

2. Adequate Yearly Progress: Central City Cyberschool Summary*

According to CyberSéhool’s Adequate Yearly Progress Review Summary for 2006-07,
published by the DPI, Cyberschool reached adequate yearly progress in all four of the AYP
objectives: test participation, attendance, reading, and mathematics for 2006-07. The school’s
status rating for test participation, attendance, reading, and mathematics was “Satisfactory.” The
school met the state’s requirement for AYP. Cyberschool’s improvement status was upgraded

from “Level 3 Improved” to “Satisfactory” because the school met AYP for two years in a row

in all areas.

2 For a copy of Cyberschool's Annual Review of School Performance, see: http://www2.dpi.state. wi.us/sifi/ AYP_Summary.
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IV. CONCLUSION/RECOMMENDATIONS

This report covers the eighth year_of Central City ‘Cyberscho_ol’_s operation as 3 City of
Milwaukee charter school. For the 2006-07 academic year, Cyberschool has met all but one of
its educationally related contract provisions, the provision regarding teacher licensure. In
addition to the information explained in the body of this report, please see Appendix A for an
outline of specific contract provision compliance information.

The major educational findings for this year were as follows:

. ~ Average student attendance was 87.4%, exceeding the school’s goal of 85 0%.

. Parents of 95.0% of students attended the fall parent teacher conferences and
parents of 06.2% of students attended the spring conference, exceeding the
‘school’s goal of 80.0%. '

. Based on each area measured, Cyberschool’s local measures results indicated
that: ‘
» 94.0% of the K5 through sixth grade students demonstrated improvement

on the literacy measure (DIBELS) from the first to second, second to third,
or first to third assessment;

> 10 (83.3%) of 12 students identified as needing corrective reading
intervention progressed‘from fall to spring;

> 89.3% of 225 students met or surpassed the goal of reaching skilied,
mastery, or advanced levels in math benchmarks; and '

> 73.9% of 214 students reached mastery or advanced levels in writing skills
noted on their progress reports.

Standardized tests results for Cyberschool students were as follows:

. The March 2007 SDRT results indicated that:

> First graders were, 0D average, reading at 1.5 GLE;
4 Second graders were at 2.2 GLE; and
> Third graders were at 3.8 GLE.

. The WKCE — CRT for third through eighth graders indicated that the following
percentage of students were proficient or advanced in reading:

0:\50BWI_Milw\2006—07\cybefG006-01CybcrYears_FmAL_Rpdex 40



Figure 14
Central City Cyberschool
WKCE - CRT
Proficient or Advanced Levels in Reading
3rd through 8th Grades
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) The following were proficient or advanced in math:
J
)
) Figure 15
) Central City Cyberschool
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J . SDRT multiple-year advancement results indicated that in reading, second and
[ ] third graders advanced an average of 0.7 GLEs and 1.2 GLEs, respectively.
|
" . WKCE - CRT multiple-year advancement results for students who met
) proficiency level expectations in 2006-07 indicated the following:
[ » 84.1% of 69 fourth through eighth graders maintained a proficient or
D advanced level in reading, exceeding the CSRC’s expectation of at least
75.0%. '
»
[ ] > 90.7% of 43 fourth through eighth graders maintained a proficient or
» advanced level in math, exceeding the CSRC's expectation of at least
> 75.0%.
] . Multiple-year advancement results for students below grade level expectations in
D reading in 2005-06 based on the SDRT could not be reported due to the smal] size
» of the group (two second graders and five third graders):
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. Multiple-year advancement results for students below proficiency level
expectations in 2005-06 indicated that:

> 50.0% of 50 fourth through eighth graders advanced either one proficiency

level or one quartile within the previous year’s proficiency level in
reading.

> 62.3% of 77 fourth through eighth graders advanced either one proficiency
level or one quartile within the previous year’s proficiency level in math.

After reviewing the information in this report and considering the information gathered -

during the administration interview in May 2007, it is recommended that the focus of activities

for the 2007-08 school year include the following: S

. Focus on achievement in mathematics, particularly the basic skills necessary to
supplement the Everyday Math curriculum. Consider acquiring software
programs to increase student practice opportunities.

. Continue to implement strategies to improve reading levels at all grade levels.
. Continue implementation of the Responsive Classroom and Second Step
curricula.
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Appendix A

Contract Compliance Chart
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Central City Cyberschool of Milwaukee, Inc.

Overview of Compliance for Educatienally Related Contract Pravisiens

2006-07
Monitering
Report
Tducationally Related Reference Centract Provision Met or net
Section of Contract Contract Provision Page Met
Section B Description of educational program. pp. 2-4 Met
Section B Educatifanal program of at least 875 hours of p.7 Met
mnstructron,
Section C Educational methods. pp. 2-3 Met
Section D Administration of required standardized tests. pp. 21-32 Met
. Academic criteria #1: Maintain local measures,
Section D showing pupil growth in demonstrating curricular goals. pp- 15-20 Met

Academic criteria #2 Y ear-to-year Achievement

Measure:

a. Second and third grade students: advance an a.pp.33-34 | a. Met*
average of 1.0 GLE in reading.

b. Fourth through eighth grade students proficient or | b. pp. 34-35 | b. Met for 84.1% of 69 fourth

Section D and advanced in reading; at least 75.0% maintain through eighth grade
subsequent memos proficiency levels. students.
from the CSRC

c. Fifth through eighth grade students proficient or c.  N/A**
advanced in language arts: at least 75.0% maintain
proficiency levels.

d. Fourth through eighth grade students proficient or | d. pp. 34-35 | d. Met for 90.7% of 43 fourth
advanced in math: at least 75.0% maintain through eighth grade
proficiency level, students.

Academic criteria #3 Year-to-year Achievement

Measure:

a. Second and third grade students with below grade | a. p. 36 a. N/A***
level 2005-06 scores in reading: advance more
than 1.0 GLE in reading.

b. Fourth through eighth grade students below b.p. 37 b. Met for 50.0% of 50 fourth
preficient level in 2005-06 in reading: advance through eighth grade

Section D and one level of proficiency or to the next quartile students.
subsequent memos within their proficiency level range.
from the CSRC

¢.  Fifth through eighth grade students below c.p. 37 c. N/A**
preficient level in 2005-06 in language arts:
advance one level of proficiency or to the next
quartile within their proficiency level range.

d. Fourth through eighth grade students below d. p. 37 d.  Met for 62.3% of 77 fourth
proficient level in 2005-06 in math: advance one thirough eighth grade
level of proficiency or to the next quartile within students.
their proficiency level range.

Section E Parental involvement. p. 7-9 Met
Section F Instructional staff hold a DPI license or permit to teach. | pp. 4-6 Not mepk*#*
Section I Maintain pupil database information for each pupil. pp. 10-11 Met
Section K Disciplining procedures. pp. 9-10 Met

*On.average, second graders advanced 0.7 GLE and third graders advanced 1.2 GLE for an overall average gain of 1.0 GLEs. Note: 21

third graders with two-year comparable scores advanced an average of 2,1 GILEs.
*+#WEKCE — CRT includes language arts for fourth and eighth grades only; therefore, year-to-year change is no longer measurable.
**¥#Second and third grade group sizes were too small to report individually or combined.
****One K4 teacher did not hold a valid DPI license or permit.
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Appendix B

Outcome Measure Agreement Memo
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CENTRAL CITY CYBERSCHOOL OF MILWAUKEE (C°)
4301 North 44th Street
Milwaukee, Wi 53216
(414) 444-2330; (414) 444-2435 Fax
cfaltz@cyberschool-milwaukee.org

MEMORANDUM

DATE: January 12, 2007

T0: Susan Gramling, CRC
FROM: Christine Faliz, Ph.D., Executive Director/Lead Teachers
RE: Outcome Measure Agreement

The following describes the educational outcomes CRC will use to monitor our education programs for
the 2006-2007 school year. Beneath each description is a list of data elements we will provide in order
for you to write the annual programmatic report. Standardized test score results will be provided on
copies of official printouts. All other data will be reported in an electronic format, i.e. a database or
spreadsheet. If there are any items that require modifications do not hesitate to call me.

DATA NEEDED:

Student ID#

Student name
Student grade leve!
Student gender
Student ethnicity/race

ATTENDANCE: The school will maintain an average daily attendance rate of 85%.

DATA NEEDED:

Number days expected attendance (should equal to #attend+#absent)
Number days attended

Number days absent {inciude excused & unexcused absences)

ENROLLMENTS: Student enrollment data wil! be regularly updated in the Cyberschool’s database.

DATA NEEDED:
Enroliment date

TERMINATIONS: The school will record the date and reasons for the termination of every student
leaving the school, if known.

DATA NEEDED:
Withdraw date
Withdraw reason

STUDENTS WITH SPECIAL EDUCATION NEEDS: The school will maintain updated records on all
students with special needs including date of IEP assessment, assessment outcome, IEP completion
date, |IEP review dates, and any reassessment results.
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DATA NEEDED:
For each student:
Special Education Needs Y/N
. If special education needs, type (e.g., EBD, LD, efc.)
IEP request date
IEP initial completed? Y/N
If IEP initial completed =Y, date IEP initial completed
Each IEP review date
Parent participation in each review Y/N
If no parent participation, why not? (mutually exclusive response) 1=parent not
notified, 2=parent notified but unable to attend, 3= parent nofified but did not
respond
Parent’s of children with special needs Satisfaction Survey results

PARENT CONFERENCES: On average, 80% of parents will attend scheduled parent/teacher
conferences. Dates for the events and parent(s) participating per classroom will be recorded.

DATA NEEDED:
Number of conferences scheduled
Number of parents who participated in each conference

STAFF DEVELOPMENT: The Cyberschool is continuing to implement a professional development plan
that focuses on Reading First (K-3), Open Court literacy (grades K-6), Everyday Math, and the
Responsive Classroom (grades K-8).

Provide a list on staff development sessions offered during the year, with dates and attendees.

ACADEMIC ACHIEVEMENT:
LOCAL MEASURES:

(1) All students in grades K5 through 6 will be administered the DIBELS (Dynamic Indicators of
Basic Early Literacy Skills}) assessment three times during the academic year (September,
January & April). At least 90% of students will improve their score on the subsequent
assessment, September to January, and January to April.

DATA NEEDED:
DIBELS results for each student in September, January and April:

(2) All students in 7" and 8" grade will be assessed in September and those reading below grade level
will participate in the Corrective Reading intervention daily. At least 90% of Corrective Reading
students will improve their fluency and comprehension skills as measured by the weekly Corrective
Reading assessment from September to April.

DATA NEEDED:
Corrective Reading weekly assessment results for each 7/8 student in reading intervention.

{3) On average students in Grades 1 through 8 will earn a “Skilled” score or higher on 80% of their
Mathematics Progress Report benchmarks in quarter 4.

DATA NEEDED:
Progress Report results for each student in grades 1-8 for quarter 4:
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(4) Eighty percent of students in Grades 1 through 8 will earn a “Skilled” score or higher on their Writing
Progress Report benchmark in quarter 4.

DATA NEEDED:
Progress Report results for each student in grades 1-8 for quarter 4:

STANDARDIZED MEASURES:
Grade Level: 1,2 &3 Measurement tool: Stanford Diagnostic Reading Test

The SDRT will be administered on an annual basis in the spring, between March 15 and April 15. First
year testing will serve as baseline data. Progress will be assessed based on the results of the testing
in reading in the second and subsequent school years.

DATA NEEDED:
SDRT GLEs for First, Second & Third Graders
phonetic analysis
Vocabulary
Comprehension
SDRT total

Grade Level: 3,4,5,6,7, & 8 Measurement tools: Wisconsin Knowledge Concepts Exam

The WKCE CRT will be administered on an annual basis in the time frame identified by the State
Department of Public Instruction. The WKCE will provide each student with a proficiency level based
on a scale score in reading and rmathematics.

DATA NEEDED:
WKCE for Third through Eighth Graders
Proficiency levels/Scale scores
Reading
Math
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EXECUTIVE SUMMARY
For
Bowntown Meontessori Academy, Inec.
Ninth Year of Operation as a City of Milwaukee Charter School
2006-07

This ninth annual report on the operation of Downtown Montessori Academy, Inc., charter
school is a result of the intensive work undertaken by the City of Milwaukee Charter School
Review Committee (CSRC), school staff, and the Children’s Research Center (CRC). Based on
the information gathered and discussed in the attached report, CRC has determined the
following;:

B CONTRACT COMPLIANCE SUMMARY'

Downtown Montessori has met all of the provisions in its contract with the City of Milwaukee
and subsequent requirements of the CSRC. See Appendix A for an outline of specific contract
provision compliance information.

IL. PERFORMANCE CRITERIA

A. Local Measures

1. Secondary Measures of Academic Progress

To meet City of Milwaukee requirements, Downtown Montessori identified measurable,
educationally related outcomes in the following areas:

e Attendance;

e Student demographics such as student return rate and special education
requirements; and

e Parent involvement.
The school achieved its goals in all of these outcomes.
2. Primary Educational Measures of Academic Progress
The CSRC requires that the school track student progress in reading, writing, and mathematics
throughout the year to identify students in need of additional help and to assist teachers in

developing strategies to improve the academic performance of all students.

This year, Downtown Montessori’s local measures of academic progress resulted in the
following:

! See Appendix A for a list of each educationally related contract provision, page references, and a description of whether or not
each provision was met.
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° By the end of the school year, pre-kindergarten and kindergarten students reached
steady progress in or mastery of the following skills:

99.3% of the practical life skills;

99.3% of the sensorial discrimination skills;
96.0% of the math skills;

97.1% of the language skills; and

99.0% of the cultural skills.

¥ ¥V ¥ ¥ v

° By the end of the school year, first through sixth graders reached “proficient,”
“advanced,” or showed progress in:

» 93.8% of reading skills;
> 67.5% of grammar skills;
> 57.8% of math skills; and
> 30 of 31 students exhibited proficient or advanced writing skills.
@ On average, students scored 91.8% on the McGraw-Hill reading program unit

tests administered throughout the school year.
B. Year-to-year Academic Achievement on Standardized Tests.

Downtown Montessori administered all required standardized tests noted in their contract with
the City of Milwaukee. Multiple-year student progress is described below.

e SDRT multiple-year advancement results indicated that second and third graders
advanced an average of 2.8 grade level equivalents in reading.

® WKCE — CRT results were not reportable due to the small cohort size.

Hi. RECOMMENDATIONS

The school substantially addressed the recommendations made in its 2005-06 Programmatic
Profile and Educational Performance report. To continue a focused school improvement plan, it
is recommended that the focus of activities for the 2007-08 year include the following:

e Board of Directors focus on a succession plan for the school’s administrator.

° Focus on stabilizing the growth of the school by developing a specific plan for
adding seventh and eighth grades, such as adding a teacher to work with the
higher-level students and adding an additional lower-level team teacher to

accommodate the additional students expected in the fall.

o Improve the use of Powerschool in order to supply all data to CRC electronically.
Specifically:

0:ASIBW]_Miiw\2006-07downtown\2006-07TDowntown Yeard_FINAL_Rpt docx 11



> A regularly updated student roster listing student’s name, identification
number, grade, gender, ethnicity, enrollment date, withdrawal date, and
reason for withdrawal;

> An electronic attendance data extract; and

> Report card data extract.
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L INTRODUCTION

This report is the ninth annual program monitoring report to address educational
outcomes at Downtown Montessori Academy, Inc., a City of Milwaukee charter school.> This
report was prepared as a result of a contract between the City of Milwaukee Charter School
Review Committee (CSRC) and the Children’s Research Center (CRC). It is one component of
the monitoring program undertaken by the CSRC.

The process used to gather the information in this report included the following:

s CRC staff visited the school and conducted a structured interview with the

program director. Critical documents were reviewed and copies were obtained for

CRC files, and classroom instruction was observed with notes recorded on
student-teacher interactions.

e CRC staff read case files for selected special education students to ensure that
Individual Education Programs (IEP) were up-to-date.

e CRC staff conducted an end-of-year structured interview with the program
director. '
e CRC staff obtained a copy of Downtown Montessori’s database. The school

supplied report cards in a Microsoft Excel spreadsheet and standardized tests
results information on paper.

° CRC staff compiled and analyzed results.

® The City of Milwaukee Common Council chartered five schools in the 2006-07 academic year.
O:NS08WI_Mitwi2006-0downtown\2006-07DewntownYeard_FINAL_Rpl.docx 1



IL. PROGRAMMATIC PROFILE
Downtown Montessori Academy, Inc.

Address: 2705 South Graham Street’
Milwaukee, W1 53207

Telephone: (414) 744-6005

Program Director: ~ Ms. Virginia Flynn

A. Philosophy and Description of Educational Methodology
1. Montessori Approach

Downtown Montessort Academy, Inc. (Downtown Montessori) delivers a valid
Montessori program, as interpreted by the Association Montessori Internationale or American
Montessori Society. The Montessori approach is a planned academic program, based on the
educational model developed by Dr. Maria Montessori, in which each child’s inborn desire to
learn 1s nurtured through an academic program that follows the natural path of a child’s
development. In the Montessori environment, the child is exposed to a wide range of
educational opportunities and activities that follow a developmental progression. Individual
learning is emphasized by offering a series of increasingly challenging exercises aimed at
allowing students to develop their skills by utilizing a discovery, rather than a didactic, approach.

As described i its 2006-07 Parent-Student Handbook, Downtown Montessori is divided
into two levels of programming—the Children’s House and the Elementary Program. The
Children’s House contains the Montessori Primary Program and is open to students ages 2 ¥
through 6 years old. Children age 5 on or before September 1 may attend full-day Montessori

sessions.

3 Prior to September 2006, the school was located at 2319 Kenwood Blvd., Milwaukee, WI.
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The Children’s House provides a prepared environment to meet the needs of children,
where they work individually and collaboratively with sensorial materials that engage their
curiosity. Children are free to explore and observe at their own pace. The variety of sensorial
experiences enables children to refine and classify their impressions of the world around them.
The classroom engages children with numbers and language, writing and reading, the tools for
reasoning and communication, and the basis of self-directed learning.

At the elementary level, the school continues to provide multi-age grouping in an
environment that encourages cooperative learning and self-discipline for first through sixth grade
students. The Elementary Program is based on “Great Stories” and explores everything from the
microscopic to the cosmic, allowing children to discover the interrelatedness of all things. The
program builds on the foundations of the Children’s House program, where the children learn
through discovery, experimentation, and exploration at an individualized pace. An
interdisciplinary approach to learning is also emphasized, as is respect for- self and community.
Materials and group activities develop individual and collaborative skills in the areas of biology,
mathematics, language, history, geography, music, and the visual arts. The environment
reinforces children’s natural curiosity and community; they learn ways of inquiring,
investigating, and resolving questions.

Extensions of classroom study are experienced through community involvement, which
grad{Jally enables students to grow from classroom citizens to citizens in society at large. The
school is also a member of the Urban Ecology Center. The center, located on the Milwaukee

River, provides a coordinated science and environmental program for students.
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2. Teacher Information

During the 2006-07 academic year, there were four teachers in foﬁr classrooms at
Downtown Montessori. The classrooms included two Children’s House classrooms for 3- to 6-
year olds (or K3 through K5} and two elementary classrooms. All four teachers held valid
Wisconsin Department of Education (DPI) licenses or permits. In addition, all four DPI-licensed
teachers held Montessori certification. The school employed four classroom assistants (two
licensed as special education aides) to assist in the classrooms as needed.

Montessori teachers serve as student guides, with the students working at their own pace.
The areas of discovery are ordered into a sequentially progressive curriculum that is
commensurate with the development of the child.

Staff training and in-services included the following activities:

e A summer in-service was held prior to the beginning of the academic year that

focused on school history, vision and mission, and the inclusive classroom.

® Throughout the year, monthly staff meetings stressed the inclusive classroom to
ensure that the teachers were meeting the needs of all learners.

® Two in-house workshops were held on “Understanding Autism.”
@ A workshop on special education and the Individuals with Disabilities Education
Act (IDEA) and a workshop on the new guidelines for early intervention were
held.
3. Parental Invelvement

Because parents bring their children into the school building each day, they have a unique
opportunity for daily communication with the teachers. The Parent-Student Handbook states
that the school encourages and expects all parents to spend at least three hours per year of
school-based service activities and to visit their child’s classroom at least once a year. Teachers

encouraged parental involvement by sending a letter and calendar home at the start of each
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month. Teacher email addresses were shared with parents, and Downtown Montessori held two
parent conferences during the academic year, as well as several parent informational meetings
and programs. Downtown Montessori also published the annual Parent-Student Handbook.
Parents were nvited to attend the fall festival/sock hop, the winter sing, the elementary
mother’s day tea, the kindergarten graduation, and the picnic at Humboldt Park on the last day of
school. As part of the enrollment process, parents were asked to complete a parent volunteer
information sheet and sign contracts with Downtown Montessori that covered such areas as

parental involvement, field trip permission, and emergency medical care.

4, Discipline Policy

The school’s discipline policy was published in the 2006-07 Parent-Student Handbook.
It indicated that when dealing with discipline, it is most important to create a consistent
environment for the children. Adult reactions to the child are tested daily, and when the actions
of a child demand correction, it is most important that all adults who are involved with the child
deal with the problem in the same way.

The Montessori method encourages children to make choices and develop responsibility
for their own actions. Discipline is used to help, not punish, the child. The method of corrective
discipline endorsed by Downtown Montessori has grown out of the Montessori approach. When
a child 1s involved in actions contrary to established rules, the goal is to redirect the child to other
activities.

All staff and parents serve as role models for the children, as demonstrated by their
conduct with the children, other staff, and other parents. Each child should be dealt with
positively; parents and staff should avoid showing anger.

The “time out” procedure is used if redirection of the child does not work. The length of

the time out is limited, and the child must sit in full view of staff.
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When, in the judgment of the teacher and program director, a child’s behavior is
disruptive, disrespectful, cruel, or unsafe to the child or others, it cannot and will not be

tolerated. All interventions will be formulated on the following principles:

® Respect for the child.

o Knowledge and understanding of the developmental needs and characteristics of
the child, as well as the needs of the group.

° An understanding that appropriate behavior must be taught and modeled.

The discipline policy goes on to describe specific consequences for older children when
other interventions have not worked. These steps range from a review of the school rules and a
warning for a first offense to possible consequences for fourth offenses, such as in-school
suspension, isolation from the group, or temporary suspension from activities, depending on the
nature of the offense. For chronic behavior problems that are suspected to be beyond the child’s
control, a referral is made to support services for evaluation and help. Suspension and/or

expulsion of students are considered last resorts and are subject to Board review.

B. Student Population
Downtown Montessori started the 2006-07 school year® with 62 children in K3 through
sixth grade. By the end of the year, eight children had enrolled® and one withdrew for an
unspecified reason. Of the 69 students enrolled at the end of the school year:
® Eight (1 1.6%) were 1n pre-kindergarten for three year olds, 15 (21.7%) were in
pre-kindergarten for four year olds, 15 (21.7%) were in kindergarten, six (8.7%)
were in first grade, nine (13.0%) were second graders, seven (10.1%) were in

third grade, four (5.8%) were in fourth grade, four (5.8%) were fifth graders, and
one (1.4%) was a sixth grader (see Figure 1).

* As of September 12, 2006.

* Based on the Microsoft Access database supplied by the school.
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. Forty-three (62.3%) students were White, ten (14.5%) were African American,
nine (13.0%) were Hispanic, one (1.4%) was Asian, one (1.4%) was Native
American, and five children (7.2%) were multi-racial.

. There were 38 (55.1%) girls and 31 (44.9%) boys.

° Six students had special education needs. Five had speech/language impairments
and one child had a learning disability.

Figure 1

Downtown Montessori
Student Grade Levels*
2006-07

K4
15(21.7%)

K5

15 (21.7%) 8 (11.6%)

6th
N.1(1.4%)

5th
4(5.8%)

ath
4 (5.8%)

1st
6 (8.7%)

= : 3rd
2nd 7(10.1%)
9 {13.0%)
N=69
*At the end of the school year

Data regarding the number of students retuming to Downtown Montessori from the
previous year were gathered in the fall of 2006. Of the 76 students attending Downtown
Montessor1 on the last day of the 2005-06 academic year who were eligible for continued
enrollment at the school this past academic year, 45 enrolled and attended Downtown Montessori

in September 2006. This represents a return rate of 59% and compares to a return rate of 76.0%
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in the fall of 2005. The dramatic drop in return rate may have been due to the fact that the
school’s location changed significantly. As noted above, the school enrolled 62 students in the
fall and ended the year with 69 students.

In September 2006, the school did not have a waiting list. On June 1, 2007, the school

admunistrator reported that there were nine students on a waiting list for the fall semester.

C. Hours of Instruction

The 2006-07 school year consisted of 168 school days. The hours of instruction for K3
and K4 students were 8:30 a.m. to 11:30 a.m. each day. For students in K3 through sixth grade,
the school day was 8:30 a.m. to 3:15 p.m. The highest possible number of hours of instruction
per day was three hours for K3 and K4 students and 6.5 hours for K5 through sixth grade
students; therefore, the provision of at least 875 hours of instruction for full-day students (K5
through fifth grade) was met. K3 and K4 students attended half days; therefore, the provision of

one half of the required 875 hours of instruction was met.

D. Computer/Technology Capability

Downtown Montessori has generic personal computers (IBM-compatible). All students
have access to computer stations at various times throughout the day. The program director at
Downtown Montessori has worked with the data specialist at CRC and has computerized
demographic and educational outcome information. She has continued to work with CRC staff
to refine the database to ensure that it has utility for both program and monitoring purposes.
During the 2006-07 academic year, the use of Powerschool was increased. The program is up
and running with some of the outcome elements of the school’s learning memo included.

However, the school’s administrator reported the need for ongoing training for all staff

OS08WT_Milw\2006-0Tvdowntown\2006-07Downtown Yeard_FINAL_Rpt.docx 8



E. Activities for Continuous School Improvement
Following is a description of Downtown Montessori’s response to the recommended
activities in its programmatic profile and educational performance report for the 2005-06

academic year:

e Recommendation: Increase marketing and advertising relative to the school’s
move and increased space.

Response: The school hosted open houses and ran full-page advertisements in the
Bayview newspapers (The Bayviewer and the Compass) and Metro Parent. As of
June 1, 2007, the enrollment for the fall of 2007 was at 97 with a waiting list of
nine for the Children’s House.

e Recommendation: Develop plans to increase the student population at the school
in order to extend the program to eighth grade. With this accomplished, develop
the curriculum to include higher-level mathematics and foreign language.

Response: During the spring interview, the school’s administrator reported that
they are in the process of interviewing teachers qualified to teach seventh and
eighth grades.

° Recommendation: Fully implement Powerschool, including the capacity to
generate electronic reports. Identify which electronic reports can be used to
provide data for the monitoring process.

Response: As mentioned above, the school has included some data elements for
this year’s learning memo on Powerschool. There is a need for more training,
particularly ongoing training of multiple staff. The school’s administrator
reported that there is a plan to seek funding sources to support Powerschool
training staff and administration in order to continue its use.
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Hi  EDUCATIONAL PERFORMANCE

To monitor Downtown Montessori school performance, a variety of qualitative and
quantitative mformation has been collected at specified intervals during the past several
academic years. This year, the school established attendance, parent conference, and parent
contract goals, as well as goals related to special education students. In addition, the school
utilized internal and external measures of academic progress. This section of the report describes.
school success in meeting attendance, conference, parent contract, and special education goals.
It also describes student progress as measured internally on student report cards and externally
by standardized tests, such as the Stanford Diagnostic Reading Test (SDRT) and I;he Wisconsin

Knowledge and Concepts Examination — Criterion Referenced Test (WKCE - CRT).

A. Attendance
At the beginning of the academic year, the school established a goal to maintain an
average attendance rate of 80.0%. This year, the school surpassed this goal, as students, on

average, attended school 93.3% of the time.®

B. Parent Conferences and Contracts

At the beginning of the academic year, the school established a goal that parents would
attend 50.0% of scheduled parent-teacher conferences. This year, the school scheduled two
conferences, one in the fall and one in the spring. Parents of all (100.0%) children enrolled at the
time of each conference attended. The school has, therefore, met its goal related to parent

conferences.’

® Attendance rate is based on 68 students for whom data were submitted (attendance data were missing for one student). The rate
was calculated by dividing the number of days attended by the number of expected days of aftendance as recorded on student
report cards.

7 Based on information recorded on the elementary school report cards and email from Liz Becerra, Downtown Montessori.
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The school also established a goal that 80.0% of parents would fulfill the requirements of
the parent contract related to hours of involvement. This year, parents of 100.0% of children

fulfilled contract requirements; therefore, the school has met this goal.®

C. Special Education Students

This year, the school established a goal to develop and maintain records for all special
education students. During the year, there were six students with special needs. CRC conducted
a review of a representative number of files during the year. This review indicated that IEPs had
been completed and reviewed in a timely manner and that parents were invited and participated

in the IEP team.” The school has met their goal related to special education students.

D. Internal Local Measures of Educational Performance

Charter schools, by definition and nature, are autonomous schools with curricula that
reflect each school’s individual philosophy, mission, and goals. In addition to standardized
testing, each charter school has the responsibility to describe the goals and expectations of its
students in meaningful language, in light of that school’s unique approach to education. These
goals and expectations are established by each City of Milwaukee charter school at the beginning
of the academic year to measure the educational performance of its students. These local
measures are useful for monitoring and reporting progress, guiding and improving instruction,
clearly expressing the expected quality of student work, and providing evidence that students are

meeting local benchmarks.

% Based on email from Liz Becerra at Downtown Montessori.

% CRC reviewed randomty chosen files to verify the accuracy of these data.
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1. Progress Reports
For the sixth consecutive year, Downtown Montessori elected to use the Scholastic
Progress Reports in grades K3 through K5 to track children’s progress on a variety of skills. The

K3 through K5 report cards cover skill areas such as the following:

® Practical life, e.g., care of person, grace and courtesy, and control and
coordination.

e Sensorial discrimination, e.g., visual, auditory, tactile, gustatory, and olfactory.

° Mathematical development, e.g., numbers, counting, addition, subtraction, and
multiplication.

e Language, e.g., spoken, written, reading, parts of speech, and word study.

o Cultural areas, e.g., globes, maps, and animals of the world.

Students are rated as “new presentation,” “having difficulty,” “making steady progress,” or “has
mastered the skill” on each skill.

This year, the school instituted new report cards for students in first through sixth grades.
The report card tracks student skills in language (grammar, writing types, and reading class),
mathematics, geometry, history, biology, physical science, chemistry, zoology, ecosystems, and
physical education. Skills in each area are marked to indicate the quarter in which the student
was introduced to the skill as well as the quarters in which he/she reached basic, proficient,

and/or advanced skill levels.

a. Pre-kindergarten and Kindergarten
This year, the school established a goal that K3 through K5 students would show
progress in practical life, sensorial discrimination, mathematical development, language, and

cultural areas. Figures 2 through 6 describe the percentage of skills in which these students
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reached steady progress or mastery.'® Rates were calculated for each child and averaged across
all children."!

This year, report cards were submitted for 37 K3 through K5 students.'? All 37 students
exhibited steady progress or mastery in 76.0% or more of the practical life skills (see Figure 2).

In terms of sensorial discrimination skills, all 37 students were progressing or had mastered

76.0% or more of the skills that had been presented to them during the year (see Figure 3). .

Similar information is provided in Figures 4 through 6.

Figure 2
Downtown Montessori
Practical Life
Steady Progress or Mastery

K3 -KS5§

2006-07
40
35
30
25
20
13
10

5
0 0 0
0 T T 3
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0%+
Percent of Skills
2]

N=137 Number of Students
Note: Students were graded on an average of 54 skills. On average, students reached steady progress or mastery in 99.3%
of these skills.

19 If a student reaches mastery, there is ne way to indicate further progress; therefore, CRC counted skills in which students
reached mastery in the calculations for reaching this goal.

! Rates were calculated by dividing the number of skills progressing or mastered by the number of skills presented for each
student.

12 One additional report card was submiitted: however, all skills were rated “new presentation” as the student enrolled late in the
school year, This report card is not included in the analysis.
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Figure 3

Downtown Montessori
Sensorial Discrimination
Steady Progress or Mastery
K3 -K5
2006-07
40
35
30
25
20
15
10
5
0 0 0
0 ; : :
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0%+
Percent of Skills
N=17 B Number of Students
Students were graded on an average of 18 skills. On average, students reached steady progress or mastery in 99.3% of
these skills.
Figure 4
Downtown Montessori
Mathematics Development
Steady Progress or Mastery
K3 - K5
2006-07
40
35
30
25
20
15
10
5 3
0 0
0 T 0 )
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0%+
Percent of Skills
B Number of Students
N=237
Students were graded on an average of 12 skills. On average, students reached steady progress or mastery in 96.0% of these
skills.
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Figure 5

Downtown Montessori
Language
Steady Progress or Mastery
K3 -K5
2006-07
40
35
30
25
20
I5
10
5
0 0
0 g -
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0%+
Percent of Skills
Number of Students
N=37
Students were graded on an average of 1% skills. On average, students reached steady progress or mastery in 97.1% of
these skills.
Figure 6
Downtown Montessori
Cultural Areas
Steady Progress or Mastery
K3 -KS
2006-07
40 =
35
30
25
20
15
10
5
0 0 0
0 T T T
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0%+
Percent of Skills
N=36 Number of Students
Students were graded on an average of 16 skills. On average, students reached steady progress or mastery in 99.0% of these
skills. Note that one student was not graded in cultural areas.
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By the end of the school year,” Downtown Montessori K3 through K5 students, on

average, achieved steady progress or mastery in the following:

99.3% of practical life skills,

99.3% of sensorial discrimination skills,
96.0% of mathematics skills,

97.1% of language skills, and

99.0% of cultural skills.

e 9@ & & o

b. First through Sixth Graders

Students in first through sixth grades are rated on each skill as “introduced,” “basic,”
“proficient,” or “advanced.” The school’s objective is to help children become proficient in all
skills.

This year, the school set a goal that students attending the Elementary Program (first
through sixth grades) would show progress in reading, writing, grammar, and mathematics.
Reading was assessed in up to eight skills and results provided on the student’s report card.'"* In
addition, the school elected to use the McGraw-Hill Reading Program to monitor and assess
students’ reading skills throughout the year. Results from the McGraw-Hill Reading Program
are described later in this section. The writing score described in this report is one item from the
student report cards that summarizes writing ability. Grammar and mathematics consist of
several skills in each area. The following results are based on student report cards that rate each

student on each skill within each area.

1 The end-of-year percentage is an average of the skills in which stadents reached steady progress or mastery during the year.

" Results were taken from the reading class section of the report card. Results do not include the writing skills item. Writing
skills are described separately in this report.
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Figures 7 through 10 describe the percentage of skills in which first through sixth grade
students reached proficient, advanced, or showed progress.”> This year, 27 of 31 students
reached this goal for 76.0% or more in reading skills during the year, and 12 of 31 students
reached this threshold in 76.0% or more of grammar skills. In terms of math skills, 14 of 31
students reached proficient, advanced, or showed progress in 76.0% or more of the skills
presented to them this year.

Writing progress was calculated in a slightly different manner, as there was one summary
writing skill on the student report cards. Based on this information, 22 (71.0%) of 31 students
were proficient, eight (25.8%) were advanced, and one (3.2%) student was assessed as having

basic writing skills. This student did not show progress this year.

Figure 7
Downtown Montessori
Reading Skills Proficient or Progress
1st through 6th Graders
20006-07
30
25
20
15
10
5
0 ¢
0 T .
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0-100.0%
Percent of Skills
B Number of Students
N=31
Students were graded on an average of eight skills. On average, students reached proficient or showed progress in 93.8% of
these skills.

'* Rates were calculated by dividing the number of skifls in which the student reached proficient, advanced, or showed progress
by the number of skills for which the student was assessed.
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Figure 8

Downtown Montessori
Grammar Skills Proficient or Progress
1st through 6th Graders
2006-07
20
15
10
5
0
0
0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0-100.0%
Percent of Skills
Number of Students
N=31
Students were graded on an average of 15 skills. On average, students reached proficient or showed progress in 67.5% of
these skills.
Figure 9
Downtown Montessori
Mathematics Skills Proficient or Progress
1st through 6th Graders
2006-07
20

0.0-25.0% 26.0-50.0% 51.0-75.0% 76.0-100.0%
Percent of Students
B Number of Students
N=3l1
Stdents were graded on an average of 20 skills. On average, students reached proficient or showed progress in 57.8% of
these skills.
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Figure 10

Downtown Montessori
Writing Skills
1st through 6th Graders
2006-07

Proficient
22 (71.0%)

1(3.2%)

Advanced
B (25.8%)

N=3l
Note: Based on the writing skills item on student report cards.

By the end of the school year, Downtown Montessori first through sixth graders, on

average, achieved proficient or showed progress in the following:

93.8% of reading skills;

67.5% of grammar skills;

57.8% of math skills; and

71.0% of students were proficient and 25.8% exhibited advanced writing skills.
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2. McGraw-Hill Reading Program

Since 2004-05, the school has used the McGraw-Hill Reading Program to monitor
students’ progress in gaining reading skills.'"® During the year, students are taught up to six
reading units. Teachers administer a test at the completion of each unit. Reading results were
summarized on student report cards as percentage correct for each unit test. Based on these
results, CRC calculated a reading unit test average for each student. These results were
aggregated for all students.

This year, 29 students in first through sixth grade were administered at least one unit
examination. The number of unit tests given ranged from one to six (only two students were
given fewer than six tests). Students, on average, scored 91.8% on the unit tests. Average test
scores ranged from 75% to 100%. As illustrated, three (10.3%) students’ scores, on average,
were in the 75% to 85% range; eight (27.6%) students averaged 86% to 90% on their unit tests;

nine (31.0%) students’ average scores were 91% to 95%, and nine (31.0%) students averaged

96% to 100% correct on the unit tests administered throughout the year (see Figure 11).

16 Results were also provided for writing; however, writing scores based on the McGraw-Hill reading programs were not part of
the school’s outcome measures. Therefore, these scores were not included in this report.
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Figure 11

Downtown Montessori
McGraw-Hill Reading Unit Test Scores
1st through 6th Graders
2006-07

86-90%
8 (27.6%)

75-85%
3(10.3%)

91-95%
5 (31.0%)

96-100%
9 (31.0%)

N=29
Note: On average, students scored 1.8% on the unit tests.

3. Summary of Scholastic Progress

Downtown Montessori’s local measure related to report cards for pre-kindergarten and
kindergarten was that students would demonstrate progress in acquiring skills in specific areas.
Report cards indicate that, on average, K3, K4, and K5 students made steady progress or
mastered between 96.0% and 99.3% of the skills presented, depending on the skill area.

The school also set a goal that first through sixth grade students would demonstrate
progress in acquiring skills. Students reached this goal for 57.8% to 93.8% of the skills
presented, depending on the skill area. In writing, 22 (71.0%) students exhibited proficient and
eight (25.8%) showed advanced writing skills. In reading, students scored 91.8%, on average, on

McGraw-Hill Reading Program unit tests administered throughout the school year.
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E. Standardized Measures of Educational Performance

The SDRT is the standardized test required by the CSRC for administration to first,
second, and third graders enrolled in city charter schools to assess student reading skills. Results
are provided as grade level equivalents (GLE). The test was to be administered between
March 15 and April 15, 2007.

The CSRC also requires that students in third through eighth grade take the WKCE —
CRT. This test is required by the State of Wisconsin and is administered to all students in
Wisconsin public schools. The WKCE — CRT meets federal No Child Left Behind requirements
that students in third through eighth grades be tested in reading and mathematics. Students in
fourth and eighth grades are also tested in language arts, science, and social studies. Results are
provided as proficiency levels. The following describes results of the standardized measures of
academic performance. (Note: Standardized testing was not an appropriate measure of
educational performance for the pre-kindergarten or kindergarten students enrolled at Downtown

Montessori during the academic year because of their age and developmental level.}

1. Stanford Diagnostic Reading Test for First through Third Grade

In March 2007, the SDRT was administered to six first graders, nine second graders, and
seven third graders. Student performance is reported in phonetic analysis, vocabulary,
comprehension, and a total SDRT score. For confidentiality reasons, results for the individual
grades could not be included in this report.!” Instead, results from all three grades were

combined.

' To protect student identity, the CSRC requires group sizes of ten or more.
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As illustrated in Figure 12, 19 (86.4%) of first through third grade students were reading
above grade level; there was one (4.5%) child reading at grade level; and two (9.1%) children

scored below their grade level on the SDRT total.

Figure 12

Downtown Montessori
Reading GLE Based on SDRT Total
for 1st through 3rd Graders
2006-07

Above Grade
Level
19 (86.4%)

Below Grade
Level
2(9.1%)

At Grade Level
1 {4.5%)

prd
il

22

2. Wisconsin Knowledge and Concepts Examination — Criterion Referenced Test for
Third through Sixth Grade

In October 2006, all public school students in third through eighth grades and tenth grade
in Wisconsin participated in the WKCE — CRT assessments. This test is similar to the
TerraNova and WKCE used in the past years in that, based on how they score on these
assessments, students are placed in one of four proficiency categories: advanced, proficient,
basic, or minimal performance. They differ from previous years’ tests in that tests used in the
past reflected how students performed compared to a national sample of students. The WKCE —
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CRT results reflect student performance in reading and math relative to the state of Wisconsin
model academic standards."®

This year, there were seven third graders, four fourth graders, four fifth graders, and one
sixth grader who were administered the WKCE — CRT. Due to the small size of these cohorts,
results for each grade level could not be included in this report. However, when results for all
grades were combined, 15 (93.8%) students were reading at advanced and one (6.3%) scored in
the proficient level. No students scored in the basic or minimal reading categories. In math,
eight (50.0%) students exhibited advanced skills, six (37.5%) scored proficient, one (6.3%)

scored in the basic range, and one (6.3%) student scored minimal math proficiency (see

Figure 13).
Figure 13
Downtown Montessori
WKCE — CRT Proficiency Levels for
3rd through 6th Graders
2006-07
100.0%
90.0%
80.0% o
8 (50.0%)
70.0%
60.0% SR
50.0% 15 (93.8%) -
40.0%
30.0% ' 6 (37.5%)
20.0%
10.0%
0.0% 1(6.3%) L
Reading Math
N=16 l BMinimal OBasic OProficient O Advanced

18 Fourth graders are also tested in language arts, social studies, and science. Scores from these subtests are nationally normed.
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F. Multiple-year Student Progress

Year-to-year student progress is measured by comparing scores on standardized tests
from one year to the next. The tests used to examine progress are the SDRT (reading only) and
the WKCE — CRT (from 2005-06 to 2006-07). In addition, the CSRC requires that progress for
fourth through sixth grade students who met proficiency expectations be reported separately
from those who did not.

The following section includes all students for whom standardized test data were

available in consecutive years.
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1. First through Third Grade Students

First through third grade reading progress is measured using the SDRT. Results from this
test are stated in GLEs. The CSRC expects all students, on average, to advance at least one year
from spring to spring testing. The expectation for students with below-grade-level scores in the
previous year is more than one year GLE advancement.

Table 1 describes reading progress results, as measured by SDRT, over consecutive
academic years for students enrolled as first graders in 2005-06 and as second graders in 2006-07
and for second graders who returned as third graders in 2006-07. Overall, SDRT totals indicate
an average improvement of 2.8 GLE from one grade to the next. The median grade level

improvement was 1.8 GLE.

Table 1

Downtown Montessori
Average GLE Advancement in Reading

Based on SDRT
Grade Level Equivalent
Grades Average GLE Average GLE Median Average
(2005-06) (2006-07) Advancement Advancement
Ist to 2nd (n = 8) Cannot be reported | Cannot be reported | Cannot be reported | Cannot be reported
2ndto3rd(n=7) Cannot be reported | Cannot be reported | Cannot be reported | Cannot be reported
Total (N =15) - -~ 1.8 2.8

Note: Data cannot be reported due to small cohort size.

It is possible to compare SDRT results from 2004-05 to 2006-07 using scores from
students who took the SDRT in 2004-05 as first graders and again in 2006-07 as third graders.
Seven of this year’s third graders were administered the SDRT as first graders in 2004-05. Due

to the small size of this cohort, progress could not be included in this report.
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2. Multiple-year Progress for Students Who Met Proficiency Expectations

The CSRC requires that multiple-year standardized test results be reported for students
who met proficiency level expectations in the previous school year. Multiple-year progress for
fourth through sixth graders can be examined using the WKCE — CRT test results from 2005-06
and 2006-07.

This year, there were three fourth graders, four fifth graders, and one sixth grader who
had scores from consecutive years. In 2005-06, all met reading proficiency level expectations,
and seven of the eight met expectations in math. Due to the small size of these cohorts, progress
could not be included in this report.

All students in second and third grade met GLE expectations in 2005-06, based on the
SDRT. As illustrated in the previous section, these students p.rogressed an average of 2.8 GLE

from 2005-06 to 2006-07.

.3. Multiple-year Progress for Students Who Did Not Meet Proficiency Expectations

In addition to examining progress for students who met expectations, the CSRC requires
that the school report grade and proficiency level advancement for children who did not meet
proficiency level expectations in reading, language, and/or math in the previous academic year.
Because the SDRT does not translate into proficiency levels, CRC selected second and third

graders who tested below GLE in 2005-06 as first and second graders.
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This year, there were:

e No second graders who tested below GLE in reading, based on the 2005-06
SDRT;

® No third graders who tested below GLE in reading, based on the 2005-06 SDRT;

° No fourth graders who tested below proficient in reading or math based on the
2005-06 WKCE — CRT;

e No fifth graders who tested at minimal or basic, i.e., did not meet proficiency
expectations in reading or math, based on the 2005-06 WKCE ~ CRT.

e Because there was only one sixth grader this year, this report does not include
references to his/her test results.

Due to the small size of the cohorts, and the fact that no students met the criteria, there

are no reportable results for students below GLE or for those who did not meet proficiency level

expectations.

G. Annual Review of the School’s Adequate Yearly Progress
1. Background Information"

State and federal laws require the annual review of school performance to determine
student academic achievement and progress. In Wisconsin, the annual review of performance

required by the federal No Child Left Behind Act is based on each school’s performance on four

objectives:
° The test participation of all students enrolled.
e A required academic indicator (either graduation or attendance rate).
® The proficiency rate in reading.
° The proficiency rate in mathematics.

1% This information was taken from the DPI website: www.dpi.state.wi.us.
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In Wisconsin, the DPI releases an Annual Review of School Performance for each
chartered school with information about whether the school has met the criteria for each of the
four required adequate yearly progress (AYP) objectives. If a school fails to meet the criteria in
the same AYP objective for two consecutive years, the school is designated as “identified for
improvement.” Once designated as identified for improvement, the school must meet the annual
review criteria for two consecutive years in the same AYP objective to be removed from this
status.

The possible school status designations are as follows:

e “Satisfactory,” which means that the school is not in improvement status.

® SIFI, or “School Identified for Improvement,” which means that the school did
not meet AYP for two consecutive years in the same objective.

° SIFI Levels 1-5, which means that the school missed at least one of the AYP

objectives and is subject to state requirements and additional Title I sanctions, if
applicable, assigned to that level.

e SIFI Levels 1-4 Improved, which means that the school met the AYP in the year
tested, but it remains subject to sanctions due to the prior year. AYP must be met
for two consecutive years in that objective to return to “satisfactory” status from
“improvement” status.

s Title I Status, which identifies whether Title I funds are directed to this school. If
so, the schools are subject to the federal sanctions.?”

2. Three-year Adequate Yearly Progress

According to Downtown Montessori’s Adequate Yearly Progress Review Summary
School Performance:  2006-07*' published by the DPI, the school has demonstrated
“Satisfactory” performance on all four objectives: test participation, attendance, reading, and

mathematics objectives. In addition, the DPI reported that Downtown Montessori received a

0 For complete information about sanctions, see www.dpi.state.wi.us/dpi/esea/doc/sanctions-schools.

! For a copy of the Downtown Montessori Adequate Yearly Progress Review Summary, see the DPI website.
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“Satisfactory” designation in all four objectives applicable for the past three years. The school
has met all requirements for AYP for the 2006-07 academic year in the areas of other academic
indicator (attendance), reading, and mathematics. Test participation was “not applicable”

because the test group size was too small.
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V. CONCLUSION/RECOMMENDATIONS

This report covers the ninth year of Downtown Montessori’s operation as a City of
Milwaukee charter school. For the 2006-07 academic year, Downtown Montessori has met all of
its educationally related contract provisions. In addition to the information explained in the body
of this report, please see Appendix A for an outline of specific contract provision compliance
mformation.

The secondary educational outcomes included the following attendance and parental

involvement findings:

e Average student attendance was 93.3%, exceeding the school’s goal of 80.0%.

® Parents of all (100.0%) children enrolled at the time of each of the two scheduled
conferences attended.

e All of the parents fulfilled the parent contract requirements related to hours of
involvement.

Primary educational outcomes for this year were measured by local measures and

standardized tests. Downtown Montessori’s local measures of academic progress indicated that;

e By the end of the school year, pre-kindergarten and kindergarten students reached
steady progress in or mastery of the following skills: ~

99.3% of the practical life skills;

99.3% of the sensorial discrimination skills;
96.0% of the math skills;

97.1% of the language skills; and

99.0% of the cultural skills.

T ¥ ¥ vV

e By the end of the school year, first through sixth graders reached “proficient,”
“advanced,” or showed progress in:

> 93.8% of reading skills;

» 67.5% of grammar skills;

> 57.8% of math skills; and

» 30 of 31 students exhibited proficient or advanced writing skills.
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° McGraw-Hill Reading Program results indicated that, on average, students scored
91.8% on the reading program unit tests administered throughout the school year.

Standardized tests results for Downtown Montessori students were as follows:
o The March 2007 SDRT results indicated that 86.4% of the first through third

grade students were reading above grade level;

e The WKCE — CRT for 16 third through sixth graders indicated that

> 03.8% were reading at the advanced level of proficiency and one student
scored in the proficient level;

- In math, 50% were at the advanced level, 37.5% were at the proficient
level, and 12.6% of students scored in the basic or minimal level.

Regarding multiple-year advancement:

® SDRT results indicated that second and third graders advanced an average of 2.8
GLEs in reading.
° WEKCE — CRT results for multiple-year advancement were not reportable due to

small cohort sizes.

After reviewing the information in this report and considering the information gathered
during the administration interview in June 2007, it is recommended that the focus of activities

for the 2007-08 school year include the following:

® Board of Directors focus on a succession plan for the school’s administrator.

® Focus on stabilizing the growth of the school by developing a specific plan for
adding seventh and eighth grades, such as adding a teacher to work with the
higher-level students and adding an additional lower-level team teacher to
accommodate the additional students expected in the fall.

e Improve the use of Powerschool in order to supply all data to CRC electronically.
Specifically:
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> A regularly updated student roster listing student’s name, identification
number, grade, gender, ethnicity, enrollment date, withdrawal date, and
reason for withdrawal,

> An electronic attendance data extract; and

r Report card data extract.
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Appendix A

Centract Compliance Chart
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Downtown Montessori Academy, Inc,

Overview of Compliance for Educationally Related Contract Provisions

level in 05-06 math test: Advance one level of
proficiency or to the next quartile within the proficiency
level range.

2006-607
Section of Educationally Related Monitoring (;c..ntract
Contract Contract Provision Report Provision Met or
Reference Page Not Met
Section B Desc_;nptlon of educational program of the schoel and pp. 2-3 Met
curriculum focus
Section B 875 hours of instruction p. 8 Met
Section C Educational methods pp. 2-3 Met
Section D Montessori Leaming Review (see local measures below) Met
Section E Parental involvement pp- 4-5 Met
Section B Teacher certification: Montessori p. 4 Met
Section F DPI license or permit p.4 Met
Section Smdfant databajse information including information regarding pp. 6-8 Met
special education students
Section K Procedures for disciplining students pp. 5-6 Met
Memo
subsequent to Administration of required standardized tests pp- 22-24 Met
contract
Memo N . < -
subsequent to Academic cnterlla #1: Mamta}m Iocal' measures, showing pp. 11.21 Met
student growth in demonstrating curricular goals.
contract
Academic criteria #2: Achievement measure
a. Second and third grade stndents: Advance average of a. p. 26 a. Met*
1.0 GLE in reading.
b. Fourth through sixth grade students preficient or b. p. 27 b. N/A**
Memo advanced in reading: At least 75.0% maintain
subsequent to proficiency level. c. DPI testing does
contract C. Fifth and sixth grade students proficient or advanced in c. N/A not include
langnage arts: At least 75.0% maintain proficiency language arts
level. for these grades
d. Fourth through sixth grade students proficient or d. p.27 d. N/A**
advanced in mathematics: At least 75.0% maintain ’
proficiency level.
Academic criteria #3: Year-to-year achievement measure
a. Secend and third grade students with below grade level a. pp. 27-28 a. N/A*H*
05-06 scores in reading: Advance more than 1.0 GLE in
reading.
b. Fourth through sixth grade students below proficient b. pp. 27-28 b. N/A*+*
level in 05-06 reading test: Advance one level of
Memo proficiency or to the next quartile within the proficiency
subsequent to level range.
contract c. Fifth through sixth grade students below proficient level | c. N/A c. DPI testing does
in 05-06 language arts test: Advance one level of not include
proficiency or to the next quartile within the proficiency language arts
level range. for these grades
d. Fourth through sixth grade students below proficient d. pp.27-28 d. N/A*=*

*There were fewer than ten second graders and fewer than ten third graders.

second and third graders combined was 2.8 GLEs.
**Group size too small.
**+*¥No students tested below grade level in 2005-06.
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Appendix B

Qutcome Measures Agreement Memo
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Downtown Montessori Academy
2507 South Graham Street
Milwaukee, WI. 53207

Student Learning Memorandum
2606-2047 School Year

The following procedures and outcomes will be used for the 2006-2007 school year monitoring
of the education programs of Downtown Montessori. The data will be provided to Children’s
Research Center, the monitoring agent contracted by the City of Milwaukee, Charter School
Review Comumittee.

Attendance:
The school will maintain an average daily attendance rate of eighty percent (80%). Attendance
rates will be reported as present, excused absence, and unexcused absence.

Enrollment: ,
The school will record the enrollment date for every student. Upon admission, individual student
information will be added to the school database .

Termination:
The date and reason for every student leaving the student will be recorded in the school database.

Parent Conferences:

On average, parents will participate in at least fifty percent (50%) of the scheduled parent-
teacher conferences. Dates for the events and names of the parent participants will be recorded
by the school for each student.

Parent Contract:
Eighty percent (80%) of parents will fulfill the requirements of the parent contract related to
hours of involvement.

Special Education Needs Students:

The school will maintain updated records on all special education students including date of
team assessment, assessment outcome, IEP completion date, IEP review dates and any
reassessment results.

Academic Achievement: Local Measures:

Academic Acheivement will be measured through the continuing Montessori skills
measurement as recorded by the new reporting system we have begun this year .

(This will be a stand alone spread sheet at this time — though we do have the files
maintained online but not yet through power school - we have added a new sheet for K5)
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Students attending the Children’s House (K3, K4 and K5 will demonstrate progress in acquiring
skills in the area of practical life, sensorial discrimination, mathematical development, language
and culture. Each student’s development will be reported to their parents on report cards and
this mformation will be collected in a database or spreadsheet for submission to CRC. The
following scale will be used to track the change in skill acquisition:

1 — New presentation 3 — Making steady progress

2 — Having difficulty 4 — Has mastered the skill

Students attending the Elementary Program (1% through 6™ grades) will demonstrate progress in
“acquiring skills in the areas of reading, writing, grammar and mathematics. The following scale

will be used to track the change in skill acquisition and be used for each student’s quarterly
report card:

IN = Introduced (code: 1)

BC = Basic Level (code: 2)

PL = Proficient Level (code 3)

AL = Advanced Level (code 4)

These measures are based on the Montessori approach where the teacher first presents or
introduces the skill; and the student then practices the skill until reaching a proficient or
advanced level or mastery depending upon the grade level. Teachers will document the semester
when a skill is presented or introduced and the student’s level at the end of each semester.

Writing Skills will continue to be part of our local measures and progress will continue to be
measured and reported to parents as a part of each student’s report card.

McGraw-Hill Reading Program — Using the McGraw-Hill reading tests throughout the year,
each student’s reading progress will be measured and reported. The placement tests will be
administered in the fall to 1* Grade and all new students, unit tests will be administered through
out the year.

Academic Achievement: Standardized Measures
The following standardized test measures will assess academic achievements in reading and
mathematics.

Grades 1, 2,3, Stanford Diagnostic Reading Test will be administered March
15" thru April 15th. The first year testing will serve as baseline
data. Progress will be assessed based on the results of the testing
in reading in the second and subsequent years.

QAS08WI_MilvA2006-07downlown\2006-07DownlownYear?_FINAL_Rpt.docx B 2



Grade 3, 4,5,6 WKCE will be administered in the fall on an annual basis as
defined by the Wisconsin Department of Public Instruction. The
areas to be evaluated will be reading and math for all students and

the additional subjects of Science Social Studies and Language
Arts for 4™ Grade.
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EXECUTIVE SUMMARY
For
Davrell Lynn Hines College Preparatory Academy of Excellence
Fifth Year of Operation as a City of Milwaukee Charter School
20606-07

This fifth annual report on the operation of the Darrell Lynn Hines College Preparatory Academy
of Excellence (the Academy) charter school is a result of the intensive work undertaken by the
City of Milwaukee Charter School Review Committee (CSRC), the Academy staff, and the
Children’s Research Center (CRC). Based on the mformation gathered and discussed in the
attached report, CRC has determined the following:

. CONTRACT COMPLIANCE SUMMARY!

The Academy has met nearly all of its educationally related contract provisions in its contract
with the City of Milwaukee and subsequent requirements of the CSRC. See Appendix A for an
outline of specific contract provision compliance information.

IL. PERFORMANCE CRITERIA

A. Local Measures

1. Secondary Measures of Academic Progress

To meet City of Milwaukee requirements, the Academy identified measurable educationally
related outcomes in the following areas:

e Student demographics such as enrollment, student return rate, and reasons for
leaving school,

e Attendance;
e Special education needs students; and
° Parent participation.

The school achieved its goals in all of these outcomes.

! See Appendix A for a list of each educationally related contract provision, page references, and a description of whether or not
each provision was met.
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2. Primary Educational Measures of Academic Progress

The CSRC requires that the school track student progress in reading, writing, and mathematics
throughout the year to identify students in need of additional help and to assist teachers in
developing strategies to improve the academic performance of all students.

This year, the Academy’s local measures of academic progress resulted in the following
outcomes:

. 73.9% of the first graders with kindergarten SDRT scores demonstrated
improvement.

) All kindergarten and first grade students either met or exceeded math expectations
from the first to the sixth marking periods.

. Fall to spring MAP scores for second through eighth grade students indicated that
a majority of students progressed, as shown in Figure ESI.

Figure ES1

Darrell Lynn Hines Academy
Percent Improved
Based on MAP
2006-07

Reading
79.3%

Math

Language Arts

0.0%  200% 40.0% 60.0% 80.0% 100.0%

B. Year-to-vear Academic Achieverment on Standardized Tests

The Academy administered all required standardized tests noted in their contract with the City of
Milwaukee. Multiple-year student progress is described below.

Multiple-year advancement results indicated that second and third graders advanced in reading
an average of 0.6 and 0.4 grade level equivalents (GLE) respectively. The school did not meet
the CSRC expectation of at least one year advancement for second graders and third graders.

Multiple-year advancement results for students who met proficiency expectations in 2005-06
indicated that the school exceeded the CSRC’s expectation that at least 75.0% of these students
would maintain their proficiency in reading. In math, the school fell just short of this goal (see
Figure ES2).
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Figure ES2

Darrell Lynn Hines Academy
Percent Maintained Proficiency
for Students Who Met
Proficiency Level Expectations
in 2005-06

|

Reading
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Math
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0.0% 20.0% 40.0% 60.0% 80.0% 100.0%

Multiple-year advancement results for students below grade or proficiency level expectations in
2005-06 indicated that the following percentage of students either advanced more than a grade
level, a proficiency level, or at least one quartile within their previous proficiency level (see
Figure ES3).

Figure ES3

Darrell Lynn Hines Academy
Percent Improved
for Students Who Did Not Meet
Proficiency Level Expectations
in 2085-06

Reading
N=352

Math
N=79

68.4%

0.0% 20.0% 40.0% 60.0% 80.0% 100.0%

There were no second and only three third grade students who were below GLE. Due to the
small size of this cohort, resuits were not included in this report.
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HiI. RECOMMENDATIONS

The school fully addressed the recommendations made in its 2005-06 programmatic profile and
educational performance report. To continue a focused school improvement plan, it is
recommended that the focus of activities for the 2007-08 year include the following:

s Continue to focus on math instruction and techniques to improve math
performance.
e Examine the reasons for the lack of progress in reading for second and third

graders as measured by the year-to-year SDRT; for example, could it be related to
test-taking skills?

® Continue to focus on staff development.
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I INFRODUCTION

This report is the fifth annual program monitoring report to address educational outcomes
for the Darrell Lynn Hines College Preparatory Academy of Excellence (the Academy), one of
five schools chartered by the City of Milwaukee. This report focuses on the educational
component of the monitoring program undertaken by the City of Milwaukee Charter School
Review Committee (CSRC) and was prepared as a result of a contract between the CSRC and the
Children’s Research Center (CRC).

The process used to gather the information in this report included the following:

L. CRC staff assisted the school in developing its outcome measures agreement
memo.
2. CRC staff visited the school, conducted a structured interview with the executive

director and the instructional leader, and reviewed pertinent documents.
Additional site visits were made to observe classroom activities, student-teacher
interactions, parent-staff exchanges, and overall school operations. At the end of
the academic year, a structured interview was conducted with the executive
director and the instructional leader.

3. CRC read case files for selected special education students to ensure that
Individual Education Programs (IEP) were up-to-date.

4, The Academy provided electronic and paper data to CRC. Data were compiled
and analyzed at CRC.
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IL PROGRAMMATIC PROFILE

Darrell Lynn Hines College Preparatory Academy of Excellence

Address: 7151 North 86" Street

Milwaukee, WI 53224

Telephone: (414) 358-3542

Executive Director: Barbara P. Horton

A. Description and Philosophy of Educational Methodelogy’

1. Mission and Philosophy

The mission of the Academy is to accomplish excellence and equity in a kindergarten

through eighth grade educational environment. The Academy provides a quality education in a

co-educational, safe, nurturing, caring, and academically challenging learning environment.

The school’s vision 1s that:

@

All students will be given a quality education and will model good character and
principles.

All students will be afforded a quality K-8 college preparatory education.
All students will experience diversity and multiculturalism.
All students will adhere to high moral and ethical standards.

All students will grow and develop their gifts, talents, character, and academic
potential.

All students will successfully master high academic standards and will exit the
school prepared to continue their educational with high expectations for
successfully entering a college/university and becoming productive citizens.

With the support of parents, staff, and community members, all students will
develop spiritually, socially, emotionally, intellectually, and physically.

% 2006-2007 Family and Student Handbook: Celebrating Family Involvement
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2. Description of Educational Programs and Curriculum’

The Academy provided educational services to children in kindergarten (K4 and K5)
through eighth grade during the 2006-07 academic year. This was the school’s first year with
four-year-old kindergarten.

The Academy offers a transdisciplinary approach in various subject areas, going beyond
the scope of each discipline by making meaningful connections through studying a conceptual
theme. As of the spring of 2004, the school offers this transdisciplinary curriculum through the
Primary Years Programme (PYP) of the International Baccalaureate Organization (IBO). Each
fifth grader produces an exhibition project (the Academy uses guidelines adopted from IBO),
which is a culminating project demonstrating the student’s experience in PYP.

Each program of study provides the students with three vital lessons: knowledge about
the world in which they live, skills to operate in the world in which they live, and attitudes that
encourage being productive members of society. Each grade level includes thematic units, called
units of inquiry, which include skill development appropriate for that unit of inquiry. Therefore,
the students’ academic day is shared between work on the units of inquiry and skill instruction.

During the 2004-05 academic year, the Academy began investigating the process to
become authorized by the IBO for the Middle Years Programme (MYP) and participated in
introductory training. However, workload precluded the Academy’s implementation of the MYP
during the 2005-06 school year.

During the 2006-07 school year, the middle school teachers met and discussed
implementation and theory. Two lessons were developed for social studies during the year using

the MYP framework for practice for the 2007-08 school year. The staff developed scope and

* Information is taken from personal interviews, the Academy’s 2006-07 Family and Student Handbook, its Personnel Policies
Manueal, and Section Il of the Academy’s charter application for the 2002-03 academic year, which was subsequently
incorporated into its contract with the City of Milwaukee.
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sequence documents for all subject areas and plan to use this information to identify the “big
1deas” for the units.

The Academy has also developed grade-level writing objectives. The Academy also
offers instruction in science and social studies, geography, history, Spanish, art, physical
education, and health. In addition to academic subjects, the Academy provides opportunities for
students to learn and be involved in community service projects.

The Academy uses a variety of methods of instruction including:

o The Learning Principles promoted by the work of Tuck and Codding (1998).

These principles include: valuing student effort; providing clear expectations that
are the same for all students; utilizing a thinking curriculum; providing
opportunities for students to address their own work and teach others; and having
students work beside an expert who models, encourages, and guides the students.

° The Multiple Intelligences model developed by Howard Gardner. This model

includes  eight intelligences  characteristic  of  student learners:
Logical/Mathematical, Interpersonal, Intrapersonal, Linguistic, Kinesthetic,

Spatial, Music, and Naturalist. These intelligences are personal, interrelated, and
interdependent. Multiple Intelligence theory is used at the Academy as a leamning

style model.
e Transdisciplinary methods to integrate subject matter across themes.
o Promoting cohesiveness in learning by providing a central theme throughout the

various subject areas.

. Direct Instruction and the Accelerated Reader program to develop reading,
comprehension, and literacy skills.

° Everyday Math to develop math skills for kindergarten through sixth grade
students and Saxon Math for seventh and eighth grade students.

® The Six-Trait Analytic Model for Writing Assessment.

* The school discontinued use of the DIBELS (Dynamic Indicators of Basic Early Literacy Skills) this year.
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B. Student Population

At the beginning of the year, there were 303 students ranging from K4 through eighth
grade enrolled’ in the Academy. Seven students enrolled after the school year started, and
21 students withdrew from the school prior to the end of tile year. Reasons for withdrawing
mcluded: eight students were dissatisfied with the school program, five students left due to
disciplinary policy reasons, four students left the school because of transportation issues, one
student moved away, and three students left for other unspecified reasons.

Most (306 of 310, or 98.7%) of the students enrolled in the Academy at any time during
the year were African American, two students were Hispanic, one student was Asian, and one
student was White. Thirty-two students had special education needs—nine children had special
needs in speech/language, seven children had learning disabilities, six children had
speech/language and leaming disabilities, one child had emotional/behavioral issues, and nine
children had other health impairments.

Data regarding the number of students returning to the Academy from the previous year
were gathered in the fall of 2006. Of the 232 students attending on the last day of the 2005-06
academic year who were eligible for continued enrollment at the school for the 2006-07
academic year, 198 were enrolled on the third Friday in September 2006, representing a return

rate of 85.3%. This compares to a return rate in September of 2005 of 90.7%.

% Enrolled as of September 3, 2006,
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At the end of the school year, there were 289 students enrolled. There were 154 (53.3%)
girls and 135 (46.7%) boys enrolled at the Academy. The largest grade was seventh grade with

45 students. The number of students by grade level is illustrated in Figure 1.

Figure 1

Darrell Lynn Hines Academy
Student Grade Levels*
20006-07

Ist

2nd
30 (10.4%
30 (10.4%) (10.4%)

K5
27(9.3%)

3rd
26(9.0%)

)

4th
30 (10.4%)

6th
25 (8.7%)

N=289
*At end of the school year

The school had 11 classrooms with a range of 24 to 30 students. There was a split K4
classroom (a.m. session and p.m. session) and one classroom each for K5, first, second, third,
fourth, fifth, sixth, and eighth grades. There were two classrooms for the seventh grade.

The K4 through fifth grade rooms were each staffed by one teacher and one teaching
assistant. The sixth, seventh, and eighth grade classrooms each had one teacher per classroom.
In addition to K4 through sixth grade teachers and seventh and eighth grade teachers who focus
on specific subject areas, the school employed a teacher mentor, a special education teacher, a
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librarian/media specialist, a school psychologist, a speech/language pathologist, and a physical

education teacher.

C. Schiool Structure
1. Areas of Instruction

The Academy provides instruction in writing, reading, math, language arts and spelling,
elementary Spanish, science, social studies, health, art, music, and physical education. These
subjects are assessed on each student’s report card. Each student is rated six times throughout
the school year on academic progress and effort. Report cards also reflect the teacher’s

assessment of the child’s work habits.

2. Teacher Information

During the 2006-07 school year, the Academy employed 12 classroom teachers, a teacher
mentor, onc special education teacher, a librarian/media specialist, a speech/language
pathologist, a school psychologist, and a physical education teacher. All of these professionals
held a State of Wisconsin Department of Public Instruction (DPI) license or permit.

Prior to the beginning of school, staff participated in two days of staff development with
a focus on the instructional leader’s expectations and the curriculum leader’s expectations for the
academic year. In addition, prior to the first day of student attendance, staff participated in a day
of reading mastery training and another day of Powerschool. Curriculum meetings were held on
Wednesdays for one hour throughout the year. These sessions were conducted by the
instructional leader, the special education coordinator, the science teacher, the math teacher

leader, and the teacher mentor. The topics included:

® Reading, math, and special education curricula organization;
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e Test preparation, how to make connections in class;

® Science fair expectations;
e Math skills: secure, developing, beginning;
& Assessments, differentiating instruction (including MAP [Measures of Academic

Progress] assessments);

® Use of checklists and end-of-the-unit assessments;

s Interesting world-wide articles in various curricula areas;

e Review of the Academy learning memo;

e Math workshop for parents;

e Math scope and science documents and alignment of math standards;

@ PYP standards; and

e Final grade level reflections meeting.

In addition, middle school teachers attended training regarding the MYP in Salt Lake
City, Utah.

First-year employees” performance was formally reviewed three months after the school
year began. The review included a discussion concerning a lesson taught by a teacher that had
been observed by the instructional leader, mentor/mentee discussions, and areas in need of
improvement. A second review occurred six months after the start of the school year. Returning
employees were reviewed six months after the start of the school year. The instructional leader

used observations and lesson plans as a basis for gathering information regarding reviews.
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3. Hours of Instruction/Scheol Calendar

The regular school day for students began at 7:55 a.m.® and concluded at 3:10 p.m. The
first day of school was September 5, 2006, and the last day of school was June 13, 2007.” The
highest possible number of days for student attendance in the academic year was 174. Five
additional days were “banked” for teacher work days, with two additional organization/record
days scheduled for teachers: one before the students attended and one after the last day of
student attendance. The Academy has met the City of Milwaukee’s requirement to provide at
least 875 instructional hours in charter schools, as well as its contract provision requiring the

school to publish an annual calendar.

4. i’arent and Family Involvement

The Academy’s 2006-2007 Family & Student Handbook:  Celebrating Family
Involvement was provided to every family prior to the start of the school year. In this handbook,
the Academy invites parents to become active members of the Family Involvement Team, which
is comprised of all parents and guardians of the Academy’s students. Its purpose 1s to provide
positive communication between parents/guardians/family members and the school
administration, to facilitate parental involvement in school governance and educational issues, to
organize volunteers, to review and discuss school performance issues, and to assist in fundraising
and family education training.

The Academy offers parents/guardians/family members an opportunity to review and
sign its family agreement. This agreement is a contract that describes the role of the school and

the family in the partnership to achieve academic and school goals for students.

6 Students could arrive as early as 7:20 a.m. Breakfast was served between 7:20 a.m. and 7:45 a.m. daily.

? Based on a calendar provided by the school for the 2006-07 year.
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Parent/guardians of K5 students were required to attend a mandatory orientation session
with their child prior to the start of school. Parents/guardians of returning students who have
consistently not adhered to school policies and guidelines are invited to individual meetings to
determine strategies to ensure the child’s future success. Family-teacher conferences were
scheduled twice during the year in October and March. Telephone conferences were substituted

for in-person conferences when parents/guardians were unable to attend.

5. Waiting List
At the end of the academic year, the school leadership indicated that 77 students were on
a waiting list for fall enrollment. These included students waiting for every grade from K4

through eighth grade.

6. Disciplinary Policy

The Academy clearly explains its discipline policy to parents and students in its Family &
Student Handbook. The Student Management section of the handbook includes a statement of
student expectations, parent and guardian expectations, and an explanation of the family
agreement. In addition, an explanation of the school’s discipline plan and disciplinary actions is
provided. The types of disciplinary referrals include conferences with the student, the teacher,
and the parent or guardian; referral to the dean of students; in-house suspensions; out-of-school
suspensions; and expulsion recommendations. Each of these is explained in the handbook along
with appeal rights and procedures. The school also has an explicit weapons and criminal offense
policy that prohibits guns and other weapons, alcohol or drugs, and bodily harm to any member
of the school community. These types of offenses can result in expulsion.

Students are also referred for awards. These include awards for attendance and the

academic honor roll. An annual awards convocation also honors students who have excelled in
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academic achievement and have demonstrated positive behavior and character traits that

exemplify a model student.

D. Activities for Continuous School Improvement
Following is a description of the Academy’s response to the activities that were
recommended in its programmatic profile and education performance report for the 2005-06

academic year:

e Recommendation: Focus on math instruction and techniques to improve math
performance.

Response: The school implemented the MAP for use by the teachers. Subject
leaders developed an improvement plan for math that was presented to the
teachers. With the teacher feedback, the improvement plan was implemented
throughout the year. During the Wednesday. curriculum meetings, the
improvement plan was assessed and changes made. Adjustments to the scope and
sequence for the math program were made. For example, the decision was made
to work on some test preparation skills earlier in the year. This approach led to
the practice of looking a year ahead at the skills needed for the development of
subsequent skills.

e Recommendation: Continue to develop a balanced approach to literacy to
enhance the Direct Instruction approach.

Response: The staff incorporated more reading and writing into the general
curriculum this year. Students in each grade level were required to read a certain
number of books. A summer program was offered to first through fourth grade
students. The summer literacy program focused on reading, writing, word skills,
and technology. Summer programming was also offered to fifth through seventh
grade students who were not proficient readers. Master degree reading specialists
from Alverno College provided additional support. The school continues to
develop teacher skills in reading through the mentor teacher and the services of
the instructional leader.

e Recommendation: Develop skills to make Powerschool more functional for
teachers and parents.

Response: Powerschool training was provided to teachers, resulting in its
utilization for attendance. Parents used the program for lunch bills and
attendance. A designated staff person was scheduled to attend the Powerschool
traming program in St. Louis, Missouri, during July 2007.
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Ifl. EDUCATIONAL PERFORMANCE

To monitor the Academy’s activities as described in its contract with the City of
Milwaukee, a variety of qualitative and quantitative information was collected at specified
intervals during the past several academic years. At the start of this year, the school established
attendance and parent participation goals, as well as goals related to special education students.
The school also identified local and standardized measures of academic performance to monitor
student progress. The local assessment measures included the reading assessments such as the
Stanford Diagnostic Reading Test (SDRT)® for first graders and the MAP for second through
eighth graders, mathematics progress reports for K5 and first graders and MAP results for
students in second through eighth grades, language arts progress as measured by MAP for
second through eighth graders, and results of the Six Traits of Writing assessment.

The standardized assessment measures used were the SDRT and the Wisconsin
Knowledge and Concepts Examination — Criterion Referenced Test (WKCE — CRT). Note that
this is the second year that the WKCE — CRT was used in the State of Wisconsin. It is
administered to third through eighth grade students to meet federal No Child Left Behind
requirements that schools test children’s skills in reading and math. The WKCE — CRT is
similar to the former test used in Wisconsin, the WKCE; however, it is administered not just to
fourth or eighth graders but to all third through eighth grade students.” Goals and measures are

described in the annual outcome measures agreement memo in Appendix B.

¥ The SDRT is also used as a standardized measure of academic Progress.

? Additional subtests in language arts, social studies, and science are included in the WKCE — CRT for fourth and eighth graders.
Items on these subtests are based primarily on the TerraNova test and are not CRT items.
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A. Attendance

At the beginning of the academic year, the school established a goal to maintain an
average attendance rate of 90.0%. Attendance rates were calculated for 310 students enrolled
during the school year'® and averaged across all students. Not including excused absences, the
school’s attendance rate was 93.7%. When excused absences were included, the attendance rate

rose to 96.6%. Based on these calculations, the Academy exceeded its attendance goal.

B. Parent Participation

At the beginning of the academic year, the school set a goal that parents/guardians would
attend at least two scheduled family-teacher conferences. This year, there were 297 children
enrolled at the time of both conferences. Parents of 292 (98.3%) children attended the first and
parents of 96.3% of children attended the second scheduled conference. The Academy has,

therefore, met its goal related to parent participation.

C. Special Education Needs

This year, the school set a goal to develop and maintain records on all special education
students. IEP team assessments were completed for all 32 children with special education needs,
and IEP reviews were conducted for all children requiring one. In addition, CRC conducted a
review of a representative number of files during the year. This review showed that students had
current IEPs indicating their eligibility for special education services and that their parents were
invited to and involved in developing the IEP. The school has met its goal related to special

education needs students.

¥ Individual student attendance rate was calculated by dividing the total number of days present by the total number of days that
the student was enrolled.
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D. Local Measures of Educational Performance

Charter schools, by their definition and nature, are autonomous schools with curricula
that reflect each school’s individual philosophy, mission, and goals. In addition to standardized
testing, each charter school has the responsibility of describing the goals and expectations of its
students in meaningful language, in light of that school’s unique approach to education. These
goals and expectations are established by each City of Milwaukee charter school at the beginning
of the academic year to measure the educational performance of its students. These local
measures are useful for monitoring and reporting progress, guiding and improving instruction,
clearly expressing the expected quality of student work, and providing evidence that students are

meeting local benchmarks.
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1. Reading Progress

a. First Graders

At the beginning of the school year, the school set a goal that students in first grade
would take the SDRT. Those who were also enrolled in 2005-06 as X5 students would show
iniprovement in their score from K5 to first grade.

This year there were 23 first graders who had been administered the SDRT in successive
years. On average, these students improved their scores by 0.4 grade level equivalents (GLE).

Seventeen (73.9%) students improved their score (see Figure 2).

Figure 2

Darrell Lynn Hines Academy
SDRT Total Score
From K5 to 1st Grade
2006-07

Improved
17 (73.9%)

No
Improvement
6(26.1%)
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b. Second through Eighth Graders

This year, the school set a goal that students in second through eighth grades would
demonstrate progress in reading as measured by the MAP tests administered in the fall and again
in the spring."! On average, students demonstrated an improvement of 5.6 points from one test

administration to the next. Average scores for each grade are described in Table 1.

Table 1

Darrell Lyrn Hines Academy
Average Reading Scores for 2nd through 8th Graders
Based on Measures of Academic Progress Tests

Grade N Avers;;‘gzlellchre Aveg:iﬁ?nsgcore é\;’;rjgg:
2nd 30 166.5 179.8 133
3rd 23 180.8 186.1 53
4th 30 190.5 200.3 9.8
5th 27 197.4 2054 8.0
6th 26 200.2 201.7 1.5
Tth 44 209.4 210.0 0.6
8th 28 2119 214.1 22
Total 208 194.9 200.5 5.6

*Includes students with both fall and spring test results.

Y Students who were identified as lagging behind as a result of the fall MAP assessment were tested again in January 2007 to
monitor their progress.
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Overall, 69.2% of students improved their test score from the fall to the spring test
administration. The number of students who showed improvement in reading scores, as

measured by MAP, is illustrated Table 2.

Table 2
Darrel Lynn Hines Academy
Reading Progress for 2nd through 8th Graders
Based on Measures of Academic Progress Tests
Grade N Nuniber of Students % of Students with
with Improved Score Improved Score

And 30 27 90.0%
3" 23 15 65.2%
4™ 30 26 ~ 86.7%
5t 27 22 81.5%
6" 26 13 50.0%
7" 44 23 52.3%
g 28 18 : 64.3%
Total 208 144 69.2%

2. Math Progress
a. K5 and First Graders
To track math progress at a local level, the Academy set a goal that students in K5 or first
grades would exhibit a grade of “2” or better or show one or more levels of progress between the
first and sixth marking periods using the following scale:
1 Indicates that the student exceeds expectations, demonstrating exemplary
performance.

2+ Indicates that the student meefs expectations, demonstrating slightly above
average performance.

2 Indicates that the student meets expectations, demonstrating average performance.
2- Indicates that the student is demonstrating slightly below average performance

and meets expectations.
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3 Indicates that the student needs improvement, demonstrating far below average
performance.

This year, math progress indicators for 57 K5 and first grade students assessed at the

beginning (first marking period) and end of the school year (sixth marking period) showed that

by the end of the year, 26 (45.6%) students exceeded expectations, and 31 (54.4%) met

expectations. No students demonstrated a need to improve math skills (see Figure 3).

Figure 3

Darrell Lynn Hines Academy
Math Progress
KS and 1st Graders

2006-07

Exceeded
Expectations
26 (45.6%)

Met
Expectations
31 (54.4%)

N=57
Note: Based on math progress reports, no students needed to improve their math skills.

b. Second through Eighth Graders
This year, the school set a goal that students in second through eighth grades would
demonstrate math progress on the MAP tests administered in the fall and again in the spring.

MAP results were submitted for 208 students who were administered the test at both times.
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Results indicate that, on average, student math scores improved by 7.3 points from the

fall to the spring test administration (see Table 3).

Table 3

Darrell Lynn Hines Academy
Average Math Scores for 2nd through 8th Graders
Based on Measures of Academic Progress Tests

Grade N Averz;‘gatilScore Aveg;%?nicore %\lf]ear:gg:
2nd 30 171.7 186.3 14.6
3rd 23 180.1 187.4 7.3
4th 30 1953 201.0 5.7
5th 27 200.0 206.0 6.0
6th 26 201.9 2113 04
7th 44 214.5 221.1 6.6
8th 28 220.0 221.1 1.1
Total 208 199.0 206.3 7.3

Overall, 165 (79.3%) students improved their math score from the fall to the spring MAP

test administration (see Table 4).

Tabie 4

Darrell Lynn Hines Academy
Math Progress for 2nd throngh 8th Graders
Based on Measures of Academic Progress Fall and Spring Tests

Grade N Number of Students with % of Students with
Improved Score Improved Score
2nd 30 27 90.0%
3rd 23 18 78.3%
4th 30 25 83.3%
5th 27 20 74.1%
6th 26 21 80.8%
7th 44 37 84.1%
8th 28 17 60.7%
Total 208 165 79.3%
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3. Language Arts Progress for Second through Eighth Graders

This year, the school elected to use MAP test results from the fall and spring to assess
student progress in language arts. Test results were submitted for 208 students who were
administered both examinations. Results indicate that, overall, student scores improved by 4.0

points from one test to the next (see Table 5).

Table 5

Darrell Lynn Hines Academy
Average Language Arts Scores for 2nd through 8th Graders
Based on Measures of Academic Progress Tests

Grade N Aver;‘g:i]Scere Aveg;%?n?‘zore zé\lf]ir:gg:
2nd 30 1713 182.0 10.7
3rd 23 187.3 191.2 3.9
4th 30 198.1 205.0 6.9
5th 27 205.6 206.6 1.0
6th 26 204.2 205.0 0.8
7th 44 212.0 214.6 2.6
3th 28 214.5 216.4 1.9
Total 208 199.9 203.9 4.0

Overall, 143 (68.8%) of 208 students improved their language arts score from the fall to

the spring test administration (see Table 6).

Table 6

Darrell Lynn Hines Academy
Language Arts Progress for 2nd through 8th Graders
Based on Measures of Academic Progress Fall and Spring Tests

Grade N Number of Students with % of Students with
Improved Score Improved Score
Znd 30 27 90.0%
3rd 23 20 87.0%
4th 30 28 93.3%
5th 27 14 51.9%
6th 26 14 53.8%
7th ' 44 26 59.1%
8th 28 14 50.0%
Total 208 143 68.8%
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4. Writing Progress

To assess writing skills at the local level, the school set a goal that students would be able
to produce a prade-appropriate piece of writing. The grade-level written assignment was
assessed using the Six Traits of Writing rubric. The Six Traits of Writing 1s a framework for
assessing the quality of student writing and offers a way to link assessments with revisions and
editing. Based on grade-level specific requirements, each student was categorized as having
minimal, basic, proficient, or advanced writing skills.

Results provided for 270 students in K5 through eighth grades indicated that 34 (12.6%)
exhibited advanced, 115 (42.6%) proficient, 88 (32.6%) basic, and 33 (12.2%) students exhibited
minimal writing skills on their grade-level writing piece. Since 87.8% of the students
demonstrated basic or better proficiency levels in writing, this local measure of academic

performance was substantially met (see Figure 4).

Figure 4

Darrell Lynn Hines Academy
Six Traits of Writing Assignment
KS through 8th Grade
2006-07

Proficient
115(42.6%)

Advanced
34 (12.6%)

Minimal
33(12.2%)

Basic
88 (32.6%)

N=270

Note: Includes any students for whom writing skills were agsessed.
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Table 7 illustrates the Six Traits of Writing results for each grade.

Table 7
Darrell Lynn Hines Academy
Six Traits of Writing Assessment Results by Grade
2006-07
P Results
Minimal Basic Proficient Advanced Total
K5 1 3.6% 7 25.0% 19 67.9% 1 3.6% 28 | 100.0%
1st 5 16.7% 7 233% 12 40.0% 6 20.0% 30 | 100.0%
2nd 11 36.7% 6 20.0% 11 36.7% 2 6.7% 30 | 100.0%
3rd 5 19.2% 6 23.1% 7 26.9% 8 30.8% 26 | 100.0%
4th 6 20.0% 10 33.3% 7 23.3% 7 23.3% 30 | 100.0%
5th 4 14.8% 5 18.5% I3 55.6% 3 11.1% 27 | 100.0%
6th 0 0.0% 15 57.7% 11 42.3% 0 0.0% 26 | 100.0%
7th 1 22% 22 48.9% 17 37.8% 5 11.1% 45 100.0%
8th 0 0.0% 10 35.7% 16 571% 2 7.1% 28 | 100.0%
Total 33 12.2% 88 32.6% 115 42.6% 34 12.6% | 270 | 100.0%
E. External Standardized Measures of Educational Performance

The CSRC requires that the school administer certain standardized tests depending on the
grade. The CSRC requires that the school administer the SDRT to all first, second, and third
graders enrolled in charter schools and that third through eighth graders take the Wisconsin
Student Assessment System Tests. These tests were revised for 2005-06 school and now include
the WKCE — CRT for reading and math. This is the second year the WKCE — CRT was
available to students in Wisconsin. It is similar to the WKCE reading and math tests formerly
given to fourth graders.”® However, the test is directly aligned with the State of Wisconsin
mode]l academic standards and is available to students in third through eighth grades. The

WKCE — CRT meets federal No Child Left Behind requirements to test students’ reading and

12 Note that the WKCE — CRT for fourth and eighth grades includes langnage arts, social studies, and science subtests, Iterns on
these subtests are based primarily on the TerraNova test and are nationally normed. The items on the reading and math subtests
are CRT items that reflect student performance relative to Wisconsin model academic standards.

0:\508WI_Milwi2006-07\hines\2006-07HinesYear5 FINAL_Rpt.docx 22



math skills. The following section describes results of these standardized tests for all children

enrolled at the tirme of the tests.

1. Stanford Diagnostic Reading Test for K5 Students
Although not required, the school administered the SDRT to K5 students. However, the
test publisher misplaced the test results; therefore, results were not included in this draft report.

If results become available prior to the final report, they will be included.

2. Stanford Diagnostic Reading Test for First Graders

For first graders, student performance on the SDRT is reported in phonetic analysis,
vocabulary, comprehension, and a total SDRT score. In April 2007, the test was administered to
29 first graders.”> Results on this measure indicate that, on Aaverage, first graders were

functioning in reading at GLEs of 1.5 to 2.2 in the three areas (see Figure 5).

1* An additional first grader took only one part of the test. This student’s score was not included.
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Figure 5

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average® Grade Level Equivalent for 1st Graders
2006-07

2.5

2.0

1.5

1.0

0.5

0.0

Phonetic Analysis Vocabulary Comprehension SDRT Total

N=29

*Results are rounded to the nearest one tenth. Pre-K scores were converted to 0,0.

The GLE range and median score for first graders is illustrated in Table 8. The range of

levels in each area indicates a fairly wide distribution among the first graders.

Table 8
Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for 1st Graders
2006-07
(N =29)
Area Tested Lowest Grade Level Highest Grade Level Median
Scored Scored
Phonetic Analysis XK.0 5.2 1.9
Vocabulary K6 32 14
Comprehension K.8 53 2.1
SDRT Total K.4 33 1.8

Note: Results are rounded to the nearest one tenth.
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3. Stanford Diagnostic Reading Test for Second Graders
Second graders were administered the SDRT in April 2007. Results are presented in
Figure 6 and Table 9. As illustrated, second graders were, on average, reading at or above grade

Ievel in each of the areas tested.

Figure 6

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average* Grade Level Equivalent for 2nd Graders

2006-07
3.5

3.0

2.5

20

1.5

1.0

0.5

0.0

Phonetic Analysis Vocabulary Comprehension SDRT Total
N=30 :

*Results are rounded to the nearest one tenth. Post-high school scores were converted to 12.9.

Table 9

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for 2nd Graders

2006-07
(N=30)

Area Tested LﬂwestS g}r;(:ie Level nghes; g):-ige Level Median
Phonetic Analysis K.8 4.7 2.0
Vocabulary K.5 36 2.1
Comprehension 1.1 PHS* 2.6
SDRT Total K9 34 23

*Post-high school,
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4. Standardized Tests for Third Graders
a. Stanford Diagnostic Reading Test for Third Graders
Results from this year’s SDRT, administered in April 2007, indicate that third graders

are, on average, reading at 2.4 to 3.1 GLEs in the areas tested (see Figure 7 and Table 10).

Figure 7
Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Average® Grade Level Equivalent for 3rd Graders
2006-07
— 35
3.0
2.5
2.0
1.5
1.0
0.5
0.0 ;
Phonetic Analysis Vocabulary Comprehension SDRT Total

N=27
*Results are rounded to the nearest one tenth.

Table 10

Darrell Lynn Hines Academy
Stanford Diagnostic Reading Test
Grade Level Equivalent Range for 3rd Graders

2006-07
(N=27)

Area Tested Lowest Grade Level Scored | Fighest Grade Level Seored Median
Phonetic Analysis K.9 7.7 23
Vocabulary 1.3 55 31
Comprehension 1.3 8.1 26
SDRT Total 14 5.2 2.6
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b. WKCE — CRT for Third Graders

This year, the CSRC required its charter schools to administer the WKCE — CRT to third
graders. Based on how they scored on these assessments, students were placed in one of four
proficiency categories: advanced, proficient, basic, and minimal performance.!* Results were
used to assess third grade reading and math skills, as well as provide scores against which to
measure progress over multiple years. This year, the test was administered in October 2006 to
30 third graders.

As illustrated in Figure 8, four (13.3%) third graders scored advanced, 14 (46.7%)
proficient, ten (33.3%) scored basic, and two (6.7%) scored in the minimal proficiency level in
reading. In math, no students scored advanced, eight (26.7%) scored proficient, four (13.3%)

scored in the basic level, and 18 (60.0%) students scored minimal proficiency.

Figure §
Darrell Lynn Hines Academy
WKCE — CRT Proficiency Levels for 3rd Graders
20006-07
100.0% - 0-6-6%)
0, .

20.0% 8 (26.7%)
80.0%
70.0%

4(13.3°

50,09 14 (46.7%) (13.3%)
- (i}
50.0%
40.0%

30.0% 18 (60.0%)

20.0% 10(33.3%) c
10.0%
0.0% 2(6.7%) |
Reading Math

EMinimal DOBasic DProficient W Advanced |

N =30

" ddvanced: Demonstrates in-depth understanding of academic knowledge and skills; proficient: demonstrates competency in
the academic knowledge and skills; basic: demonstrates some academic knowledge and skills; and minimal: demonstrates very
limited academic knowledge and skills.
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5. WKCE — CRT for Fourth Graders

In October 2006, all fourth graders in Wisconsin public schools were given the
WKCE - CRT. The WKCE — CRT is similar to the WKCE administered in past years except the
reading portion is now the CRT - Reading and the math portion ié now the CRT — Math. The
fourth grade test also includes language arts, science, and social studies. Items on the language
arts, science, and social studies subtests are based primarily on TerraNova test items and are
nationally normed. Items on the reading and math subtests are CRT items directly aligned with
Wisconsin model academic standards and reflect students’ achievement relative to those
standards. The CSRC requires that schools report student achievement on the WKCE — CRT in
reading, language arts, and math for fourth graders.

The WKCE — CRT was administered to 30 fourth grade students at the Academy. This
year, six (20.0%) fourth graders scored advanced reading proficiency, 14 (46.7%) were
proficient readers, ten (33.3%) had a basic understanding, and no fourth graders scored in the
minimal reader category. In math, two (6.7%) students exhibited advanced skills, seven (23.3%)
students achieved proficient, six (20.0%) scored in the basic range, and 15 (50.0%) students
exhibited minimal skills. In language arts, five (16.7%) students were advanced, nine (30.0%)
were proficient, 13 (43.3%) had basic skills, and three (10.0%) students exhibited minimal skills

(see Figure 9).
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Figure 9

Darrell Lynn Hines Academy
WKCE - CRT
Proficiency Levels for 4th Graders
100.0% - 6 ——
- 2(67%)

90.0% -

80.0% - 7(23.3%)

70.0% 9 (30.0%)
60.09 0e

% 14 (46.7%) 6 (20.0%)

50.0%

40.0%

30.0% ) RO 13 (43.3%)
2000 C15(50.0%)

0.0% 10 (33.3%) Lo

10.0%

Do 3(10.0%)
0.0% 0-(6:0%) : \ :
Reading Math Langunage Arts

N=30 OMinimal CtBasic O Proficient B Advanced |

The final score from the WKCE — CRT is a writing score. The extended writing sample
1s evaluated using two scoring methods. A six-point composition score evaluates students’
ability to control purpose, organization, content development, sentence fluency, and word choice.
A three-point conventions score evaluates students’ ability to control punctuation, grammar,
éapitalization, and spelling. Scores are combined to produce a single score on the report ranging
from 0.0 to a maximum possible score of 9.0.

The Academy’s fourth graders’ writing scores ranged from 2.5 to 6.0. The average score
was 4.8. The median score was 5.0, meaning half of students scored at or below 5.0 and half

scored 5.0 to 6.0.
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6.  WKCE - CRT for Fifth Graders

As required by the CSRC, fifth graders were administered the WKCE — CRT reading and
math subtests. The CSRC requires that these subtests be administered to assess student
achievement and provide a basis for multiple-year student progress.

The examinations were administered in October 2007 to 27 fifth grade students. Results
indicated that two (7.4%) fifth graders scored advanced, 15 (55.6%) were proficient,
eight (29.6%) scored basic, and two (7.4%) fifth graders scored in the minimal reading level. In
math, no fifth graders scored advanced, six (22.2%) scored proficient, three (11.1%) scored

basic, and 18 (66.7%) fifth graders scored in the minimal proficiency level (see Figure 10).

Figure 10
Darrell Lynn Hines Academy
WKCE - CRT
Proficiency Levels for 5th Graders
100.0% 2006-07 6-(0:0%)
90.0% 6 (22.2%)
80.0%
70.0% 3(11.1%)
15 (55.6%) -
60.0%
50.0%
40.0% o
30.0% 18(66.7%)
. (]
20.0% 8 (29.6%)
10.0%
0.0% 2 (7.4%) _
Reading Math
1 OMinimal OBasic DProficient ¥ Advanced
N=27
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7. WKCE — CRT for Sixth Graders

Figure 11 illustrates proficiency levels for all sixth graders who took the WKCE — CRT
in October 2006. One (3.7%) scored advanced, 15 (55.6%) scored proficient, seven (25.9%)
scored basic, and four (14.8%) students scored minimal in reading. One (3.7%) scored
advanced, 11 (40.7%) scored proficient, six (22.2%) scored basic, and nine (33.3%) students

scored minimal in math.

Figure 11
Darrell Lynn Hines Academy
WKCE - CRT
Proficiency Levels for 6th Graders
100.0% 2006-97
90.0%
80.0%
11 (40.7%)
70.0% 15 (55.6%) I
60.0%
50.0%
10.0% 6 (22.2%)
. (13
20.00 .' : e -
0.0% _ - 9(33.3%)
10.0% ""-'4(14.8%)' o S
0.0% ' — ;
Reading Math
N=27 | OMinimal OBasic OProficient # Advanced
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8. WKCE — CRT for Seventh Graders

Figure 12 illustrates the proficiency levels from the seventh grade WKCE — CRT,
administered in October 2006. In reading, nine (20.0%) seventh graders scored advanced,
21 (46.7%) proficient, six (13.3%) scored basic, and nine (20.0%) scored in the minimal reader
level. In math, three (6.7%) seventh graders scored advanced, 16 (35.6%) scored proficient,

15 (33.3%) scored basic, and 11 (24.4%) seventh graders were in the minimal level in math.

Figure 12
Darrell Lynn Hines Academy
WKCE - CRT
Proficiency Levels for 7th Graders
100.0% - 2006-07
90.0% —— o200
80.0%
16 (35.6%)
70.0%
%
60.0% 21 (46.7%)
50.0%
40.0% 15(33.3%)
[+)
30.0% 6 (13.3%)
20.0% S
10.0% 90.0%) o 11(244%)
0.0% S : _
Reading Math
N =45 OMinimal OBasic OProficient W Advanced
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9. WKCE — CRT for Eighth Graders

Eighth graders were administered the WKCE — CRT in October 2006. The eighth grade
test consists of reading, math, language arts, science, and social studies. The items on the
language arts, science, and social studies subtests are based primarily on nationally normed
TerraNova items. ltems on the reading and math tests are CRT and are directly aligned with
Wisconsin model academic standards. The CSRC requires results be reported in reading, math,
and language arts.

This year, the test was administered to 29 students; however, one student did not take the
language arts test. Four (13.8%) eighth graders scored advanced, 17 (58.6%) scored proficient,
six (20.7%) scored basic, and two (6.9%) scored minimal in reading. In math, two (6.9%)
students scored advanced, 12 (41.4%) scored proficient, nine (31.0%) were in the basic level,
and six (20.7%) students in the minimal level. In language arts, one (3.6%) scored advanced,
nine (32.1%) students scored proficient, 11 (39.3%) scored basic, and seven (25.0%) students

were 1n the minimal level (see Figure 13).
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Figure 13

Darrell Lynn Hines Academy
WKCE - CRT
Proficiency Levels for 8th Graders
2006-07
0 “ .. . Br o ewen g we g

100.0% o 2{6.9%)

90.0% -

80.0% 9 (32.1%)
70.0% 12 (41.4%)

0,

60.0% 17 (58.6%)

50.0%

10.0% 11 (39.3%)

' 0/0 9 (31.0%)

30.0%

20.0% 6 (20.7%) o o
10.0% 6 (20.7%) 7(25.0%) ..

0.0% 2(6.9%) : . '
Reading Math Language Arts
N =29 N=29 N=28
OMinimal O Basic OProficient ® Advanced —[

Eighth graders are also assessed on an extended writing sample. The extended writing
sample 1s assigned up to three points for punctuation, grammar, capitalization, and spelling and
up to six pomts for purpose, organization, content development, sentence fluency, and word
choice. The maximum possible score is nine points.

This year, eighth graders’ scores ranged from 3.0 to 6.0. The average score was 5.1, and

the median score was 5.0.
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F. Multiple-year Stadent Progress

Year-to-year progress is measured by comparing scores in reading, language, and math
on standardized tests from one year to the next. The tests used to examine progress are the
SDRT (reading only) and the WKCE -~ CRT from 2005-06.

The CSRC requires that multiple-year student progress in first through third grades be
reported for all students tested in consecutive years. Progress for fourth through eighth graders is
to be reported for students enrolled a full academic year (FAY), i.e., since September 16, 2005.
In addition to reporting GLE growth for second and third graders, the CSRC requires that
progress for students who met proficiency expectations during the prior year be reported

separately from those who did not.

1. First through Third Graders

First through third grade reading progress is measured using the SDRT. Results from this
test are stated in GLEs and do not translate into proficiency levels. The CSRC expects students,
on average, to advance at least one GLE per year from spring to spring testing. Results in this

section include all students who were administered the SDRT in consecutive years.

The following table describes reading progress results, as measured by the SDRT over

consecutive academic years for 23 students enrolled in the Academy as first graders in 2005-06
and then as second graders in 2006-07, and 23 enrolled as second graders in 2005-06 and then as
third graders in 2006-07.

Overall SDRT totals indicated an average improvement of 0.6 GLE from first to second
and 0.4 GLE from second to third grade. The school did not meet the expectations for second

graders or third graders (see Table 11).
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Table 11

Darrell Lynn Hines Academy
Average GLE Advancement in Reading from 1st to 2nd and 2nd to 3rd Grade
Based on SDRT

SDRT Total Grade Level Equivalent
2005-06 to 2006-07 Average GLE Average GLE Average Median
2005-06 20006-07 Advancement Advancement
Ist to 2nd {(n=23) 1.7 23 0.6 0.5
2nd to 3rd (n=23) 2.4 2.8 0.4 0.3

Note: Results are rounded to the nearest tenth.

It is possible to compare SDRT results over two academic years, i.e., 2004-05 to 2006-
07, using scores from first grade students who took the SDRT in 2004-05 and again in 2006-07
as third graders. Progress for the 20 students with comparison scores from first to third grade

indicates an average improvement of 1.5 GLE over two years (see Table 12).

Fable 12

Darrell Lynn Hines Academy
Average GLE Advancement from 1st to 3rd Grade
Based on SDRT

(N=20)
Grade Level Equivalent
Reading 1st Grade 3rd Grade Average Median
(2004-05) (2006-07} Advancement Advancement
SDRT Total 14 29 1.5 1.3

Note: Results are rounded to the nearest tenth.
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2. Progress for Students Who Met Proficiency Level Expectations

For the past two years, the CSRC has required that schools administer the WKCE —~ CRT

reading and math subtests to all students in third through eighth grades.

The CSRC expects that at least 75.0% of the students who reached proficiency, i.e.,
proficient or advanced, in 2005-06 will maintain their status of proficient or above in 2006-07.

As illustrated, 92.4% of students were able to do so in reading and 73.7% met this expectation in

math (see Tables 13a and 13b).

Table 13a

Darrell Lynn Hines Academy
Reading Proficiency Level Progress for
FAY Students Who Tested at Proficient or Advanced in 2005-06
Based on WKCE - CRT

Students Maintained Proficient/Advanced in

Students
Grade Proficient/Advanced 2006-07
in 2005-06 N Y%
3rd to 4th 14 13 92.9%
4th to 5th 17 13 76.5%
5th to 6th 8 8 100.0%
6th to 7th 27 27 100.0%
7th to 8th 13 12 92.3%
Total 79 73 92.4%
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Table 13b
Darrell Lynn Hines Academy
Math Proficiency Level Progress for
FAY Students Proficient or Advanced in 2005-06
Based on WKCE — CRT
Students Students Maintained Proficient/Advanced in
Grade Proficient/Advanced 2006-07

in 2005-06 N %
3rd to 4th 13 7 53.8%
4ih to 5th 10 ‘ 5 50.0%
5th to 6th 0* N/A N/A
6th to 7th 12 11 91.7%
7th to 8th 10 5 50.0%
Total 38 28 73.7%

*In 2005-06 there was only one student at the proficient or advanced level in math. That student was not enrolled at
the school at the time of the fall 2006 testing.

3. Progress for Students Who Did Not Meet Proficiency Level Expectatious

The CSRC requires that student progress be examined separately for students who did not
meet proficiency level expectatic;ns in 2005-06. Progress for first through third grade students is
assessed using the SDRT. The SDRT GLE results do not translate into proficiency levels.
Therefore, CRC selected students who scored below GLE in 2005-06. It is expected that these
students would improve more than one GLE. This year, there were no second graders and only
three third graders who tested below grade level expectations in the prior year as first and second
graders. Due to the small size of this cohort, results were not included in this report."

Analysis of progress from 2004-05 to 2006-07 (two FAYs) indicated that there were
three third graders who tested below GLE in 2004-05 as first graders. Due to the small size of
this cohort, results could not be included in this report.

Progress for fourth through eighth graders is assessed using proficiency levels from the

WKCE — CRT from 2005-06. The CSRC expects students who scored minimal to basic to

13 To protect student identity, the CSRC requires a minimum group size of ten students.
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progress at least one level or, if they scored in the same level, to progress within that level. To

examine whether or not students who remained within the same level, e.g., minimal in 2005-06

and minimal in 2006-07, CRC used the scale score thresholds used by the DPI to establish

proficiency levels. The basic and minimal levels were then divided into quartiles, and CRC

determined whether or not a child had progressed one or more quarti]es.16

As illustrated in Table 14, 90.0% of fourth graders who were below proficiency

expectations in reading showed improvement in reading by progressing a proficiency level or

advancing to a higher quartile. There were 11 (68.8%) of 16 sixth graders who were able to

either advance one proficiency level or improve at least one quartile. Overall, 71.2% of students

who were below proficiency improved at least one proficiency level or advanced a quartile

within their reading proficiency level.

Table 14

Darrell Lynn Hines Academy

Reading Proficiency Level Progress for
FAY Students Minimal or Basic in 2005-06
Based on WKCE - CRT

# Students # Students Who 1f Not Advanced, Total Advancement
. . . # Who Improved
Grade Minimal/Basic in Advanced One Quartile(s) within
2005-06 Proficiency Level . N %
Proficiency Level
3rd to 4th 10 6 3 9 90.0%
*Cannot *Cannot
# *
4th to Sth 2 Cannot rePort Cannot report report due to | report due to
due to N size due to N size . )
N size N size
5th to 6th i6 9 2 11 68.8%
6th to 7th 15 9 2 11 73.3%
*Cannot *Cannot
% *
7th to 8th 9 Cannot report Cannot report report due to | report due to
due to N size due to N size . .
N size N size
Total 52 29 8 37 71.2%

¥ The low threshold for 2005-06 examinations is based on the DPI’s identification of the lowest scale score possible on the

examnm.
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Proficiency level progress in math is described in Table 15. As illustrated, 68.4% of
students who did not meet proficiency level expectations, i.e., scored minimal or basic, in
2005-06 either advanced one proficiency level (N = 35) or if they did not advance a level,

improved at least one quartile within their level (N = 19).

Table 15

Darrell Lynn Hines Academy
Math Proficiency Level Progress for
FAY Students Minimal or Basic in 2005-06

# Students # Students Who If Not Advanced, Total Proficiency Level
- .. # Who Improved Advancement
Grade Minimal/Basic in Advanced One Quartile(s) within

2005-06 Proficiency Level Proficiency Level N Y

3rd to 4th 11 3 4 7 63.6%
*Cannot *Cannot
* *®
4th to 5th 9 Cannot report Cannot rel?ort report due to | report due to

due to N size due to N size ) .
N size N size
5th to 6th 24 15 ] 21 87.5%
6th to 7th 23 11 5 16 69.6%
7th fo 8th 12 6 1 7 58.3%
Total 79 35 19 54 68.4%

G. Annual Review of the Scheol’s Adequate Yearly Progress
1. Background Information’’

State and federal laws require the annual review of school performance to determine
student academic achievement and progress. Annual review of performance required by the
federal No Child Left Behind Act is based on the test participation of all students enrolled, a
required academic indicator (either graduation or attendance rate), and the proficiency rate in
reading and mathematics. Science achievement is also considered in some instances.

In Wisconsin, the DPI releases an Annual Review of School Performance for each

chartered school with information about whether that school has met the criteria for each of the

"7 This information is taken from the DPI website: www.dpi.state.wi.us/sifiyAYP_Summary.
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four required adequate yearly progress (AYP) objectives. If a school fails to make AYP for two
consecutive years in the same AYP objective, the school is designated as “identified for
improvement.” Once designated as “identified for improvement,” the school must meet the
annual review criteria for two consecutive years in the same AYP objective to be removed from
this designation.

The possible school status designations are as follows:

° “Satisfactory,” which means the school is not in improvement status.

e “School Identified for Improvement™ (SIFI), which means the school has not met
AYP for two consecutive years in the same objective.

o SIFI Levels 1-5, which means the school missed at least one of the AYP
objectives and is subject to the State requirements and additional Title I sanctions
assigned to that level.

° SIFI Levels 1-4 Improved, which means the school met the AYP in the year

tested but remains subject to sanctions due to the prior year. AYP must be met
for two consecutive years in that objective to be removed from “improvement”
status and returned to “satisfactory” status.

® Title I Status, which identifies if Title I funds are directed to the school. If so, the
schools are subject to federal sanctions.

2. Adequate Yearly Progress Review Summary'?

According to the Academy’s Adequate Yearly Progress Review for 2006-07, published
on the DPI’s website, the Academy met all four of the AYP objectives: test participation,
attendance, reading, and mathematics.

In addition, the DPI has reported that the Academy received a “satisfactory” status
designation in all four objectives for the past three years; therefore, the Academy has met the

requirements for AYP all three years.

18 For a copy of the Academy’s Annual Review of School Performance, see www.dpi.state.wi.us/sifif AYP_Summary.
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IV, CONCLUSION/RECOMMENDATIONS

This report covers the fifth year that the Academy has operated as a City of Milwaukee
charter school. For the 2006-07 academic year, the Academy has met nearly all of its
educationally related contract provisions. One provision that was not met was that second and
third graders would advance, on average, one GLE from the previous year. This year’s second
graders showed an average increase of 0.6 GLE and third graders advanced, on average, 0.4
GLE. While meeting year-to-year expectations in reading, the school fell short (73.7%) of the
provision that at least 75.0% of fourth through eighth grade students maintain their proficient or
advanced status in math. In addition to the information explained in the body of this report,
please see Appendix A for an outline of specific contract provision compliance information.

The secondary educational outcomes included the following attendance and parental

mvolvement findings:

® Average student attendance was 93.7%%, exceeding the school’s goal of 90.0%.

° Parents of 98.3% of the children attended the first family-teacher conference and
parents of 96.3% of the children attended the second scheduled conference,
meeting the Academy’s goal.

Primary educational outcomes for this year were measured by local measures and

standardized tests. The Academy’s local measures of academic progress indicated that:

® 73.9% of the first graders with kindergarten SDRT scores demonstrated
improvement.
* All kindergarten and first grade students either met or exceeded math expectations

from the first to the sixth marking periods.
s Fall to spring MAP scores for second through eighth grade students indicated that:

r 69.2% demonstrated improvement in reading (an average overall change
of 5.6 points);
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> 79.3% demonstrated improvement in math (an average overall change of
7.3 points); and

> 68.8% demonstrated improvement in language arts (an average overall
change of 4.0 poirits).
e 87.8% of the school’s 270 students demonstrated basic or better proficiency levels

in writing using the Six Traits of Writing as a framework for each grade level.

Required standardized tests results for the Academy were as follows:"”

The March 2007 SDRT results indicate that;

o First graders were, on average, reading at 1.7 GLE overall;
e Second graders were at 2.2 GLE; and
° Third graders were at 2.7 GLE.

The WKCE — CRT reading and math results are summarized in Figures 14 and [5.

Figure 14

Darrell Lynn Hines Academy
WKCE — CRT Reading
Proficient or Advanced

100.0%

90.0%

80.0%
70.0% 66.7% . 66.7%

60.0% -
50.0% ~
40.0% -
30.0% 1
20.0% -
10.0% -

0.0% -

¥ Due to rounding, some of the percentages may not total 160.0% exactly.
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Figure 15
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Darrell Lynn Hines Academy
WKCE - CRT Math
Proficient or Advanced

SDRT multiple-year advancement results indicated that in reading, second and
third graders advanced an average of 0.6 GLEs and 0.4 GLEs, respectively. The
school did not meet the CSRC expectation of at least one year advancement for
second and third graders.

WKCE — CRT results indicated that multiple-year advancement results for
students who met proficiency level expectations in 2005-06 are as follows:

> 92.4% of 79 fourth through eighth graders maintained a proficient or
advanced level in reading, exceeding the CSRC’s expectation of at least
75.0%.

> 73.7% of 38 fourth through eighth graders maintained a proficient or
advanced level in math, falling short of the CSRC’s expectation of at least
75.0%.

Multiple-year advancement results for first through third grade students below
grade level expectations in reading using the SDRT in 2005-06 could not be
reported due to the small group size.
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® Multiple-year advancement results for students below proficiency level
expectations on their WKCE 2005-06 results indicated that:

> 71.2% of 52 fourth through eighth graders either advanced one proficiency
level or one quartile within the previous year’s proficiency level in
reading.
» 68.4% of 79 fourth through eighth graders either advanced one proficiency
level or one quartile within the previous year’s proficiency level in math.
After reviewing the information in this report and considering the information gathered

during the administration interview in May 2007, it is recommended that the focus of activities

for the 2007-08 school year include the following:

® Continue to focus on math instruction and techniques to improve math
performance.
® Examine the reasons for the lack of progress in reading for second and third

graders as measured by the year-to-year SDRT. For example, could it be related
to test-taking skills?

® Continue to focus on staff development.
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Appendix A

Contract Compliance Chart
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Darrell Lynn Hines Academy
Overview of Compliance for Educationally Related Contract Provisions
2006-07
Sé;:ﬁ;:f Educationally Related Contract Provision Mﬁ:;:;;;ncge E;;g;rt Cgfilgiitl\l;;:;;s:g? 5
Section B Descripﬁion of educational program: student pp. 5-7 Met
population served.
Education program of at least 180 days
Section LV (including five banked and two organization | p. 9 Met
days).
Section C Educational methods. pp- 2-4 Met
Section D Administration of required standardized tests. | pp. 22-34 Met
Academic criteria #1: maintain local
Section D measures, showing pupil growth in pp. 14-22 Met
demonstrating curricular goals.
Academic criteria #2: Year-to-year
Achievement Measure:
a. Second and third grade students: a. pp. 35-36 a. Notmet.*
advance average of one GLE in reading,.
Secti b. Fourth to eighth grade students b. p.37 b. Met for 32.4% of 79
ection D and : N .

proficient or advanced in reading: at fourth through
subsequent 1 o A . X
memos from east 75.Q % maintain proficiency lex.'el. eighth graders.

c. Fifth to eighth grade students proficient | c. N/A c. N/A**

the CSRC .

or advanced in language arts: at least

75.0% maintain proficiency level. d. Notmet: met for

d. Fourth to eighth grade students d. pp. 3738 73.7% of 38 fourth
proficient or advanced in math: at least through eighth
75.0% maintain proficiency level. grade students.

Academic criteria #3:

a. Second and third grade students with a. p. 38 a. Could not report due
below grade level 2005-06 scores in to N size.
reading: advance more than one GLE in
reading.

b. Fourth to eighth grade students below b. pp. 38-39 b. Met for 71.2% of 52
proficient level in 2005-06 reading test; fourth through
advance one level of proficiency or to eighth grade
the next quartile within their proficiency students.

Section D le_vel range.

¢. Fifth to eighth grade students below c. WA c. N/A**
proficient level in 2005-06 language test:
advance one level of proficiency or to
the next quartile within their proficiency
level range.

d. Fourth to eighth grade students below d. p.40 d.  Met for 68.4% of 79
proficient level in 2005-06 math test: fourth through
advance one level of proficiency or to eighth grade
the next quartile within their proficiency students,
level range.

Section E Parental involvement pp- 9-10 Met
Section F Iﬁ[gr:;irﬂl;:’;?rtl:allcsﬁaff hold a DPI license or pp. 7-8 Met
Section I Pupil database information pp. 5-7 Met
Section X Discipline procedures pp. 10-11 Met

*Second graders with comparison first grade SDRT scores advanced 0.6 GLE on average; third graders with comparison
second grade SDRT scores advanced 0.4 GLE on average.
*%There are no comparable tests with which to measure year-to-year change in language arts.

Al
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Appendix B

Stadent Learning Memorandum
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November 1, 2006

TO: Children’s Research Center
FROM: Darrell Lynn Hines College Preparatory Academy Of Excellence
RE: Student Learning Memorandum for the 2006-2007 School Year

The following procedures and outcomes will be used for the 2006-2007 school-year to monitor
the educationally related activities described in the Darrell Lynn Hines College Preparatory
Academy of Excellence’s Charter School contract with the City of Milwaukee. The data will be
provided to Children’s Research Center, the monitoring agent contracted by the City of
Milwaukee Charter School Review Committee. Data will be reported in a spreadsheet or
database that includes each student’s identification number(s). The spreadsheet or database
should include all students enrolled at any time during the school year and each student’s
race/ethnicity and gender.

Attendance:
The school will maintain an average daily attendance rate of 90%. Attendance rates will be
reported present, excused absence, or unexcused absence.

Enrollment:
The school will record the enrollment date for every student. Upon admission, individual student
information will be added to the school database.

Termination:
The date and reason for every student leaving the school will be recorded in the school database.

Parent Participation:

On average, parents will participate in at least two (2) of the scheduled parent-teacher
conferences. The date of the conference and whether a parent/guardian or other interested
person participated in the conference will be recorded by the school for each student.

Special Education Needs Students:

The school will maintain updated records on all special education students including disability
type, date of IEP-team assessment, assessment outcome, IEP completion date, IEP review dates
and any reassessment results.
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Academic Achievement: Local Measures:
Students in first grade with spring, 2006 Stanford Diagnostic Reading Test (SDRT) scores (while
in K5) will demonstrate progress in reading as measured by their spring, 2007, SDRT results.

On average, students in grades K5 and 1% will exhibit a grade of 2 or better, or show one or more
levels of progress between the 1* and 6™ marking periods in mathematics.

Students from 2™ through 8™ grades will demonstrate progress in reading, language arts and
mathematics on the Measures of Academic Progress (MAP) tests administered in fall and again
in the springzo.

Writing

By the end of the 6™ marking period, students will demonstrate a grade appropriate writing piece
using the 6 traits - writing rubric that corresponds with the student’s respective grade level.
Grading of the writing piece will be scored based on the 6-trait writing rubric. Students will be
scored in the following way:

O  Minimal
1 Basic

O  Proficient
&  Advanced

Academic Achievement: Standardized Measures:

The following standardized test measures will assess academic achievements in reading and/or
mathematics. On average, each class will demonstrate a minimum increase of one grade level on
the SDRT as measured by the academic progress of each student in that grade. Students who
initially test below grade level on the SDRT will demonstrate more than one grade-level gain.

At least 75% of the students who were proficient or advanced on the WKCE will maintain their
status of proficient or above. Students who tested below proficiency on the WKCE will improve
a level or at least one quartile within their level.

Grades 1,2, & 3 Stanford Diagnostic Reading Test will be administered each
spring. The first year testing will serve as baseline data. Progress
will be assessed based on the results of the testing in reading in the
second and subsequent years.

Grades 3.4,5,6,7,8 Wisconsin Knowledge Concept Examination will be
administered on an annual basis in the time frame identified by the
State Department of Public Instruction. The WKCE CRT -
Reading will provide each student with a proficiency level via a
scale score in reading and the WK.CE CRT — Math will provide
each student with a proficiency level via a scale score in math.

20 gmdents identified as lagging behind as a result of the fall MAP assessment will be tested again in January, 2006 to monitor
thetr progress.
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EXECUTIVE SUMMARY
For
Maasai Institute’s
Second Year of Operation as a City of Milwaukee Charter School
And as a New Vision Small High Schooel
2006-07

This second annual report on the operation of Maasai Institute (Maasai), a small high school
chartered by the City of Milwaukee, is a result of the intensive work undertaken by the City of
Milwaukee’s Charter School Review Committee (CSRC), the school’s staff, the staff of the
Technical Assistance & Leadership Center (TALC), and the Children’s Research Center (CRC)
staff. Based on the information gathered and discussed in the attached report, CRC has
determined the following:

i CITY OF MILWAURKEE CONTRACT COMPLIANCE

Maasai met over half of the educationally related City of Milwaukee contract provisions. The
provisions not met were: the teacher licensing requirement, maintenance of a local measure in
writing, and the intervention requirement for students scoring below a certain threshold on the
ninth grade EXPLORE and tenth grade PLAN tests. At the time of this report, the school had
not submitted data regarding the local measure in reading and the ACT test results.

Ik PERFORMANCE CRITERIA

A. Local Measures

1. Secondary Measures of Academic Progress

To meet City of Milwankee requirements, Maasai identified measurable outcomes in the
following secondary measures of academic progress:

° Attendance;

o Student demographics, including special education student information;
e Parent involvement;

e Graduation requirements; and

o Graduation plans.

The school did not meet its internal goals in some of these outcomes. See the Student Population
and Educational Performance sections of this report for details.

2. Primary Measures of Academic Progress

The primary measures of academic progress are the school’s local measures as well as
standardized test results.

The CSRC requires that the school track student progress in reading, writing, and mathematics
throughout the year to identify students in need of additional help and to assist teachers with
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developing strategies to improve the academic performance of all students. TALC required that
the school track progress in at least two academic areas.

Maasai maintained local measures of academic progress in reading/literacy, math, and special
education goals. This fulfilled the TALC requirements. Results indicated that:

° HSPT test results for reading and language arts were not provided to CRC.
° 46.6% of 103 students met the school’s goal related to math competencies.
e Four (40.0%) of the students with special education needs met at least 80.0% of

the benchmarks on their Individual Education Programs (IEP) for eight months of
the school year.

B. Standardized Tests

Maasai administered all required standardized tests. However, results from the ACT were not
provided to CRC.

Standardized test results for Maasai students indicated the following:

e 31 (55.4%) of the 56 ninth grade students with EXPLORE composite scores
scored below 13, indicating a need for supplemental instruction.

e 17.0% of 47 tenth graders were functioning at the proficient or advanced levels
and 83.0% were functioning at the minimal or basic levels based on the
Wisconsin Knowledge and Concepts Exam — Criterion Referenced Test (WKCE —
CRT) reading test.

e 8.5% of 47 tenth graders were functioning at the proficient level and 91.5% were
functioning at the minimal or basic levels based on the WKCE — CRT math test.

e 17.4% of 46 tenth graders were functioning at the proficient level and 82.6% were
functioning at the minimal or basic levels based on the WKCE — CRT language
arts test.

® 31 (88.6%) of 35 tenth grade students with PLAN composite scores scored below

15, indicating a need for supplemental instruction.

Year-to-year Academic Achievement on Standardized Tests

@ A comparison of year-to-year EXPLORE (ninth grade) and PLAN (tenth grade)
tests for 14 tenth grade students indicated the average composite score
improvement was 0.7.

Scores from students’ eighth grade WKCE — CRT were not available; therefore,
multiple-year academic progress from eighth to tenth grade could not be assessed.
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ili. FINDINGS RELATED TO KEY ATTRIBUTES OF EQUITABLE SMALL HIGH
SCHOOLS

To address the school’s overarching goal to promote a college bound culture, the school
established several outcome measures. Results include the following:

The average increase in GPA for 42 ninth graders with comparison first and
fourth quarter grades was 0.17;

The average increase in GPA for 50 tenth graders with comparison first and
fourth quarter grades was 0.19,

The average GPA for 11 eleventh graders with comparison first and fourth quarter
grades decreased by 0.11;

The school’s Personnel Manual was updated;

The school participated in outreach activities that reflected community linkages
for after school programming.

Iv. RECOMMENDATIONS

The school made efforts to address the recommendations in the 2005-06 annual report. After
reviewing the information in this report and considering the information gathered and discussion
during the administrator’s interview in May 2007, it is recommended that the focus of activities
for the 2007-08 school year include the following:

L

Develop a strategy for monitoring the acquisition of DPI permits or licenses for
teachers in the application process;

Implement specific plans for tracking student progress and regular review of data
collection to ensure that outcomes continue to be measured in the event staff
changes.

Continue the improvement plans for students with less than a 2.0 GPA.

Develop and implement specific improvement plans for:

> Ninth grade students scoring below 13 on the EXPLORE;

> Tenth grade students scoring below 15 on the PLAN; and

> Tenth grade students scoring at minimal or basic in the WKCE — CRT
math test in the fall of 2006 and the fall of 2007.

Identify and intervene with students who need organizational skill development
including planning skills.
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® Continue efforts to provide onsite health and social services.
¢ Implement the initial phase of project based learning.

@ Determine and implement the actual life planning process, including emphasis on
parental participation.
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L INFTRODUCTION

This report is the second program monitoring report to address educational outcomes for
Maasai Institute, one of five schools chartered by the City of Milwaukee for the 2006-07
academic year. This report focuses on the educational component of the monitoring program
undertaken by the City of Milwaukee Charter School Review Committee (CSRC) and was
prepared per the contract between the CSRC and the Children’s Research Center (CRC). Please
see Appendix A for an overview of compliance for educationally related contract provisions. In
addition, this report includes the outcomes required by Maasai’s contract with the Technical
Assistance & Leadership Center (TALC), a founding member of A New Vision for Secondary
Education in Milwaukee."

The process used to gather the information in this report included the following:

1. CRC made an initial site visit to conduct a structured interview with the
administrator and the school’s TALC coach to gather information about the
school and review pertinent documents. Additional site visits were made to
observe classroom activities, student-teacher interactions, parent-staff exchanges,
and overall school operations.

2. CRC staff assisted the school in developing an outcome measures agreement
memo, including a data addendum that specified the data elements to be tracked
throughout the year. See Appendix B for a copy of the learning memo with data

addendum.

3. At the end of the academic year, CRC staff conducted a structured interview with
Maasai staff and their TALC coach.

4. CRC staff reviewed a sample of special education student files.

5. The school provided electronic and paper data, which, along with interview data,
were compiled and analyzed by CRC.

' Tn 2003, the Bill & Melinda Gates Foundation awarded $17.25 million to 2 consortium of community organizations in
Milwaukee, Wisconsin, to create 50 small high schools over five years in the City of Milwaukee. This initiative was designed to
improve graduation rates and better prepare high school graduates for college by creating small learning environments that foster
student growth. As part of this effort, community leaders from multiple disciplines created TALC, which connects schools,
workplaces, and other community resources to improve pathways for youth to post-secondary learning, careers, and effective
citizenship. As intermediary between the Foundation and the small schools, TALC assists leaders in planning efforts and
managing school operations through the first two years of operation. It is one of the founding members of 4 New Vision of
Secondary Education in Milwaukee.
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Maasai 15 the only New Vision small high school that is chartered by the City of
Milwaukee. It is in its second year working with TALC. This year, TALC required each
second-year implementing school to focus on an overarching goal. The school was then to
design performance measures, or outcomes, that not only demonstrated progress toward reaching
this overarching goal but also implemented the Gates Foundation’s Seven Key Attributes of
Equitable Schools. The Seven Key Attributes of Equitable schools are a demonstration of
common focus, high expectations, personalized environment, respect and responsibility, time to

collaborate, performance based, and the use of technology as a tool.
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Ei. SCHOOL PROFILE
Maasai Institute

Address: 4744 North 39" Street
Milwaukee, W1 53209

Telephone:  (414) 755-7810

Contact: Janis McCollum, Founder, Village Matriarch

A. Educational Methodology®
1. Mission and Philesophy

Maasai is an education village that “ensures all the children are well through a holistic
approach to education connecting family and community. Maasai empowers children, youth and
elders to make positive changes in the world in which they live.”

Maasai’s guiding principles include personal responsibility, accountability for all, respect
for all, and high standards and innovation. Maasai values family, inclusion, and performance.
Every new student entering the school is expected to participate in an orientation session
designed to educate families on the Maasai tribe,®> Maasai Institute Guiding Principles, and core

values.

2. Instructional Design or Curricular Approach
To create the family-centered approach, Maasai’s educational program is designed to
endorse strong, continuous student-adult relationships where every student works with an adult

to develop and maintain a personal plan for progress. The mentor/advisor acts as an advocate for

2 This information is taken from the Maasat Institate 2006-2007F, amily Handboolk and its charter school application to the City of
Milwaukee.

* TALC’s website, www.talcnewvision.org/smallschools/directory, states that the school’s educational philosophy “is influenced
by the cultures and practices of an African tribe called Maasai.”
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the students and serves as a main adult point-of-contact, gathering information from teachers and
parents about what the young people need and locating the resources to address them.

The design of Maasai’s inclusive educational program structure was greatly influenced
and nformed by current charter school legislation and literature; full-service school, small
school, and New Vision school literature; the expertise of the members of the school design team;
and the vision of Maasai’s founder. The student instructional program design is adapted from
the ability-based model for student-centered learning used at Alverno College of Milwaukee; the
youth development model of the Networks for Youth Development, New York City; and is

mfluenced and informed by multiple other sources on child and youth development.

B. Data Collection Methodology

In the fall of the academic year, CRC staff conducted a structured interview with the
school’s leadership team and their TALC coach. This information led to the development of a
Small High School Learning Memo, which states the school’s planned outcomes for the year.
CRC also identified specific data elements related to each outcome measure and, in conjunction
with the school, identified where the data are stored and the person responsible for entering and
reporting the data to CRC. See Appendix B for a copy of the learning memo and data
adderidum.

CRC staff also completed site visits to observe classroom activities, student-teacher
interéctions, parent-staff exchanges, and overall school operations. At the end of the academic
year, a structured interview was conducted with the administrator and the school’s TALC coach,
and a follow-up meeting was held to clarify data requirements.

The CSRC, TALC, and CRC required that all data be collected and reported to CRC in an
electronic file, such as a spreadsheet or a database, which included a student ID number. At the

end of the academic year, the school was required to submit their data to CRC, where the data
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were compiled and analyzed. The CSRC also required that hard copies of all standardized test

data be submitted in addition to the spreadsheet form.

C. School Structure
1. Grades and Areas of Instruction

During 2006-07, Maasai served ninth, tenth, and eleventh grade students, including
students with special education needs. The courses provided during this academic year included
language arts I, II, and III (English and reading); mathematics (algebra and pre-algebra); history
(world history and US history); science (biology, chemistry, and astronomy); Spanish I and II;
art; physical education; and health. Fundamentals of language arts, and fundamentals of

mathematics, African history, and geometry were also offered.

2. Hours of Instruction/School Calendar Information

The school day began at 8:00 a.m.; ended at 2:47 p.m.; and included eight periods,
including subject area periods, study hall, lunch, and “Student Group.” On Wednesdays, school
was dismissed at 12:25 p.m. to allow time for staff development opportunities. Breakfast was
served daily.

The first day of school was August 30, 2006, and the last day of school was June 8,
2007. The highest number of possible days for student attendance was 180. In addition,
eleventh graders participated in a two-day retreat on August 2 and 3. Staff participated in a
retreat from August 9 through August 11. An all-school retreat was held August 16 through

August 18. There were two additional days set aside for staff development throughout the year.

* Students were seen on August 12, 2006, for placement testing.
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Maasai met the City of Milwaukee’s practice of requiring 875 instructional hours in its
chartered schools as well as its contract provision requiring the school to publish an annual

calendar.

3. Student Population

At the beginning of the year, 144 students were enrolled® at Maasai. During the school
year, 37 students enrolled and 48 students withdrew from the school. No students were expelled
and none dropped out of school. Two students transferred out-of-state and reasons for
withdrawing for the other students were not provided.

Data regarding the number of students returning to Maasai from the previous year were
gathered in the fall of 2006. Of the 69 students attending on the last day of the 2005-06
academic year who were eligible for continued enrollment at the school for the 2006-07
academic year, 37 were enrolled on the third Friday in September 2006, representing a return
rate of 53.6%.

At the end of the year, there were 133 students enrolled. There were 127 (95.5%)
African American students, four (3.0%) Hispanic students, one (0.8%) Asian student, and
one (0.8%) White student. Thirteen students had special education needs: seven students had
learning disabilities; three children had Attention Deficit Hyperactivity Disorder (ADHD)
combined with learnming disabilities; two students had ADHD, cognitive disabilities, and learning
disabilities; and one student had a cognitive and a learning disability. Individual Education
Programs (IEPs) had been completed for ten of the 13 students. Two of the three incomplete
IEPs were due to a late enrollment. The reason for the other incomplete IEP was not provided.

The three incomplete IEPs are scheduled to be reviewed in August 2007.

% Enrolled as of September 6, 2006.

O:AS08WI_Milvi2006-07\maasai'2006-07MaasaiY ear2 FINALRpt.docx 6



At the end of the school year, there were 73 (54.9%) girls and 60 (45.1%) boys enrolled
at Maasai. There were 53 students in ninth, 63 in tenth, and 17 students in the eleventh grade.

The number of students by grade level is illustrated in Figure 1.

Figure 1

Maasai Institute
Student Grade Levels*
2006-07

9th
53(39.8%)

11th
17 (12.8%)

10th
63 (47.4%)

N=133

*At end of school year.
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4. School Staffing: Administrator and Teacher Information

Maasai’s founder and leader has the title of Village Matriarch. The Village Guide, also
referred to this year as the Director of Education, is the person who acts as the educational leader
or principal. At the end of the school year, the school employed a total of 11 teachers: two
special education teachers, a social studies teacher, a foreign language teacher, two science
teachers, a math teacher, an art teacher, a language arts teacher, a reading teacher, and a math
teacher. During the year, two language arts teachers and one foreign language teacher left due to
licensing problems or incompatibility with the Maasai program. The village guide (principal)
was on leave for the first several weeks of the academic year and left the school prior to the end
of the school year.

Two of the 11 teachers employed at the end of the academic year did not have a

Wisconsin Department of Public Instruction (DPI) permit or license.

5. Parental Involvement®

Maasai’s values of family and inclusion foster parental involvement in multiple aspects
of the organization. The school recognizes that family involvement is necessary for the school to
operate effectively. The school strongly encourages that all parents commit to taking an active
role in their students’ education.

Parents are viewed as “Partners in Education,” not visitors; therefore, in addition to

attending parent/student conferences, Maasai set up the following parental volunteer

opportunities:
° Serving as parent advisors;
o Participating in student’s IEP;

6 2006-2007 Family Handbook. School staff reported that the family handbook was distributed to families during the family
orientation.
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® Participating in family development and enrichment activities; and

e Participating in general training activities of the school.

Parents were invited to a back to school barbeque/Family Orientation, which occurred on
Saturday, August 19. Parents were routinely informed and invited to attend general training
activities of the school and provided specific learning experiences related to empowering them as

parents and stakeholders of the school.

6. Waiting List
In the fall of 2006, the school accepted students for ninth, tenth, and eleventh grades. As
of May 23, 2007, the school was again accepting new students in ninth, tenth, and eleventh

grades and did not have a waiting list.”

7. Discipline Policy
Maasai’s student behavioral policies are described in the 2006-2007 Family Handbook

and include the following topics:

L

Classroom etiquette
Building and group etiquette/expectations
Cafeteria etiquette

Lockers

Substance and alcohol policy
Fighting/safety

Gangs

Disrespect
Harassment/sexual behavior
Probation

Selling items

@ Theft

e Vandalism

® Pranks

& Weapons

®? & @« €@ & 5 & & &

7 Maasai leadership decided not to accept new students at the senior year level for the fall of 2007; all 2007-08 twelfih graders
will be returning students.
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® Academic integrity (cheating)

e Books and supplies

e Classroom preparedness

o Uniforms

The school uses an approach known as “Growth-Positive Behavior,” a school-wide effort
for improved educational outcomes.®? These strategies include responding to individual needs,
altering environments, explicitly teaching new skills to the individual with challenging behavior,
and positively reinforcing and ac"knowledging appropriate behaviors. The approach includes
prevention, problem solving, and intervention with integrated support systems at the school,
classroom, and specific student levels.

In addition, the school has set a policy for acceptable use of the network, Internet, and
email, which covers policies for student computer use, an Internet access agreement, and
students’ rights and responsibilities while using the school Internet.

All of these expectations are communicated to families and students via activities at the

family orientation, the summer camp, and then at staff and student retreats.

D. Activities for Continuous Schoo! Improvement

Following is a description of Maasai’s response to the recommended activities in its
programmatic profile and education performance report for the 2005-06 academic year. This
information was gathered during the end-of-the-year interview conducted by CRC staff with the
leadership of Maasai Institute and their TALC coach:

¢ Recommendation: Develop specific strategies to address the school’s academic

goal that all graduates will have a strong grounding in reading, writing, and math
at functional levels.

Response: School leadership reported that the school added fundamental class
sections in language arts and mathematics. Grade point averages (GPA) were

8 Section 11 of the school’s charter school application.
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added to the grading system. Following an analysis of all GPAs, student advisors
developed an improvement plan for students with less than a 2.0 GPA.
Improvement strategies included support in the classroom, the incorporation of
more technology and extra time for academic work, and improving organizational
skills. These strategies were also covered during professional development
activities.

° Recommendation: Individualize programming for students by using the students’
life plans to drive their academic focus and developing project-based learning to
enable students to operate within their learning style.

Response: The school leadership reported that the student life plans are in the
implementation stage. The school is refining the process. Regarding project
based learning, it was reported that some individual projects occurred depending
on the teacher. The school leadership is planning on connecting project based
learning with professional development in the future. The school is joining a
consortium of schools focusing on staff training for project based learning.
Beginning in June, teachers will meet once per month, will participate in
professional conferences or site visits to schools using project based learning, and
will attend four all-day meetings for staff to be held on Mondays.

o Recommendation: Develop the intended community collaborations to become a
full-service community school.

Response: School leadership continues to struggle with obtaining the necessary
funding to bring medical and social services to the school. During the 2006-07
school year meetings were held with the University of Wisconsin-Milwaukee
College of Nursing and the University of Wisconsin-Milwaukee Helen Bader
School of Social Welfare to explore the feasibility of opening a school-based
health and social services center. It was determined that the cost to open and
maintain the center for the next three years would be approximately $347,500.
The school sought funding from the Robert Woods Johnson Foundation (RTWF)
in the amount of $216,000. The school obtained other fimds to support the
remaining $131,500. The RWJF did not fund the project. The school is currently
seeking funding from several local sources including the Helen Bader Foundation,
Northwestern Mutual, and the Fleck Foundation.

Through a linkage with Safe and Sound, the school hosted afterschool programs
offered to children ages 10 — 19. Those programs included ACT Preparation,
African American Movie Nights, Business Basics, Creative Cooking, Game
Room Activities, Explore Art, Girlfriends Jujutsu Training, Sewing and Fashion
Design, Music Production, Stepping and Hip Hop, and Inspirational Stepping for
Adults.

° Recommendation: Employ teachers who have a DPI license or permit to teach.

Response: This year the school year ended with 11 teachers. Two of those
teachers did not hold a DPI license or permit.
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118

MEASURES FOR KEY ATTRIBUTES OF EQUITABLE SMALL HIGH
SCHOOLS

Introduction/Background

TALC required each second-year implementing school to focus on an overarching goal.

Each school was then directed to design performance measures, or outcomes, that not only

demonstrated progress toward this overarching goal, but also implemented the Gates

Foundation’s Seven Key Attributes of Equitable schools. The Seven Key Attributes of Equitable

schools are a demonstration of common focus, high expectations, personalized environment,

respect and responsibility, time to collaborate, use of performance-based assessments, and the

use of technology as a tool. The Seven key Attributes of Equitable Schools are as follows:

Common Focus: The staff and students are focused on a few important goals.
The use of time, tools, materials, and professional development activities are
aligned with instruction.

High Expectations: All staff members are dedicated to helping every student
achieve state and local standards; all students are engaged in an ambitious and
rigorous course of study; and all students leave school prepared for success in
work, further education, and responsible citizenship.

Personalized Environment: The school is designed to promote powerful,
sustained student relationships with adults where every student has an adult
advocate and a personal plan for progress.

Respect and Responsibility: The school becomes a community. The
environment is peaceful, safe, just, and studious. The staff teaches, models, and
expects responsible behavior. Relationships are based on mutual respect.

Time to Collaborate: Staff has time to collaborate and develop skills and plans
to meet the needs of all students. Parents are recognized as partners in education.
Partnerships are developed with businesses for student work-based learning
opportunities and with institutions of higher education to improve teacher
preparation.

Performance Based: Students are promoted to the next instructional level only
when they have achieved competency, and students receive additional time and
assistance when needed.
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7. Technology as a Tool: Teachers use technology to design engaging and
imaginative curriculum linked to learning standards; they analyze results and have
easy access to best practices and professional learning opportunities.

This year, the school’s overarching goal was to promote a college-bound culture. With

the assistance of CRC staff and their TALC coach, school staff then selected outcomes that were

specific, measurable, attainable, results-oriented, and time-bound (S.M.A.R.T. goals). Those

outcomes are included in the Small High School Learning Memorandum.

B. Outcome Measures Related to Promotion of a Coellege-bound Culture

Throughbut their high school experience at Maasai, students and their advisors utilize the
Life Plan process in order to be ready for college entrance after graduation. Each staff member
has a maximum of ten students for advisory. This year, the school set a goal that each student
would meet grade level expectations with the help of his/her advisor. The methods for the
successful accomplishment and documentation of these annual expectations were to include
Growth Positive Behavior, The Seven Habits of Highly Effective Teens, use of critical friends
group protocols, targeted teacher training, and the use of appropriate data collection systems.

This goal reflects all seven of the key attributes.
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Goals and results for each grade level are described below:

Freshmen

Sophomores

Juniors

Increase one level in at least one of five dimensions on their adv1sor—approved
Emotional Intelligence Self-Assessment.
Result: At the time of this report, the school had not submitted these data.

Overall, increase their grade level’s average term grade point average by three
tenths of a point from first quarter to fourth quarter.

Result: There were 42 ninth graders with GPAs in the first and fourth quarter.
The average increase in GPA for these students was 0.17.

Increase the verbal expectations portion of their oral presentations by one level.
Result: Due to the absence of the Director of Education and staff turnover, the
school did not assess verbal levels of student oral presentations.

For returning students, increase one level in at least two of the five dimensions on
their advisor-approved Emotional Intelligence Self-Assessment. For new
students, increase one level in at least one of the five dimensions on their advisor-
approved Emotional Intelligence Self-Assessment.

Result: At the time of this report, the school had not submitted these data.

Overall, increase their grade level’s average term GPA by one tenth of a point
from first quarter to fourth quarter.

Result: There were 50 tenth graders with GPAs in the first and fourth quarters.
The average increase in GPA for these students was 0.19,

Increase the verbal expectations portion of their oral presentations by one level.
Due to the absence of the village guide (principal) and staff turnover, the school
did not assess verbal levels of student oral presentations.

For returning students, increase one level in at least three of the five dimensions
on their advisor-approved Emotional Intelligence Self-Assessment. For new
students, increase one level in at least two of the five dimensions on their advisor-
approved Emotional Intelligence Self-Assessment.

Result: At the time of this report, the school had not submitted these data.
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2. Overall, increase their grade level’s average term GPA by two tenths of a point
from first quarter to fourth quarter.
Result: First and fourth quarter GPAs were available for 11 eleventh grade
students. Average GPAs for these students decreased by 0.11.

3. Increase the verbal expectations portion of their oral presentations by one level.
Result: Due to the absence of the Director of Education and staff turnover, the
school did not assess verbal levels of oral presentations.

Maasai leadership also identified these outcomes related to the key attributes of common

focus and community collaboration:

1. The Maasai Institute Organization Manual, including policies and procedures,
will be drafted by the spring of 2007 and finalized by the summer of 2007.
Result: On May 23, 2007, the school’s leadership reported that the Maasai
Institute Organization Manual remained in the drafting process. An updated copy
of the school’s Personnel manual was provided.

2. By the end of the school year, Maasai Institute will have developed linkages with

organizations to provide school-based social and medical services to students and
families.
Result: At the end of the school year, Maasai’s leadership reported that the
linkages with organizations to provide school-based socjal and medical services to
students and families had not yet occurred. Funding was identified as the primary
barrier to these services being available onsite at the school.

The school did participate in outreach activities that reflected linkages for
afterschool programming for any student ages 10 through 19. Some of the
afterschool programs were provided via the Safe and Sound program and included
linkages such as the Ivy League Institute for Entrepreneurship, LLC, “Reason”
music, the Davis Jujutsu Academy, the “Girlfriends” program, and Steppers
Unlimited (see Section II, D. for more details).
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IV. EDUCATIONAL PERFORMANCE

In addition to outcomes related to promoting a college bound culture, Maasai was also
required by the CSRC to identify outcomes related to attendance, parent/guardién participation,
graduation requirements, and graduation plan objectives. The school also identified local and

standardized measures to describe students’ academic achievements.

A. Attendance

The school’s attendance goal, as described in thellearning memo, was that students would
attend school, on average, 85.0% of the time. Attendance rates were calculated for 154 students
for whom data were submitted and averaged across all students. This year, the average
attendance rate was 78.0%. When excused absences were included in the calculation, the

average attendance rate rose to 80.9%,” short of the school’s goal related to attendance.
£ g

B. Parent/Guardian Participation

The school’s goal regarding parent/guardian participation was that all students would be
represented by a family member at least one of the parent/guardian/family events held by the
school. The school did not provide parent/guardian attendance information. Therefore, CRC

was unable to determine if the school met its goal related to parent/guardian participation.

C. Graduation Requirements
The school’s goal to ensure that students were meeting graduation requirements was that
ninth graders would be promoted after successfully completing six of the 26 credits required for

graduation, tenth graders would be promoted after earning 12 of the 26 credits required for

? Based on enrollment data for 154 students for whom the school supplied data. The attendance rate was computed by dividing
the number of possible days of attendance for each student by the number of days attended, then averaging all students’
attendance rates. A student was considered present if he/she attended at least five of seven classes.
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graduation, and eleventh graders would be promoted after earning 19 of 26 credits by the end of
the year.

The school provided a count of credits earned this school year, the total number of credits
accumulated during high school, and an indicator of whether or not the student was promoted.

Data were submitted in a Microsoft Excel spreadsheet. Analysis is based on the total
number of credits accumulated during each student’s high school career. Results indicate that
ninth graders'® had earned, on average, 5.2 credits; tenth graders,'! on average, had accumulated
10.2 credits; and eleventh graders'® had earned an average of 12.8 credits during their years in

high school.

1 Total credit information was provided for 56 ninth graders. Total credit data were missing or transcripts had not been received
for an additional 21 stuadents.

' Total credit information was provided for 58 tenth graders. Total credit data were missing or transcripts had not been received
for an additional 16 students.

12 Total credit information was provided for I8 eleventh graders, Total credit data were missing or transcripts had not been
received for an additional four students
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Figure 2

Maasai Institute
Graduation Requirements
Average Number of Credits Earned During High School

14.0

12.8
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0.0 -
9th Grade 10th Grade 11th Grade
N=36 N=358 N=18
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There were 27 (48.2%) ninth graders who earned 6.0 or more credits. These students
were eligible for promotion. As illustrated in Figure 3, 77.8% of ninth graders who earned six or
more credits were promoted, and the school indicated that promotion information was not
applicable (N/A) for six (22.2%) of these students. No ninth graders who had earned fewer than

six credits were promoted to the tenth grade.

Figure 3

Maasai Institute
Graduation Requirements
9th Grade Credits and Promotions
2006-07

Yes
21(77.8%)

Less than 6

29 (51.8%) 6 or More

27 (48.2%)

- N/A
6 (22.2%)

Total Credits Promotion

N=136
Note: N/A means that 1the student is not rehuning to Maasai for the 2007-08 school year.
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There were 27 (46.6%) tenth graders who earned 12 or more credits and became eligible
for promotion to the eleventh grade. Most (77.8%) of these students were promoted; and
promotion status was N/A for 22.2% of these students (see Figure 4). No tenth graders who had

earned fewer than 12 credits were promoted to the eleventh grade.

Figure 4
Maasai Institate
Graduation Requirements
10th Grade Credits and Promotions
2006-07
Yes
Less than 12 1208 M 21 (77.8%)
31 (53.4%) or Y.ore
27 (46.6%)
N/A
6 (22.2%)
Total Credits Promotion
N=58
Note: N/A means thai the student is not returning to Maasai for the 2007-08 school year.
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There were four (22.2%) eleventh graders who had eammed 19 or more credits in high

school. Two of these were promoted to twelfth grade (see Figure 5).

Figure 5
Maasai Institute
Graduation Requirements
11th Grade Credits and Promotions
2006-07
Yes
: 2 (50.0%)
Less than 19 19 or More
14(77.8%) | 4 (22.2%)
S N/A
T 2(500%)
Total Credits Promotion
N=18

The school has met graduation requirements for most students.

b. Graduation Plan

The CSRC required that each student have an annual plan for graduation that included
evidence of parent involvement; information regarding the student’s post-secondary plans; and a
schedule reflecting plans for completing four years of English and three years each of college

preparatory mathematics, science, and social studies, and two years of a foreign language.
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The school submitted data for 79 students.”® The school planned to track parent/guardian
involvement by having parents sign report cards and having advisors log parental contacts. This
year, parents could come to the school to pick up report cards; however, if a parént was unable to
come to the school, the report card was mailed home. Contact with parents was not logged;
however, the school indicated that parents of all students were contacted at least monthly through

a variety of communication methods."

In addition, post-secondary plans were included in the
graduation plan for all students' and 56 (70.9%) students’ high school graduation plan indicated

they were on track for completing course requirements (see Figure 6).

Figure 6
Maasai Institute
High School Graduation Plan
20006-07
100.0%
20.0% 23 (29.1%)
80.0%
70.0%
60.0%
50.0%
40.0%
30.0%
20.0%
10.0%
0.0%
Monthly Parent Contacts Post-secondary Plans On Track to Complete
Requirements
2 Yes ONo
N=79

13 fncludes students who will continue to be enrolled in the school.
' Based on email from Michael Wridt at Maasai.

' Twenty (25.3%) students planned to attend a two-year school, 35 (44.3%) planned to attend a four-year college, and
24 (30.4%) students were undecided.
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E. Local Measures of Educational Performance

The school was required by the CSRC to establish local measures of academic progress
in reading (or literacy), mathematics, and writing. This requirement also satisfied the TALC
requirement to set local measures of academic progress in at least two areas. These local
measures are useful for monitoring and reporting progress, guiding and improving instruction,
clearly expressing the expected quality of student work, and providing evidence that students are

meeting local benchmarks.

1. Literacy

This year, the school set a goal that students would show progress in reading and
language arts as measured by the High School Placement Test (HSPT), which included reading
and language arts tests. The HSPT is administered to all new students at the time of enrollment
and to all others in May of each school year.

At the time of this report, the school had not submitted these data. Therefore, CRC was

unable to determine if the school met this goal.
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2. Mathematics
This year, the school set a goal that 75.0% of students enrolled in math would reach
proficiency'® on the State of Wisconsin Mathematics Competencies. Data were submitted for

154 students; however, 51 students were not assessed. The mathematics goal was met for

48 (46.6%) of 103 students, short of the school’s 75.0% goal (see Figure 7).

Figure 7

Maasai Institute
Math Competencies
2006-07

Met
Requirements
8 (46.6%)

Did Not Meet
Requirements
55(53.4%)
N=103
3. Writing

The school intended to use the Six Traits of Writing to assess student writing ability.

However, due to the absence of the Director of Education at the start of the school year

16 Proficiency is achieving 75.0% or more of the competencies.
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combined with staff turnover issues, the Six Traits of Writing was not fully implemented and

student writing ability was not assessed.

F. Individual Education Programs

This year, the school set a goal that all special education students would reach 80.0% of
benchmarks indicated on their IEP for at least eight months. The school reported that there were
ten students with IEP benchmarks.” Four (40.0%) students met at least 80.0% of the

benchmarks on their IEP and six (60%) did not. This falls short of meeting the school’s goal.

G. External Standardized Measures of Educational Performance
1. EXPLORE for Ninth Graders

The CSRC required that all ninth grade students take the EXPLORE test. EXPLORE
consists of tests in English, mathematics, reading, and science. Results are summarized in a
composite score. It 1s one of two pre-ACT examinations used to identify students who may not
be adequately prepared to take the ACT.

Composite scores on the EXPLORE can range from 1 to 25. The CSRC required that all
ninth grade students who scored below 13 on the EXPLORE receive additional supplemental
instruction in any areas that needed strengthening. The school, administration, and teachers
reviewed the scores to identify students who required extra help. However, due to staff turnover,
additional assistance was not provided. Instead, at the end of the third quarter, teachers
identified students who received a grade below C and constructed a detailed plan to improve the
students’ grades. In addition, teachers met with parents of the students to discuss how parents

could help students with the plan for improvement.

17 CRC assumed that the goals were on the students’ IEPs for at least eight months.
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In January 2007, ninth grade students in the school were administered the EXPLORE
test. Composite scores were provided for 56 students. Of these, 31 (55.4%) scored below 13

and 25 (44.6%) scored 13 or higher (see Figure 8).

Figure 8
Maasai Institute
EXPLORE Composite Scores for 9th Graders
2006-07
13 or Higher —  No
25 (44.6%) | Less than 13 31(100.0%)

31(55.4%)

Received
Supplemental
Instruction

2. Standardized Tests for Tenth Graders

a. WKCE — CRT

Every fall, all tenth graders in Wisconsin public schools are required to take the
Wisconsin Knowledge and Concepts Examination — Criterion Referenced Test (WKCE ~ CRT).
This test consists of subtests in reading, language arts, mathematics, science, and social studies.
The reading and math portions consist of CRT items directly aligned with the State of Wisconsin
model academic standards. The language arts, science, and social studies subtests are similar to
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the WKCE subtests used in the past and consist of items that are nationally normed. The
WKCE — CRT meets federal No Child Left Behind requirements that student reading and math
skills be tested in high school. The CSRC requires that schools report students’ results in
reading, language arts, and mathematics.

This year, the test was administered to 48 tenth graders. (Note that some students took
some but not all sﬁbtests.) Results indicate that five (10.6%) students reached proficient and
three (6.4%) reached advanced levels in reading, eight (17.4%) reached proficient in language

arts, and four (8.5%) students reach proficient in mathematics (see Figure 9).

Figure 9
Maasai Institute
WKCE - CRT
Proficiency Levels for 10th Graders
2006-067
100.0%
‘ oo 8 (17.4% 4 @5%)
90.0% 5 (10.6%) ( - 0)
80.0% 10(21.3%)
70.0%
£0.0% 17 (36.2%)
5 . (1] B '. . —_
40.0% o S e
20.0% 33(70.2%)
Ao o oo
20.0% 22 (46.8%) . '
. (1] . s
10.0% 13 (28.3%)
. (+]
0.0% T ;
Reading Langnage Arts Math
N=47 N =46 N=47
OMinimal OBasic OProficient B Advanced
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Tenth grade writing is also assessed on the WKCE — CRT. Students writing samples are
scored using two scales: a six-point composing scale reflects students’ ability to control
purpose/focus, organizations/coherence, develop content, sentence fluency, and word choice: A
three-point scale reflects students’ ability to use punctuation, grammar, capitalization, and
spelling. Points are combined to produce a single score with a maximum of nine points. Writing
scores ranged from 2.0 to 5.5 points. The median score was 5.0, meaning half of the students

scored below 3.0 and half scored 5.0 to 5.5.

b. PLAN

The CSRC required that all tenth grade students take the PLAN, the second in a series of
two pre-ACT tests that track student progress and identify students not ready for the ACT. The
test was to be administered within two weeks of taking the VVKCE — CRT. Student scores can
range from 1 to 32. The CSRC further required that all tenth grade students who scored below
15 on the PLAN receive additional supplemental instruction in any areas that needed
strengthening. This year, the test was given in January 2007.'

The school provided PLAN test scores for 35 tenth graders. Four (11.4%) scored 15 or

higher and 31 (88.6%) students scored below 15 (see Figure 10).

'® The school obtained permission from the CSRC to administer the EXPLORE and the PLAN tests in January.
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Figure 10

Maasai Institute
PLAN Composite Scores for 10th Graders
2006-07

15 or Higher
4(11.4%)

Less Than 15
31 (88.6%)

As with the EXPLORE test, administrators and teachers reviewed results; however, due
to staff changes, they were unable to offer students additional assistance. Instead, after the third
quarter, teachers worked with students who recetved lower than a C to design an improvement
plan. Teachers met with parents of these students to discuss ways in which parents could

encourage and support their student and the improvement plan.

3. ACT for Eleventh Graders

This year the CSRC required that all eleventh grade students take the ACT and the SAT.
Note, however, that this requirement was inadvertently left off the learning memo. The school
staff reported that some students took the ACT; however, at the time of this report, the school
had not received results from the test publisher and therefore had not submitted ACT data.
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H. Multiple-year Student Progress

Year-to-year student progress is based on composite scores on the EXPLORE for ninth
graders and the PLAN for tenth graders. The two tests are similar in that they focus on attaining
skills. They differ in that the scores reflect skill levels at different time in the student’s
educational experience.” This year, there were 14 tenth graders who had been administered the
EXPLORE in the ninth grade and PLAN in the tenth grade.

Composite scores from the EXPLORE, given in 2005-06, ranged from 9 to 15; scores
from the PLAN, given in 2006-07, ranged from 11 to 15. The average composite score from the
EXPLORE was 11.9; the average composite score from the PLAN was 12.6, an average

improvement of 0.7 (see Table 1).

Table 1

Multiple-year Student Progress
Based on Composite EXPLORE and PLAN Scores

(N = 14)
Average EXPLORE Score Average PLAN Score ,
Grade 2005-06 2006-07 Average Improvement
9th to 10th 11.9 12.6 0.7
I Annual Review of the School’s Adequate Yearly Progress
1. Background Information™

State and federal laws require the annual review of school performance to determine
student academic achievement and progress. In Wisconsin, the annual review of performance
required by the federal No Child Left Behind Act is based on each school’s performance relative

to four objectives:

¥ See “Using EXPLORE and PLAN Data to Evaluate GEAR UP programs,” ACT and the National Council for Community and
Education Partnerships, http://www.act.org/research/reports/index. himl.

20 This information is taken from the DPI website: www.dpi.state wi.us/oea/annrvw07.htm].

OASEEW]Milwi2086-8Tunaasal\2086-07MaasaiYear2_FINALRpldecx 3 0



The test participation of all students enrolled.

A required academic indicator (either graduation or attendance rate).
The proficiency rate in reading.

The proficiency rate in mathematics.

¢ &

In Wisconsin, the DPI releases an Annual Review of School Performance for each
chartered school with information about whether that school met the criteria for each of the four
required adequate yearly progress (AYP) objectives. If'a school fails to meet the criteria in the
same AYP objective for two consecutive years, the school is designated as “identified for
improvement.” Once designated as “identified for improvement,” the school must meet the
annual review criteria for two consecutive years in the same AYP objective to be removed from
the status designation.

The possible school status designations are:

e “Satisfactory,” which means the school is not in improvement status.

° “School Identified for Improvement” (SIFI), which means the school does not
meet AYP for two consecutive years in the same objective.

® SIFI Levels 1-5, which means the school missed at least one of the AYP
objectives and is subject to the state requirements and additional Title I sanctions,
if applicable, assigned to that level.

o SIFI Levels 1-4 Improved, which means the school met the AYP in the year
tested but remains subject to sanctions due to the prior year. AYP must be met
for two years in a row in that objective to be removed from “improvement” status
and returned to “satisfactory™ status.

e Title I Status identifies if Title I funds are directed to this school, and if so, the
schools are subject to federal sanctions.
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2. Adequate Yearly Progress: Maasai Institute Summaryz1

According to Maasai Institute’s Anmual Review of School Performance: 2006-07,
published by DPI, Maasai reached adequate yearly progress in test participation and reading.
The other academic indicator, graduation, was not applicable because the school has not had a
graduating class yet. The school did not meet AYP in mathematics. The school’s status rating
for test participation, attendance, reading, and mathematics was “Satisfactory.” While the school
did not meet the state’s requirement for AYP in all four areas, its improvement status remains
“Satisfactory” because the school has not missed AYP in the same area for two consecutive

years.

2! For a copy of Maasai Institute’s Adequate Yearly Progress Review Summary, see: http://www2.dpt.state. wi.us/sif/AYP
Summary.asp? AgKey=000058
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V. CONCLUSION/RECOMMENDATIONS

This report covers the second year of Maasai’s operation as a City of Milwaukee charter
school and as a New Vision small high school supported by TALC. For the 2006-07 academic
year, Maasai met over half of the educationally related City of Milwaukee contract provisions.
The provisions not met were: the teacher licensing requirement, maintenance of a local measure
in writing, and the intervention requirement for students scoring below a certain threshold on the
ninth grade EXPLORE and tenth grade PLAN tests. At the time of this report, the school had
not submitted data regarding the local measure in reading and the ACT test results. In addition
to the information explained in the body of this report, please see Appendix A for an outline of
specific contract provision compliance information.

In addition to academic outcome measures, information provided by the school has been
used to examine and report the school’s progress related to the overarching goal and the Gates
Foundation key attributes, required by TALC. Some of the goals the school set related to its
overarching goal of promotion of a college-bound culture were not assessed and therefore could
not be reported. The school’s leader reported that outcomes were affected by the absence of the

Director of Education and staff turnover. The measured outcomes indicated the following

results:

° The average increase in GPA for 42 ninth graders with comparison first and
fourth quarter grades was 0.17;

® The average increase in GPA for 50 tenth graders with comparison first and
fourth quarter grades was 0.19;

° The average GPA for 11 eleventh graders with comparison first and fourth quarter
grades decreased by 0.11;

® The school’s Personnel Manual was updated; and

e The school participated in outreach activities that reflected community linkages

for afterschool programming,
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The major findings related to secondary measures of academic progress for this year were

as follows:
& Average student attendance was 80.9%, falling short of the school’s goal of
85.0%.
e Parent/guardian participation data were not provided to CRC.
° Graduation requirement data submitted indicated that on average:
Ninth graders earned 5.2 credits;
> Tenth graders earned 10.2 credits; and
- Eleventh graders earned 12.8 credits during their years in high school.
o The school met its goal related to graduation plans. Parents of all students were

contacted monthly, students’ plans included post-secondary plans, and 70.9% of

79 students were on track for completing course requirements.
Maasai’s primary measures of academic progress were assessed using local measures and
standardized test results. Maasai maintained local measures of academic progress in

reading/literacy, math, and special education goals. Those results indicated:

° HSPT test results for reading and language arts were not provided to CRC.
e 46.6% of 103 students met the school’s goal related to math competencies
e Four (40.0%) of ten special education students met at least 80.0% of the

benchmarks on their IEP.

Standardized test results for Maasai students were as follows:

° Thirty-one (55.4%) of the 56 ninth grade students with EXPLORE composite
scores scored below 13, indicating a need for supplemental instruction.

WEKCE — CRT results for tenth graders indicated that in:

CA508WI_Mitw\2006-07unaasai\2006-07MaasniYear2_FINALRpl.docx 34



° Reading:

» 17.0% of 47 students were functioning at the proficient or advanced
levels; and
> 83.0% of 47 students were functioning at the minimal or basic levels.
& Math:
» 8.5% of 47 students were functioning at the proficient level; and
> 91.5% of 47 were functioning at the minimal or basic levels.
e Language arts:
> 17.4% of 46 were functioning at the proficient level; and
> 82.6% of 46 were functioning at the minimal or basic levels.

e Thirty-one (88.6%) of the 35 tenth grade students with PLAN composite scores
scored below 135, indicating a need for supplemental instruction.

e The school did not provide ACT results for eleventh graders.
e A comparison of year-to-year EXPLORE (ninth grade) and the PLAN (tenth
grade) tests for 14 tenth grade students indicated the average composite score
improvement was 0.7.
After reviewing the information in this report and considering the information gathered
and discussion during the administration interview in late May, 2007, it is recommended that the
focus of activities for the 2007-08 school year include the following:

o Develop a strategy for monitoring the acquisition of DPI permits or licenses for
teachers in the application process.

® Implement specific plans for tracking student progress and regular review of data
collection to ensure that outcomes continue to be measured in the event of staff
changes.

o Continue the improvement plans for students with less than a 2.0 GPA.

° Develop and implement specific improvement plans for:

> Ninth grade students scoring below 13 on the EXPLORE;
» Tenth grade students scoring below 15 on the PLAN; and
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> Tenth grade students scoring at minimal or basic in the WKCE — CRT
math test in fall of 2006 and fall of 2007.

o Identify and intervene with students who need organizational skill development,
including planning skills.

& Continue efforts to provide onsite health and social services.

e Implement the initial phase of project based learning.

° Determine and implement the actual life planning process, including emphasis on

parental participation.
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Appendix A

CSRC Contract Provisions
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Maasai Institute
Overview of Compliance for Educationally Related Contract Provisions

2006-07
Section of Contract Edc‘:)zi?:;all’]zul\?iesliifd Mgll::!;t):;?tng Progsoiz:f;;fat or
Reference Page Not Met
Sec.1-B t3]Z&t:sc:ription of educational program and curriculum focus, pp. 3-4 Met
Sec. I-V School calendar p. 5-6 Met
Sec. 1-C Educational methods pp. 3-4 Met
Sec.I-E Parental involvement pp. &9 Met
Sec.I-F DPI license or perrnit p.8 Not met*
e L
Sec. I -K Procedures for disciplining students pp. 9-10 Met

Met for 79 students

Memo subsequent to who will continue

contract (per Sec.1-D) Annual graduation plan for all students pp. 20-21 to be enrolled in the
school,
Administration of required standardized tests:
a. EXPLORE (uninth graders) a. pp. 24-25 a. Met
Memo subsequent to
contract (per Sec.I-D) b. PLAN (tenth graders) b. pp. 27-28 b. Met
c. ACT (eleventh graders) c. p.28 ¢. Unableto
determine**
d. SAT (eleventh graders) d. N/A d. N/A#HE
Maintain local measures of academic progress in the
following areas:
. . a. Unable to
a. Reading or literacy a. p.22 determine™*
Memo subsequent to | b. Mathematies b. p.23 b. Met
contract (Per Sec.I-D) ’
iti 23.
c. Writing c. pp.23-24 c. Not met
d. Special education plan: percentage of goals met d. p.24 d. Met
High school intervention requirement:
iv{l)ixtrrl;)ciubsequent to a. Ninth grade students scoring below 13 on EXPLORE a. pp. 24-25 a. Not met
b. Tenth grade stzdents scoring below 15 on PLAN b. p. 27 b. Not met
Memo subsequent to . n
contract Year-to-year progress (using the EXPLORE and PLAN) p-29 Met

*At the time of this report, two teachers did not hold a valid license or permit during the 2006-07 academic year.
**The school did not provide data regarding local measures of academic progress in this area.
***The SAT requirement was inadvertently omitted from the annual leaming memo.

22 The CSRC memo adopted August 10, 2005, indicated comparing tenth grade WK.CE with eighth grade WKCE. However, the
difficulty in obtaining eighth grade WKCE scores led CRC to use EXPLORE and PLAN scores.
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Appendix B

Small High School Learning Memo
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To: Children’s Research Center/Charter School Review Committee/Technical
Assistance and Leadership Center

From: Maasai Institute

Re: Small High School Learning Memorandum for the 2006-07 Academic Year

Date: December 8, 2006

Note: This memorandum of understanding includes the mininmum measurable outcomes required by the City of
Milwaukee Charter School Review Committee (CSRC) and the Technical Assistance & Leadership Center (TALC)
for small high schools participating in 4 New Vision of Secondary Education in Milwaukee, funded by the Bill &
Melinda Gates Foundation. Schools can add outcomes to this memo if additional measures of academic progress are
developed and the school desires them to be included in the final monitoring report (e.g., if a school administers
additional standardized tests).

The specific outcomes will be defined by the leadership and/or staff at each school in consultation with staff from
the Children’s Research Center (CRC), the school’s TALC coach, and the CSRC. Al data shall be reported to CRC
in an electronic file such as a spreadsheet or a database that includes a consistent student XD number. The full
year’s data submission will be due no later than the fifth day following the last day of student attendance for the
academic year.

Measures for Key Attributes of Equitable Small High Schools

Each school will select an overarching goal for this area of the Leamning Memo. In the area of
equity, TALC requires each second-year implementing school to focus on an overarching goal
such as one of the following: College-Bound Culture, Community Engagement, or Project-
Based Leammmg. The measurable outcomes (S.M.AR.T. goals) demonstrate how progress
toward the goal can be measured in relationship to the Seven Key Attributes of Equitable
Schools. The Seven Key Attributes are: Common Focus (CF), High Expectations (HE),
Personalized Environment (PE), Respect and Responsibility (RR), Time to Collaborate (TC),
Performance Based (PB), and Technology as a Tool (TT). The school will identify measurable
outcomes related to their overarching goal and the corresponding key attribute(s) addressed
within those outcomes. All measurable outcomes related to this goal and the corresponding
attribute(s) assessed by these outcomes are described in this memo. These measures will be
reported to CRC and included in the annual monitoring report.

Maasai Institute’s overarching goal is to promote a college-bound culture.

Throughout their high school experience at Maasai, students and their advisors utilize the Life
Plan process in order to be ready for college entrance after graduation. Each staff member will
have a maximum of ten students for advisory. Each student will meet grade level expectations
with the help of their advisor. The methods for the successful accomplishment and
documentation of these annual expectations will include Growth Positive Behavior, The Seven
Habits of Highly Effective Teens, use of critical friendsgroup protocols, targeted teacher
training, and the use of appropriate data collection systems (CF, HE, PE, RR, TC, PB, and TT).
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This year, as indicated in each student’s Life Plan, students will successfully accomplish the

following:

Freshmen

Sophomores

1.

Juniors

Increase one level in at least one of five dimensions on their advisor-approved
Emotional Intelligence Self-Assessment.

Overall, increase their grade level’s average terin grade point average by three
tenths of a point from first quarter to fourth quarter.

Increase the verbal expectations portion of their oral presentations by one level.

For returning students, increase one level in at least two of the five dimensions on
their advisor-approved Emotional Intelligence Self-Assessment. For new
students, increase one level in at least one of the five dimensions on their advisor-
approved Emotional Intelligence Self-Assessment.

Overall, increase their grade level’s average term grade point average by one
tenth of a point from first quarter to fourth quarter.

Increase the verbal expectations portion of their oral presentations by one level.

For returning students, increase one level in at least three of the five dimensions
on their advisor-approved Emotional Intelligence Self-Assessment. For new
students, increase one level in at least two of the five dimensions on their advisor-
approved Emotional Intelligence Self-Assessment.

Overall, increase their grade level’s average term grade point average by two
tenths of a point from first quarter to fourth quarter.

Increase the verbal expectations portion of their oral presentations by one level.

Maasai leadership has identified additional outcomes related to the key attributes of common
focus and community collaboration:

The Maasai Institute Organization Manual, including policies and procedures, will be drafted by
Spring 2007 and finalized by Summer 2007 (CF).

By the end of the school year, Maasai Institute will have developed linkages with organizations
to provide school-based social and medical services to students and families (CC).
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Attendance

The school will maintain appropriate attendance records including in-school and out-of-school
suspensions. This school will achieve an average attendance rate of 85.0%. A student will be
marked present for the day if he/she attends five out of seven classes. (The school will record
student data in the Infinite Campus [IC] database. The school will be able to generate a student
roster that lists all students enrolled at any time during the school year.)

Enrollment
The school will record the enrollment date for every student. Upon admission, individual student
information, including the actual enrollment date, will be added to the school’s IC database.?

Termination

The date and reason for every student leaving the school will be recorded in the school’s IC
database. Information will include the date of withdrawal/termination, where the student went,
expulsion, and drop-out information.

Parent/Guardian Participation

All students will be represented by a family member at least one of the parent/guardian/family
events held by the school. School staff will maintain a spreadsheet by student ID of the events
held throughout the year and whether the student was represented.

Special Education Needs Students

Public high schools will mamntain updated records on all special education students including
disability type, date of IEP team assessment, assessment outcome, IEP completion date, IEP
review dates, and any reassessment results.

High School Graduation Plan
In addition to the outcomes related to promotion of a college-bound culture, each student’s Life
Plan incorporates his/her high school graduation plan and includes:

. Evidence of parent/guardian involvement: parents sign off on reports cards,
which are included in the Life Plan, and advisors log weekly contact with parents
regarding their child’s progress at school, which will be reported on a spreadsheet
that includes student ID.

. Information regarding the student’s post-secondary plans.

. A schedule reflecting plans for completing four years of English; three years each
of college preparatory mathematics, science, and social studies; and two years of a
foreign language. Student schedules will be reviewed at the spring scheduling
retreat. The school will record results on a spreadsheet that includes student ID.

# Transfer student information will be obtained by the receiving school, and transcript information will be entered into the
receiving school’s database.
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High School Graduation Requirements®
Freshmen will be promoted when they successfully complete six of 26 credits toward graduation.

Sophomores will be promoted when they successfully complete 12 of 26 credits toward
graduation.

Juniors will be promoted when they successfully complete 19 of 26 credits toward graduation.

Local Measures of Academic Achievement™

Literacy :

Students will show progress in reading and language arts as measured by the High School
Placement Test administered to all new students at enrollment and to all students in May of each
year.

Mathematics

Seventy five percent of the students enrolied in math courses will reach proficiency on the State
of Wisconsin mathematics competencies. The math instructors will identify which targets will
be presented and tracked. Proficiency is defined as 75.0%. The proficiency level is set at 75.0%
or above for 75.0% of the students enrolled in math courses.

Writing

A fall writing sample taken for all students will be analyzed using the high school-level Six
Traits of Writing rubric. Students scoring 3 or below on the “voice” trait will either earn a voice
score of 4 or improve their voice score at least two points on a comparable writing sample taken
in May 2007.

IEP Goals
Special education students will achieve at least 80.0% of the IEP benchmarks indicated on their
IEP for at least eight months.

Academic Achievement: Standardized Measures

Freshmen

All freshmen are required to take all subtests®® of the EXPLORE test (the first in a series of two
pre-ACT tests that will identify students not ready for the ACT?") in the same timeframe

¥ This item depends upon each school’s high school graduation requirements and the timing of their course work. Qutcomes
reflect what would be needed at each grade level to meet the graduation requirements by the end of the fourth year.

® Local measures of academic achievement are the classroom- or school-level measures that monitor student progress throughout
the year (formative assessment) and can be summarized at the end of the year (summative assessment) to dernonstrate academic
growth. They are reflective of each school’s unique philosophy and curriculum. The CSRC requires local measures of academic
achievement in the areas of literacy, mathematics, writing, and IEP goals.

% English, mathematics, reading, and science.

¥ The Educational Planning and Assessment System (EPAS), developed by the American College Testing Service (ACT),
provides a longitudinal, standardized approach to educational and career planning, assessment, instructional support, and
evaluation. The series includes the EXPLORE, PLAN, and ACT tests. Score ranges from all three tests are linked to Standards
Jor Transition statements that describe what students have learned and what they are ready to learn next. The Standards for
Transition, in turn, are linked to Pathways statements that suggest strategies to enhance students’ classroom learning. Standards
and Pathways can be used by teachers to evaluate instruction and student progress and advise students on the courses of study.
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identified by the State of Wisconsin Department of Public Instruction for WKCE — CRT testing.
During the second semester, all freshmen who scored below 13 on the EXPLORE will receive
additional supplemental instruction in the areas that need strengthening.

Sophomores
All sophomores are required to take the WKCE — CRT 1in the timeframe identified by the State of

Wisconsin Department of Public Instruction.

All sophomores are required to take all subtests of the PLAN?® (the second in a series of two pre-
ACT tests that will track student progress and identify students not ready for the ACT). The
PLAN will be administered in December 2006 or January 2007.

During their second semester of tenth grade, all sophomores who scored below 15 on the PLAN
will receive additional supplemental instruction in the areas that need strengthening.

28 English, mathematics, reading, and science.
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Small High School Learning Memorandum Data Addendum
Maasat Institute

This addendum has been developed to clarify the data collection and submission process related
to each of the outcomes stated in your school’s Small High School Learning Memorandum for
the 2006-07 academic year. Additionally, there are important principles applicable to all data
collection that must be considered.

1.

All students enrolled in the school at any time during the 2006-07 academic year
should be included in all student data files created by the school. Be sure to
include each student’s unique ID number in each data file.

All data fields must be completed for each student enrolled at any time during the
school year. If a student is not enrolled and/or present when a measure is
completed, record an N/A for that student to indicate “not applicable.” This may
occur if a student enrolls after the beginning of the school year, withdraws prior to
the end of the school year, or is absent when a measure is completed.

Record and submit a score/response for each student. Please do not submit
aggregate data, e.g., 14 students scored 75.0%, or the attendance rate was 92.0%.

Staff Person Responsible for Year-End Data Submission: Alia Williams-Ashley

Learning Memo g L.ocation of Perso.n(s)
. Data Deseription Responsible for
Section/Outcome Data .
Entering Data
Promote College-Bound | Create columns to show: Infinite Campus | Ninth grade
Calture: Ninth Graders *  Student ID. advisors

= Student name.

*  Dimension level in Self
Awareness during the first
semester. Enter N/A if the
student did not have a
dimension level.

»  Dimension level in Self
Awareness at the end of the
year on advisor-approved
Emotional Intelligence Self-
Assessment. Enter N/A if the
student did not have a
dimension level.

* Dimension level in Handling
Emotions during the first
semester. Enter N/A if the
student did not have a
dimension level.

* Dimension Ievel in Handling
Emotions at the end of the
year. Enter N/A if the student
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Learning Memo
Section/Qutcome

Data Description

Location of
Data

Person(s)
Responsible for
Entering Data

did not have a dimension level.
Dimension level in Motivation
for semester one. Enter N/A if
the student did not have a
dimension level.

Dimension level in Motivation
at the end of the year. Enter
N/A if the student did not have
a dimension level.

Dimension level in Empathy
during the first semester.

Enter N/A if the student did
not have a dimension level,
Dimension level in Empathy at
the end of the year. Enter N/A
if the student did not have a
dimension level.

Dimension level in Social
Skills during the first semester.
Enter N/A if the student did
not have a dimension level.
Dimension level in Social
Skills at the end of the year.
Enter N/A if the student did
not have a dimension level.

Promote College-Bound
Culture: Ninth Graders

Create columns to show:

Student ID.

Student name.

GPA in first quarter. Enter
N/A if the student was not
enrolled in first quarter.
GPA in fourth quarter. Enter
N/A if the student was not
enrolled in fourth quarter.

Infinite Campus

Ninth grade
advisors

Promote College-Bound
Culture: Ninth Graders

Create columns to show:

Student ID.

Student name.

Verbal level from oral
presentation during first
semester. Enter N/A if the
student did not present at the
start of the year.

Verbal level from oral
presentation at end of year.
Enter N/A if the student did
not present at the end of the
year.

Infinite Campus

Ninth grade
advisors

Promote College-Bound
Culture: Tenth Graders

Create columns to show:

Student ID.
Student name.

Infinite Campus

Tenth grade
advisors
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Learning Memo
Section/Outcome

Data Description

Lecation of
Data

Person(s)
Responsible for
Entering Data

*  New or returning student
indicator (N or R).

« Dimension level in first
dimension at the start of the
year on advisor-approved
Emotional Intelhigence Self-
Assessment. Enter N/A if the
student did not have a
dimension level.

»  Dimension level in first
dimension at the end of the
year on advisor-approved
Emotional Intelligence Self-
Assessment. Enter N/A if the
student did not have a
dimension level.

*  Create two columns for every
dimension from the Emotional
Intelligence Self-Assessment.
Use the first to enter level
during the first semester; use
second to enter level at end of
year. Enter N/A if a particular
dimension does not apply to a
student,

I Promote College-Bound
Culture: Tenth Graders

Create columns to show:

«  Student ID.

»  Student name.

* GPA m first quarter. Enter
N/A if the student was not
enrolled in first quarter.

* GPA in fourth quarter. Enter
N/A if the student was not
enrolled in fourth quarter.

Infinite Campus

Tenth grade
advisors

Promote College-Bound
Culture: Tenth Graders

« Student ID.

»  Student name,

»  Verbal level from oral
presentation during the first
semester. Enter N/A if the
student did not present at the
start of the year.

*  Verbal level from oral
presentation at end of year.
Enter N/A if the student did
not present at the end of the
year,

Infinite Campus

Tenth grade
advisors

Promote College-Bound
Culture: Eleventh
Graders

Create columns to show:

*  Student ID.
= Student name.
*  New or returning student

Infinite Campus

Eleventh grade
advisors
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Learning Memo
Section/Outcome

Data Description

Location of
Data

Person(s)
Responsible for
Entering Data

indicator (N or R).

Dimension level in first
dimension during the first
semester on advisor-approved
Emotional Intelligence Self-
Assessment. Enter N/A if the
student did not have a
dimension level.

Dimension level in first
dimension at the end of the
year on advisor-approved
Emotional Intelligence Self-
Assessment. Enter N/A if the
student did not have a
dimension level.

Create two columns for every
dimension from the Emotional
Intelligence Self-Assessment.
Use the first to enter level
during the first semester; use
second to enter level at end of
year. Enter N/A if a particular
dimension does not apply to a
student.

Promote College-Bound
Culture: Eleventh
Graders

Create columns to show:

Student ID.

Student name.

GPA in first quarter. Enter
N/A if the student was not
enrolled in first quarter.

GPA in fourth quarter. Enter
N/A if the student was not
enrolled in fourth quarter.

Infinite Campus

Eleventh grade
advisors

Promote College-Bound
Culture: Eleventh
Graders

Student ID.

Student name.

Verbal level from oral
presentation during the first
semester. Enter N/A if the
student did not present at the
start of the year.

Verbal level from oral
presentation at the end of year.
Enter N/A if the student did
not present at the end of the
year.

Infinite Campus

Eleventh grade
advisors

Organization Manual

Copy of manual

Local school
network

Melanie Phillips
and Janice
McCollum

Linkages with Social
and Medical Services

Description of efforts and linkages
inchuding:

Local school
network

Linda Peterson
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Learning Memo

Data Description

Loacation of

Person(s)
Responsible for

Section/Outcome Data Entering Data
» List of organizations that could
be linkages for collaboration
with Maasai’s Health and
Human Services program.
*  Research potential grant
opportunities (Y/N). Write
three proposals to fund Health
and Human services program:
»  Number of proposals
written.
»  Number of proposals
funded.
Attendance Provide a roster of all students Infinite Campus | LaTasha Thompson
enrolled at any time during the
school year. Include:
= Student ID.
+  Student name,
*  Number of days expected to
attend.
*  Number of days present.
*  Number of days excused
absent.
*  Number of days unexcused
absent.
»  Number of days in-school
suspension.
»  Number of days out-of-school
suspension.
Enroliment Include a column in the roster above | Infinite Campus | Greg Griffin
to show enrollment date.
Termination Include columns in the roster above | Infinite Campus | Greg Griffin
to show:
*  Termination date for any
student who withdrew during
the year.
*  The termination reason (i.e.,
moved, transportation issues,
etc.).
= Where the student went (if
known).
»  If the student was expelled.
« If a student dropped out.
Parent/Guardian Create columns for: Infinite Campus | Geneva Owens
Participation »  Student ID.

*  Student name.

»  Parent/Guardian attend event 1
(Y, N, or N/A, with N/A
indicating that the student was
not enrolled at the time of the
event),
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Learning Memo
Section/Outcome

Data Description

Location of
Data

Person(s)
Responsible for
Entering Data

Parent/Guardian attend event 2
(Y, N, or N/A, with N/A
indicating that the student was
not enrolled at the time of the
event), etc. for every
parent/guardian event during
the school year.

Also provide a brief description of
cach event, e.g., parent/teacher
conference.

Special Education
Students

Create a list of students who were
assessed and/or received special
education services. Include:

Student ID.

Student name.

Disability type {e.g., CD, LD,
ED, etc.).

Date of IEP team assessment.
Assessment outcome,

IEP completion date.

IEP review dates.

IEP review results.

School-
developed
spreadsheet

Kasongo
Kalumbula

High School Graduation
Plan

Create columns for:

Student ID.

Student name.

Parent signed report cards
(Y/N).

Weekly contact with parents
(Y/N).

Student’s post secondary plans
{(brief description, e.g., four-
year college, two-year college,
armed forces, etc.),

Student schedule reviewed at
spring scheduling retreat (Y,
N, or N/A if the student will
not be enrolled in the school
next year).

Student on track to matriculate
in four years (Y/N).

Infinite Campus

Alia Williams-
Ashley and Greg
Griffin

High School Graduation
Requirements

Create columns for;

Student 1D.

Student name,

Number of credits earned
toward graduation this year.
Number of cumulative credits
carned toward graduation.
Promeoted to next grade (Y/N).

Infinite Campus

Alia Williams-
Ashley and Greg
Griffin
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Learning Memo -
Section/Outcome

Data Description

Location of
Data

Person(s)
Responsible for
Entering Data

Local Measures of

Academic Achievement;

Literacy

Create columns for:

Student ID.

Student name.

Reading score HSPT at
enrollment.

Reading score HSPT in May
2007.

Language arts score HSPT at
enrollment.

Language arts score HSPT in
May 2007.

Infinite Campus

Alia Williams-
Ashley and Greg
Griffin

Mathematics

List of students enrolled in math
courses. Create columns for:

Student ID.

Student name.

Reached proficient on State of
WI mathematics competencies
(Y, N, or N/A, with N/A
indicating that the student was
not assessed).

Infinite Campus

Michael Wridt

Writing

Create columns for:

Student ID.

Student name.

Fall 2006 “voice” score from
Six Traits of Writing.

Spring 2007 “voice™ score
from Six Traits of Writing.

Infinite Campus

Alia Williams-
Ashley and Greg
Griffin

IEP Goals

List of special education
students (can add columns to
the spreadsheet described
above under Special Education
Students).

Percentage of IEP benchmarks
achieved for at least eight
months.

School-
developed
spreadsheet

Kasongo
Kalumbula

Standardized Measures:
Ninth Grade EXPLORE

Create columns for:

Student 1D.

Student name.

EXPLORE English score.
EXPLORE math score.
EXPLORE reading score.
EXPLORE science score.
EXPLORE overall score.

I)id student receive additional
nstruction in area(s) that needs
strengthening? (Y, N, or /A,
with N/A indicating that the
student did not have any areas
that needed strengthening.)

Infinite Campus

Alia Williams-
Ashley and Greg
Griffin
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Learning Memo
Section/Outcome

Data Description

Location of
Data

Person(s)
Responsible for

Tenth Grade WKCE —
CRT

Create columns for:

Student ID,

Student name.

WKCE — CRT reading scale
score.

WKCE - CRT reading
proficiency level.

WEKCE — CRT math scale
score.

WEKCE ~ CRT math
proficiency level.

WKCE — CRT language arts
scale score.

WEKCE — CRT language arts
proficiency level.

WXKCE — CRT science scale
score.

WKCE — CRT science
proficiency level.

WIEKCE — CRT social studies
scale score.

WKCE -- CRT social studies
proficiency level.

WKCE ~ CRT writing prompt
score.

Infinite Campus

Entering Data
Alia Williams-
Ashley and Greg
Griffin

Tenth Grade PLAN

Create columns for:

Student ID.

Student name.

PLLAN English score.

PLAN math score.

PLAN reading score.

PLAN science score.

PLAN overall score.

Did student receive additional
mstruction in area(s) that needs
strengthening? (Y, N, or N/A,
with N/A indicating that the
student did not have any areas
that needed strengthening.)

Infinite Campus

Alia Williams-
Ashley and Greg
Griffin
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Attachment H

City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
Description of Procedures Performed

M.L. Tharps & Associates developed procedures for reviewing both Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee
contract. These procedures were developed based on the review of the contracts between
the Charter Schools and the City of Milwaukee, the management oversight requirements
outlined in the Request for Proposal, and conferences/discussions with the Charter School
Review Committee and various City personnel. The procedures are as follows:

a) For new schools in the program, M.L. Tharps & Associates (MLTA) met with
financial management personnel to get an understanding of school’s operations as well as
the accounting, budgeting and financial management functions.

b) For each major system function (cash receipts / accounts receivable, cash
disbursements/accounts payable, and payroll), MLTA has obtained an understanding of
the schools processes and/or controls over each area.

c) Cash account reconciliations were reviewed and compared to month-end general
ledger balances.

d) Revenues were reviewed to verify whether charter students were paying tuition, book
and/or registration fees.

e) Liability accounts were reviewed to determine if large or ununsual liabilities exist.

f) Quarterly financial statements were obtained from the schools to monitor the financial
situation of the school on an ongoing basis.

g) Obtained a copy of the school’s annual audit reports. MLTA reviewed the reports for
propriety, noting any findings reported by the auditor, and that the reports were in
accordance with reporting standards.












City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
For the School Year Ended June 30, 2007

November 29, 2007

M. L. Tharps & Associates, LL.C
Management Consultants / Certified Public Accountants
Milwaukee, Wisconsin






M. L. Tharps & Associates, LL.C
1845 North Farwell Avenue Suite 109
Milwaukee, WI 53202
(414) 278-8532 Fax (414) 278-7579

Certified Public Accountants Management Consultants

To the Members of The City of Milwaukee
Charter School Review Committee

We have completed a review of the management function of the five charter schools (Downtown
Montessori Academy, Central City Cyberschool, DLH Academy, Academy of Learning and
Leadership, and Maasai Institute), which have contracted with the City of Milwaukee for the
2006-2007 school year, and have issued our report herein. This report is based on a review of
and limited testing of the policies and procedures employed by each school. We have not
performed an audit of these schools, however, we have performed sufficient procedures to get an
adequate understanding of each school’s management policies and procedures. Based on these
procedures, we are issuing this report of each school’s management activities.

We would like to thank the management of each charter school for their cooperation in our
efforts to perform our management oversight services.

M.L. Tharps & Associates

November 29, 2007
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City of Milwaukee — Charter Schools
Report of Management Oversight Consultant
Description of Procedures Performed

M. L. Tharps & Associates developed procedures for reviewing both Charter Schools’
management policies and procedures and their compliance with the City of Milwaukee contract.
These procedures were developed based on the review of the contracts between the Charter
Schools and the City of Milwaukee, the management oversight requirements outlined in the
Request for Proposal, and conferences/discussions with the Charter School Review Committee
and various City personnel. The procedures are as follows:

a)

b)

c)
d)

e)
f)

g)

For new schools in the program, M. L. Tharps & Associates (MLTA) met with financial
management personnel to get an understanding of school’s operations as well as the
accounting, budgeting and financial management functions.

For each major system function (cash receipts / accounts receivabie, cash disbursements /
accounts payable, and payroll), MLTA has obtained an understanding of the schools
processes and/or controls over each area.

Cash account reconciliations were reviewed and compared to month-end general ledger
balances.

Revenues were reviewed to verify whether charter students were paying tuition, book
and/or registration fees.

Liability accounts were reviewed to determine if large or unusual liabilities exist.
Quarterly financial statements were obtained from the schools to monitor the financial
situation of the school on an ongoing basis.

Obtained a copy of the school’s annual audit reports. MLTA reviewed the reports for
propriety, noting any findings reported by the auditor, and that the reports were in
accordance with reporting standards.



Reports on Charter Schools



Downtown Montessori Academy

MLTA reviewed Downtown Montessori Academy’s management policies, procedures and
contract compliance during the 2006-07 school year. Communications were conducted with
Virginia Flynn, Principal as well as the school’s administrative assistant,

Current Year Financial Results

The school relocated to the south side of Milwaukee during 2006-07, which resulted in a
temporary decrease in enrollment, and a corresponding loss of revenues.

Per review of the periodic financial statements and the year-end audited financial statements, the
school struggled slightly during the 2006-07 school year. The decrease in enrollment and
increase of expenses due to the relocation of the school resulted in a $134,000 decrease in net
assets for the year. Charter school aids decreased by $67,000 and expenses increased by
$128,000. Various foundation grants made up for a portion of the increase in expenses, but not
enough to offset the increase in expenses. However, past surpluses were used to cover the deficit
incurred by the school.

Current Financial Position

Due to the relocation, the school’s cash position decreased by $162,000 from the prior year.
Presently there are no concerns regarding these results, as the school has significantly increased
its enrollment for 2007-08, and that past experience with the school indicates that they are very
fiscally-minded and are well aware of their budget limitations. The ratio of cash and receivables
to liabilities remains reasonable at a 3 to 2 ratio, where a 2 to 1 ratio is desired for most
organizations. It i1s expected that this will increase in the coming year based on current
conditions.

Contract Compliance

Annual Audit

The annual audit for Downtown Montessori Academy was completed as of September 19, 2007
by the firm David L. Scrima, S.C. Per review of the report, there were no material findings by
the auditor and the audit appears to have been properly submitted and is in accordance with
generally accepted accounting standards.

Student Tuition / Fees

As stated in the contract between Downtown Montessori Academy and the City of Milwaukee,
the school may not charge tuition for any charter student, nor may it charge fees for registration,
books, teacher salary, equipment or courses credited for graduation. Activity and uniform fees
may be charged, but the school must not profit from these fees.




We noted that any fees charged appeared to be allowable and were not considered excessive.
There was no evidence that a charter funded student paid tuition or paid any other unallowable
fees during the school year.

Internal Control Structure

During our current year review, we noted several changes in the financial and internal control
structure at Downtown Montessori Academy. The school has changed auditors to David L.
Scrima, S.C., and is no longer retaining Hau and Associates for accounting support. Accounting
duties are now fully under the direction of the school’s administrative assistant, and no outside
accounting support is being provided. However, the internal control structure appears solid,
with adequate segregation of duties and solid fiscal practices.

Conclusion

Based on our review of management’s policies and procedures, it appeats the school has in place
a solid financial management system. The school appears to be in good financial condition, with
a sohd cash flow. The school appears to be in compliance with the financial management
provisions of its contract with the City of Milwaukee.

Recommendations

As noted above in the Internal Control Structure section, the school does not have any outside
accounting support, as it had in the past. We recommend that, if the school’s budget allows, they
engage an accountant to provide monthly and quarterly closeouts and periodic financial
statements.



Central City Cyberschool

MLTA performed an ongoing review of Central City Cyberschool’s management policies,
procedures and contract compliance during the 2006-07 school year. Our primary contact is Dr.
Christine Faltz, Principal, who is in charge of the financial management functions for the school.

Current Year Financial Results

Per review of the audited financial statements, the school showed a decrease in net assets of
$45,000 on revenues of $3.5 million for the fiscal year. A decrease in enrollment resulted in
approximately $110,000 decrease in charter school revenues and a decrease in other grants,
However, cash flow appeared adequate for the 2006-07 year.

Current Financial Position

Based on our review, it appears that the school continues to be financially stable and is
improving. The school is now showing a solid net asset balance of approximately $425,000.
The ratio of cash and receivables to current payables (excluding notes payable) is approximately
1.4:1, compared to a 1.7:1 ratio in the prior year. This can be attributed to the enrollment
decrease in 2006-07. This ratio should be reversed in the 2007-08 fiscal year as enrollments have
mmcreased.

The school continues to have a large long-term debt obligation (approximately $3.3 million). The
school incurred a $190,000 liability during 2006-07 for the capital lease of new notebook
computers. The school has been financially able to pay the debt service on this balance without
major financial hardship, and should be able to continue without any problems.

Contract Compliance

Annual Audit

The annnal audit for Central City Cyberschool for the fiscal year ended July 31, 2007 was
completed as of October 11, 2007 by the firm of David L. Scrima, S.C. Per review of the report,
there were no material findings by the auditor and the audit appears to have been properly
submitted and is in accordance with generally accepted accounting standards.

Student Tuition / Fees

As 1s stated in the contract between Central City Cyberschool and the City of Milwaukee, the
- school may not charge tuition for any charter student, nor may it charge fees for registration,
books, teacher salary, equipment or courses credited for graduation. Activity and uniform fees
may be charged, but the school must not profit from these fees.

Per review of revenues for the school’s fiscal year ended July 31, 2007, we noted that no tuition
or fees were charged to any student.



Internal Control Structure

During our review for 2006-07, we noted no major changes in the internal control structure of
the school. It appears that the school continues to have a solid internal control structure, with
good financial practices in place. However, we have noted that the scliool does not have anyone
on staff with any formal accounting training that can perform monthly and quarterly closeouts
and prepare financial statements.

Conclusion

Based on our review of the management policies and procedures of Central City Cyberschool as
of the end of the school’s fiscal year, July 31, 2007, it appears that the school has adequate
procedures in place to ensure a sufficient financial management system. The school appears to
be in good financial condition, with a solid cash flow. The school appears to be in compliance
with the financial management provisions of its contract with the City of Milwaukee.

Recommendations

As stated in the Internal Control Structure section above, the school does not have anyone on
staff with any formal accounting training that can perform monthly and quarterly closeouts and
prepare financial statements. We recommend that, given the size of the school and staff, the
school should retain a person with adequate accounting training or engage an accounting firm to
reconcile accounts and properly classify transactions in accordance with generally accepted
accounting principles. In addition we recommend that the school engage this person or
accounting firm to provide monthly or quarterly financial statements.



D.L. Hines College Preparatory Academy of Excellence (DLH Academy)

MLTA reviewed DLH Academy’s management policies, procedures and contract compliance for
the 2006-07 school year. Communications were conducted with Ms. Barbara Horton, Executive
Director and the school’s financial manager.

Current Year Financial Results

Based on a review of the annual audit, the school had another solid year, showing an unrestricted
net asset increase of $235,000 on unrestricted revenues of $2.6 million. This continues a trend of
surpluses, as the school had a prior year surplus of $135,000. Revenue rose by $140,000 over the
prior year, which is attributable to the increase in enrollment for the school year. Expenses only
increased by $40,000, resuiting in the large increase in net assets.

The school has also received donations of $110,000 in 2006-07 for educational activities, which
will be used during 2007-08. These funds have been restricted from operating funds to be used
for the specific purpose of the donation.

The school made a $125,000 investment in new equipment and classroom improvements for the

school during the year. These investments were financed through approximately $125,000 in
donations received in the prior fiscal year.

Current Financial Position

Currently, the school has unrestricted net assets of over $450,000, and excellent cash flow
position and a solid 4:1 ratio of cash and receivables to current liabilities. Year-end cash
balances totaled approximately $450,000, and the school had receivables of $80,000. Current
liabilities total $130,000, thus resulting in the favorable ratio. The school does maintain a
$100,000 line of credit for cash flow purposes, however, based on the school’s cash position, this
line of credit is not needed like it was in past years.

Contract Compliance

Annual Audit

The annual audit for DLH Academy for the fiscal year ended June 30, 2007 was completed as of
September 11, 2007 by the firm Reilly, Penner & Benton LLP. Per review of the report, there
were no material findings by the auditor and the audit appears to have been properly submitted
and 1s in accordance with generally accepted accounting standards.

Student Tuition / Fees

As 1s stated in the contract between DLH Academy and the City of Milwaukee, the school may
not charge tuition for any charter student, nor may it charge fees for registration, books, teacher
salary, equipment or courses credited for graduation. Activity-and uniform fees may be charged,
but the school must not profit from these fees.
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Per review of revenues for the school’s fiscal year ended June 30, 2007 we noted that no tuition
or fees were charged to any student.

Internal Control Structure

Based on our review of the financial operations of the school, DLH Academy has a solid
financial management system and internal control siructure in place. Personnel appear to have
financial and accounting experience to adequately maintain the school’s accounting system. The
school continues to build on its surpluses to where it has a significant reserve, indicating the
school has budgeted its funds well over time.

Conclusion

Based on our review of the management policies and procedures of the DLH Academy as of
June 30, 2007 it appears that the organization continues to have excellent procedures in place to
ensure a sufficient financial management system. The school appears to be in excellent financial
position, and has an excellent cash flow position. As of June 30, 2007, the school appears to be

in compliance with the financial management provisions of its contract with the City of
Milwaukee.

Recommendations

Based on our management review, we believe that the DLH Academy should continue its current
management policies and procedures. We are satisfied with all areas of the schools financial
management and contract compliance.
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Academy of Learning and Leadership

MLTA reviewed the Academy of Learning and Leadership’s management policies, procedures
and contract compliance during the 2006-07 school year. Communications were conducted with
Ms. Camille Mortimore, Executive Director, as well as the schools office manager.

Current Year Financial Results

Due to struggies in its initial year of operations, the school needed to begin a reversal of its initial
year’s deficit of approximately $200,000. It now appears that the school has been able to reverse
this deficit, through careful budgeting and increased enrollment. For the year ended June 30,
2007, the school showed an increase in net assets of $176,000, based on revenues of $2.66
million and expenses of $2.49 million. The school’s cumulative deficit is now $32,000, down
from $208,000 in the prior fiscal year.

During 2006-07, the school embarked on an expansion project, adding a new school building,
which allowed the school to increase its enrollment by approximately 60% beginning in
September 2007. The school financed this through $10 million bonding issue, which refinanced
their existing debt, provided financing for the building construction, and provided a reserve to
pay mterest on the bonds until full enrollment is realized. Details of this bonding issue are
described in the next section.

Current Financial Position

The bond 1ssue described above allowed the school to eliminate a large share of short-term debt
that had accumulated during the schools first year. Currently, the only short-term debt is the
school’s line of credit, which at year-end, stood at $465,000 compared to $850,000 in the prior
year. The school has a long-term budget that proposes to pay down and eliminate the line of
credit over the next several years, and become self-sustaining. Based on the current results and
the future projected results reviewed by MLTA, it appears the school is creating a solid financial
position.

As noted above, the school embarked on a significant expansion in 2007. From the audited
financial statements, below is a description of the financing arrangement for this expansion:

“In April 2007 the Redevelopment Authority of the City of Milwaukee (RACM) issued a 15 year
and 30 year tax-exempt Redevelopment Education Revenue Bonds (Series A tax-exempt bonds)
totaling 87.8 million and underwritten by A.G. Edwards. Interest rates on the tax-exempt bonds
are between 3.5% and 5.625%. RACM also issued 6 and 9 year itaxable Redevelopment
Education Revenue Bonds (Series B taxable bonds and Series C taxable bonds) totaling
$850,000. The interest rate on the taxable Bonds is 7.56%.

RACM loaned the bond proceeds of the Series A and Series B bonds to an investment fund. The
Investment fund received capital contributions, in the form of New Market Tax Credits, from
TransCapital Community Improvement Fund, LLC, (an “Investment Fund Tax Credit Investor™).
The bond proceeds and capital contributions were invested in Community Development Funding
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IX, LLC (CDE) which in turn made two loans (a Senior Loan of $8,130,000 and a Subordinate
Loan of §1,658,800) to the Academy. The Series C bond proceeds (3520,000) were loaned by
RACM directly to the Academy. Interest over the period of the loans vary between 1% and

7.56% over the term of the loans and mature on various dates with a final payment of
51,658,800 on April 24, 2047.

For the years ended June 30, 2008, 2009 and 2010, the Academy’s debt service payments are
defrayed by a Capitalized Interest Fund in the amounts of 372,062, $312,020 and $133,723,
respectively.

At the end of seven years, the CDE has an option to call the Subordinate Loan for a single
payment of $82,900, which will extinguish the Subordinate Loan.”

Principal payments on the debt begin in the year ending June 30, 2009, and continue through the
year ending June 30, 2037. In the event that the Subordinate Loan is not called after the seven-
year period expires, payments will continue through the year ending June 30, 2047.

MI.TA has examined the projected budgets for the school, and has noted that currently the

school is exceeding the projected revenues stated in its budgets.

Contract Compliance

Annual Audit

The annual audit for the Academy of Learning and Leadership for the fiscal year ended June 30,
2007 was completed by the firm Coleman & Williams, Ltd. as of October 16, 2007. As the audit
report was due September 15, 2007, the school did not complete its audit on a timely basis. This
was partially due to the complications brought forth by the financing package for the new school
building. Per review of the report, there were no material findings by the auditor and the audit
appears to have been properly submitted and is in accordance with generally accepted accounting
standards.

Student Tuition / Fees

As is stated in the contract between the Academy of Learning and Leadership and the City of
Milwaukee, the school may not charge tuition for any charter student, nor may it charge fees for
registration, books, teacher salary, equipment or courses credited for graduation. Activity and
uniform fees may be charged, but the school must not profit from these fees.

Per review of revenues for the school’s fiscal year ended June 30, 2007, we noted that no tuition
or fees were charged to any student.

Internal Control Structure

Based on our review of the financial operations of the school, the financial management staff of
the school appears to have established a solid internal control system. Our review noted no
significant deficiencies in the internal control structure. Ms. Mortimore is directly involved in
the financial management of the school, along with her business manager. Due to the increased
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complexity of the school’s finances, the school has hired an accountant to handle accounting and
financial reporting duties for the school.

Conclusion

Based on our review of the management policies and procedures of the Academy of Learning
and Leadership as of June 30, 2007, it appears that the organization has procedures in place to
ensure an adequate financial management system. Other than the late filing of its annual audit,
the school appears to have be in compliance with the financial management provisions of its
contract with the City of Milwaukee.

Recommendations

Based on our management review, we have recommended that the school continue with its
current management policies and procedures. As the school has a very complicated and
significant debt issuance, we have requested that the quarterly financial statements provided to us
contain budget-to-actual results. We also recommend that the school take steps to have its
annual audit completed on a timely basis in accordance with its contract with the City of
Milwaukee.
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Maasai Institute

MLTA reviewed the Maasai Institute’s management policies, procedures and contract
compliance during the 2006-07 school year. Communications were conducted with Ms. Janis
McCollum, Executive Director and the school’s business manager.

Current Year Financial Results

During 2006-07, the school was able to double its enrollment, resulting in a corresponding
doubling of revenues. The school showed an increase in net assets of $160,000 during 2006-07
on revenues of $1.6 million. Prior year revenues totaled $850,000. However, a significant
amount of the increase in net assets can be attributed to the purchase of furniture and equipment.
Thus, although net assets increased significantly, cash flows were very low, where the school
needed its line of credit to fund its current obligations.

Cash and receivables totaled $100,000, while current liabilities, including the line of credit,
totaled $169,000.

Current Financial Position

2006-07 was the second year of operations for Maasai Institute as a City of Milwaukee charter
school. Due to first year enrollments falling well below imitial projections, the school had to
make major modifications to its budget. Fortunately, the school was able to maintain a balanced
budget in its first year.

Despite the school’s initial year difficulties, the school appears to have turned a corner
financially and appears to be improving financially. The school’s dangerously low prior year
ratio of current assets to liabilities of 2:9 has now improved to 5:8. In addition, the school did
not have to exhaust its line of credit. As of June 30, 2007, the balance of the $150,000 line of
credit was $87,000. If the school can again increase its enrollment and carefully budget its
funds, it should be able to become stable financially. We will be closely monitoring the school’s
progress toward that goal.

Contract Compliance

Annual Audit

The annual audit for Maasai Institute for the fiscal year ended June 30, 2007 was completed by
the firm of David L. Scrima, S.C. as of August 30, 2007. However, the report was not issued
until October 29, 2007. Per the contract with the City of Milwaukee, the annual audit was due
on or before September 15, 2007. Thus, the school was not in compliance with the audit
requirement. Per review of the report, there were no material findings by the auditor and the
audit reports appear to have been properly prepared and is in accordance with generally accepted’
accounting standards.

In addition, we noted that the school did not submit its required membership audit to DPI in a
timely manner.
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Student Tuition / Fees

As is stated in the contract between the Maasai Institute and the City of Milwaukee, the school
may not charge tuition for any charter student, nor may it charge fees for registration, books,
teacher salary, equipment or courses credited for graduation. Activity and uniform fees may be
charged, but the school must not profit from these fees.

Per review of revenues for the school’s fiscal year ended June 30, 2007, we noted that no tuition
or fees were charged to any student.

Internal Control Structure

Our review noted that there is a lack of segregation of duties in the financial operations, where
one person is handling too many of the duties, increasing the potential of fraud. There also does
not appear to be much board oversight in the internal control structure. A lack of segregation of
duties is common in small organizations, however, in the case of Maasai, almost all duties are
being performed by one person.

Early in the school year, the school had engaged a consultant to work with the school with its
financial system. However, this consultant did not continue with the school after mid-year, and
was no longer working for Maasai at year-end.

Conclusion

Based on our review of the management policies and procedures of the Maasai Institute as of
June 30, 2007, it appears that the organization has not fully implemented procedures to ensure an
adequate financial management system, due to its internal control deficiencies. Based on this,
and also due to the late filing of its annual financial and membership audits, the school is not in
full compliance with the financial management provisions of its contract with the City of
Milwaukee.

Recommendations

Based on our management review, we recommend that the school completely reorganize its
internal control policies and procedures. We recommend that a person experienced in internal
control for small organizations be engaged to analyze and implement new and effective internal
control procedures, which allow for the proper segregation of duties and involvement of the
school board. We recommend that the school implement the recommendations suggested by the
school’s auditor, as well as taking steps to ensure its accounting system is up-to-date each month.
In addition, we have requested that quarterly financial statements with budget-to-actual results,
be submitted to us, so we can closely monitor the schools financial position.

We also recommend that management take steps to ensure that all required reports, including
audits be submitted to proper authorities in a timely manner.
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Charter School Oversight Fees
1st and 2nd Quarter - 2006/2007 School Year

SCHOOL.: OCTOBER PAYMENT DECEMBER PAYMENT
Students | Check | Date Rec'd| Amount ||Students| Check |Date Rec'd | Amount
Academy of Learning &
Leadership 258 4593 12/27/2006 $9,893 257 2750 4/5/2007 $9.893
Central City Cyberschool 371 3757| 10/31/2006 $14,226/| 311 3798| 12/13/2006 $9,624
DLH Academy 292 4593( 10/13/2006 $11,197| 290 4708| 12/22/2006| $10,043
Downtown Montessori 56 4518} 10/13/2006 $2,147 53 4593 12/20/2006 $1,917
Maasai 146 5166] 10/13/2006 $5,598 145 5345 1/11/2007 $5,598
Total 1st Quarter $43,061 Total 2nd Quarter $37,075
SCHOOL.: MARCH PAYMENT JUNE PAYMENT
Students | Check| Date Rec’d] Amount [[Students| Check [Date Rec'd | Amount
Academy of Learning &
Leadership 256 3073 4/5/2007 $9,662 254 3194| ©6/26/2007 $9,510
Central City Cyberschoeol 313 3827 3/9/2007 $12,154i 313 3984| 6/28/2007] $12,004
DLH Academy 290 4841 3/21/2007 $12,119|| 290 49961 6/26/2007] $11,121
Downtown Montessori 54 4643 2/28/2007 $2,148 54 47489 6/26/2007 $2,070
Maasai 146 54621 3/26/2007 $5,509f 138 5582 7/9/2007 $3,271
Total 3rd Quarter $41,682 Total 4th Quarter $37,976

1st Quarter Total:
2nd Quarter Total:
3rd Quarter Total:
4th Quarter Total:

Total:

$43,061.00 = 1123 FTE's
$37,075.00 = 1056 FTE's
$41,682.00 = 1059 FTE's
$37,976.00 = 1049 FTE's

$159,794.00










Attachment K

The following is taken from Appéndix A of the City of Milwaukee Charter
School application.

When would the CSRC put a school on probation for academic reasons?

1. Regarding local measures—a school would be placed on probation if it were found to:

a. not have or not have implemented a clear plan for keeping records of student
growth in the three required areas,

b. or not provide interventions for students who are not making continuous progress
in developing skills in the three required areas, based upon monthly reviews of
progress, or

c. not have students meeting 70% of functional grade level expectations on the local
measures and not have intervention plans and implement those plans for all
students who do not meet the 70% demonstration level.

2. Regarding standardized measures-—a school would be placed on probation if its scores on
standardized tests indicated no progress over two test periods. (If the standardized tests
showed no growth in contrast to evidence of healthy growth on local measures, then the
school would be required to develop a test-taking skills program, to assure that students
are able to demonstrate their knowledge and skill on the standardized measures.)

Being placed on probation will result in an increased level of monitoring by the CSRC
monitors. The cost of additional monitoring would be borne by the school.

When would the CSRC rescind a charter for academic reasons?

1. A school may have its charter rescinded for academic reasons, without being given a
period of probation if the CSRC finds that there are problems so serious that such
action is warranted.

2. A school that has been on probation for academic reasons for a reasonable time
(ordinarily one year or less) may have its charter rescinded if problems with its local
measures have not been remedied. These problems include lack of a clear plan, lack
of implementation, lack of interventions, or lack of success in meeting the 70%
performance rate.

3. A school that has been on probation for academic reasons for a reasonable time
(ordinarily one year or less) may have its charter rescinded if the pattern of no
progress on standardized test results continued for a second year.

Other factors the CSRC will take into account in determining probation or rescinding
of a charter for academic reasons:

Because teachers are critical to the implementation of a quality program, a combination of
problems with student performance and problems with teachers (i.e., lack of certification,
high turnover) will be looked at as of serious concern. Student retention issues can also
figure in to the picture; loss of significant numbers of students will be examined carefully as
a potential indicator of concerns about the quality of the program. Finally, we want to use all
other data provided in our oversight of schools to make reasonable and prudent decisions.



Teacher Certification
Compliance with teacher certification requirement means
a) The teacher has applied for a DPI license/permit before beginning to teach and
b) In cases where the DPI has not granted licensure/permit within eight weeks of
the application, the school has periodically contacted and documented the
status of the teacher’s application

Teacher Retention and Mobility
Charter school administrators will record and report the number of teachers who
terminate during the school year and their reason for leaving. Additionally, the
schools will inform the CSRC of the names, certification status, and date of hire for
teachers added to the faculty during a school year.

Student Retention and Mobility
Charter school administrators will record and report the number of students who
terminate during the school year and the reason(s) for their leaving. Additionally,
information about all students who enroll after the beginning of each school year
must be incorporated into the normal reporting requirements as applied to all other
students.

Organizational climate and culture data
As part of the oversight plan, the CSRC’s monitors gather additional information that
may provide information about satisfaction/dissatisfaction with the school on the part
of various groups of stakeholders, e.g., administrators, teachers, parents, and students.
The CSRC will also take these data into account in looking at the overall health of
each charter school.

When would we rescind a charter for other than academic reasons?
If it is deemed to be in the best interest of the students, parents, and City of
Milwaukee, the CSRC may place a school on probation or rescind a charter without
probation. Among the circumstances that would suggest such a course of action
mclude (but not limited to):

- Issues of governance or fiscal integrity

- Financial instability

- Lack of cohesive management

- Lack of internal controls

- Lack of an appropriate learning environment
- Safety concemns

- Lack of an occupancy permit

Depending upon the gravity of the situation, the CSRC will determine whether
probation or rescinding the contract is the appropriate course of action.
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February 12, 2008

Ms. Janis McCollum and
Board of Directors
Maasai Institute

4744 N. 39 St.
Milwaukee, WI 53209

Dear Ms. McCollum and Board of Directors:

As Chair of the Charter School Review Committee (CSRC) for the City of Milwaukee Common
Council, with this letter [ am formally notifying you that we are placing Maasai Institute on
probation. As you know, there are several factors that the CSRC takes into account in
determining probation or rescinding a charter. These factors, academic and otherwise, are
described in Appendix A of the City of Milwaukee’s charter school application entitled,
“Academic Performance and Educational Program Criteria.”

The specific factors leading to the CSRC’s decision to pIace Maasai Instifute on probation
include:

¢ The lack of consistency regarding the implementation and reporting of local measures of
academic progress.

s The lack of implementation of appropriate interventions for students performing below
expectations, i.e. those student who fail to demonstrate progress of at least 70% of their
grade level expectations' and those students who scored below expectations on the
EXPLORE and the PLAN.

e The lack of certification of some of the teachers® as well as teacher turnover’.

¢ The lack of cohesive school management, specifically:

o Effective communication among the school’s management and teaching staff.

o Internal controls to monitor student and organizational expectations.

o The lack of organizational backup plans that remedy situations where
expectations are not being met.

s (Concerns of fiscal integrity and financial stability.

' At the high school level this includes annual expectations for credit acquisition and annual promotion criteria
toward graduation.

’During each of the past two academic years ( 2005-06 and 2006-07), two of Maasai’s teachers did not hold a valid
license or permit.

*0Over the past two academic years six teachers and one administrator left Maasai.



For these reasons, the CSRC requires the following activities fo be completed jointly by Maasai’s
Board of Directors and representatives of the school’s staff prior to considering removal of
Maasai Institute from probation status:

1) Develop, submit,* and disseminate to all staff updated policies and procedures to address
the following organizational issues:

o Effective communication among the school’s management and teaching staff.

o Appropriate internal controls to collect data and menitor student and
organizational expectations.

o An organizational backup plan to anticipate and address tasks that may not be
completed as expected.

o Specific assignments and deadlines to accomplish the above should be included
in this update.

Deadline: March 1, 2008

2) Provide data in a timely fashion to support all outcomes specified in Maasai Institute’s
annual learning memo in accordance with the specifications of the data addendum developed
jointly with Maasai and the Children’s Research Center (CRC) staff.

Deadline: Submission of data at the end of the first semester and at the end of the
academic year as indicated in the learning memo to the CRC.

3) Submit evidence of intervention with those students who are either not earning the
expected credits for the first semester or have scored below expectations on the EXPLORE and
the PLAN. At a minimum, the evidence must include: an Excel spreadsheet listing the student
identification number for ALL students who did not meet the credit expectations for first
semester, the students who scored below 13 on the EXPLORE, students who scored below 15 on
the PLAN, and a description of the intervention(s) they will receive during the second semester.

Deadline: March 1, 2008

4) Develop and submit a written plan and timetable to ensure that all teaching staff holds a
DPI license or permit to teach for the current and future academic years.

Deadline: March 15, 2008

5) Develop and submit an education plan to address the State of Wisconsin’s expectations
for Annual Yearly Progress (AYP) in math and reading. This plan should provide a target date
Jfor full compliance with State requirements and measurable milestone accomplishments and
associated dates prior to the full target date.

Deadline: March 15, 2008

4 Unless otherwise stated, “submit” refers to submission of required information to the chair of the CSRC.
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6) Develop and submit a written plan to reduce the incidence of teaching and
management/administrative staff turnover, including plans to replace staff in an efficient and
effective manner. The plan should specify actions to be taken and the date by which those
actions will be accomplished.

Deadline: April 1, 2008

7) Develop and submit a plan to increase student retention both for the entire academic year
and also from year to year. The plan should specify actions to be taken and the date by which
those actions will be accomplished.

Deadline: May 1, 2008

8) Board of Directors and Executive must implement a process for additional oversight with
respect to:

o Improving current assets to liabilities ratio to become more financially stable.

o Providing additional oversight regarding segregation of duties in the financial
operations to ensure compliance with generally accepted accounting standards of
fiscal management and to reduce the potential of fraud.

o Plan to ensure that annual audit report will be done on or before September 15,
2008.

o Plan to ensure that all required membership audits to DPI will be submitted in a
timely manner to avoid loss of funding for the school.

o Fully implement procedures recommended by M.L. Tharps & Associates, LLC to
ensure that an adequate financial management system is in place.

Deadline: March 1, 2008

9) Provide any additional data needed for monitoring purposes in a timely fashion to the
appropriate entity as requested by the CSRC, CRC, or DPI°. Deadline as needed.

All of the above must be materially accomplished prior to Maasai’s removal from probation
status. Failure to execute the above within the prescribed deadlines will be considered adequate
grounds for withdrawal of the City charter school status. The CSRC is hopeful that your
commitment to the above activities will result in the removal of Maasai Institute from probation
status and, more importantly, will positively affect the academic outcomes of all of Maasai’s
students. The CSRC will assess the appropriate completion of activities as the deadlines occur
with a final meeting to review Maasai’s probation status no later than July 15, 2008.

‘Thank you very much for working with the CSRC to ensure that Maasai Institute becomes a
high-performing school. Do not hesitate to call or write if you have questlons or concerns about
the above expectations.or deadlines.

*Examples include DPI reports which are required from time to time or additional information, such as the surveys
conducted by CRC.
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Please confirm that you have received this letter via email or a phone call to me.

Sincerely,

Kevin Ingram, Chair
Charter School Review Committee

c: Ms. Denise Patton, Chair, Maasai Institute Board of Directors
Ms. Susan Gramling, Children’s Research Center
CSRC members
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